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OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

* 1. Type of Submission: * 2. Type of Application: " If Revision, select appropriate ietter(s):

® New I —

O Continuation ¥ Other (Specify)

o Reviion ———

4. Applicant ldentifier:

O Preapplication

® Application
Q Changed/Corrected Application

* 3. Date Received:

Sa. Federal Entity Identifier:

State Use Only: "
6. Date Received by State: : ‘ ication [denter: : — - . . ——— . _

* db. Federai Award ldentifier:

* City:
County:

" State:
F e e —

* Country: USA: UNITED STATES

* Zip / Postal Code: [58505-0440

f. Name and contact information of person to be contacted on matters involving this application:

— —— e ———
S —

e
Title:  |Assis antDirectorofTlel T T — | ' | | | 1 o

Organizational Affiliation:

Department of Public Instruction

* Telephone Number: {707) 328-2285 . ‘ Fax Number: [70T)3284770
"Email: yschauer@nd.gov — — " | - | ' - |

Tracking Number: GRANTO047T3343 Fum:ling Dppnmnl}r Number: ED-GRANTS-050708-002 Received Date: 2008-06-10 11:50:19.000-04:00 Time Zone: GMT-5
PR/Award # S355B080046 e



OMB Number: 4040-0004
Expiration Date: 01/31/2009

Appiication for Federal Assistance SF-424 Version 02

9. Type of Applicant 1: Select Applicant Type:

A- State Government

Type of Applicant 2: Select Applicant Type:

- — @ O 00O

Type of Applicant 3; Select Applicant Type:

* Other (specify).

- - 1

* 10. Name of Federal Agency:

U.S. Depariment of Education

11. Catalog of Federal Domestic Assistance Number:

-
d a
_

CFDA Title:
Early Reading First

* 12. Funding Opportunity Number:

D-GRANTS-050708-002

* Title:

Early Reading First 84.359A and B: Full Application

13. Competition identification Number:

84-35982008-1
Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):
North Central Nerth Dakota, towns in and around Minot, ND

* 15. Descriptive Title of Applicant's Project:

See page 1 of the project abstract.

Attach supporting documents as specified in agency instructions.

Tracking Numbar: GRANTO0473343 Funding OFPMI:III\B! Number: ED-GRANTS-030708-002 Received Date: 2008-06-10 11:50:19.,000-04:00 Time Zone; GMT-5
PR/Award # S359B080046 e



OMB Number: 4040-0004
Expiration Date: 01/31/2008

Application for Federal Assistance SF-424 Version 02

16. Congressional Districts Of:

*a. Applcant *b. Program/Project D007 ]
Attach an additional list of Program/Project Congressional Districts if needed.

17. Proposed Project:
* a. Start Date: 09/01/2008 *b. End Date: 8/31/2011

* a. Federal 1,821,812.000
*b. Apptican

*c. State I
*d. Local I
" e. Other w0

*1. Program Incore
*g. TOTAL 1,921,812.0C

* 19. Is Application Subject to Review By State Under Executive Order 12372 Process?
Q a. This appiication was made available to the State under the Executive Order 12372 Process for review on : :
Q b. Program is subject to E.Q. 12372 but has not been selected by the State for review.,

® c. Program is not covered by E.O. 12372.

IE 20. Is the Applicant Delinquent On Any Federal Debt? (If “Yes™, provide explanation.)
O Yes

® No

21. "By signing this application, | certify (1) to the statements contained in the list of certifications*™ and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. [ also provide the required assurances*™ and agree to com-
ply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

¥ ™| AGREE

™ The list of certifications and assurances, or an intemet site where you rnay obtain this list, ts contzined in the announcement or agency
| specific instructions.

Authorized Representative;

I - — Sl —
Middie Name: [ ]

* Last Name:
S —

State Assistant Supenntendent — m—n _ _
* Telephone Number: [707) 325-1240 — LT e
Ggronberg@nd.gov e ~ - . e

* Sigrature of Authorized Representative: * Date Signed:
Authorized for Local Reproduction ‘ Standard Form 424 (Revised 10/2005)
Prescribed by OMB Circular A-102
Tracking Number; GRANTH0473343 Funding Oppmumg; Number: 68-002 Received Date: 2008-06-10 11:50:19.000-04:00 Time Zone: GMT-5
PR/Award # S359B080046 e
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OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

* Applicant Federal Debt Delinquency Expianatinh

The following field should contain an explanation if the Applicant organization is delinquent on any Federal Debt. Maximum number of
characters that can be entered is 4,000. Try and avoid extra spaces and carmiage returns to maximize the availability of space.

Tracking Number: GRANTO00473343 Funding Opportunity Number: ED-GRANTS-050708-002 Received Date: 2008-06-10 11:50:19.000-04:00 Time Zone: GMT-5
PR/Award # §359B080048 e :



Atiachments

AdditionalCongressionalDistricts

File Name Mime Type
AdditionalProjectTitle
File Name | Mime Type

Tracking Number: GRANT00473343 Funding Qﬂpnmlmg Number: ED-GRANTS-050708-002 Received Date: 2008-06-10 11:50:19.000-04:00 Time Zona: GMT-5
PR/Award # S359B080046 e



U.S. DEPARTMENT OF EDUCATION OMB Control Number: 1250-0004

BUDGET INFORMATION

Expiration Date: 06/30/2005

NON-CONSTRUCTION PROGRAMS

Applicants requesting funding for only one year should complete the
Name of Institution/Organization: column under "Project Year 1.” Applicants requesting funding for multi-
ND Department of Public Instruction year grants should complete all applicable columns. Please read all
instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

(b) (<) d) €)
L Personmel  fs 8514905  s72730s  916o30ls o s o s 2620259
2 FringeBenefits |8 220373 |5 240938 | 252884fs o s o s 723,105
3. Travel  f$ 171250 fs 146879 s 165587 s o [s o s as3716
4 Equipment  |$ 255008 o s o Js o s o Is 25500
5. Supplies  |s  185396s 9811 |8 91307 }s 0 |8 o0 ]$  366.604
6. Contracwal |8 272349 |s 27113308 25561448 o fs 0 s 799,006 |
7. Construction ___ |s o s o s o s o s o s o
8 Oher ~  Js  1aaas s 14860 | 15312 |8 o s o s asae27

P I el ) R I
(lines 1-8)

10. IndirectCosts* __ |s 192008 | 199636 [s 207014 fs o [s o Is  s9sese
1. TrainingStpends  |$ 0 Js o s o s o s o Is o |
$ 192181218 183599 |3 1,903,847 -- 5,661,655
11)

*Indirect Cost Information (To Be Completed by Your Business Office):

If you are requesting reimbursement for indirect costs on line 10, please answer the following guestions:

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? IXI yes [ No
(2) If yes, please provide the following information:
Period Covered by the Indirect Cost Rate Agreement: From: 7/1/2006 To: 6/30/2008 (mm/dd/vyyy)
Approving Federal agency: X1 eEp  [] other (please specify):
(3) For Restricted Rate Programs (check one) - Are you using a restricted indirect cost rate that:

[} 1s included in your approved Indirect Cost Rate Agreement? or, [} Complies with 34 CFR 76.564(c)(2)?

ED Form No. 524

PR/Award # S3508080046 eb



U.S. DEPARTMENT OF EDUCATION OMB Control Nuber: 1890-0004

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS Expiration Date: 06/30/2005

. —— P ——————— L—m —
o o Applicants requesting funding for only one year should complete the
Name of InsumunnfOrgfmlzatmn: column under "Project Year 1.” Applicants requesting funding for multi-
ND Department of Public Instruction year grants should complete all applicable columns. Please read all

instructions before completing form.

SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS

Project Year 1{a) | Project Year 2 Project Year 3 Project Year 4

(d)

Budget Categories Project Year 5 Total (f)

1. Personnel
. Fringe Benefits
. Travel
. Equipment
. Supplies
. Contractual
. Construction

9. Total Direct Costs
lines 1-8)

(. Indirect Costs
1. Training Stipends
i2. Total Costs (lines 9-

Yok [ Juit

— oo {2 [on Jin | fuo o
N g
g
o
o

——
S

PR/Award # S359B080046 e’



ASSURANCES - NON-CONSTRUCTION PROGRAMS

OMB Approval No. 4040-0007
Expiration Date 04/30/2008

Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE: Certain of these assurances may not be applicabie o your project or program. If you have questions, please
contact the awarding agency. Further, certain Federal awarding agencies may require applicants to certify to
additional assurances. If such is the case, you will be notified.

As the duly authorized representative of the applicant, | certify that the applicant:

1.

Previous Edition Usable

Has the legai authority to apply for Federal assistance
and the institutionat, managerial and financial capabiiity
(including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning,
management and completion of the project described
in this application.

Will give the awarding agency, the Comptrolier General
of the United States and, if appropriate, the State,
through any authorized representative, access to and
the right to examine ali records, books, papers, or
documents related to the award; and will establish a
proper accounting system in accordance with generally
accepted accounting standards or agency directives.

Will establish safeguards 1o prohibit employees from
using thetr positions for a purpose that constitutes or
presents the appearance of personai or organizational
conflict of interest, or personal gain.

Will initiate and complete the work within the applicable
time frame after receipt of approvai of the awarding

agency.

Will comply with the intergovernmental Personnel Act
of 1970 (42 U.5.C. §§4728-4763) relating to prescribed
standards for merit systems for programs funded under
one of the 19 statutes or regulations specified in
Appendix A of OPM's Standards for a Merit System of
Personnel Administration (& C.F.R. 800, Subpart F).

Will comply with all Federal statutes relating to
nondiscrimination. These include but are not limited to:
(a) Title V1 of the Civil Rights Act of 1964 (P.L. 88-352)
which prohibits discrimination on the basis of race,
color or nationat origin; (b) Title IX of the Education
Amendments of 1972, as amended (20 U.S.C. §§1681-
1683, and 1685-1686), which prohibits discrimination
on the basis of sex; (c) Section 504 of the
Rehabititation

Tracking Number: GRANTO0473343

PR/Award # S$3598080046 &8

Authorized for Local Reporoduction

Act of 1973, as amended (29 U.S.C. §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42
U.S.C. §§6101-6107), which prohibits discrimination on
the basis of age; (e} the Drug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug
abuse; (f) the Comprehensive Alcohol Abuse and
Alcoholism Prevention, Treatment and Rehabilitation
Act of 1970 (P.L. 91-616), as amended, relating to
nondiscrimination on the basis of alcohol abuse or
alcoholism; (g) §8523 and 527 of the Pubiic Health
Service Act of 1912 (42 U.S.C. §8290 dd-3 and 290
ee- 3), as amended, relating to confidentiality of aicohol
and drug abuse patient records; (h) Titie VIl of the Civil
Rights Act of 1968 (42 U.S.C. §8§3601 et seq.), as
amerkled, relating to nondiscrimination in the sale,
rental or financing of housing; (i) any other
nondiscrimination provisions in the specific statute(s)
under which application for Federal assistance is being
made; and, (i) the requirements of any other
nondiscrimination statute(s) which may apply to the
application.

. Will comply, or has already complied, with the

requirements of Tities Il and Ili of the Uniform
Relocation Assistance and Real Property Acquisition
Palicies Act of 1970 (P.L. 91-646) which provide for fair
and equitable tfreatment of persons displaced or whose
property is acquired as a result of Federal or
federally-assisted programs. These requirements apply
to all interests in real property acquired for project
purposes regardless of Federal participation in
purchases.

. Will comply, as applicable, with provisions of the Hatch

Act (5 U.8.C. §81501-1508 and 7324-7328) which limit
the political activities of employees whose principal
employment activities are funded in whole or in part
with Federal funds.

Standard Form 4248 (Rev. 7-97)
Prescribed by OMB Circular A-102



9.

10.

11.

Will comply, as applicable, with the provisions of the
Dawvis- Bacon Act (40 U.S.C. §§276a to 276a-7), the
Copeland Act (40 U.S.C. §276¢c and 18 U.S.C. §874),
and the Contract Work Hours and Safety Standards
Act (40 U.S.C. §§327- 333), regarding labor standards
for federally-assisted construction subagreements.

Will compily, if applicable, with filood insurance
purchase requirements of Section 102(a) of the Flood
Disaster Protection Act of 1973 (P.L. 93-234) which
requires recipients in a special flood hazard area to
participate in the program and to purchase flood
insurance if the total cost of insurable construction and
acquisition is $10,000 or more.

Will comply with environmental standards which may
be prescribed pursuant to the following: (a) institution
of environmental quality contro! measures under the
National Environmentai Policy Act of 1969 (P.L.
91-180) and Executive Order (EO) 11514; (b)
notmcation of violating facilities pursuant to EQO 11738;
(c) protection of wetlands pursuant to EO 11990; (d)
evaluation of fiood hazards in fioodplains in
accordance with EQ 11988; (e) assurance of project
consistency with the approved State management
program developed under the Coastal Zone
Management Act of 1972 (16 U.S.C. §§1451 et seq.);
(f) conformity of Federal actions to State (Clean Air)
Implementation Plans under Section 176(c) of the
Clean Air Act of 1955, as amended (42 U.S.C. §§7401
et seq.); (q) protection of underground sources of
drinking water under the Safe Drinking Water Act of
1974, as amended (P.L. 93-523); and, (h) protection of
endangered species under the Endangered Species
Act of 1873, as amended (P.L. 93- 205).

Tracking Number: GRANTO0473243

PR/Award # $3538080046 e9

12.

13.

14.

15.

16.

17.

18.

* SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL *TITLE
Galeila Schauer State Assistant Superintendent

* APPLICANT ORGANIZATION * DATE SUBMITTED
ND Department of Public Instruction 06-10-2008

Will comply with the Wild and Scenic Rivers Act of
1968 (16 U.S.C. §81271 et seq.) related to protecting
components or potential components of the nationai
wild and scenic rivers system.

Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.S.C. §470), EO 11593
(identification and protection of historic properties), and
the Archaeological and Historic Preservation Act of
1974 (16 U.5.C. §8469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of
human subjects involved in research, deveiopment,
and related activities supported by this award of
assistance.

Will comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 U.S5.C. §§2131 et
seq.) pertaining to the care, handling, and treatment of
warm biooded animals held for research, teaching, or
other activities supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning
Prevention Act (42 U.S.C. 884801 et seq.) which
prohibits the use of lead-based paint in construction or
rehabiiitation of residence structures.

Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Proitt
Organizations.”

Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations, and
policies goveming this program.

Standard Form 424B {Rev. 7-97) Back



e e NN,

DISCLOSURE OF LOBBYING ACTIVITIES

Complete this form to disclose lobbying activities pursuant to 31 U.S.C. 1352 Approved by OMB
(See reverse for public burden disclosure.) 0348-0046
1. * Type of Federal Action: 2. * Status of Federal Action: 3. * Report Type:
4. contract --a. bid/offer/application 85 initial filing
oh grant @b initial award —b. materiail change
~C. COooperative agreement —C. post-award For Material Change Only:
__d. loan year quarter

—£. loan guarantee

I i loan insurance

4, Name and Address of Reporting Entity:

SPrime _SubAwardee Tier if known:

* Name: Not appiicabie

* Address:
Not applicable

Not applicable

Congressional District, if known:

€. " Federal Department/Agency:
Not applicable

8. Federal Action Number, if known:

10. a. Name and Address of Lobbying Registrant (if individual, complete name):

*Name:
Not applicabie

- Not applicable

* Address:

11. information requested through this form is authorized by title 31 U.S.C. sec-
tion 1352. This disclosure of lobbying activities is a material representation of
fact upon which reliance was placed by the tier above when the transaction was
made or entered info. This disclosure is required pursuant to 31 U.S.C. 1352,
This information will be reported to the Congress semi-annually and will be
available for public inspection. Any person who fails to file the required disclos-
ure shall be subject to a civil penalty of not less than $10,000 and not more
than $100,000 for each such failure.

Public Burden Disclosure Statement

PR/AWH SIS0 RRANTINST3343 e10

date of last report

5. If Reporting Entity in No.4 is Subawardee, Enter Name and
Address of Prime:

7. * Federal Program Name/Description: Early Reading First

CFDA Nurnber, if applicable: 84.359

9. Award Amount, if known:

b. Individual Performing Services (including address if difierent
from No. 10a)

* Name:
Not applicable

Not applicable

* Signature: Galeila Schauer

¥ Name:
Not applicable
Not applicable

Title:

Telephone No.:
Date: 06-10-2008

Authorized for Lacal Reproduction
L Standard Form - LLL (Rev. 7-87)

Ty
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According to the Paperwork Reduction Act, as amended, no persons are required to respond to a collection of information unless it displays a valid
OMB Control Number. The valid OMB control number for this information collection is OMB No. 0348-0048. Public reporting burden for this
collection of information is estimated to average 10 minutes per response, including time for reviewing instructions, searching existing data
sources, gathering and maintaining the data needed, and completing and reviewing the coliection of information. Send comments regarding the
burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the Office of Management
and Budget, Paperwork Reduction Project (0348-0046), Washington, DC 20503.

PR/AWR S B93SBrmoSRANTD04 73343 e11



OME Contral No. 1590-0007 (Exp. 09/30/2004)

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a2 new provision in
the Department of Education’s General Education Provisions Act
(GEPA} that applies to applicants for new grant awards under
Department programs. This provision is Section 427 of GEPA, enacted
as part of the Improving America’s Schools Act of 1894 (Public Law
(P.L.} 103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant awards under
this program. ALL APPLICANTS FOR NEW AWARDS MUST
INCLUDE INFORMATION IN THEIR APPLICATIONS TO ADDRESS
THIS NEW PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

(If this program is a State-formula grant program, a State needs to
provide this description only for projects or aclivities that it carries out
with funds reserved for State-level uses. in addition, local school
districts or other eligible applicants that apply to the State for funding
need to provide this description in their applications to the State for
funding. The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient section 427
statement as described below.)

What Does This Provision Reguire

Section 427 requires each applicant for fﬁnds (other than an individual
" person) 1o include in its application a description of the steps the
applicant proposes to take to ensure equitable access to, and
participation in, its Federaliy-assisted program for students, teachers,
and other program beneficiaries with special needs. This provision
gliows applicants discretion in developing the required description. The
statute highlights six types of bamriers that can impede equitable access
or participation: gender, race, national origin, color, disability, or age.
Based on iocal circumstances, you should determine whether these or
other bammers may prevent your students, teachers, etc. from such
access or participation in, the Federally-funded project or activity. The
description in your application of steps o be taken to overcome these
barriers need not be lengthy; you may provide a clear and succinct

description of how you plan to address those barriers that are
applicable to your gircumstances. In addition, the information may be
provided in a single narrative, or, if appropriate, may be discussed in
connection with related topics in the application.

Section 427 is not intended to duplicate the requirements of civil rights
statutes, but rather to ensure that, in designing their projects,
applicants for Federal funds address equity concems that may affect
the ability of certain potential beneficiaries to fully pardicipate in the
project and to achieve to high standards. Consistent with program
requiremnents and ils approved application, an applicant may use the
Federal funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help ilustrate how an applicant may
comply with Section 427.

(1) An applicant that proposes to camry out an adult literacy project
serving, among others, adults with limited English proficiency, might
describe in its application how it intends to distribute a brochure about
the proposed project to such potential participants in their native
{anguage.

(2) An applicant that proposes to develop instructional materials for
classroom use might describe how it will miake the materials avaiiable
on audio tape or in braille for students who are blind.

(3) An appiicant that proposes to carry out a model science program for
secondary students and is concemed that girls may be less likely than
boys to enroll in the course, might indicate how 1t intends to conduct
"outreach" efforts {o giris, to encourage their enroliment.

We recognize that many applicants may already be implementing
effective steps {0 ensure equity of access and participation in their
grant programs, and we appreciate your cooperation in responding to
the requirements of this provision.

Estirnated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless such collection displays a
valid OMB control number. The valid OMB control number for this information collection is 1890-0007. The time required to complete this information
collection is estimated to average 1.5 hours per response, including the time to review instructions, search existing data resources, gather the data
needed, and complete and review the information collection. if you have any comments concerning the accuracy of the time estimate(s) or
suggestions for improving this form, please write to: Director, Grants Policy and Oversight Staff, U.S. Department of Education, 400 Maryiand
Avenue, SW (Room 3652, GSA Regional Office Building No. 3), Washington, DC 20202-4248.

Tracking Number: GRANT00473343

PR/Award # S359B080046 el



Attachment Information

File Name Mime Type
8770-NDGEPA_statement_pdf application/pdf

Tracking Number: GRANTIN473343
PR/Award # 53558080048 213



Response to Notice to All Applicants
(Section 427, GEPA)

The Mimot, North Dakota Preschool Literacy Acquisition Collaborative for Education
(MIND PLACE) project will be administered by the North Dakota Department of Public
Instruction and will involve three Head Starts in the Minot area: (1) Minot Public School Head
Start, (2) Early Explorers Head Start, and (3) Three Affiliated Tribes Head Start. As required in
the application guidelines, this document addresses the General Education Provisions Act
(GEPA), Section 427 enacted as part of the Improving America’s Schools Act of 1994 (Pub. L.
103-382) regarding the steps the partmership will take to ensure equitable access to, and
participation in, Federally-assisted programs.

The entities included in the MiND PLACE project are equal opportunity employers. The

MiND PLACE project staff refiect diversity in race/ethnicity, national origin, gender, age, and
disability. The project will encourage employment applications from and ensure equal treatment
for persons who are members of groups that have traditionally been underrepresented based on
race, color, national origin, gender, age, or disability. Advertisements for employment will be
filed in local and regional publications that are available to persons of underrepresented groups
including American Indians, Spanish speaking individuals, and persons with disabilities.

~ Activities for teachers and students will include culturally effective strategies that respect
language, tradition and beliefs. The MiND PLACE project will equitably serve boys and girls
and encourage families of children with disabilities to fully participate.

The MIND PLACE project will not discriminate in its program and activities. In addition,

the project will take all necessary steps to assure that facilities, resources, and activities are fully

accessible to all participants. The MiND PLACE project’s programmatic activities will include

PR/Award # S358B080046 e}



educational opportunity, participation, and achievement among under-represented groups

including, among others, racial/ethnic minorities, English language learners, migrant students,

economucally disadvantaged students, and students with disabilities. Activities within this scope

of work include a strong focus on strengthening academic achievement among students with

disabilities and English language leamers.

PR/Award # 33598080046

MiIND PLACE will address equitability issues as follows:

Gender: 49.3% of the student population is male and 50.7% female. Participants in this
program will reflect this gender make-up. We anticipate that gender will not be an issue
in meeting the goals set forth in the application.

Race: XX% of the students are American Indian. As a public school district we will not
discriminate against any participant because of their race. Race has never been a barrier
for any of the school districts to overcome.

National Origin: All of our students are citizens of the United States and will be
eligible for all services. This has never been a barrier in our districts.

Color: XX% of our student body are students of color. Any student that enrolls in our
district will be eligible for all services. Color has never been a barrier for our school
district to overcome.

Disability: Approximately XX% of our population suffers from one or more
disabilities. All facilities are accessible to the physically disabled and disabled students

will be provided equitable services. Specific services for the physically challenged
students will be provided on an equitable basis.

Age: Services will be available for children three to five years of age.
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CERTIFICATION REGARDING LOBBYING

Ceriffication for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

.1§1 ) No Federai appropriated funds have been paid or wili be paid, by or on behalf of the undersigned, to any person
or influencing or attempting to influence an officer or employee of an agency, a Member of Congress, an officer or
employee of Congress, or an employee of a Member of Congress in connection with the awarding of any Federal
contract, the making of any Federal grant, the making of any Federal loan, the entering into of any cooperative
agreement, and the extension, continuation, renewal, amendment, or modification of any Federal contract, grant,
loan, or cooperative agreement.

(2@ If any funds other than Federal approlpriated funds have been paid or will be paid to any person for influencing or
attempting to influence an officer or emp gtyee of any agency, a Member of Congress, an officer or employee of
Congress, or an employee of a Member of Congress in connection with this Federal contract, grant, loan, or _
cooperative agreement, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities,” in accordance with its instructions.

(3) The undersiﬁn_ed shall require that the language of this certification be included in the award documents for all
subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and cooperative
agreements) and that all subrecipients shall certify and disclose accordingly. This certification is a material o
representation of fact upon which reliance was placed when this transaction was made or entered into. Submission of
this cerlification is a prerequisite for making or entering into this transaction imposed by section 1352, title 31, U.S.
Code. Any person wno fails to file the required certification shall be subject to a civil penalty of not less than $10,000
and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be Paid to any person for influencing or attempting to influence an officer or

. employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member
of Congress in connection with this commitment providing for the United States to insure or guarantee a loan, the
undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying Activities," in accordance with
Its instructions. Submission of this statement is a prerequisite for making or entering into this transaction imposed b
section 1352, title 31, U.S. Code. Any person who fails to file the required statement shall be subject to a civil pena
of not less than $10,000 and not more than $100,000 for each such faiiure.
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Abstract

The proposed Minot, North Dakota Preschool Literacy Acquisition Collaborative for
Education (MiND PLACE) aims to improve the school readiness of 380 low-income, ethnically
and language-diverse children attending three regional Head Start preschools (Minot Public
Schools, Early Explorers, and Three Affiliated Tribes) located in Minot and Mohall-Lansford-
Sherwood School Districts. This remote rural area faces numerous challenges to education,
including pervasive poverty and unemployment. Approximately 79 percent of children in the
proposed project are eligible for free or reduced-price lunch and 35% are English learners. To
help children acquire the cognitive, oral language, and early literacy skills needed for later
success, MIND PLACE will use a multifaceted approach that is grounded in the science of
reading and mstructional best practices. The approach features eight strategies: (1) increased
time for learning; (2) research-based literacy curriculum, Pearson’s Opening the World of
Learning; (3) print- and language-rich classrooms; (4) research-based instructional practices that
support individual learning needs; (5) ongoing assessment and progress monitoring; (6)
Scaffolding Early Literacy, research-based professional development led by Dr. Elena Bodrova
and Mid-continent Research for Education and Learning; (7) home-school linkages; and (8) a

* comprehensive preschool to kindergarten transition program. Videoconferencing will

supplement face-to-face professional development and curriculum planning. Formative and
sumnmative evaluation will guide program implementation and measure changes in teacher

practice and child outcomes.
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North Dakota Department of Public Instruction (MIND PLACE) 1

1. PROJECT DESIGN
1.1 Current Knowledge from Research and Effective Practice
The Minot, North Dakota Preschool Literacy Acquisition Collaborative for Education
(M:ND PLACE) aims to improve the school readiness of 380 low-income, ethnically and

language-diverse children in three rural preschool centers located within a 50-mile radius of

Minot, North Dakota—Minot Public School Head Start, Early Explorers Head Start, and Three
Affihated Tribes Head Start. Although growing up in remote, rural America presents a well-
documented set of educational challenges for young children, including pervasive poverty and
limited opportunities,' these challenges can be overcome using strategies such as ensuring that
all children enter school ready to learn.” To address this condition, MiND PLACE will combine
a curriculum, proven second language acq_‘uisition strategies, professional development, and valid
and reliable assessments to create centers of excellence that increase children’s language and
literacy preparedness. The proposed project addresses the two invitational priorities by providing

a full day, full vear program to at-risk children, many of whom have limited English proficiency.

As described 1n this proposal, the project approach is based on current scientifically-based
research on how early reading develops, and how to prevent learning difficulties in general and
reading difficulties in particular (see Table 1, page 3, for a summary of this research).
Curriculum. The project will use a research-based early literacy curriculum—Opening the World
of Learning (OWL)—developed by two well-known early literacy experts, Judy Schickendanz
and David Dickinson. The soundness of the OWL curriculum is substantiated by current
research, including recommendations from the National Early Literacy Panel research synthesis
about skills children need to become successful readers.’ Results from a recent Early Childhood
Education Professional Development Project showed that utilizing OWL in combination with

professional development mcreased oral language, phonological awareness, print awareness and
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North Dakota Department of Public Instruction (MiND PLACE) 2

alphabet knowledge for English- and Spanish-speaking children.* Furthermore, OWL meets
National Association for the Education of Young Children (NAEYC), National Reading Council,
and International Reading Association standards, is aligned with Head Start requirements, and
has a scope and sequence aligned with Early Reading First goals (see Section 1.2.2, page 5).
Professional development for classroom instruction. Scaffolding Early Literacy (SEL), a research
based professional development program, will complement the curriculum by providing teachers
with instructional strategies that will immprove preschoolers’ early literacy and cognitive skills. As
verified by outside reviewers, SEL derives from a substantial body of research in language
acquisition and child development, aligns with curre,;nt theory on early literacy development,’ and
produces positive results for both teachers and students.’ Recent studies have documented the
positive impact of SEL strategies and approaches on children’s literacy skills, including oral
language, and on executive functions (i.e., self-regulation), which are suongly associated with
school readiness.’ SEL is designed to prcwidé support 1 areas that research indicates teachers
require assistance and guidance, including understanding the core components of early literacy,
how to teach and reinforce those components through the day, how to address literacy and print
concepts in all learning centers, and how to encourage early writing skills.® The professional
development will help teachers learn not only to implement the OWL curriculum effectively, but
also to adapt and extend the curriculum to meet individual children’s needs.

Proven second language acquisition strategies. As described in the English Language
Acquisition Plan (see Attachment), teachers will use appropriate approaches for teaching
language, including English as a second language.” Instruction will reflect the research-based

understanding that the relationship between second language acquisition and first language

competence requires a strengthening of phonological skilis in the first language concurrent with

beginning instruction in the second language and stimulating cognitive operations.'°
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North Dakota Department of Public Instruction (MiND PLACE) 3

Assessments. Finally, MiND PLACE staff will use psychometrically sound assessments to screen
and monitor children’s knowledge in oral language, phonological awareness, alphabet
knowledge, and print awareness. Assessments include Get Ready to Read!, PPVT, and PALS-

PrekK, as well as standards- and curriculum-based assessments. See Sections 1.2.5 and 5.

Table 1. Research Base for the Project

P — R .. — R I —

Domain _Bmamh_ _
Oral vocabulary predicts elementary reading comprehension, * and the strength of the
relationship increases progressively 1% through 7" grade.'? Direct instruction of
Oral lan o targeted words and ensuring children encounter targeted words frequently in different
BUAEE | ontexts promotes vocabulary growth in monolingual and multi-lingual children.
Extended exposure to and expected use of vocabulary other than nouns is also critical
to improve the receptive and expressive vocabulary of at-risk preschoolers.*
Phonoloeical Phonological awareness (PA) is a critical precursor and predictor of reading
&t achievement.”® Although PA development is strengthened through recitations and
awarcness . . . « .y . . . 16
- playing with sound units, explicit instruction is required.”® B
Knowledge of letter names predicts reading success and is a prerequisite for
Alphabet : ) ] =
knowledee developing phonics as preschoolers use these names to access letter sounds.'” Alphabet
~~ | knowledge can be increased via direct, systematic instruction.
Prin Print awareness, the knowledge of concepts and conventions of print, predicts later
t awareness

reading achievement. ” Interactive reading effectively promotes this skill.*

Children with poor emotion regulation have been shown to be more aggressive,
disruptive, and less successful in school.*’ Self-regulation predicts children’s academic
Self-regulation| achievement above and beyond intelligence. Interventions during early childhood can
be effective m developing children’s self-control, emotion regulation, and planning™

(also termed ‘effortful control’).”* _

PR ILEI Al . dedfeddd 1al ks dale el opiedidf = elgk-p]

Professional :Eﬂ‘ecﬁv? professional Qevelf}pment is one part of a compreh:snsive change process. It
development 1s effective when on-going, integrated into the school operations, and builds a
h theoretical understanding of content and pedagogical knowledge.”
Preschool classrooms need adequate structural elements in place to foster language and
. literacy development, such as print- and language-rich environments.*® The structural
;?r;ahchtgﬂl elements are a necessary, but not sufﬁcie:gt, means to unprovmg chil_d outcomes;
instruction preschoolers also need to be exposed to high quality teacher instructional practice in

the form of quality and quantity of language interactions, read-aloud experiences, and
sensitivity from both the Jead and assistant teachers.”’

L . _—

1.2 Exceptional Approach for Meeting Statutory Purposes and Requirements

MiIND PLACE will provide intensive learning opportunities for three- to five-year-olds
across two full years for six and a half hours a day, five days a week. The specific strategies of
the exceptional approach are discussed in detail in sections 1.2.1-1.2.5.

1.2.1 Integrating SBRR instructional materials and literacy activities

PR/Award # S359B080046 a2



North Dakota Department of Public Instruction (MiND PLACE) 4

The proposed project includes three Headi Start centers comprising 21 classrooms and
currently serving 380 preschool children. As demonstrated by NAEYC accreditation, the three
centers currently: (1) provide well-equipped preschool classrooms; (2) have well-qualified
teachers (see Attachments); (3) have a history of low instructional staff turnover (on average 5-
10%); (4) have high rates of attendance by enrolled children (85%+); and (5) use 2
developmentally appropriate curriculum (e.g., Creative Curriculum, High Scope) that helps them
effectively attend to the developmental domains traditionally supported by preschool programs,
including s;:)cio-emotional and physical.

The logic model in Figure 1 illustrates the relationship among needs, proposed activities to

address the needs, and observable and measurable outcomes for the project.

i o

.. practice (goal #5) §

Figure 1. Logic model for MiND PLACE Project

As shown 1n Figure 1, MiND PLACE will enhance the literacy focus of the current programs
with curriculum, professional development, and assessments that are designed to support
development of oral language, phonological awareness, alphabet knowledge, print awareness,
cognitive, and social/emotional skills. These skills provide the foundation needed to close the

school readiness gaps, support the development of skills necessary for literacy success, and ease

PR/Award # S359B080046 e3

Resources for: | Scaffolding } #ofleadand | ECE sigff i ECE staff - Children develop | |
Improving quality § Early Literacy F  assiszant x  Use OWL s Createaprive ¢ language and =
of classroom E  teachers e curviculum and | and language- | Breracy shills |
materials - | “ parsicipasing | SEL strategies |  rich enviranment | (goal #1)
(OWL maverials) - CF#of children  Kiof Receive fredback f Gort#3) Ly Children learm
Delivery of " served ¥ and modify - Improve the " 10 regulace and |
professienal . classroom - quality of their  } direct theirouwn | |
developmens . envirenment . imseractions with | bebavior (goal #2) |
and instructional §  children (goal #4) § |



North Dakota Department of Public instruction (MiND PLACE) 5

transitions from preschool to kindergarten for rural, at-risk children.”®

1.2.2 Demonstrating language and literacy activities based on SBRR

- e e —

| Goals for Purpose 2

Increase children’s oral language phonojogical awareness, print awareness, and
Goal 1 | alphabet knowledge as measured by increased numbers of children achieving
benchmarks on PPVT, PALS PreK, & PreLAS

Increase children’s level of social/emotional skills as measured by the Social

Goal 2 Competence and Bebavior Evaluation

Curriculum scope and sequence. Project preschools will implement the OW/ curriculum which
1s research based (see Section 1.1) and provides explicit daily activities through a structured,

systematic scope and sequence aligned with Early Reading First goals (see Table 2).

Table 2 OWI Ovemew

Alphabct lcuowledge Songs Ward PIay, Lerters lessons wﬂl be used tn exphmﬂy teach
¢ 1dentify / name letters alphabet recognition. Early themes will focus on alphabet sequence
* develop letter-sound and 1dentification and later on naming letters and associating letters

| _ relationships with sounds. L
Phonological awareness Nursery rhymes, songs, rhyme and chant posters, big books, transition
(including) phonemic activities, and audio CDs will support explicit instruction. Early
awareness themes will focus on rhyming skills. Later themes include isolating

* 1dentify and manipulate the beginning sounds, blending and segmenting onset and rime, blending
individual sounds in words and segrmenting syllables, and blending individual phopemes.

Spoken language Big book read-alouds, vocabulary cards, and think and talk questions

* develop expressive and will elicit rich language and teach new vocabulary associated with
receptive spoken language each theme. Words will be graduated, with easier words being

* increase vocabulary and introduced in early themes and difficult words in later themes.
listening comprehension skill | Teachers will scaffold language and vocabulary in large group, small

gTOUp, and centers. R

Conventions of print Print awareness is taught through interactive shared reading and ‘

* develop knowledge of the writing. Specific questions focus children’s attention on concepts of
purposes and conventions of | print in what they are reading and writing. Themes focus on
print functions of print, and then later on print conventions.

Social/emotional skills Let’s Talk About It lessons and SEL strategies focus on developing

* develop ability to regulate children’s social and emotional skills as topics are discussed and
behavior _ opportunities to ‘apply’ seif-regulation skills are provided.

The OWL developers view children as active agents of their own knowledge construction. To

support children’s natural curiosity, new themes are introduced in whole group settings, followed

by guided practice in small, teacher-led groups. Skills are practiced recursively along a
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continuum so children have multiple experiences to build a foundation in language and literacy.
Independent learning takes place at theme-related centers where children engage as active
learners, both experimenting with and reinforcing new skills and concepts.

Teacher supports. OWL teacher manuals contain explicit detail to help teachers support language
and literacy preparedness.”’ Manuals also include instructions on how to accommodate for
children who are English langunage earners (EL), students with special needs, and younger
students (3-year-olds). SEL professional development will enhance the OWL curriculum and
teacher guides by helping teachers develop and implement instructional strategies that facilitate
literacy acquisition for individual children. One mechanism of this facilitation is maximizing
children’s engagement through self-regulation, a domain that predicts children’s academic
achievement above and beyond intelligence.” SEL professional development will help early
chiidhood educators understand the development of both literacy and self-regulation.

During SEL professional development teachers will learn how to write and implement lesson
plans that integrate OWL materials, effective instructional strategies, and ongoing assessment
results to individualize and meet children’s needs. Lead and assistant teachers will work with
literacy coaches and professional developers to improve the quality of their interactions through
‘in-class observations, modeled lessons, and feedback. Using the ELLCO results and analyses of
videotaped lessons, SEL staff will provide teachers with individualized support including: model
scripts for read-alouds; suggestions for incorporating new vocabulary in center activities and

- dramatic play; model scripts for large and small group activities; and suggestions for
incorporating language and literacy in classroom routines and transitions.
Teacher directed to independent activities. As its name emphasizes, Scaffolding Early Literacy
(SEL) professional development focuses on scaffolding; it is designed specifically to help early

childhood educators understand how to first build and then gradually withdraw instructional

PR/Award % S3598080046 ed
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support so that children move from teacher-directed to independent activity.”’ SEL helps teachers

master three critical components of effective literacy scaffolding: (1) understanding
developmental trajectories for language and literacy competencies; (2) designing instructional
supports that i1t the skill or concept being taught as well as individual needs of young learners;
and (3) knowing how to “delegate responsibility™ for the learning to children by “arming” these
children with “tools™ that allow them to eventually become independent learners.” With
appropriate scaffolding, all children, including at-risk, special education, and English language
learners, are able to develop academic skills for school success.”

Content for improving oral language and background knowledge. Children’s language growth is
related to the interactions in which they have the opportunity and néed to use language, and it is
well documented that young children from disadvantaged backgrounds fall behind their peers in
both quality and quantity of these interactions.> The OWL curriculum is organized around broad

themes (e.g., “Fan:lily,':" “Friends,” “Things that Grow”) with specific strategies designed to

develop children’s oral language and background knowledge. To supplement these strategies,

MIND PLACE will combine the thematic content in the OWL curriculum with vocabulary

instruction embedded in the scaffolding of dramatic play in learning centers designed around the
current theme (part of SEL strategies).”” In addition to theme-related authentic literature, children
will have access to additional sources of information about the theme they study—field trips
(real or vartual), guest speakers, and videos—all providing opportunities to add to children’s
existing knowledge and vocabulary, expanding both in breadth and depth.

A distinct feature of the MiND PLACE project associated with its use of SEL instructional
strategies 1s its systematic use of dramatic play as a meaningful context in which children
repeatedly practice newly acquired language and literacy skills. In play, children will practice

and reinforce their new vocabulary by selecting or making new props, deciding on roles to play,

PR/Award # S3598080046 eb
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and incorporating the vocabulary in their creations and extensions of the theme. This strategy
increases the amount and complexity of the children’s interactions with their teachers and with
each other.’® Research indicates a connection between preschoolers’ engagement in dramatic
play, their language use, and their later progress in literacy, vocabulary, and storytelling.”’

The proposed SEL professional development will help teachers to “use constructive and
imaginative play as intentional opportunities for children to develop their vocabulary,
understanding, and ability to think about the world around them”— an appropriate and effective
use of play in the preschool classroom as defined by U.S. Department of Education guidance.™
To accomplish this goal, broad themes from OWL will be used to develop more specific “play
themes” that are based on children’s interests and that will allow children to experience specific
content in more “hands-on™ way. For example, OWL’s “Things that Grow” theme may be
explored while playing pretend “farm” in one classroom, “garden center” in another, and “zoo”
in yet another. With core vocabulary being similar in all classrooms, different play themes will

allow for introducing additional concepts and the words associated with them (photos below).

As a part of scaffolding high-level imaginative play, theme-related vocabulary and concepts
are systematically introduced and taught, using the Picture-Word Cards from OWL as well as

child- and teacher-generated word lists. These serve to support both children’s and teachers’ use
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of newly introduced vocabulary while at the same
time providing children with additional
opportunities to be exposed to print. As children
engage 1n play planning—a multi-faceted SEL
strategy designed to scaffold play skills while at
the same time providing an authentic context for

early reading and writing—teachers monitor

children’s use of new vocabulary as they describe

the roles they will be playing or the props they. will

be making. As children acquire more advanced
litefacy skills and attempt writing on their own
(see Figure 2), this writing also provides teachers
with the evidence of children’s growing |
vocabulary.

Time for developing language, cognition, and

early reading skills. MIND PLACE classrooms

will offer a minimum of 200 minutes of language

i 5-.-meamh m :a,e;fmatch&d-;pm eguam*

and literacy learning opportunities in a typical 6.5 [ ER8% L
i eXPerd *»stnd}r suppurt 1:]1 ..EZ, -".;5

ok Scaf] _,_Ided W‘tmgﬁur« W
Midewelo ,.'-.,..E fprﬂschml ﬂu’iﬂr&n 5 1etter
S A v o ih :--_'-.
- ‘rebogninon. - knowledes *ﬂﬁ hfm—munﬁ
- -.ZH"..”: .. ::{?J.-F'-.‘*.';.;:.'-'.:-.'F:‘Z . -

hour day (see Table 3). This intensity is critical, as

research suggests that young children who engage

in targeted language activities demonstrate o A
knowledge of the forms and functions of print and 3odrova, 1

ey S T
enter school ready to learn.” The combination of | iy N A _ L

OWL activities and SEL strategies will help teachers support children’s literacy and vocabulary
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10

development, encourage ncreasingly complex talk, and promote self-regulation and cognitive

development.*’

Table 3. MiND PLACE Daily Schedule

Objective

Expand and explore oral language

Large group instruction on oral language,
vocabulary, phonological awareness, and

Develop self-regulation (following oral

Oral language and vocabulary

Practice fine motor skills, symbolic
representation, following directions

Practice gross motor and social skills

Self-regulation (planning, reflecting)

Social skills (negotiating, turn taking)

Written expression, vocabulary
associated with unit, print awareness

Oral language, vocabulary, concepts of
print; later, encoding and writing;
language related to social/emotional skills

as well as self-regulation

Fine motor practice, symbolic
representation, following directions

Theme-related books, vocabulary; and

Oral language and print awareness

1 Exposure to longer story books

Oral language, vocabulary, concepts of
print; later, encoding and writing;
language related to social/emotional skills

Sc;;ig;l © ('1?:;; Sample Activities
. 15 | Question of the week, Mystery word,
Signing In Buddy reading g
: I5 | Morming message, Calendar, Weather,
(?pempg/ Read-aloud, Rhyming games,
circle time ) .
| Fingerplays concepts of print
Movement |5 (x 2) | Freeze Game
games | Simon Says directions
Breakfast | 20 | Teacher and/or chﬂd—:muated talk
Small or 20 | Word Play: Grapluc practice, Sound
large group sorting, “What could it be?” game
Outdoor 15 | Individual or group activities: Qutdoor
__play ___| play and movement
Snack 15 | Children talk to each other deciding
on their play plans
Play 15 | Teacher and/or child-directed
_planning ___| scafiolded writing in small groups
. 60 | Concepts integrated with hands-on
Cf:nter t?me centercpactmtyg:: g_, math, science, art,
(including . )
clean-up) hstem?g, computer) and dramatic play
| & Let’s Talk
10 | Letter recognition, thyming, Elkonin
Sl.nall group _ boxes, Graphic practice
Closing 15 | Large group interactive storybook
Story ___| reading auditory comprehension
| Transitions | 5 Name games, letter sound games
Lunch 30 | Teacher and/or child-initiated talk Oral language and vocabulary
Rest 60 Laﬁ group read aloud
Concepts integrated with hands-on
Free choice 30 | center activity (e.g., math, science, art,
centers/play;, listening, computer) and dramatic play
| & Let’s Talk as well as self-regulation
Small group 10 OWL math extension activities
math | _
Outdoor 30 Individual or group activities: Outdoor
play play and movement
, Large interactive storybook
Story Time| 15 read%ngm ‘—I-P_ N bac und knowle
Free choice 30 Concepts integrated with hands-on
centers/play center activity and dramatic play

Building number sense and vocabulary
related to numeracy, geometry, & pattems
Gross motor and social skills

Theme-related books, build vocabulary &

e; print awareness
Pre-literacy skills and language related to
social/emotional skills and self-regulation

As shown in Table 3, teaching language, literacy, and cognitive skills is not limited to the
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times designated for large group or small group instruction. Instead, teachers take advantage of
available “teachable moments™ throughout the day by using transition times or classroom
routines, such as taking attendance or snack, to incorporate langnage and literacy activities or to
teach self-regulation. Another way of increasing intensity of language and literacy instruction
within a set amount of time is by addressing multiple domains within one activity. For example,
during a small group math activity, teachers will introduce new math vocabulary; or during
Freeze Game, children will practice control of their bodies while attending to symbolic
representations of the positions in which they “freeze.”*! Similarly, during center or dramatic
play time, teachers will scaffold child-initiated, hands-on leaming by integrating language and
Iiteracy skills into math, science, social studies, and the arts using cross-curricular contexts.

1.2.3 Providing high quality language and literature rich environments

Goals for PurE—;se 3

Goal 3 Expand literacy and la.;lgu_;ge related leaming opportunities in high—qujality language
| and literature rich classroom environments as measured by the ELLCO and CLASS

Increase systemic and explicit instruction through activities that develop oral
Goal 4 | language, phonological awareness, print awareness, and alphabet knowledge as
| measured by the ELLCO and CLASS

L

Literature and print richness. Research indicates that to attain the fundamental knowledge
and skills necessary for optimal reading development, young children need a variety of language-

based activities that are rich in print, language, and content, and that are interactive and

functional.* SEL staff developers will help teachers systematically and explicitly select, place,
and rotate available print materials (e.g., alphabet, charts, words) to maintain high levels of
children’s interest in print. The Early Language and Literacy Classroom Observation (ELLCO)
Checklist will be administered bi-annually to measure the quality of classroom supports for
literacy, including availability, content, and diversity of reading material. As ELLCO results are

discussed, teachers will make intentional choices about print materials (e.g., books, labels, signs,
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in multiple languages as appropriate) and activities to create environments and opportunities that

support children’s learning and background knowledge. By the end of Year 2, all classrooms are

expected to achieve a ceiling score of 41 on the ELLCO. During SEL sessions, McREL staff
developers will show teachers how to strategically prepare environments to enable children to

acquire background knowledge and new vocabulary, as well as how to use extended discourse

and scaffolding to enrich the literacy learning environment. The project will also share results
from the Classroom Assessment Scoring System (CLASS) with teachers to provide a foundation
for individualized professional development (see Section 5).

Strategies and materials to support oral language. Infusing oral language and print throughout
the classrﬁom routine mcreases the amount and complexity of oral language children use in their
mteractions with teachers and each other. % As discussed in Section 1.2.2 MIND PLACE staff
will learn how to link new OWL themes introduced during large and small group instruction with
dramatic play and other learning centers. Enriching the classroom with theme-related, hands-on
learning center activities will encourage theme-based play. In play, children will practice and
remforce their new vocabulary in a meaningful context by selecting or making props in centers,
deciding on roles to play, and incorporating relevant vocabulary. The activities and strategies
(e.g., play planning) that support the development of dramatic play and language in SEL
classrooms also provide cognitive learning opportunities for all students as they plan, organize,
reflect, and pay attention. This type of work improves cognitive functioning and is particularly
successful with children with special needs.

Physical environment supports for background knowledge. Content-based centers, including

math, science, history, and geography, will provide engaging, challenging activities and

authentic context for developing literacy skills, building background knowledge, and increasing

oral language.** Since approximately 41 percent of the preschoolers are American Indian,
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strategies and materials (e.g., books, pocket vocabulary charts) will reflect their native language
and cultural environment. MiND PLACE classrooms will be well-stocked with books, including
those that reflect the cultural background and interests of the children. Following children’s
interests, materials will be added to build upon their personal experiences and expose them to
ideas outside of their expernience. Parents’ life experiences can enrich curriculum materials, and
they will be invited to share their stories in their children’s classrooms.

1.2.4 Supporting local efforts through SBRR strategies and professional development

:6031 for Purpose 4 - -

Goal 5 | Increase the staff knowledge of and ability to use scientifically-based research about
early language and literacy curriculum, instruction, and assessment for native and non-

native English speakers

Reading programs do not teach children to read. Knowledgeable, skilled teachers teach

children to read: “[E]nhanced reading proficiency rests largely on the capacity of classroom
teachers to provide expert, exemplary reading instruction. . . [which] is not regurgitation of a
common script but 1s responsive to children’s needs. [T]here are no ‘proven programs,’ just
schools in which we find more expert teachers — teachers who need no script to tell them what
to do.”* Simply put, teaching reading is “a job for an expert.”?*

Scaffolding Early Literacy (SEL), a program developed by Dr. Elena Bodrova of Mid-
continent Research for Education and Learning (McREL), provides professional development for

early childhood educators in the essential knowledge and tools needed effective pedagogy in

developing young children’s cognition, language, and early literacy. Based on Lev Vygotsky’s

approach to education,” SEL differs from many early literacy programs because it directly
targets both the critical domains of early literacy development, and other critical skills that
support all learning, such as self-regulation. Four Early Reading First grantees have implemented

Scaffolding Early Literacy professional development, and all have demonstrated positive litefacy
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outcomes.* For example, the School District of Janesville Early Reading First project is
1dentified Gﬁ the U. S. Department of Education’s Doing What Works Clearinghouse for Early
Childhood Education as an example of using professional development to establish “the
importance of children’s social and language interactions, an integrated curriculum, and

.

scaffolded instruction directed at children’s developmental levels” in order to improve outcomes

for preschool children. *” The project found that “fo]ngoing learning about language development
was Instrumental in briﬁging about Janesville’s shift from a traditional preschool approach to
Intentional and planned instruction.” Results include “significant overall gains for 85-90% of
program children, including English learners.”™®

Research supports the connection between strong professional development programs and |
support of staff and the quality of early childhood education services'® and suggests that life-long
effective professional development is subject-specific, sufficient in duration, and rich in active
learning opportunities.'® It challenges teachers and engages them in problem-solving, enabling
them to develop and apply new knowledge and skills through demonstrations, practice,
observation and feedback, examination of student work, and professional discourse.?’ SEL
exemplifies these research findings by engaging early childhood educators in classroom-focused,
literacy-specific strategies and materials, and by building internal administrative and peer

support for the program. SEL emphasizes an integrated approach in which theory is taught,

modeled 1n classroom demonstrations, demonstrated by the learner, practiced in guided settings,

and reinforced with on the job coaching and corrective feedback. Citing evidence of children’s
- achievement and teachers’ professional growth, both the National Staff Development Council

and National Education Association included SEL in their list of efficacious programs,

descnibing it as a “way to provide teachers the deep knowledge and extended instructional and
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assessment skills to prepare their students for success in reading and writing (p. 101).”%

Content, scope, and sequence of professional development. The proposed professional

development addresses critical outcomes for teacher learning based on skills and concepts that

the “expert reading teacher” needs to know (see Table 4).”' SEL is designed to build teacher

content knowledge and skills in “how reading develops in young children” and “how we can

15

prevent reading failure.” Across three years, knowledge and skills are introduced, practiced, and

refined to increase teachers’ depth of understanding and expertise in the instructional strategies.

These skills will be monitored regularly across the three-year cycle through SEL-specific

formative assessments, both written and application-based.

Table 4. Scaffolding Early Literacy Content, Scope, and Sequence*

* All elements integrate marerials and activities from OWL
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Tonics Early Childhood Leam_:ﬁg and Dévelo]gment :Teacher Outcomes
P i Year 1 . Year 2 __Year3
Understand major Recognize universal Recognize individual
Brain developmental trajectories | developmental vanations in development
Research of brain development in accomplishment and use and appropriately adapt
| early childhood _ | 1mstruction to support them | teaching strategies
Vygotskian Understand the zone of Re?ﬂgmze sources of Recngm:ge how children’s
Theory of roximal development assistance that allow learning impacts
Learning and I(JZPD ) P children to function at development and teachers’
Development _ high levels of ZPD | role in this
Recognize how cognitive
and self-regulation SI?HS Use specific teaching Recognize individual
i develop and teachers’ role ) . .o
Foundational . strategies to support vanations and adapt
: Know early learning : )
Skills ; . development of teaching strategies to these
standards ir cognitive, : : .
. : foundational skills variations
physical, and social-
emotional development ]
Understand how specific Recognize specific Recognize individual and
Research on factors (e.g., poverty, charactenistics of the group charactenistics of
Specific bilingualism) affect population and 1dentify children and adapt teaching
Populations learming and development | areas of learning and strategies to these
- of young children development to emphasize | characteristics
Early Know early learning Apply general teaching Integrate opportunities for
Learning in standards 1n math, science, ( strategies to support early | early learning in content
Content Areas | social studies, and art learning 1n content areas areas in various activities
Topics Early Literacy Development : Tegcher Outcomes ) _
Year 1 L Year 2 Year3 e
Oral Language | Understand elements of Use general teaching Use specific teaching

"4



North Dakota Department of Public Instruction (MIND PLACE)

16

oral language and strate gi-es to support oral strategies to support oral
vocabulary development language development language development and
and implications for integrate them in various
classroom instruction classroom activities
Recognize dramatic play
as a key strategy for oral
language development
Understand elements of Use specific teaching
phonological awareness Use general teaching strategies to support
Phonological (e.g., thymes, phonemic strategies to support phonological awareness
Awareness awareness, syllables, phonological awareness development and integrate
blending) and implications | development them in various classroom
- for classroom mnstruction | _ activities
Understand elements of Use general teaching Use specific teaching
Alphabet alphabet knowledge and strategies to support strategies to support
Knowledge implications for classroom | alphabet knowledge alphabet knowledge and
mstruction development integrate them in activities
E?i?gmmn:mm'l D reading and | Use-general teaching stoatogies to support sat
Early Readmg | .~ .. % 8 g strategies to support early o8l PPO 4
implications for classroom reading development reading development and
instruction g ) P integrate them in activities
Recognize prerequisites Use specific teaching
for beginning writing (e.g., | Use general teaching strategies to support
Beginning phonological awareness, strategies to support beginnung writing
Wniting visual letter recognition) beginnung writing development and integrate
and 1mplications for development them in various classroom
| instruction _ activities
Topics L Classroom Elements for Early Literacy Development: Teacher Outcomes
_ Year 1 Year 2 _ Year 3
. Use specific strategies for
Use geneml strategies for creating an effective Adapt the classroom
creating an effective lan e-, literacy-, and environment to growin
Classroom language-, literacy-, and 18uage-, Hicracy-, ) Browing
: 2 ! print-rich environment. language and literacy
Environment print-rich environment )
. : Integrate language and competencies of young
Identify how environment : . :
, literacy across leamning children
can support learning
B centers _
Use direct instruction with | Use large and small group Dem'gn and mPI:ez'nent
R ) : mulfi-level activities to
young children format for imstruction .
. : : support various levels of
Recognize independent Use centers for instruction ; ; :
: = : . children’s competencies.
Instruction learning m ECE classroom | Use specific strategies to : .
: Use specific strategies to
Use mzke-believe play as | develop and support : , :
| . scaffold children’s learming
the context for learning mature play (e.g., adult )
: : in large groups, small
and development intervention, play plauns)
| . groups, centers, and play
Assessment Euﬁf:&iizjgfes and Align assessments to Use assessment results i
i B sssessments in ECE literacy stand_irds instruction
Understand the major Integrate curriculum Integrate content area and
Lesson Design | elements and objectives of | matenals in lesson design. | foundational skills
L lesson design ) Use prototypical lesson standards with early literacy
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Align classroom activities | plans when designing classroom
with literacy standards activities

Develop specific lesson
plans for different times of

the year ]
.. - Use individualized
. Participate in structured | 1 o ieored visits to mentoring to address the
Mentoring shared learning 1n study :
DS mode] classrooms specific needs of teachers
STOUP and their classrooms

Classroom focused strategies and materials. The content, scope, and sequence of the staff
development align with the OWL research-based curriculum materials and activities and will
help project teachers successfully integrate these materials and activities into theit programs (see
Section 1.1.2). Most importantly, the professional development addresses issues that the

curriculum materials and activities alone cannot, including customizing instruction to meet

individual children’s needs, using assessment to guide instruction, and providing effective
mentoring. To build capacity and have a lasting impact, professional development will provide
suétained, intensive, and classroom-focused activities, such as in-class coaching and
demonstrations. Workshop sessions, demonstrations, and coaching will incorporate the OWL
sequence and materials to ensure teachers successfully implement the curriculum.

Number of hours, frequency, method of delivery, and quality. The SEL model uses a multi-

leveled approach that supports sharing of expertise vertically and horizontally between both local

and outside experts and classroom teachers (see Table 5). While all MiND PLACE staff will be

involved in the professional development activities, these activities will be tailored to take

advantage of their existing knowledge and ability to mentor less experienced staff. Different staff

will participate and engage in activities congruent with their respective roles. For example, all

staff will work with McREL professional developers monthly to facilitate OWL and SEL
implementation; in addition to these sessions, more experienced (future “model”™) teachers and

literacy coaches will work with McREL staff monthiy on instructional leadership topics and
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skills, such as how to observe classrooms, provide feedback to teachers, and conduct classroom

demonstrations. As the more experienced teachers build knowledge and skills in both

implementing OWL and SEL and mentoring other staff, they will become local “model” teachers.

Over the course of the project, other staff will be provided opportunities to take leadership roles,
thus building local capacity.

Table 3. SEL Professional Development Timeline and Methods
_ Month — Year 1 of Project
7

For SEL Strategies 1121314 ] 5| 6 8 19 11011112

Workshops.(8 hrs ea) A|lA| A A A | A A A

Coaching/Mentoring ‘

Classroom demonstrations ) . .

Structured shared learning A | A |GA|@A| & | A @A | & | A | & | A
(2hrsfmo) | | || Ll

Facilitated visits (or video) to - " "

model classrooms L ) i ] B

For Instructional Leadership [More experience teachers, literacy coaches, directors] _

Observations

Coaching/Mentoring Alalala Al A A A

Classroom demonstrations
Structured shared learning _ L] |

Kindergarten Teachers | A ) _ A
A — Provided by McREL ® ~ Provided by Literacy Coach/Model Teacher

Durning Year 1, all MiND PLACE all staff will engage in 128 hours of ﬁrofessional
development delivered by McREL (approximately 64 hours of workshops and 64 hours of
coaching or mentoring). Onsite staff development sessions will be designed to meet the
indtvidual needs of the project staff with the goal of improving teachers’ use of explicit,

intentional, scaffolded instruction based. During these sessions, project staff will leam how to

implement specific SEL instructional strategies (e.g., scaffolded writing, play plans) with

children at different levels of literacy development, how to provide individualized scaffolding,
and how to vary this scaffolding depending on how each child progresses in the mastery of a

specific literacy skill or concept. The preschools will support teachers with time for daily
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reflection and “strategic documentation of practice” to encourage thoughtful and intentional
teaching. Teachers will use this documentation during structured shared leaming facilitated by

MCcREL and project literacy coaches.

Staff will also receive ongoing support from the literacy coaches (at least 3 hours per week).

Literacy coaches’ responsibilities will include observing classrooms and providing feedback,

conducting demonstrations, assisting with administration of formal assessments, and facilitating
structured sharing sessions. Literacy coaches will use observational tools and checklists aligned
with the objectives of SEL to work with lead and assistant teachers as these staff improve their
practice and their abilities of self reflection.

Moving from Year 1 into Years 2 and 3, the intensity of professional development will be
maintained, but focus and delivery methods will shift as project staff build capacity and start to
take on more responsibility for mentoring, coaching, and, eventually, professional development.
In Year 2, each of the model classroom teachers will participate in study groups and staff
development activities designed to help them serve as effective mentors. In Year 2, model
classroom teachers will mentor one or two other project teachers to begin building a second

cohort for model classrooms. This iterative process will help the project build capacity internally

to sustain the project after Early Reading First funding. ECE staff will visit the project’s in-house
model classrooms as exemplary classrooms, and continue to participate in workshops, structured
shared learning, and other activities designed to meet year two needs (see Table 6). Activities
will continue to include reflective dialogue to develop the understanding of links between theory
and practice and encourage thoughtful and intentional teaching. Materials for professional
development will include Scaffolding Literacy Development in the Preschool Classroom,
Starting Out Right: A Guide to Promoting Children'’s Reading Success, readings in current

research, video demonstrations, and guides (e.g., Play Plan posters).
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Due to the distances between the sites in the MIND PLACE project, partners will use desktop
videoconferencing, a technology that uses digital telecommunications and desktop computers. As
costs have fallen and ease of use has risen, schools have begun using videoconferencing for
professional development activities, including professional development for teachers of at-risk
preschoolers.” For MiND PLACE partners, videoconferencing will allow preschool teachers,
literacy coaches, evaluators, and professional developers to observe, collaborate, share, and learn
without leaving their own desktop computers. Videoconferencing technical support will be
provided by the project, but, over time, local partners will assume responsibility. For the term of
the project, McREL will host 2 website that will be the main forum for all MiND PLACE
activities including planning and progress reporting. The focus will be creating a genuine sense
of community despite the distances separating the partners.

Table 6. SEL professional development intensity and methods (years 2 and 3)

____ Month - Years 2 and 3 of Project
‘ 1 1213 [4]15]6 7|891011_12

Workshops, on-site (8 hrsea) [ A A _ A | A - { A
Videoconferencing (6 hrs ea) A A A Al A
Coaching/Mentoring
Classroom demonstrations .

Structured shared leaming A | 6 GA| & | & €A | & €A €& | € | €A
(12 hrs/mo)

_ FaCIhtated ViSitS (UI' Videf}) o & ‘ & é
model classrooms -
For Instructional Leadership

Observations | T T —T
Coaching/Mentoring
Classroom demonstrations
Structured shared leamning

Kindergarten Teachers A A
A — Provided by McREL ® — Provided by Literacy Coach/Model Teacher

McREL also will deliver two days of professional development each year for kindergarten

A A A A A

teachers. Sessions will be designed to help kindergarten teachers understand SEL strategies in

preschool and kindergarten classrooms, what to expect from preschool children moving into their
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classrooms, and how to use their curricular content and processes to ease the transition. All
kindergarten teachers will also be invited to attend any MiND PLACE professional development
workshops and the ERF Leadership Team will work to ensure that these opportunities are
encouraged and supported by building leadership.

To further build local capacity aﬁd ensure the sustainability of the project in the future, model
teachers and coaches will be encouraged to present for different audiences such as other early
childhood educators, parents, and school board members. In addition to strengthening the
community’s awareness of the project, these presentations will contribute to teachers’ and
coaches’ own understanding of the educational philosophy and instructional strategies they

follow to promote children’s language and literacy growth. Over the life of the project, both

individuals and the program as a whole will build capacity for sustaining improvements after
McREL staff developers and Early Reading First support are no longer in place.

Teacher mentoring. As descnibed above, using expert mentoring (outside and inside “experts™)

and helping staff to become good mentors are integral parts of the SEL staff development. MiND
PLACE will have three literacy coaches who will work closely with McREL staff developers to

develop expertise in the curriculum, SEL strategies, and instructional leadership. Between on-site

visits, they will model effective teaching strategies, mentor classroom teachers, and facilitate
structured shared learning sessions. Qualifications for the literacy coaches include higher
education degrees, teaching experience, ability to communicate clearly, comprehensive
knowledge of preschool literacy, experience with demonstration teaching, and familiarity with
literacy assessment. The coaches and model teachers wall build in-house expertise to embed staff
development within daily practice for effective professional development.”’

1.2.5 Using screening reading assessments

MiND PLACE will use three forms of child assessment: 1) screening measures to determine
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developmental level, initial skills, and placement needs; 2) Government Performance and Results
Act (GPRA) and standardized measures to assess project outcomes; and 3) curriculum-based
measures to continually monitor progress and inform teachers of instructional efficacy as well as
individual and group needs (see Section 5.2). The evaluator will continue to monitor children as
they progress through kindergarten to track the long-term impact of the project.” McREL
professional developers will also use the language assessment expertise of Dr. Sha Balizet,
Senior Researcher at McREL, to ensure that assessment results are interp;eted appropnately and
to consult specifically on 1ssues related to assessing American Indian children.

Although these assessments will provide useful information, continuous progress monitoring
is essential to the MiND PLACE approach. The OWL curriculum includes an on-going
curriculum-based measure, Evaluating Language and Literacy in Four-Year-Olds, that monitors
growth in early literacy skills and unit-based literacy and langnage skills. MiND PLACE
Literacy Coaches and teachers will use this tool and the locally developed Minot ShowCase 1o
cuide mstructional decisions and modify curriculum to ensure that all children, especially those
at-nisk or with special needs, develop literacy skills. These tools will also encourage teachers to
adjust instruction to meet their children’s diverse and changing needs.

In addition, Scaffolding Early Learning (SEL) atms to maximize changes 1n classroom
mstruction through an iterative loop, whereby teachers learn to observe children’s behaviors and
modify their teaching to address the children’s changing needs. Learning how to see children

“with new eyes” is one of the main focuses of the SEL professional development intervention.

SEL professional developers use the model of scaffolding teacher / participant learning through
feedback and ongoing support. The success of this approach has been documented by the
developer and also by other professional development implementers.> McREL staff developers

will modify instruction as needed based on on-going observations of teacher practice.
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1.3 Coordination with Related Efforts and Community, State, and Federal Resources
The MiIND PLACE project is aligned with the Reading First instructional program
implemented at the two area elementary schools. Coordination with the community will be
facilitated by the MiND PLACE Advisory Board, chaired by the Project Director. This group
will meet quarterly to plan project implementation, track progress, problem solve, and develop
plans for regional sustainability (see Table 7). In addition, the project director, MiND PLACE
literacy coaches, and a Reading First coach from each school district will meet monthly to
coordinate alignment of the MiND PLACE program with district Reading First programs and
work on transition strategies (see Table 7). This group will also ensure alignment of the MiND
PLACE project with the North Dakota Early Learning Guidelines and Content Standards, and

the Head Start Child Qutcomes Framework.

Table 7. MIND PLACE approach to ensure successful lundergarten transmon

Strategy Activities - L |
MIND PLACE | Meet quarterly to discuss project eﬁcacy and coordmate
Advisory * communication about SEL PD activities, allowing for shared PD with

Board: ERF and preschool and kindergarten teachers
Reading First * resource exchange

staff * visits between Early Reading First and kindergarten classrooms
*_preschool and kindergarten teacher collaborations.

Transition  Summary of progress monitoring and standardized assessment results

activities generated for parents and kindergarten teachers

* OWL Summer School Kit to prepare preschoolers for kindergarten
* Three weeks of Kinder Camp held on the elementary school campuses
for all kinder-bound children using the OWL materials and focusing on

kindergarten routines and skills needed for success in kindergarten
Culturaily appropriate supports for American Indian children are critical to the success of the

MIND PLACE project. A member of the Three Affiliated Tribes will participate in the Advisory

Board meetings and in designated professional development sessions to share culturally effective
communication strategies, tradition, values, and beﬁefs. Title 1 coordinators and Head Start Site
* Managers also will be invited to participate in these bi-monthly meetings. To demonstrate their

support of program activities, the administrative partners at the Head Start centers and
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elementary schools, the head of the MHA Tribal Council, and participating teachers have signed
Memorandums of Agreement (see Attachments).

An additional element of the MiND PLACE project is outreach to families. A parent coach
from each Head Start will participate in the professional development and dedicate two days
each week to coordinating all community and home-school outreach activities. The OWL
curriculum mcludes Family Connections activities that extend the curriculum to home-and
families. At the beginning of each theme, parent coaches will send home with each child a
developmentally appropriate high quality trade book and a newsletter with a theme ovewieﬁr,
core vocabulary, targeted letter names and sounds, and suggested home-based reading and
language activities; hence each child/family will build or add to a home library. MiND PLACE
parent coaches will help families learn to use these materials and will model best practices
during monthly home visits (nine total) and parent-staff meetings at the schools. MiND PLACE
staff also will participate in community activities as available to provide additional opportunities
to demonstrate “best practices™ for literacy activities in the home, conduct cutreach, and provide
information on child/parent resource eligibility. The Parent Coaches will coordinate with the
Reading First family liaison and the Head Start Parent Site Council on outreach activities. Upon
award of the project, all families will be surveyed about preferable modes of communication,
times for gatherings, and current home literacy activities to inform coaches of community needs.

2. PROJECT PERSONNEL
The North Dakota Department of Public Instruction (NDDPI) and the three preschool centers

imvolved in MiND PLACE—Minot Public School Head Start, Early Explorers Head Start, and

Three Affihated Tribes Head Start—adhere to a policy of non-discrimination and equal access in
their hiring process. The organizations take particular care to hire personnel who represent their

communities, including American Indians. See GEPA Section 427 attachment for more details.
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Table 8. Time Commitments

, Qualifications, and Responsibilities of Key Personnel

é’:rson_nl el eft Qualiicatiails . Responsibilities
Proiect Director M. Ed. Special Education Chair Advisory Board
Gail Schauer B.S. ECE, Family Relations, Elem. Ed. { Oversee program implementation
0.30 FIE Credentials; Learning Disabilities, Provide fiscal oversight
Emotionally Disturbed, ND Reading, | Serve as liaison to ERF Office
ND Mathematics Monitor progress with evaluator
Director of several large, federally Plan improvement activities
funded grants, including ND Reading
| First and Title I ]
Project Coordinator | MS in Preschool Sp. Ed Oversee program implementation on
Ms. Shirley Deibert BS in Elem and Sp Ed a Jocal scale (OWL & SEL)
1.0 FIE Expenence as ECE teacher Plan improvement activities
Conduit between Director and
teachers
Collect data/organize for evaluator
i _Advisory board member
Advisory Board [Also, Reading First Coaches] Participate in hiring new staff
Debby Marshall Supenntendent (Towner) Monitor progress and address issues
Dr. David Looysen | Supermtendent (Minot) impeding success
Marc Bluestone Supermntendent (New Town) Coordinate parent involvement
Allison Dybing-Driessen! Head Start Director (Towner)
Cheryl Ekblad Head Start Director (Minot)
Sara Young Bird Head Start Director (New Town)
Marcus Wells Tribal Council Members from Three
Malcolm Wolf Affiliated Tribes |
Literacv Coaches B.S. in ECE, Reading, or related Coach mentor, & model best practices
Margaret Schmaltz M_.A. in Reading or ECE preferred Observe and provade feedback
(Minot) 1.0 FTE Expenence as ECE teacher Administer assessments
To be determined Knowledge of SBRR/ECE Coordinate with parent coaches
20FTE Bilingual or ESL trained Support culturally appropriate
Prior coaching/mentonng expenience | instructional strategies / activities for
| At least one will be Amencan Indian | Latino and American Indian children
Parent Coach AA minimum; B.S. preferred Coordinate and direct all home-school
Ms. Karen Knowles | Knowledge of community activities |
0.5FTE Parent of a young child Support culturally appropriate literacy
To be determined Experience working with parents activities for Latino and American
2 at0.5 FTE each At least one will be American Indian | Indian chiidren
Teachers 2 MA/MS 1 ECE, Reading or related | Attend professional development
25 teachers 16 BA/BS in ECE, Reading or related | Jmplement OWL curriculum
1.0 ¥TE each 7 AAJAS m ECE, Reading or related Implement SEL strategies
Teachers have 2 to 25 years of Monitor student progress
teaching expenence Report to parents
Work with literacy & parent coaches
| _ Collect/report data to director/evaluator
... 2rof. Development e e\ e .| Provide professional development in
Elena Bodrova Ph.D. Developmental/Ed Psych Scaffolding Early Literacy
{co-PDO2SFTE | Lead PD provider for 4 ERF projects | Guide implementation of OWL
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g::;?nﬂ:t Qualiﬁcaﬁinj_ l ReSp?niibﬂiﬁes
Kim Atwill Ph.D. Educational Psychology Provide professional development in
(coPDO.IOFTE | Lead Research Asst—2 ERF projects | instructional leadership
Ann Lund Ed.D. Curniculum & Instruction Mentor and coach ECE staff
0.05FTE Director of previous ERF project | Participate in Jeadership team
Ruth Hensen Preschool teacher and co-author for meetings
| 0.05 FTE SEL preschool manual Provide technical assistance
Evaluator Evaluate MIND PLACE project usin
Gwendolyn Coe Ph.D. Early Childhood Education mtitative and coalintie dot
025FTE Evaluator for ERF project in WI e queiniative dar

2.1 Qualifications of the Project Director
Gail Schauer, Assistant Director of the North Dakota Reading First Program, will serve as
the Project Director. Ms. Schauer holds an M.Ed. in Special Education and has extensive

experience overseeing the implementation of large federally funded projects, including Reading

First, Tatle 1, and Even Start. Her experience bringing together different entities to work toward a
common goal and her success in building capacity for sustained improvement in these projects
demonstrate the leadership necessary to oversee a successful Early Reading First Project.
2.2 Qualifications of Key Project Personnel

In addition to the project director, key personnel include the project coordinator, teachers,
literacy coaches, and parent coaches. Most (75%) of the teachers selected for the project have at
least B.S. degree and are certified for Early Childhood Education by the NDDPI with a range of
2 to 25 years expernience. A few of the teachers have an Associate of Arts degree in ECE or
Human Services and at least two or more years of classroom experience. The selection of Parent
Coaches will be based on their knowledge of and involvement in the community and their desire
to work with parents and their young children. The new positions of Project coordinator and
Literacy Coach will require a B.S. degree in ECE, reading, or a related field. See Table 8 for an
overview of project and consultant qualifications, commitments, and responsibilities.

2.3 Qualifications of Project Consuiltants and Subcontractors
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Professional development subcontractor. NDDPI will contract with Mid-continent Research for
Education and Learming (McREL) to provide professional development in Scaffolding Early
Literacy. McREL, a nonprofit education organization established in 1966, has provided training
and techmical assistance in early childhood programs across the nation. Dr. Elena Bodrova,
McREL Principal Researcher and lead author of the SEL program, will serve as McREL’s lead
and a co-PI on the project. Dr. Bodrova has served as the lead professional development provider
for four Early Reading First projects in Wyoming, lowa, Illinois, and Wisconsin. She is an

mternationally known expert in cognitive psychology and child development and has been

teaching, providing professional development, and conducting research in early childhood
education, early literacy, and assessment in the U.S. since 1992. Dr. Kim Atwill will serve as co-
PI with Dr. Bodrova, sharing her expertise in literacy and language development of children with
special needs and English Language Learners (see resumes in Attachments).
Evaluation subcontractor. Dr. Gwendolyn Coe, University of Wisconsin-Platteville, will
oversee the program evaiuation. Dr. Coe has more than thirty years experience in the field of
early childhood education as a teacher, parent educator, and college professor. She served as thel
Director of Early Childhood Education for the Missouri Department of Elementary and

- Secondary Education, overseeing the Parents as Teachers program and approving statewide
screening assessments for young children. She has been the statewide evaluator in Missouri and
Wisconsin for Even Start Family Literacy programs, and currently is evaluator for an Early
Reading Furst project ma Wisconsin. Dr. Coe teaches Oral Language/Emergent Literacy and Early
Childhood Assessment at the University (see resume in Attachments).

3. ADEQUACY OF RESOURCES

3.1 Commitment of Partners

Directors of participating Head Start centers reviewed and discussed with Gail Schauer and
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MCcREL staff the scheduling and implementation of professional development, OWL curriculum,
and the assessments proposed for MiND PLACE. Directors selected potential teachers based on
their level of expertise, interest, and commitment. Participants understand the expectations and
have signed letters of commitment (see Appendices). Directors of each program have agreed to

participate n the Advisory Board meetings bi-monthly to monitor project implementation and

have also committed to provide space for professional development and new staff and to extend
the instructional week and year for all participating preschool classrooms. Directors have also
approved administration of child assessments to both treatment and control groups.

NDDPI, fiscal agent for the grant, has the capacity to administer the project; provide timely

reports and analyses; and comply with OMB Government Accounting and fair employment
standards. NDDPI has the expertise to work with the external evaluator to review results from
teacher and child assessment tools and make mid-course corrections as needed.
3.2 Extent to which Costs are Reasonable

‘The project proposes to serve approximately 380 children annually over three years at an
average cost of $4,966 per child. NDDPI expects the intensive professional development, the
implementation of OWL, and ongoing monitoring with valid and reliable assessments will
mmprove the early literacy skills of all children (380) in the project. In addition, the project will
‘mcrease knowledge and skills of 25 lead teachers, 24 assistant teachers, and 12 aides, as well as
build the capacity of entire preschool centers in this remote region of North Dakota. The
proposed project substantively enhances the current structure of the three preschool partners by
adding: 1) ongoing supervision by a Project Director who will evaluate progress toward goals
and objectives; 2) intensive, high quality professional development that includes coaching,
ongoing teacher support, and reduced tuition rates to advance professional credentials; 3) a video

conferencing intranet to attenuate distances in the rural community; 4) materials, supplies, and
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hiteracy focused SBRR curriculum t0 ensure high quality print and literacy rich environments in
all classrooms; and 5) coaching for parents to increase home literacy. Figure 3 illustrates growth

in local knowledge and building capacity. It is a sample of an Early Literacy Rubric developed

by a teacher 1n the Janesville Project (see http.//dww.ed.gov).

early Literacy Prosrass Monitoring Rubric—Schoo! District of Janesville, Wisconsin

EARLY LITERACY RUBRIC

Name: Date:
1 2 3 4 3
e
Iicoked 2t mv Ilooked and pointed | 1looked and pomied
pictare to 1o the imes a5 Iread | t chelemers ot

I conlé pame
myv center and

match <hp

Figure 3. Teacher-made phonological awareness rubric

The costs the proposed project are less than the average cost of Head Start programs in
general™ and Early Reading First projects in particular.” However, as indicated in the
retrospective Perry Report,”® the costs are negligible compared to the cost of not, or
inadequately, educating young children. Early Reading First components should be considered
core to programs rather than value-added. MiND PLACE partners believe that these costs are
reasonable in light of documented success in other Early Reading First projects conducted in
collaboration with McREL that prepare children for not only successful entry to kindergarten but
also lifelong success as readers. MIND PLACE partners will conduct a cost benefit analysis

based on child outcome and DIBELS data to determine sustainable components of the project.
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Early Reading First funds are requested to cover costs associated with extending instructional

time, hiring additional support staff, providing professional development, and purchasing
assessment instruments. Duning the three-year project period, the leadership team will identify
sources for continued funding; however, as the professional development plan utilized by the
project builds local capacity by developing a leadership cadre (project coordinators, coaches, and
model teachers) whose knowledge will remain and serve the community once the project funding
1S gone. As a result, the necessity for some of requested ERF funds (e.g., for external
professional development) will dissipate making the project more easily sustained over time.

4. MANAGEMENT PLAN
4.1 Plan to Achieve Project Objectives on Time and within Budget
A project leadership team made up of the director, project coordinator, co-principal investigators,
and literacy coaches will monitor the overall budget, implementation of projéct activities, tinely
completion of program assessments, and grazﬁ reporiing requirements. They will report to the
Advisory Board. The MiND PLACE project has developed a detailed management plan for the
purpose of: (1) ensuring fidelity to implementation of curriculum, assessment, and professional
development; (2) providing opportunity for the project to rapidly and effectively respond to
administrative and programmatic course corrections; and (3) systematically informing
partners/stakeholders of timely implementation program progress and administrative activities.
Table 9 delineates the key milestones for achieving full project implementation during Year 1,
while the activities listed in Table 10 (Section 5.1) demonstrate benchmarks for measurable

progress in achieving annual project goals and objectives. If awarded on October 1, 2008, the

project will be fully staffed and ready to begin professional development in November and ready

to begin classroom implementation in December.
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Table 9 Year 1 MIND PLACE tunelme

| .';,r-...f{.--:. ..............___..__ T R T Year T-(10/108-9730/09) | o [ T LA e T
D Am [AT273][4 S(ITT' 8§ [9 [10naf12} TTREIR
A}gpomt Pro_] Coor ] X| | ) | Proj Dir
Advisory Council meet X X] [|.X X|] IX] X Proj Dir & Coor |
Hire Coaches X Proj Dir |
 Order OWE and assessments | | . | Proj Dir
Plan/Extend day/week L IX XXX XX X | X | Leadership Team

| Orientation (meet coaches) | X | ; X Proj Dir/McREL PD
CLASS tramning ) X | | Evaluator |
Install Vide? !ntemet and ’ x | x I - Local IT staff

| prepare participants to use - | I

Set up website | X iX"| XIX| | | { MCcREL IT staff
Conduct initial assessments; 1 |Ix S I Evaluator/Coaches
share w/teachers _ L i i ;' Proj Dir

Plan classroom environmental | | |y |y [ y: . Coaches/Teachers
enhancements - B | _

PD: assessment interpretation | | | X| |X] [X| X McREL PD/Coaches
Order additim}al classroom A I ¥ X - Project Dir
literacy maternals I | I S - _
Classroom environments | A ' .

hanced and read | o X1XIX X|X Project Dir

Family surve X|X{ | - r X | X | Parent Coach
Family literacy nights X|X|{X[X]|X]|X X:[X | Parent Coach
Home visits | X [X I XX X | X | Parent Coach
DIBELS assessments k-3 . || R, X | Elem Schools_
KinderCamp (4 y/o’s 41X Proj Dir & Coord
Annual Perform Analysis - XX LeaE::slg?‘ t?ll‘.éam

4.2 Procedures for Ensuring Feedback and Continuous Improven;ent

The MiND PLACE project will impact child outcomes by implementing a SBRR curriculum

and quality instructional practices. As summarized in Table 10, child and staff data will be
collected regularly to track progress towards intermediate benchmarks and overall project goals.
Results will be used by the MiND PLACE project leadership and literacy coaches to monitor and
adjust project activities, including professional development. The leadership team will thus have
opportunities to plan ahead and brainstorm contingencies if anticipated benchmarks are not
attained along the projected timeline.

Other project staff will receive timely results from all data collection, including in-class
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observations (see Section 1.1.4, section 1.2.3 Criterion 1, Factor 1, Purposes 2, 3 and 4.) and
chiid evaluations (e.g., PALS-Pre K). The project director and professional developers will assist

teachers with using the data to guide and improve classroom instruction.

4.3 Adequate Time Commitments of Key Personnel

Time commitments and responsibilities are presented in Table 8 (p. 25). Teachers will devote
40 hours a week to the project and will: 1) participate in professional development, 2) immplement
OWL, 3) use SBRR instructional strategies as demonstrated in SEL training, A;f) monitor student
progress, anﬁ 5) participate in data collection and reporting (including to parents).

5. PROJECT EVALUATION

3.1 Methods of Evaluation

Screening, monitoring, and outcome measures for children will assess oral language,
phonological awareness, print awareness, and alphabet knowledge, and social competence.
Monitoring and outcome measures for professional development will assess environments and
teacher practice. Measures will provide formative and summative evaluation.
Formative assessment for program improvement. Results from Get Reading To Read!,
Phonological Awareness Language Screen (PALS-PreK), Peabody Picture Vocabulary Test
(PPVT-HI), and Pre-IiAS will inform instruction for native and non-native speakers and chiidren
with special needs. The evaluator will tramn teachers and coaches to administer child assessments
and teach them how to use results of pre- and mid-year assessments to track and modify
interventions for children identified as “in need” of additional instruction. The Social
Competence and Behavior Evaluation Preschool Edition (SCBE) will be administered fall and
mid-year to a sample of chuldren who are selected by the teacher in each classroom based on
anecdotal records for the purpose of helping teachers plan interventions. All sub-tasks of the

ELLCO—Environment Checklist, Classroom Observation, Literacy Activities, and Teacher
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Interview—will be administered by the evaluator. Pre-assessments will guide purchases of
writing materials and theme-related “narrative” and “information” books and determine current
levels of teacher performance. The evaluator will administer CLASS to assess language

modehng and literacy focus in teacher child interactions twice a year. The evaluator also will

design focus groups to meet mid year to elicit teachers’ understandings and misunderstandings of
professional development. Teachers will submit quarterly teaching videos, and the evaluation
team will design a scherma for video and audio coding and an analytical process specific to the
project. Transana, a computer program, will be used for analyzing videos and fcrcué group
audiotapes. The evaluator will work with McREL tea:m to analyze video and audio tapes
quarterly and to review coaches’ reports from weekly classroom visits. This analysis will guide
professional development modifications. Teachers, coaches, and the staff developers will receive
recommendations for improvement after each analysis.
Summative assessment for the reporting of outcomes. The evaluation team will report the impact
of professional development and other project activities on environments, teacher practice, and
children’s literacy competence. Table 10 details the outcomes, benchmarks, and measures

- Table 10. Goals, Outcomes, Benchmarks, and Measures

Goal 1: Children’s Literacy: Increase children's oral language, phonological awareness, print awareness,
and alphabet knowledge as measured by increased numbers of children achieving benchmarks

3-Year Outcomes 1st-Year Benchmarks Measures

Children will identify an average of 19 Children will identify an average of Getting Ready to Read
Or more upper case letters 12 or more upper case letters PALS-PreK

100% of children will achieve a 80% of children will achieve a PPVTIN Recenti
Standard Score of 85 or higher on Standard Score of 85 or higher on ~i, RECEpLve
Receptive Vocabulary Receptive Vocabulary

100% of children who score lower than | 80% of children who score lower than

33 at pre-assessment in Receptive 85 at pre-assessment in Receptive PPVT-III, Receptive
Vocabulary will achieve significant Vocabulary will achieve significant

gains at post assessment gains at post assessment

At Kandergarten, 100% of children will | At Kindergarten, 85% of children will | pIBELS

demonstrate proficiency in literacy. demonstrate proficiency in literacy
Goal 2: Children’s Social-Emotional Development: Increase children’s level of social emotional skills

3-Year Qutcomes 1st-Year Benchmarks ‘ Measures
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90% of children identified as “in need” | 50% of children identified as “in Social Competence and
of mmprovement will improve self- need” of improvement will improve Behavior Evaluation
regulation skills .| self-regulation skills

| Goal 3: Learning Environment : : Expand literacy and language related leaming opportunities in high-

uality lap ¢ and literature rich classroom environments
3-Year Outcomes ‘ 1 Year Benchmarks Measures |
Classrooms will average 41 on Classrooms will average 1ge 32 or greater | ELLCO-sub-task
Environment checklist on the Environment Checklist Environment Checklist
100% of ¢l il] rat y i “Basic”™
o of classrooms will rate 100% of classrooms will rate “Basic ELLCO-sub-task

“Exemplary” 1n all 10 diznensions of the
Classroom Observation of ELLCO

100% of teachers will score between
6-7 (high) on both Language Modeling
and Literacy Focus

or higher 1n all 10 dimensions of
Classroom Observations of ELLCO

60% of teachers will score between
6-7 (high) and 40% will score
between 3-5 (mid) on both Language

CLASS subscales

Modeling and Literacy Focus.

develop oral lan
3-Year Outcomes
100% of teachers will rate ‘Exemplary”

11 all 10 dimensions of Classroom
Chbservation of ELLCO

100% of teachers will demonstrate
increased time spent in systematic and
explicit instruction 1 early literacy

100% of children will demonstrate

proficiency in North Dakota Early
Literacy Standards

OWL Curmculum will be appropniately
implemented

Classroom Observation

Language Modeling
Literacy Focus

Goal 4: H :gh-Qquy therax:y Instruction: Increase systemic and explicit instruction through activities that
e, phonological awareness, print awareness, and alphabet knowledge.

3-Year Qutcomes

| Goal 5: Teacher K nowledge Increase the staffs’ lcuowlcdge of smenuﬁcally—based research about early
language and literacy curriculum, instruction, and assessment.

100% of teachers/coaches will increase
knowledge of scientifically-based
research about early language and
literacy curriculum and instruction

100% of teachers will use assessments
to plan interventions for native and non-

3. 2 Objective Performmance Measures

Table 11 outlines the project measures and the identified reliability and validity. Data for
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1st-Year Benchmarks Measures
100% of teachers will rate “Basic” or ELLCO-sub-tasks
high on all 10 dimensions of Classroom | ClassroomObservation
Observation of ELLCO Teacher Interview
: Coaches Reports
.70% of teaf:hers wall d emonstrate Classroom Schedules
increased tume spent in systematic and T S
explicit instruction MM
Teacher Videos
90% of children will demonstrate -
proficiency in North Dakota Early Minot Show Case
Literacy Standards Evaluating Language
OWL Cumculum will be appropriately and Literacy in Four
implemented Year Olds
Ist-Year Benchmarks Measures
65% of teachers/coaches will increase ELC-Emergent
knowledge of scientifically-based Literacy Content
research about early language and (self-report, pre and
literacy curriculum and instruction post) scored by

65% of teachers will use assessments to
to plan interventions for native and non-

native speakers and children with native speakers and children with
special needs special needs

Evaluator
Focus Groups-audio
Coaches Reports
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monitoring professional development will be based on analysis of teacher videotapes quarterly,

ELLCO evaluations in the fall and spring, and analysis of mid-year focus group audiotapes.

Coding of qualitative data by trained graduate students at the University of Wisconsin-Platteville

will precede analysis. The evaluator will assure reliability based on training received from the

developers of Transana at the University of Wisconsin-Madison. The evaluator will also monitor

changes in children’s pre and mid year assessments. Results and outcomes will be reported to the

program quarterly and to funders annually. Presentations and publications will report successes.

Table 11. Reliability and validity of measures
. Internall < 3s a
Measure Reliable Consis teli Validity Type When
(et Ready to Read! .80 78 Concurrent | Qn, Sc Fall
ELLCO 88% 84 Internal Qn, Sc, Out Fall, Spring
Literacy Environment Checklist
Classroom QObservation 90% 90 Internal Qn, Sc, Out Fall, Spring
Convergent

i Divergent | _
Literacy Activities Rating Scale 81% .66 Internal | Qn, Sc, Out | Fall, Spring
Phonological Awareness 88% .70 Internal & | Qn, Sc, Mo, Fall, Mid, Spr
Literacy Screening (PALS) Convergent | Out 1
Peabody Picture Vocabulary Concurrent | Qn, Sc, Mo, Fall, Mid, Spr
Test (PPVT-II) Receptive 92-.98 [ Out -
Classroom Assessment Scoring Face | Quantitative | Fall, Spring
System (CLASS)Language Concurrent | Screen
Modeling, Literacy Focus 84% J9-90 | __t Outcome
DIBELS 1 79% On, Out | Fall-yr. 2,3
Social Competence and N/A N/A N/A Ql, S¢, Mo Fall, Mid,
Behavior Evaluation (SCBE)
Teacher Reflections N/A N/A N/A Ql, Mo Daily
Coaches Reports ] 1 ___| Monthly
Teacher Videos N/A N/A N/A 1, Mo Fall, Mid, Spr
Emergent Literacy Content N/A N/A N/A Ql, Mo, Out | Mid, Spring
(ELC)-developed by
University of lowa
Focus Groups-audio N/A N/A _INA Ql, Mo Mid
Evajuating L.anguage and N/A N/A N/A Ql, Mo Monthly

| Literacy in Four Year Olds |

“Qn: Quantitative; Ql: Qualitative; Sc: ScreerE Mo: Monitor; Out: Outcome
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COPY

INDIRECT COST RATE AGREEMENT
STATE EDUCATION AGENCY
ORGANIZATION: | DATE: June 2. 2006
N Depariment of Public insfruction AGREEMENT NO. 2006098
600 E. Boulevard Avenue FILING REFERENCE: This replaces previous

Department 201 Agresment No. 2005227 000
Bismarck, ND 58505-0440 dated May 17. 2005

This agreement consists of four parts: Section ! - Rates and Bases; Section H - Particulars; Section Il - Special
Remarks; and, Section IV -Approvals.

Section 1 - Rate{s) and Base(s)
——— e

Effective Period Coverage
TYPE From 1o Rate Base Location Applicabili
Predetermined  07-01-06  08-30-08 11.1% g All ~ All Programs

if Total direct cost less capital expenditures, atteréﬁons, renovations, and flow-through funds and the
portion of each sub-award in excess of $25,000 regardiess of the number of vears of the award.

will be allocated as an indirect cost.
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ORGANIZATION: N Bepartment of Public Insfruction Page 2
“'_-_____m_'-“-———'-———————————-__——__—_“___—______
Section Hl - Particulars ' |
m'—m—ﬁm—w
SCOPE: The indirect cost rate(s) contained herein are for use with grants, contracts, and other financial

assistance agreements awarded by the Federal Government to the Organization and subject to OMB Circular
A-B7.

LIMITATIONS: Application of the rate{s) contained in this agreement is subject to all statutory or administrative
kmitations on the use of funds, and payment of costs hereunder is subject to the availability of appropriations
applicable to a given grant or contract. Acceptance of the rate(s) agreed to herein is predicated on the
conditions: (A) that no costs other than those incurred by the Organization were inchuded in indirect cost pools
as finally accepted, and that such costs are iegal obligations of the State Education Agency and aliowable under
the goveming cost principles; (B} that the same costs that have been treated as indirect costs are not claimed as
direct costs; (C} that similar types of information which are provided by the State Education Agency, and which
were used as 2 basis for acceptance of rates agreed to herein, are not subsequently found to be materially
tncomplete or inaccurate; and {D) that similar types of costs have accorded consistent accounting treatment.

ACCOUNTING CHANGES: Fixed or predetermined rates contained in this agreement are based on the
accounting system in effect at the titne the agreement was negotiated. When changes to the method of
accounting for cost affect the amount of reimbursement resulting from the use of these rates, the changes will
require the prior approvatl of the authorized representative of the cognizant negotiation agency. Such changes
include, but are not limited to, changing a particular type of cost from an indirect to a direct charge. Failure fo
obtain such approval may result in subsequent cost disaliowances. |

FIXED RATE: The negotiated rate is based on an estimate of the costs which will be incurred during the period fo
which the rate applies. When the actual costs for such period have been determined, an adjustment will be made
in a subsequent negotiation to compensate for the difference hetween the cost used to establish the fixed rate
and the actual costs.

NOTIFICATION TO OTHER FEDERAL AGENCIES: Copies of this document may be provided to other Federal
agencies as a2 means of notifying them of the agreement contained herein.

AUDIT: 1f a rate in this Agreement contains amounts from a cost aliocation plan, future audit adjustments which
affect this cost allocation pian will be compensated for during the rate approval process of a subseguent year.
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ORGANIZATION: ND Department of Public Instruction Page 3
- ————— e TAgeS
Sectioh Il - Special Remarks
-

1. This agreement is effective on the date of approval by the Federal Government

2. Questions regarding this agreement should be directed fo the Negotiator.

Agency's total methodology for the computation of indirect cost rates for years other than the
year(s} herein cited.

Section IV - Approvals

For the State Education Agency: For the Federal Government:
ND Department of Public Instruction US Department of Education
660 £. Boulevard Avenus 830 First Street, NE
Department 201 Room 21C4, UCP
Bismarck, ND 58505-0440 Washington, DC 20202-4450
Signature / Sighatu
Dr. Wayne G, Sanstead Richard T. Muelier
Name Name
State Superintendent Director, indiract Cost Group
Title Title
& /5 "*ﬁé June 2, 2006
Date Date
John J. Masaitis .
Negotiator T
(202) 377-3837
Telephone Number
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G. (Galeila) Gail Schauner
Department of Public Instruction
600 East Boulevard Avenue. Dept 201
Bismarck, ND 383G3-0440
Ph: (701)328-2283
t-majl: gschauerignd.gov

Experience:

3/02-Present  Assistant Director of Title I and Reading First Administrator for the
North Dakota Department of Public Instruction (DPI). Duties include
working with the State Leadership Team and the Reading First Team.,
administering the Reading First programs within the school districts.
providing technical assistance. providing professional development
apportunities, updating the ND Reading First website, and menitoring
the Reading First programs.

=/01-4/Q2 Special Education Regional Coordinator for DPL Duties included
reviewing applications from special education umnits. monitoring special
education units, facilitating task forces. providing technical assistance
to schoel personnel. Pornfolio included emotional disturbance, learning
cisabilities, autism, and disciplines regulations.

8§:98-2/01 Assistant Director of Title I and State Even Start Coordinator for DPL.
Duties mcluded reviewing the Title I applications, monitoring the
Federal Title Programs, making arrangements for Summer Instituies.
and administering the Even Start Program.

$/03-8:08 Teacher of students with learmning disabilities at Bismarck High School.
Duties include assessing students’ present cognitive and academic
levels as well as their progress, preparing IEP and assessment reports.
facilitaung meetings with mvolved tcam members, assisting studenis in
mecting the goals on their IEP, teaching study strategies, fostering
students’ growth in self-sufficiency and self-advecacy. and supporting
students with transition requirements for life after high school.

D:82-3/87 Assistant Manager/Supervisor/Teacher at First Steps Learning Center. a
day care and prescheel in Bismarck, ND. Duties were 10 prepare and
carry out teacher related activities for children, confer with parents
about child’s daily activities, supervise other teachers. maintain proper
ratio of student to staff, maintain updated files, and help with accounis
pavable and accounts receivable.
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Resume of G. Gail Schauer (cont.)

Education:
10790494 University of Mary, Bismarck, ND. Received the degree of Masters of
Education with.certification in Specific I.earning Disabilities and
certification in Emoticnally Disturbed in April of '94. Receivaed a
Bachelor ot Science Degree in Elementary Education In January of '92.

6/81-7/82 Valley City State College. Valley Citv, ND. Took classes pertaining to
elementary teaching.

9:76-3:80 North Dakota State University, Fargo, ND. Obtained a Becheior of
Science Degree in Early Childhood and Family Relations.

Honors and Trairings:

Received the Celebrate Literacy Award in North Dakota (5/06)

Attended numerous workshops, conferences, and classes including:
Elementary Math Insttute (6/07)
Secondary Math Instimute (6/07)
Ditferenual Instruction (7/06)
Creating Powerful Action Plans for Schools (1 1/035)
Institute for Beginning Readers (8/05;
Nauonal Reading First Conferences {7704 and 7/05)
ND Teacher Reading Academies (7/04 and 7/03)
Training Tratners in DIBELS (8/04 and 8/03)
National Title I Conference (1/03)
Scientifically-Based Reading Research (7/03)
Characteristcs of Effective Professional Development in Reading First (12/02)
Developing a Framework for Reading First Assessments {9/02)
Using A Data-Based Leadership Framework to Set Priorities (4/05)
Transition Workshop (9/97)
Supporting Sec. Studenis w/Disabilities (Minor State U, 8/97)
Reaching the Hard to Teach (NDSU, 5/97)
Working w/Children from Dysfunctional Families (U of Idahe, 4/97)
Transition Workshop (9/96)
Self Advocacy Transition (Minot State U, 9/94)

Professional Affiliations:
Member of the International Reading Asscciation (1999-20093.

Member of the North Dakota Education Association and National
Education Association (1991-2008).

Member of the North Dakota Reading Association {2000-2009).

References: Available upon request.
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ELENA BODROVA
Prinicipal Researcher
Mid-continent Research for Education and Learning

4601 DTC Boulevard, Suite 300 ! Denver, CO 80237

503.652.5610 ! ebodrova/@merel.org
EDUCATION

Ph.b. Developmental and Educartional Psvchology, Academy of Pedagogical Sciences,
Moscow, Russia, 1984

M.A. Developmental & Educational Psychology, Moscow Siate University, Russia, 1980

B.A. Psychology, Moscow State University, Russia, 1980

SPECIFIC AREAS OF EXPERTISE

Early childhood education

Development of self-regulation in voung children
Early literacv development

Lev Vygotskv's cultural-historical theory

PROFESSIONAL EXPERIENCE

2006-present  Principal Ressarcher

1998-2006  Senior Researcher
Mid-continent Research for Education and Learning (McREL), Demver, CO
Conduct research on the effects of self-regulation training on children’s academic
and scocial-emotional functioning, early literacy acquisition. and writing
development; develop early literacy assessment instruments and teacher-training
materials; provide training and technical assistance 1o early childhcod educators.

* & ¥ &

1962-1998  Visiting Protessor, Metropolitan State Coliege of Denver, Denver, CO.
Taught undergraduaie classes on child development and educational psvehology:
co-directed Learning How 1o Learn and Toofs of the Mind research projects.

1990 - 1992  Senior Researcher. Russian Center of Ecqucational Innovations, Moscow, Russia.
Conducted research on development of self-regulation in preschool-aged children:
participated in the development of preschocel and kindergarien standards.

1983-199(0 Researcher, Research Instituie for Preschoot Sducaiion, Moscow, Russic
Conducted research on cognitive development of preschoel-aged children;
participated in the development of preschool and kindergarien curricula and
teacher-training materials.

SELECTED PROJECT EXPERIENCE

Increasing the Efficacy of an Early Mathematics Curriculum with Scaffolding Designed to
Promote Self-Regulation {(June 2008-present)

Sponsored by U. 8. Deparrment of Education, Institute of Laucation Sciences Research Grants
Program — Goal 3 Efficacy Trials): conducied in Los Angeles Unified Scnool District
Responsible for the development of curriculum and training maierials for the self-regulation
component of the combined intervention: delivery of professional development for teachers.
coaches. and mentors, and for monitoring of the fidelity of implementation

=. Bodrova - 6:& 2008
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Early Reading First Projeets
Sponsored by U. 8. Deparmment of Education; conducted in various sites
Janesviiie School District. Janesville, Wi (2004-2008)
Schoo! District U-46. Eigin, 1L (2003-2006)
24 disiricty served by Mississippi Bend Areq Education Agency. Bettendorf, 14 (2003-2006)
Big Horn School Districi, WY (2001-2004)
Primary provider of professional development for reachers and administrators participating in the
project designed 1o increase the quality of preschool education. Provided sustained. intensive,
and classroom-focused professional development to
® increase teachers’ knowledge of the develepment of language, cognitive. and early
reading skilis for preschool-age children;
» advance teacher understanding and use of effective instructional strategies that are based
on scientifically based research and designed to improve studeni academic achievement;
¢ 1mprove knowledge and use of methods of teaching children with special needs and
English language leamers;
e increase teacher knowledge and use of the use of data and assessment 1o inform
classroom praciice; and
e assist program staff with methods for working more ¢

fectively with parents.

Professional Development in Early Childhood Education for Indian Demonstration Grant
Sponsored by L' S. Department of Education; conducted in Page Unified School Disirict. AZ
Primary provider of professional development for teachers and administrators 1o increase the
guality of preschoo! education. specificaliy the curriculum, instruction, and assessment.

Professional Development for Reading First Implementation {2004-2006)

Funded by John Carroll University through the Ohio Depariment of Educarion

Modified materials and activities used in Reading First classrooms in Ohio to include strategis
designed to enhance seli-regulation skills and to ensure developmenial appropriateness for use in
Irteracy mstruction in kKindergarten classrooms. Provided professional development on use of the
materials: conducted on-site observations 1o monitor implementation.

Best Teachers with At-Risk Children (1697-1998)

sponsored by the Colorado Siate Depariment of Education and McREL

Co-directed this project designed to collect baseline data on early literacy development of at-risk
kindergarten children placed in the classrooms of highly effective teachers.

Yools of the Mind Project (1996-1998)

Sponsored by Meiropolitan State College of Denver.

Co-directed this quasi-experimental siudy designed to evaluate the efficacy of an innovagve
carly childhood curmeulum 1n Kindergarien classrooms serving low SES students

Learning How to Learn Project (1954-1996)

Sponsored by Meropolitan State Coliege of Denver.

Co-directed this study designed 1o collect data on the pilot implementation of a new literacy
program in a number of urban preschool, kindergartens, firsi- and second-grade classrooms.

SELECTED RECENT PUBLICATIONS

Bodrova E., & Leong, D. (In press). Teols of the mind: Vygotskian approach to early childhoed

L 3
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education. In: J. L. Rocparine & J. Jones. Approaches 1o Farlv Childhood Bducation (3%
ed.). Columbus, OH: Mermill/Prentice Hall.

Bodrova, E. (In press) Make-believe playv vs. academic skills: A Vvgowskian appreach to today’s
dilemma of early childhood education. European Early Chiidhood Education Research
Journal,

Bodrova, E., Leong, D. J. (2008) Developing self-regulation in voung children: Can we keep all
the crickets in the basket? Young Chiidren. 63 (2). pp. 36-38

Bodrova. E. & Leong, D. (2007) Play and Early Literacy: A Vygotiskian Approach. In K. A.
Roskos & J. F. Christie (Eds.) Plav and literacy in eariv childhood (2% ed). Mahwah, NJ:
Lawrence Eribaum Associates (pp. 185-200).

Bodrova E., & Leong. D. 2007). Tools of the mind: Vveoiskian approach 1o earlv childhood
education. (2° R ed.) Columbus. OH: Memill/Prentice Hall.

Payvnter. D.E., Bodrova, E., & Doty, J K. (2005}. For the Love of Words: Vocabulary Instruction

that 'Wc:rrks. Cirades K-6. New York, NY: Jossev-Bass.

Bodrova, E. & Leong, D. (2006). Adult influences on play: Vvgotskian approach. In D.P.
Fromberg & D. Bergen (Eds.} Plav from birth to twelve and bevond: Contexts.
perspectives. and meanings. (2" ed). New York: Routledge (pp. 167-172)

Bodrova E., & Leong, D. J. (2005) Vygotskian Perspectives on Teaching and Learning Early
Literacy. In D. K. Dickinson & S.B. Newmnan (Eds.) Handbook of Early Literacy
Research. (2™ ed). New York, NY: Guilford Press Publications (pp. 243-256)

Badrova E., & Leong, D.J. (2005) Self-Regulaticn as a Kev to School Readiness: How Can
karly Childhood Teachers Promote this Critical Competency? In M. Zaslow, Ph.D., & L.
Martinez-Beck (Eds.) Critical Issues in Earlv Childhood Professional Deveiopment
Baitimore, MD: Brookes Publishing {(pp 203-224}

McAfee. O., Leonﬂ_, D.J. & Bodrova, E. (2004). Basics of assessment: A primer for earlv
childhood educators. Washington, DC: National Association for the Education of Young
Children.

Bodrova, k., & Leong D. J. (2001). The Tools of the Mind Project: A case studv of
unplementing the Vveotskian approach in American Earlv Childhood and Primarv
Classrooms. Geneva, Switzerland: International Bureau of Education, I'NESCO.

SELECTED RECENT PRESENTATIONS

Bodrova. E. (2008) Tools of the Mind: Developing self-regulation in young children. Presented
at the conference “Preschool Education in the Context of Child, Family, and School”™
Trabzon, Turkeyv

Bodrova E., Leong, D, J. (2008} Theoretical benefits of dynamic assessment in early writing.
Presented at the Annual Meeting of the American Educational Research Association,
New York, NY

Atwili. K.. Bodrova, E., Apthorp. H. & Douglas, B. (2008} Research-based features of shared
reading practices 1n preschool: impacts on pre-literacy achievement. Presenied at the
Annual Meeting of the American Educational Research Association, New York. NY

Bodrova, E. (2008) Developing self-regulation in make-believe play: New insights from the
Vygotskian perspective. Presented at CITO Second International Conference on Early
Childhood Education Armnhem. Netheriands

E. Bodrova - 670°2008
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GWENDOLYN D. COE, Ph. D.

Evaluator/ Consultant/ Researcher
225 Washington
atieville, Wisconsin 53818
563-503-8088
E-mail: coe@uwplait.edu

Ph. . Early Childhood Education/ Administration/ Adult Education
University of Missouri - Columbia

EXPERIENCE (bagins with current positicn)

Professor-Graduate Facully University of Wisconsin-Plattevilie

Dean, Francis Child Deveiopment Center Fenn Valley Community Coliege

Directer of Early Childhood Education Missouri Dept. of Elem.& Sec. Education

Parents As Teachers (PAT) Director

Owner/Direcior-First Step Preschools Camdenton, Missouri

Pupiic School Teacher- Kdg. 1st & 2nd Grade Colorado & Missouri

CONSULTING

» Program Development Kansas City Missouri School District-MO
(urban, rural, inner city) Macon Schoaol District-MO

Janesville School District-Wi
Belcit School District-W)
Platteville School District-Wi
»~ Program Evaiuator -Even Start Family Literacy- 3 states Missouri, Wisconsin, Wyoming
& @ locai level

Early Reading First -4 years Janesviile, Wisconsin

~ Chiid Care Center Dasign -University of Wi-Platteville Platteville. Wisconsin
Hickman Mills School District Kansas City, Missouri

~ Grant Writing_ 36.500.000+ Successfully Funded

L ocal. State. Federal, Foundation

INTERNATIONAL PARTICIPATION
Oxford Round Table on Early Literacy Oxford. England

Harvard Forum on Family Literacy Cambridge. Massachusstis
Invitec participant.

Diana, LaViileta, Neruda, Arcobaleno Schocls Reggic Emilia, lialy
Intensive training in the “Reaggic Approach”

Christ Church and Walwayne Bradford-on-Avon and Trowbridge. England
Team taught in British Primary Scheols.

Organizaticn Mondaile Pour VEducaiion Prescolaire {OMEP) Ceopenhagen, Denmark
rresenter--International Eariy Chiidhood Conferences Sanfiago. Chile
Kusadai, Turkey
Melbourne, Australia
Tromsc. Norway
Kuala Lumpur. Mailyaysia

{ac Page | of 3
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NATIONAL & INTERNATIONAL PRESENTER
» Early Literacy
7 Family Literacy
~ Pareni inveolvement
~ Brain Development
~ Appropriate Environmenis
»~ Grant Writing
» Mentoring

PUBLICATIONS and REVIEWER {sclected sample)

2007  Coe, G. 2007, Larly Reading First Final Repori. Department of Education.
Coe, G. 2007. “Even Start Program Evaluation of a Tenth Year Rural Family
Lnieracy Project”. Blackhawk Technical College: Janesviile, Wisconsin
Coe. G. 2007, “Even Start Program Evaluation of a Sixieenith Year Family
Literacy Project”. Family Literacy Center: Beloit, Wisconsin
Reviewer, 2007 International Joumnal of Earlv Childhoed Education.
OMEP: Sweden
2006 Coe. G. 2006, _Early Reading First Final Report. Department of Education.
Ceoe. G. 2006. “Even Start Program Evaluation of a Ninth Year Rural Family
Literacy Project”. Blackhawk Technical College: Janesviile. Wisconsin
Coe. G. 2006. “Even Start Program Evaluation of a Fifteenth Year Family
Literacy Project”. Family Lueracy Center: Beloit, Wisconsin
2005 Coe, G. 2003 Earlv Reading First Final Report. Departmeni of Education.
Coe. (. 2003. “Even Start Program Evatuation of a Eighth Year Rural Famiiv
Literacy Project™. Blackhawk Technical College: Janesville, Wisconsin
Coe, G. 2003, “Even Stari Program Evaluaiion of a Twelfth Year Rural Family
Literacy Project’”. Family Literacy Center: Macon, Missouri
Coe, G. 2003. “Even Siart Program Evaluation of a Fourteenth Year Family
Literacy Project”. Family Literacy Center: Beloit, Wisconsin
2004 Coe, G.. McConnell. J. 2004. :"The Children of Cuba”™, Youne Children
NAEYC: Washington, D. C.
Coe, G. 2004, “Even Start Program Evaluation of a Seventh Year Rural Famiiv
Literacy Project”. Blackhawk Techmical College: Janesvilie. Wisconsin
Coe, G. 2004, “Even Start Program Evaluation of a Eleventh Year Rural Family
Literacy Project”™. Family Literacy Center: Macon. Missour:
Coe. G. 2004, “Even Start Program Evaluation of a Thirteenth Year Family
Literacy Project™. Family Literacy Center: Beloit, Wisconsin
1997-2004 Worked exchusively on Even Start Program Evaluations at State and Loca! level
1996 Coe, G. 1996. “Infant Childrearing: Beliefs of Parents and Child Cars
roviders”, Child Studv Journal, 26, 2. Siate University of New York
College at Buffalo: Buffalo. New York
1993 Coe, G, 1993, “Building Relattonships with Families through
Communication™. Field-Based Program Tramning Module for CDCG 261.
Metropoiitan Community Colleges; Kansas City, Missours
1994 Coe, G. 1994, ~The Interplay of Personality Type and Infant Childrearing
Beitefs™”. Doctoral Dissentation. Universitv of Missouri-Columbia:

L&
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PROFESSIONAL ASSOCIATIONS

Nationa! Even Start Association (NESA}

international Reading Association (IRA)

Associalion for Supervision and Curriculum Development (ASCD)
National Association for the Education of Young Children (NAEYC)
Association for Childhood Education international (ACEl)

Organization Mondatle Peur ' Education Prescolairs (OMEP)

Natlonal Association of kEariy Childhood Teacher Educators (NAECTE)

PROFESSIONAL CERTIFICATIONS

Missouri Elementary Principal K-8 {Life)
Kansas klementary Principal K-C (Life)
Missouri Elementary Education K-8 (Life)
Missouri Social Studies 7-8 (Life)
Missouri English 7-8 (Life)
{oe Page 3 of 3
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PR/Award # S359B080046

Shirley Deil

(0)(6)

Hm Phone: ( b ) ( 6) gPhnnf:: 701-837-468S Fax: 701-837-4488

Education:

1556-200

I~

1970-1974

1973-1976

1996-2002

(|

Minot State Universitv: Minot, ND
Masters Preschool Special Needs
Huron University: Buron, SD
Elementaryv Education
Special Education Concentration
Minor in Sociclogyv
Weber Siate College: Utah
Course work 1n Early Childhood
Mayville State University: Mayvilie, ND
Additional studies in Early Childhood Education

1976~ Current CDA Certification: Child Development Associate Certification

Work Experience:

1990-present  Minot Head Start, Minot, ND

1987-19%90

1990-1993 Preschool Teacher

1993-Present T/TA Coordinztor-CDA Trainer —~ Advisor

1994-Present Even Start Coordinaier

2004-Present Early Chuldhood Specialist
Nedrose Elementary: Minot, ND

Iibranan and Reading Teacher
Longfellow Elementary: Minot, ND

Learning Disabilities classroom aide
Licensed Home Child Care Provider: Minot. ND
Minot Head Start, Minot, ND

Preschool Teacher / Disabilities Coordinator
McLaughlin School Districts, McLaughlin, SD

Special Education Teacher

Professional Activities:

Minot Early Childhood Association: Past President ¢

Week of Young Ckild Chair 7 Co-Chair for NDAEYC Fall Conferance 2007

ND Association for the Education of Young Children:
VYice-President of Professional Development 1998-2002

Midwest AEYC Member

National ALY C Comprehensive Member

National Family Literacy Association Member

National Head Start Associauion Member

ND Adult Basic and Secondarv Education Association Member

&8



Marﬁa retf “Pes” R. Schmalitz

(0)(6)

Home Phone: ( b ) (6 ) Work Phone: 701-857-4688 Fax: 701-857-4688

=i

Edugcation:

1999-Current Minot State Universitv: Minot, ND
Course Work mn Early Childhood Education

1996- Current CDA Certification: Child Development Associate Certification

1994-1995 Mayvwille State University: Mavyvilie, ND
Early Childhood Instruction

19835 Minot High School. Minot ND
Diploma

Work Experience:

1992-present Minot Head Start, Minot, ND
1992-19G97 Preschool Assistant Teacher

1997-2003 Site Assistant Manager

(Job Corps Site Closed in 2003)
2003-20035 Main Center Office Assistant
2005-Present Education/Disabilities Assistant

1984 — 1992 Rued Insurance Agency, Minot ND
North Dakota Licensed Property and Casualty Agent

Professional Activities:
Minoct arly Childhood Associztion:
Chair for registration NDAEYC Fall Conference 2007
Midwest AEYC Member
National AEYC Member
Nationai Head Siart Association

PR/Award # S3508080046 ed



Memorandum of Agreement of Preschool Partners in the Minot,
North Dakota Preschoal Literacy Acquisition Collaborative for Educarion

~he parmers of the Minot, Nerth Dakotra Prescheol Literacy Acquisition Collahorarive for
Education are committed 1o implementing 2 high quality eatly literacy program commenting on
107172008, Al Eead Starr Teachers have signed rhis lerter of cormumitment.

2NN Y AL N

:. lam aware of and agree to support the goals and expecradons described in this Farly

Rezding Firse Gran: Applicarion.

: agree to atiend a1l Eazly Reading First professional development sessions implemented

rough this grant, £o inchide 2 minimum of 64 hours annually.

! agree 1o work with all parricipants in this Early Reacding First Grant projest, including

the Project Coordinator, professiona! development providers, Literacy Coachers, and

Soeach/Language educators through professional development, in- ¢clase mentoring,

coaching sessions and study groups.

| agree ro implement the scienrifically based reacing research curricutum, Cpening the

World of Learning, and the Scaffolding Early Literacy teaching srrategies learned through

intensive professional development. |

5. 1agree tobe part of a team thart will allow and support in-class visitarion anG
observaitons in order tolearn from one another.

&. 1zgree to complete any and all progress monitaring screening, pre/post child ourcomss
sssessrnznts. and classroam enviranment evaluations znd observations and any other
svaluarion or observations ta support the full evaluzrion of this praject.

7 {agree to engage in and support activities designed 1o help preschoolers transinan o
kindergarten, including the summer Kinder Transiien program for four-year-olds.

()

)

o ¢

 Faviv Expiorers Sead Stare/ TGU Schoeol District #60:
(b)(6)
572208
Head Start Dirdsdor. Zllisen Dybing-Driessen Date
b)(6
(b)6) | 5_33-0%
Preschoecl Education Supervisor, DeeAnn reterscn Date
(b)(6)
_ _ Bac¥
Sortineay Classtoom Tegehey, Laura Nelson Date
(b)(6) =T P 5
oY Drake Corphinacion Classroom Teacher, Lori Berndr Date
0) !
- - /.1 S
HarveylC.zssreom 12acher, Amy Schneider Date
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T M T

Rupby Classroom Teacher, Jennifer Suko Date
~f— 3
i L

Towner Combination {lassroom Teacher, Kriszt fones Date

PO saee

Turtle Lake Combinztion Cla;ﬁmum Teacher, Brenda Suckow  Date
222 6K

Velva Head Start Classroom Teacher, Melissa Linnertz | Date

Minot Public Schools Head Start:

PR/Award % S3558080046 e1
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ucation Manaper

ar |

S {1l I/
Sinalingfor (of aDzencing Bull, Head Start Teacher i I Date

Signature of:  Veronics Serdah!, Hazd Siart Teac Date

Signature 61 Lunice Young Béar, Head Stars Teacher I Dat

-

Signature of™\._ Leroy While S

Signatsre OF;

gronm Lilile Swaliow, Haad Start Teacher (|

ate
T — 7 R (-
Sighatfe ot Clarice Driver, Head Start “Teacher 1 Daze

Signature of:  Ree Hosie - Ahmed, Head Start Teachker 1|

Sgnnmra 6f  Mavis Stone ond Stnre Teacher | Pare

Signature o Maryann Morsese, Feg:

5""‘/;_03:/
hlpnaturs o lefRine B Date
S /o-0&

Stgnaturc 0 Delalne Clairmont, Head St Teushs: 1 Date
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Coliaborztive Agreement

This letrer is writeen in suppors of the Earty Reading First apolication submirted by the
Prescheol Parmners in Migot, Norzk Dakora Preschaal Literacy Acquisidon Collaborative
for Educaticn. 20 identified preschool classrooms within 275 mile radius of Minor will
participare in the intensive training/project focusing or supporting local efforts ro
enhance the early language, literacy, and prereading development of preschool-age

children, particularly those from low-income tarnilies, through strategies and
protessional development that are based on scientifically based reading research

The school districts understands that the grant is designed to help early childhood

centers improve their programs, by creating centers of excellence thar provide preschoo!-
age children with language and cogmrve skills, and an early reading foundarion.

The school district agrees to:

Turtle Take Public Schoals

L

| am aware of and agres to suppor: the goais and expecrations described in rhis
Early Reading First Grant.

2. 1agree 1o allow and suppert in-class visirarion 2nd observations in order 1o

!

facititare cooperation between the Head Srart program and the elementary
school, 25 well as the transition berwesn preschocl and kindergarren

lagree that someone from my distrier will participate in monthly advisory
committee discussions {via phone or in PEFson) to review progress, solve
problems, and plan for sustainability.

Yagree ro share relevant data from Reading Firs: evaliarions (DIBELS) to
moniter the ongoing impact of the program, kindergarten chrough second grade.
'will support my kindergarren teachers o arrend 7 £5 3 cays of training per vear
focusing or. intensive early language and reading developmen: and instrucrional
materials used in the preschoo! setting and approaches to wansition into the
elementary school setting,

It is my vmderstanding thar any time thar the teachers spend away from the

classroom will be financially covered by the grant to cover the expense of
substiture teachers.

(0)(6)

e—4—od

School Officifl 7 | ?’ Dzate

Bottineaiu Pubiic Schools

(b)(6)

Llementary Principa! Date (7 / \,-3/0 57

TGU School District #60 (TGU Towner and Granviile Schools

(b)(6) o
S e C/O0R 2008
Debby Marshall, Superintendent Date
Harvey%]i: Seneels
(b)(6)
Sy L-5~0F%
— ~-wwp.."=-f..$d-:‘>~f . i
School Official Deze
e3
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Bluestone. Superintendent

Signature of arotyn Bluesione, Elementary Principal

Stanlev Public Schoo

tgnature ~ Position

ol A S 7

“at
gnatira ot  Principel
Ruogby Public Schaola

_ATL‘;LGL -
Scbool Officia Date

Signature ,_/ | Rt Position— o) Daie
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Three Affiliated Tribes

Hcad Start Program
509 9th Sireet North
New Town, ND 38763
(701} 827-4820 Fex (7O 827-4401

Memorandum of Asreement of Preschool Partners in the
Minat. North Dakota Preschanl Literney Acquisition Collaborative for Education

The parners of the Minol, North Dakota Preschog! Literacy Acquisition Collsborative for Education are
commitied 1o implementing a high quality early lileracy program commercing on 107172008, This iemer of
commitment has been signed by the Minat Public Sehools stakeholders invelved in the development and
implemnentation of the praposed Early Reading Fimst proiscr including the district superintendens,
clementary school principals, and the Head Start center directors, Preschoc! and Mead Siart teachers ns
weli as pareprofessionals have alse signed 2 letter of commitment This teaer will be signed by and made o
part of the Personnel File of ali new hires who will be invalved ia implementation and on-going success of
the proect.

t. Tam awars oland sgres 10 support the goals snd expectaticns deseribad in this Early Reading
Fizst Grant Application.
b agres 1o ellow and support in-class visiations and ohscrvations in order 1o Taciliiate
Cooperaiion berween the Head Starts and the ciementary schools, as well as the transition
process between preschool and kindergarten,
3. Togresto pardeipate in morthly advisory committee discussions {via phone or in persony to
VIEW progress, soive problems, and plan for sustainabilicy.
-1 agres 1o share relevant datz from Reading First evaluations (DIBELS) 10 monitor the ou-
going impact of Lhe program, Kindergarten througn second prade.
5. Tagresto fecilitate and support the development and implementation of the summer Kindar
Transition program for four-vear-olds.

iy,
-
_—

s L ¥

Tribai Council’
(b)(6)

Sipnarui(D)(6)
Signature oft Malcoim Wolf)
Flead Star:
(b)(6) S~ 75
AL P o7 F  Nory Yoruing 1ivsd Fiwasrme Date
(b)( - - oF [ e
Signatre off Wade Howard, SducatiSrMannger Daie
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Ciail Schauer

Assistant Director, Reading First Program
North Dakota Deparmment of Public Instrucrion
600 Roulevard A Avenue, Lepartment 201
Eismark,.ND 38505

v,

Dear Ms. ALET:

Mid<conrinent Research 1or Educarion and Learning (McREL} is pleased vo subniit this letter of
commitment to serve us ¢ artner tor the Early Reading First proposal thar vou are submitting o
the US. Department of Eduﬂuf:m Office of Elementary and Secondary Education.

csrablished in 1960, McREL iz a 3C1{cH3) private non-profit organization whose purpose is 1o
improve Pre-X-12 education through applied rescarch and development. Dr. Elena Bodrova,
Principal Researcher and primary author of the Scarielding Ean Lizeracy provessional development
program, will serve as McREL’s lead for this project. Dr. Bodrova has been providing rechnical
assistance and professional development for Eurly Reading First projects since the program’s
inceprion in Z002. She iy an internationally known expert in cognitive psvcholoey and chi I
deveiopment and has been teaching, providing professional development, and conducting research
ment in the United States since 19‘::'3.

I"'JI

in early childhood education, early lf TeTACY, aiC assess:

As ¢ partner in this study, Lr. Docrova will serve as a Rev consulrant to the nroject und lead a wan
that will provide intensive, muld-dimensional professional development designed o enhance
preschool eachers” abilitics $ 10 celiver effective instruction that will improve preschooiers” earh
literacy and cognirive skills. ﬂ..nmd McREL intends to enter into a contractual agreement wich

'l- . - L™ 1 ‘ » T
At s \ "h""'-"""* I \ k ] o e Ay T ~\.t"ln. gl painy su PR Rk t"\' F g, kg y 1"-4-1;1_11. | P Rl L L T bl T o I e -\H -| T P -'ﬂ'l " ‘--q-l[ h._:. o - Y
ARt A TRIE A -I--H'tnﬁtflﬂ e e e 'li- A bk ke I‘- e A tu-Tn' n-.n:.'t.hhln.u;-.ran e MbbE A me -.r Laah o -..t':.‘ -’q.-"u.-.""...- & P .-ﬁ: 1::..-\.+

proposal narrative.

Thank vou for including McREL in vour propesal to the Zarly Reading First Program in the Office
of Eiementary and Secondary Education. If | can provide any further informarion. pleasc conrtacr
me.

Sincerety.

S H R arers - = a0 e L
' .i" — : _rﬁ__w:ur-r:h_m
: » ! H ' iy LI:. _m amy : - ¥ _\“.;.' - e bl
W’ Dresident & Chief Execurive Officer

-

":I-. - ot Iri*. - .‘J' - '= ‘1 I-: "N L} - j : LL L] I':
MECGRLnen] KResearcn 0 paucdnon anc Learning

b @ viooat A PRI B o
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English Language Acquisition Plan
Conceptual Framework

Research indicates a developmental sequence for acquiring a second language (L2) in
preschool settings (Tabors, 1998). This framework will guide the MiND PLACE project and

recognizes that preschool children are cognitively and linguistically tied to their home language
and culture (NAEYC, 1995). Stages of second language acquisition:

1) Home Language Use — Children use their home language (L1) to communicate with
everyone, including those who do not speak L1.

2) Nonverbal Period — (Preproduction stage) Children show their understanding
through gestures, pointing, and nodding. They realize that their L1 is not being
understood and stop using it, relying instead on nonverbal communication. They
also listen to the language used by others and build receptive understanding of L2.

3) Telegraphic and Formulaic Speech — (Early production stage) Children use common
greetings, routine phrases, and begin to use 1-word statements in L2 to express their
1deas. This condensed speech allows them to join in classroom activities.

4) Productive Language Use — Children begin to produce their own phrases and
sentences 1n L2. Frequent errors should be expected as children work through the
process of acquinng and generalizing rules of English.

Research indicates that an effective second language acquisition plan should be
thoughtfully designed, engaging, developmentally appropriate, as well as culturally and
linguistically sensitive (NAEYC, 1995; 2005; NASBE, 2006). When these elements are present,
teachers can make connections between children’s L1 and L2, helping children progress through
the stages above. Research also indicates that children’s L1 skills impact their successful
development of L2 proficiency (Atwill, et al., 2007; in press; Cummins, 1993). Staff in the
M:ND PLACE project will strengthen children’s primary language skills while simultaneously
developing competence in English and stimulating cognitive operations in either language.

Teachers introduce English Learners (EL) to the sounds of English while cultivating children’s

growing awareness of both English and their home language, supporting the development of

phonological awareness in both languages (August & Hakuta, 1997; Tabors, Paez, & Lopez,
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2003). Bilingual staff will be available in classrooms with EL children.

Nurturing English Proficiency

Children in the MiND PLACE project will experience nurturing classroom environments that
clearly support and value their home language, community and culture. Communication in
native languages as well as English will be accepted and encouraged. To engage and nurture
language acquisition, learning centers and other classroom areas will be clearly labeled in

multiple languages supported by photographs and drawings. Along with these forms of

functional print, environmental print from home and community will also be used in classroom
and home-based activities.
Instructional Strategies and Practices

Research provides evidence that ELs progress better academically when they receive
Enghsh-plus education (Slavin, & Cheung, 2005). While research does not support one particular
approach (August & Shanahan, 2006), research does support effective strategies and practices
that should be part of any second language acquisition plan (Vaughn et al., 2006). The

Scaffolding Early Literacy professional development will train MiND PLACE staff in the use of

effective strategies and practices to support EL children’s acquisition of English:

* emphasize early identification of children struggling with oral language skills using a
non-deficient approach recognizing strengths rather than weaknesses;
* use a routine schedule to enable EL children to participate fully in activities;
* provide children with comprehensible input, so that children understand the meaning
of language used in the classroom. Procedures will include:
o using nonverbal communication;
o keeping messages simple;
o emphasizing and repeating key words in sentences;
o talking about the “here and now;” and
o usmg visual supports whenever possible.
* 1ntroduce children to the sounds, speech patterns, and vocabulary of English, while also
promoting children’s L1 acquisition;
* emphasize and repeat words in multiple ways using thematic and story contexts;
* engage In running commentaries, using English to describe classroom activities;
* frequently read predictable books, in which the illustrations and repeated sentence
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patterns help explain the meaning of the words in the text;
* use environmental and functional print to surround children with pienty of meaningful
opportunities to talk about words and link them to their environment;
* schedule children to work in context rich play centers for at least 60 minutes per day,
providing ample opportunities for language input from peers;
* scaffold children’s language, encouraging them to use theme-related vocabulary;
The OWL curriculum will allow teachers to use all of these strategies and practices, and many
more, through theme-based literacy activities. The curriculum zlso features specially designed
EL literacy activities for 3- and 4-year-olds in all thematic units.
Timeline,
Chaldren’s English proficiency will be assessed twice a year using the Pre-LAS to
determine children’s level of proficiency in both English (e.g., Non-English Speaking, Limited

English Speaking, or Fluent English Speaking). MiND PLACE staff aim to increase children’s

skill by one English level each year they are in the program.
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Budget Narrative

Attachment I:
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BUDGET NARRATIVE

Personnel/Benefits

Off Site Personnel

Project Director (.50 FTE) Salary
Benefits (31%)

Admin. Asst. (.70 FTE) Salary
Benefits (31%)

Project Accountant (.25 FTE) Salary
Benefits (31%)

Yrl

$27,369
$8,485
$20,538
$6,367
$13,004
$4,031

Y12

$28,737
58,909
$21,565
$6,685
$13,654
$4,233

Y13

$30,174
$9,354
$22,644
$7,020
$14,336
54,444

Total

$86,280
526,748
$64,747
$20,072
$40,994
$12,708

Funds are requested to support off site personnel from the North Dakota Department of Public

Instruction (NDDPI) including Gail Schauer, MS.Ed., 50% ,who will serve as the Project

Director. Administrative support is requested in the form of 70% of an admin asst. and 25% of

an accountant who conduct data input, invoice processing and payments, OMB cost reports, and

project reporting.

On Site Personnel

Project Coordinator (1 FTE) Salary
Benefits (31%)

Literacy Coaches (3 FTE) Salary
Benefits (31%)

Parent Coaches (1.5 FTE) Salary
Benefits (31%)

Stipend for 3 site managers

Stipend for 3 Educ. Specialists

Business Managers (3 at .10 FTE each)
Benefits (31%)

$60,000
$18,600

$135,000

$41,850
$54,000
$16,740
$7,500
33,600
$13,500
$4,185

$63,000
$19,530

$141,750

$43,943
$56,700
$17,577
$7,875
$3,780
$14,175
54,394

$66,150
$20,507

$148,838

$46,140
$59,535
$18,456
58,269
$3,970
$14,885
34,614

$189,150

$58,637

$425,588
$131,933
$170,235

$52,773
$23,644
511,350
$42.560
$13,193

Funds are requested to fund the project coordinator who will oversee the implementation of the

project on site, supervise the staff, and report to the Project Director. The literacy coaches will

mentor mstructional staff and prepare materials over the 11-month year. The parent coaches will

be liaisons between the parents, the children, the teachers, and the coordinators. Salaries for the

coaches are inline with similar positions in local school distmcts. The site managers and

educational specialists are already full time. The stipends will be for additional time, such as the
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time they will be in training. NDDP! will be granting a portion of the funds to each Head Start to

cover the costs listed. Since each Head Start will be responsible for the fiscal management of

their portion of the project, three .10 FTE business managers/accountants’ salary and benefits

were 1ncluded.

Staff at Minot Head Start classrooms in Minot for additional days & weeks

Teachers Salary $50,984 $£53.,534 $56,211 $160,729
| Benefits (26%) $13,256 $13,919 $14,615 $41,790
Asst Teachers Salary $28,552 $29.980 $31,479 $90,011
Benefits (26%) $7,424 $7,795 $8,185 $23,404
Aides/Sub Salary $14,280 $14,994 $15,744 $45,018
Benefits (26%) $3,713 $3,899 $4.094 $11,706
Teacher substitutes (for 7 classrooms for training days)
Salary $9,996 $10,496 $11,021 $31,513
Benefits (26%) $2,599 $2,729 $2,865 $8,193
Assistant Teacher Substitutes (for 7 classrooms for training days) _
Salary $5,292 $5,557 $5,835 $16,684
Benefits (26%) $1,376 $1,445 $1,518 "~ $4,339
Education Asst. Salary $10,395 $10,915 $11.461 $32,771
Benefits (26%) $2,703 $2,838 52,980 $8,521
Cook/Custodian for extra days $11,026 $11,576 $12,156 $34,758
Benefits (26%) $2,868 $3,010 $£3,162 $9,040
Tuition Stipends ($100 per staff) $2,300 $2,300 $2,300 $6,900
Staff at Early Explorer Head Start classrooms in Towner for additional days & weeks
Teachers Salary $46.231 $48.,542 $50,970 $145,743
Benefits (26%) $12,021 $12,621 $13,253 537,895
Asst Teachers Salary $29,479 $30,953 $32,501 $62,933
Benefits (26%) $7,665 $8,048 $8,451 $24,164
Aides/Sub Salary $21,708 $22,794 $23,933 $68,435
Benefits (26%) $5,645 $5,927 $6,223 $17,795
Cook/Custodian $11,026 $11,576 $12.156 $34,758
Benefits (26%) $2,868 $3,010 $3,162 $9,040
Tuition Stipends ($100 per staff) $2,200 $2,200 $2,200 $6,600
Staff at Three Affiliated Tribes Head Start classrooms in New Town for additional days & weeks
Teachers Salary $61,459 $64,532 $67.,759 $193,750
Benefits (31%) $19,053 $20,005 $21,005 $60,063
Asst Teachers Salary $45,333 $47,600 $49,980 $142,913
Benefits (31%) $14,053 $14,756 $15,494 $44.303
Sub pay for training days $35,260 $37,023 $38,875 $111,158
Bus Drivers/Aides Salary $62,330 $65,447 $68,719 $196.,496
Benefits (31%) $19,323 $20,289 $21,303 $60,915
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Cook/Asst Cook/Custodian $46,928 $49.275 $51,738 $147.,941

Benefits (31%) $14,548 $15,376 $16,039 $45,963
Tuition Stipends ($100 per staff) . $2.200 $2.200 $2.200 $6.600
SUBTOTAL PERSONNEL $831.490 $872,730 $916,039 $2,620,259
AND BENEFITS $229,373 $240,938 $252.884 $723,195

Funds are requested to support the lead and assistant teachers, as well as support staff, as they
mcrease their school day to include 6.5 instructional hours. The instructional staff will also
provide additional weeks of schooling, inciuding a Kinder transition summer program. The funds

requested will cover the cost of this additional staffing above and beyond that provide though

Head Start funding.

Travel

Project Director’s Travel $9.870 $10,463 $11,125 $31,458
Literacy coach’s travel (3 FTE) $62.,445 $£67,245 $78.090 $207.,780
Parent coach’s travel (1.5 FTE) $31,223 $33,622 $39,045 $103,890
Staff travel to Minot/training $67.712 $35.549 $37.327 140.588
SUBTOTAL TRAVEL $171.250 $146,879 $165,587 $483,716

Funds are requested to cover costs of local travel (mileage, lodging, and meals) for the Project
Director to attend the trainings 111 Minot 10 times each year as well as visit all three sites (21
classrooms) each year. This also includes travel to the Early Reading First Conference. Funds are
also requested to cover the travel costs incurred by the literacy and parent coaches. Literacy
coaches will be traveling on a daily basis to the 21 classrooms scattered across north central
North Dakota. Parent coaches will be visiting families in this area. This travel costs include
mileage, meals, and lodging. Costs are also requested to cover costs instructional staff will incur

as they attend the professional development in Minot (10 during year 1, 5 during years 2 and 3).

Equipment

Technology upgrade to

support video conferencing $25.500 $0 $0 25.500
SUBTOTAL EQUIPMENT $25,500 30 $0 $25.500
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Due to the extreme rural location, this project will utilize desktop videoconferencing to connect

instructional staff with professional developers and with each other. The cost of this upgrade

significantly reduces the transportation costs of the professional development in year three.

Supplies
Pearson Opening the World of Learning
(25 sets @ $2090 ea) $52,250
Additional literacy supplies $21,000
(21 classrooms @ $1000 ea)
Supplies for Parent Coaches $19,000
TAT Headstart $14,021
Early Explorers $9,997
Minot Headstart $12,009
Assessment supplies $16,992
Supplies for Kinder Summer $6,500
Videoconferencing Computers

(Dell XPS M1530, $1299 ea) $29,877
Digital Camcorders

(Sony DCR-HC96 w/mike) $1,650
HP Photosmart printers 2,100
SUBTOTAL SUPPLIES $185,396

$0
$21,000

$19,000
$13,147
$10,497
$12,610
$6,507
$6,500

$0

$550
0

$89,811

50
$21,000

$19,000
$13,805
$11,022
$13,240
$6,830
$6,500

$0

30
0

$91,397

$32,250
$63,000

$57,000
$40,973
$31,516
$37,859
$30,329
$19,500

$29,877

$2,200
$2.100

$366,604

Moderate material costs are requested as programs are fairly well-equpped. Costs are high for

year one due to start up costs, but level out for years two and three. Each Head Start will be

provided the SBRR literacy cummiculum, Opening the World of Learning. Additional funding 1s

requested to supplement the cwriculum to create print-rich classrooms. Parent Coaches will

supply each child with a trade book 1o build a home library. Each Head Start will need additional

classroom supplies, cleaning supplies, office materials and supplies, furniture for the coaches,

rent for coach’s office. Each classroom will have a video-ready computer to connect with the

internet and each other. Funds are also requested to cover the cost for the necessary assessments.

Contractual

Cost of McREL PD
Personnel

Fringe Benefits
Consultants

$63,039

518,281

$25,680

PR/Award # S3598080046 el

$63,393

$18,384
$25,680

$57,659

$16,721

$25,680

$5184,091

$53,386
$77,040



Travel $29,361 $£32,198 $26,005 $87,564

Supplies $2,192 $2.211 $1,954 $6,357
Other = $31.011 $24 715 $23.117 $78 843
Total Direct Costs $169,564 $166,581 $151,136 $487,280
Indirect Costs $46.300 $45.777 $41.530 $133.607
Total McREL costs $215,864 $212,358 $192,666 $620,888
Cost of Evaluator (Coe)

Personnel (incl. Fringe and GA time) $44.400 $47.380 $50,632 $142.412
Travel $10,585 $11,395 $12.316 $34.296
CLASS traiming $1,500 $0 $0 $1,500
Total Evaluator costs $56.485 $58.775 $62.948 $178.208
SUBTOTAL CONTRACTUAL $272,349 $271,133 $255,614 $799,096

NDDPI will be contracting with McREL to provide intensive, on-going on site professional
development. NDDPI will also contract with Dr. Gwen Coe to conduct the evaluation of the
project. These costs are elemental to the success of the project.

Constriuction — None requested

Other

Bus Transportation (fuel) | $8,446 $8,869 $9,312 $26,627
Internet ($500/mo) $6.000 $6.000 “$6.000 $18.000
SUBTOTAL OTHER - $14,446 $14,869 $15,312 +  $44,627

Additional funds are requested to cover fuel costs to provide transportation for an extra day each
week and additional weeks each year. To support the videoconferencing and cross-site
commnunication, the internet will be upgraded. Additional costs of this high speed internet are

included, but reasonable.

Total Direct Cost $1,729,804 $1.636,360 51,696,833  $5,062,997
Indirect Cost $192,008 $199,636 $207,014 $598,658

The indirect cost rate between NDDPI and U.S. Department of Education is 11.1% (see

attachments). NDDPI has requested an increase in the indirect cost rate, so this rate may change.

Training Stipends - NA

Total Costs $1,921,812 $1,835996 $1,903,847 $5,661,655
Costs per year per child (380/year) 35,057 $4.832 $5,010 '
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