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This application was generated using the PDF functionality. The PDF functionality automatically numbers the pages in this application.
Some pages/sections of this application may contain 2 sets of page numbers, one set created by the applicant and the other set created by

e-Application’s PDF functionality. Page numbers created by the e-Application PDF functionality will be preceded by the letter e (for
example, el, eZ, e3, etc.).
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OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

* 1. Type of Submission: * 2. Type of Application:  * if Revision, select appropriate letter(s):

O Prespicatio o New I —

@ Application O Continuation * Other (Specify)

O Changed/Corrected Application QO Revision I:___::::l

* 3. Date Received: 4. Applicant identifier:

eroeoe® Iy [ ]

Sa. Federal Entity ldentifier: * 5b. Federal Award ldentifier:

23-1726414

State Use Only:

5. Date Received by State: [ ]| 7 State Applicaton dentier: [ _————————————————————————
8. APPLICANT INFORMATION:

* b. Employer/Taxpayer identification Number (EIN/TIN): * ¢. Organizational DUNS:

23-1726414 069783140

d. Address: :

* Street1: 7020 Lehioh Ave. — — '
Street2: s /1
" City:

County:
" State:
Province: R —
" Country:
"Zip/PostalCode: fi7e02 0 00 0 0 ]

e. Organizational Unit: -.

Department Name: Division Name:

f. Name and contact information of person to be contacted on matters involving this application:

Prefi

L e ———

Last Name:
se [

Titie: [Early Chiighood Coordinator — '

Organizational Affiliation:

* Telephone Number: [717-291-6264 y — ' ' Fax Number 7173668817 ' '

"Email: [z scntt@iancaster.k;l 2.pa.us | - |

Tracking Numbar: GRANTO0473445 Funding Dppmtuni? Number: ED-GRANTS-050708-002 Received Date: Z008-06-10 13:37:36.000-04:00 Tyme Zone: GMT-S
PR/Award # S3558080054 e



OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

9. Type of Applicant 1: Select Applicant Type:
: Independent School District

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other {specify):
* 10. Name of Federal Agency:
3. Department of Education

11. Catalog of Federal Domestic Assistance Number:

CFDA Title:

Early Reading First

*12. Funding Opportunity Number:

ED-GRANTS-050708-002
* Title; -

—

Early Reading First 84.359A and B: Full Application

13. Competition ldentification Number:

84-35082008-1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

ancaster City and Lancaster Township, Pa.

* 15. Descriptive Title of Applicant's Project:

L ancaster Early Reading First

Attach supporting documents as specified in agency instructions.

Tracking Numbet: GRANT00473445 Funding ﬂppununiar Number: ED-GRANTS-050708-002 Rocoyved Data: 2008-06-10 13:37:36.000-04:00 Time Zone: GMT-5
PR/Award # $3598080054 e



OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

16. Congressional Districts Of:

. Applcan 2. Program/ProjectffE ]

Attach an additional list of Program/Project Congressional Districts if needed.

17. Proposed Project:
* a. Start Date: 09/09/2008 * b. End Date: [08/30/2011

* a. Federal

* b. Applicant

*c. State

* d. Locai

* e. Other

* {. Program income

T g. TOTAL

* 19, Is Application Subject to Review By State Under Executive Order 12372 Process?
O a. This application was made available to the State under the Executive Order 12372 Process for review on |:]
O b. Program is subject to E.O. 12372 but has nt been selected by the State for review.

@ c. Program is not covered by E.O. 12372.

* 20. Is the Applicant Delinquent On Any Federal Debt? (if “Yes"”, provide explanation.)
O Yes ® No

21. *By signing this application, | certify (1) to the statements contained in the list of certifications™ and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to com-
ply with any resulting terms if 1 accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

¥ | AGREE

* The list of certifications and assurances, or an intemet site where you may obtain this list, is contained in the announcement or agency
specific instructions.

Authorized Representative:

Prefix "FirstNeme: Egphen ]
S S ——

*Last Name:
I e —

[~ Title:  [Acting Su'perintendehf | ‘
* Telephone Number: [f17-291-6121 Fax Number: [F17-396-6844

Salovino@lancaster.K12.pa.us | — '
* Signature of Authorized Representative: * Date Signed:

Authorized for Local Reproduction Standard Form 424 (Revised 10/2005)
Prescribed by OMB Circular A-102

Tracking Number: GRANT04T3445 Funding Opportuniar Number: ED-GRANTS-050708-002 Received Date: 2008-06-10 13:37:36.000-04:00 Time Zone: GMT-5
PR/Award # 53598080054 e



4t Y

OMB Number: 4040-0004
Expiration Date: 01/31/2009

Application for Federal Assistance SF-424 Version 02

* Applicant Federal Debt Delinquency Explanation

The following field should contain an explanation if the Applicant organization is delinquent on any Federal Debt. Maximum number of
characters that can be entered is 4,000. Try and avoid extra spaces and carriage returns to maximize the availabiiity of space.

Tracking Number: GRANT00473445 Receivad Date: 2008-05-10 13:37:36.000-04:00 Time Zone: GMT-5

Funding nppnmm? Number: ED-GRANTS-050708-002
PR/Award # S359B080054 e



Attachments

AdditionalCongressionalDistricts

File Name Mime Type
AdditionalProjectTitle
File Name Mime Type

Tracking Number: GRANTO0473445 Funding ﬂppnrtunlg! Number: EDGRANTS-050708-002 Receivad Date: 2008-06-10 13:37:36.000-04:00 Time Zone: GMT-5
PR/Award # S3598080054 e



S. R
U.S. DEPARTMENT OF EDUCATION OMB Control Namber: 1890-0004

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS Expiration Date: 06/30/2005

Applicants requesting funding for only one year should complete the
Name of Institution/Organization: column under "Project Year 1." Applicants requesting funding for multi-
School District of Lancaster year grants should complete all applicable columns. Please read al}
instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

(b) () (d) (e)
5 467667 |S 48169715  496148{s 0 s 0 s 1445512
E 2 FringeBenefis S 105431 s 220520 [s  2492420s 0 s 0 |s 665193
) 3. Travel s 10200 s 10200 [s 0200 s o [s o [s 30600
4. Equipment  _ Is o |s o fs o s o s o s o
5. Supplies s 135700 s 69250 |s 61,750 |s 0
|
7. Comswucion __|s o }s o s o s o [fs "o s o |
g Omer Is o Js o s o s o s o s o
(lines 1-8)
10. Indirect Costs* ___|S 28,176
11 Training Stipends | s o s o Is o Is 0o .

7
P’
w |
I
o |©
1%

12. Total Costs (lines 9- |$ 045,974 | 915,228 |$ 05] 480 s 2.812,682
i1)

*Indirect Cost Information (To Be Completed by Your Business Office):

If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

Ve
v ATE T

(1) Do you have an Indirect Cost Rate Agreement approved by the Federal government? 1 ves IXI No
{2) It yes, please provide the following information:
Period Covered by the Indirect Cost Rate Agreement: From: _ /__/ To: _ [/ [ (mm/dd/yyyy)

Approving Federal agency: [l &p [1 Other {please specify). ___ _
(3) For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:

IX1 15 included in your approved Indirect Cost Rate Agreement? or, 11 Complies with 34 CFR 76.564(c)(2)?

ED Form No. 524 - ]

PR/Award # S359B080054 et



U.S. DEPAR N
TMENT OF EDUCATION OMB Control Number: 1890-0004

BUDGET INFORMATION

NON-CONSTRUCTION PROGRAMS Expiration Date: 06/30/2005

- . " —— —. . —

Applicants requesting funding for only one year should complete the
Name of Institetion/Organization: column under "Project Year 1. Applicants requesting funding for multi-
School District of Lancaster year grants should complete all applicable columns. Please read all
mstructions before completing form.

SECTION B - BUDGET SUMMARY
NON-FEDERAL FUNDS
{b) (c) (d) (€)

T s o s o s o s 5 5 o s o
2. FringeBenefis | o0 s o s o Is o s o s o
3. Tamvel __ Is o s o Is o s o Is o Is o
mm—m—
S Supplies  ds o s o fs o s o Is o | 0

mmm_-mm
7. Construction _ Is o Is o s o s o Is o s o |
g.oher ~ fs o |s o fs o s o Is o Is 0o

(lines 1-8) |
10. Indirect Costs s o s o fs o s o s o s 0
11. TrainingStipends  |s 0 s o s o s o s o Is o

11}

PR/AWard # S3598080054 g7



ASSURANCES - NON-CONSTRUCTION PROGRAMS

OMB Approval No. 4040-0007
Expiration Date 04/30/2008

Public reporting burden for this cellection of information is estimated to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the coliection of
information. Send cormments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE: Certain of these assurances may not be applicable to your project or program. If you have guestions, please

contact the awarding agency. Further, certain Federal awarding agencies may require applicants to cerfify to
additional assurances. If such is the case, you will be notified.

As the duly authorized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability
(including funds sufficient to pay the non-+ederal share
of project cost) to ensure proper planning,
management and completion of the project described
in this application.

Act of 1973, as amended (29 U.S.C. §794), which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42
U.S.C. §§6101-6107), which prohibits discrimination on
the basis of age; (e) the Drug Abuse Office and
Treatment Act of 1972 (P.L. 82-255), as amended,
relating to nondiscrimination on the basis of drug

2. Wili give ’Ehe awarding agency, the ‘:':omptraller (General abuse; (f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-616), as amended, relating to
the right to examine all records, books, papers, or nondiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a alcoholism; (g) §§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Act of 1912 (42 U.S.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ee- 3), as amended, relating to confidentiality of alcohol
3. Wil establish safequards to prohibit employees from al:ld drug abuse patient records; (h) Title Vil of the Civil
using their bositi ; Rights Act of 1968 (42 U.S.C. §§3601 et seq.), as
g their positions for a purpose that constitutes or : i ation in the sal
presents the appearance of personal or organizational amended, relating to nondiscrimination in the sale,
conflict of interest, or personal gain. rental or financing of housing; (i) any other
nondiscrimination provisions in the specific sfatute(s)
4. Will initiate and complete the work within the applicable under which application for Federal assistance is being
time frame after receipt of approval of the awarding made; and, (j} the requirements of any other
agency. nondiscrimination statute{s) which may apply to the
application.
5. Will comply with the Intergovernmental Personnel Act . Wiil comply, or has already complied, with the
of 1970 (42 U.S.C. §§4728-4763) relating to prescrbed requirements of Titles i and Ili of the Uniform
standards for merit systems for programs funded under Relocation Assistance and Real Property Acquisition
one of the 19 statutes or regulations specified in Policies Act of 1970 (P.L. 91-646) which provide for fair
Appendix A of OPM's Standards for a Merit System of and equitable treatment of persons displaced or whose
Personnei Administration (5 C.F.R. 900, Subpart F). property is acquired as a result of Federal or
_ , federally-assisted programs. These requirements apply
6. Wili comply with all Federal statutes relating to to all inferests in real property acquired for project

Previous Edition Usable

nondiscrimination. These include but are not limited to:
{a) Title VI of the Civil Rights Act of 1864 (P.L. 88-352)
which prohibits discrimination on the basis of race,

- ¢olor or national origin; (b) Title IX of the Education

Amendments of 1972, as amended {20 U.S.C. §§1681-
1683, and 1685-1686), which prohibits discrimination
on the basis of sex; (c) Section 504 of the
Rehabilitation

Tracking Number: GRANT00473445

PR/Award # S3598080054 e8

Authorized for Local Reporoduction

purposes regardless of Federal participation in
purchases.

. Wilt comply, as applicable, with provisions of the Hatch

Act (5 U.S.C. §81501-1508 and 7324-7328) which limit
the political activities of employees whose principal
employment activities are funded in whoie or in part
with Federal funds.

Standard Form 4248 (Rev. 7-97)
Prescribed by OMB Circular A-102



9. Wil comply, as applicable, with the provisions of the

10.

11.

Davis- Bacon Act (40 U.S.C. §§276a to 276a-7), the
Copeland Act (40 U.S.C. §276¢c and 18 U.S.C. §874),
and the Contract Work Hours and Safety Standards
Act {40 U.S.C. §§327- 333), regarding labor standards
for federally-assisted construction subagreements.

Will comply, if applicable, with flood insurance
purchase requirements of Section 102(a) of the Flood
Disaster Protection Act of 1973 (P.L.. 93-234) which
requires recipients in a special flood hazard area to
participate in the program and to purchase flood
insurance if the total cost of insurable construction and
acquisition is $10,000 or more.

Wiil comply with environmental standards which may
be prescribed pursuant to the following: (a) institution
of environmental quality control measures under the
National Environmentai Policy Act of 1969 (P.L.
91-190) and Executive Order (EO) 11514; (b)
notification of violating facilities pursuant to EQ 11738;
(c) protection of wetlands pursuant to EQO 11990; (d)
evaluation of flood hazards in floodplains in
accordance with EQ 11988; (e) assurance of project
consistency with the approved State management
program developed under the Coastal Zone
Management Act of 1972 (16 U.S.C. §§1451 et seq.);
(f) conformity of Federal actions to State (Clean Air)
Impliementation Plans under Section 176(c) of the
Clean Air Act of 1955, as amended {42 U.S.C. §§7401
et seq.); (g) protection of underground sources of
dnnking water under the Safe Drinking Water Act of
1974, as amended (P.L. 83-523); and, (h) protection of
endangered species under the Endangered Species
Act of 1973, as amended {(P.L. 93- 205).

12.

13.

14,

15.

16.

17.

18.

Will comply with the Wild and Scenic Rivers Act of
1968 (16 U.S.C. §§1271 et seq.) related to protecting
components or potential components of the national
wild and scenic rivers system.

Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.S.C. §470), EO 11593
(identification and protection of historic properties), and
the Archaeological and Historic Preservation Act of
1974 (16 U.S.C. §§469a-1 et seq.).

Will comply with P.L. 93-348 regarding the protection of
human subjects invoived in research, development,
and related activities supported by this award of
assisfance.

Will compiy with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 U.S.C. §§2131 et
seq.) pertaining fo the care, handling, and treatment of
warm blooded animals held for research, feaching, or
other activities supported by this award of assistance.

Will comply with the Lead-Based Paint Poisoning
Prevention Act (42 U.S.C. §§4801 et seq.) which
prohibits the use of lead-based paint in construction or
rehabilitation of residence structures.

Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1996 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Organizations.”

Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations, and
policies goveming this program.

* SIGNATURE OF AUTHORIZED CERTIFYING QOFFICIAL *TITLE
Paula Holzman Acting Superintendent

* APPLICANT ORGANIZATION *DATE SUBMITTED
School District of Lancaster 06-10-2008

Standard Form 424B (Rev. 7-97) Back

Tracking Number: GRANTOD473445

PR/Award # S350B080054 el




—————-——-——-——__--—_-.___—_____
DISCLOSURE OF LOBBYING ACTIVITIES

Complete this form to disclose lobbying activities pursuant to 31 U.S.C. 1352 Approved by OMB
{See reverse for public burden disclosure.)

0348-0046

1. ¥ Type of Federal Action: 2. " Status of Federal Action: 3. * Report Type:

—a. contract | ®a_ bid/offer/application | ®a. initial filing

&b grant =D. initial award -b. material change

-=C. Cooperative agreement -C. post-award For Material Change Only:

_d. loan year quarter

—£. l0an guarantee | date of last report I

. [oan insurance '
4. Name and Address of Reporting Entity: 5. If Reporting Entity in No.4 is Subawardee, Enter Name and

Address of Prime:

{ ®Prime _.SubAwardee Tierif known:

* Name: School District of Lancaster

* Address:
1020 Lehigh Ave,

Lancaster

PA: Pennsyivania
17602

Congressional District, if known:

6. * Federal Department/Agency: 7. * Federal Program Name/Description: Early Reading First

U.S. Department of Education CFDA Number, if applicable: 84.358

8. Federai Action Number, if known: 9. Award Amount, if known:

10. a. Name and Address of Lobbying Registrant {if individual, complete name): | b. Individual Performing Services (including address if different

" Name: from No. 10a):
NIA * Name:
N/A | N/A

N/A
¥ Address:

11. Information requested through this form is authorized by title 31 U.S.C. sec-
tion 1352. This disclosure of lobbying activities is a materiat representation of
fact upon which reliance was placed by the tier above when the transaction was | + Name:
made or entered into. This disclosure is required pursuant to 31 U.S.C. 1352. Or
This information will be reported to the Congress semi-annualiy and wiil be '
available for public inspection. Any person who fails to file the required disclos- Stephen
ure shalf be subject to a civil penalty of not less than $10,000 and not more

than $100,000 for each such failure.

¥ Signature; Paula Holzman

loving

Title: Acting Superintendent
Telephone No.: 717-291-6129

PR/AWZAHetEpagn SRANTO0473445 e10



L T R e R A S R e e T S R e, T e s : ;
Tom e NN T e e e D S R R L S PN OF At SN Authonzed for Local Reproduction
Pubiic Burden Disclosure Statement
According to the Paperwork Reduction Act, as amended, no persons are required to respond 1o 3 collection of information uniess it displays a valid
OMB Control Number. The valid OMB control number for this information coilection is OMB No. 0348-0046. Public reporting burden for this
collection of information is estimated to average 10 minutes per response, including time for reviewing instructions, searching existing data
saurces, gathering and maintaining the data needed, and compieting and reviewing the collection of information. Send comments regarding the
burden estimate or any other aspect of this collection of information, including suggestions for reducing this burden, to the Office of Management

and Budget, Paperwork Reduction Project (0348-0046), Washington, DC 20503.

PR/AwW WD aimro SRANTO0473445 e11




OMB Control No. 1890-0007 (Exp. 09/30/2004)

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about 2 new provision in description of how vyou plan to address those barriers that are

the Department of Education's General Education Provisions Act applicable to your circumstances, In addition, the information may be

(GEPA) that applies to applicants for new grant awards under provided in a single narrative, or, if appropriate, may be discussed in

Depariment programs. This provision s Section 427 of GEPA, enacted connection with related topics in the application.

as part of the Improving America's Schools Act of 1884 (Public Law

(P.L.) 103-382). Section 427 is not intended to duplicate the requirements of civil rights
statutes, but rather to ensure that, in designing their projects,

To Whom Does This Provision Apply? appilicants for Federal funds address equity concemns that may affect
the ability of certain potential beneficiaries to fully participate in the

Section 427 of GEPA affects applicants for new grant awards under project and to achieve to high standards. Consistent with program

this program. ALL APPLICANTS FOR NEW AWARDS MUST requirements and its approved application, an applicant may use the

INCLUDE INFORMATION IN THEIR APPLICATIONS TO ADDRESS Federal funds awarded to it to eliminate barriers it identifies,

THIS NEW PROVISION IN ORDER TO RECEIVE FUNDING UNDER

THIS PROGRAM. What are Examples of How an Applicant Might Satisfy the

Requirement of This Provision?

(If this program is a State-fornula grant program, a State needs to
provide this description only for projects or activities that it carries out
with funds reserved for State-level uses. In addition, local school
districts or other eligible applicants that apply to the State for funding
need to provide this description in their applications to the State for
funding. The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient section 427
statement as described below.)

The foliowing examples may heip illustrate how an applicant may
comply with Section 427.

{1) An applicant that proposes to carry out an adult literacy project
serving, among others, adults with limited English proficiency, might
describe in its application how it intends to distribute a brochure about
the proposed project to such potential participants in their native
language.

What Does This Provision Require . (2) An applicant that proposes to develiep instructional materials for

classroom use might describe how it will make the materials available
on audio tape or in braille for students who are blind.

Section 427 requires each applicant for funds (other than an individual
person) to inciude in its application a description of the steps the
applicant proposes fo take to ensure equitable access to, and
participation in, its Federally-assisted program for students, teachers,
and other program beneficiaries with special needs. This provision

(3) An applicant that proposes to carry out a model science program for
secondary students and is concerned that girls may be less likely than
boys to enroli in the ¢ourse, might indicate how it intends to conduct

aliows applicants discretion in developing the required description. The "outreach” efforts to girls, to encourage their enroliment.

statute highlights six types of barriers that can impede equitable access

or participation: gender, race, national origin, color, disability, or age. We recognize that many applicants may already be implementing
Based on local circumstances, you shouid determine whether these ar effective steps to ensure equity of access and participation in their
other barriers may prevent your students, teachers. ete. from such grant programs, and we appreciate your cooperation in responding 1o
access or participation in, the Federally-funded project or activity. The the requirements of this provision,

description in your application of steps to be taken to overcome these
barriers nged not be lengthy; you may provide a clear and succinct

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a coliection of information unless such collection displays a
valid OMB contrel number. The valid OMB control number for this information collection is 1890-0007. The time required to complete this information
collection is estimated to average 1.5 hours per response, including the time to review instructions, search existing data resources, gather the data
needed, and complete and review the information coliection. if you have any comments concerning the accuracy of the time estimate{s) or
suggestions for improving this form, please write to: Director, Grants Policy and Oversight Staff, U.S. Department of Education, 400 Maryland
Avenue, SW (Room 3652, GSA Regional Office Building No. 3), Washington, DC 20202-4248.

fracklng Number: GRANT004734435

PR/Award # S359B080054 elz



Attachment information
File Name Mime Type
901 8-EfGEPA.doc application/msword
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Lancaster Early Reading Fir;*.t GEPA statement

Lancaster Early Reading First is a communitywide effort to transform 4 urban
preschool centers in the School District of Lancaster into models ohf early childhood
literacy and language excellence, using scientifically based reading research (SBRR) as
the foundation for this work. Providing all children with quality preschool experiences is
a critical piece of our community-wide effort to eliminate the achieverment gap and
increase academic success for all students.

The District will hire 3 bilingual support specialists and a preschool English as a

Second Language teacher to assist classroom teachers 1n communicating with non-

English speaking students and parents -- 68% of District preschool students are English
language leamners, with the predominant native language being Spanish. ERF classroom
teachers will be required to enroll in a 16-hour conversational Spanish class during the
first year of the program specifically tailored to their communication needs; all new ERF
teachers will be required to take this course in subsequent years, which also will be
offered as a refresher or more advanced course of study, depending on staff needs. In
addition, the District will use ERF funds to hire a student-family advocate whose primary
responsibility will be to help families overcome the cultural, linguistic and/ox etéononﬁc
barriers that often prevent them from accessing needed health and social services. The
SFA will visit homes, identify needs, connect families with health and social service
agencies, schedule appointments and arrange for transportation and/or transiation services
for those appointments. In each ERF classroom, meaningful environment print, labels,
and appropriate literacv/alphabet charts will be posted at eye level in Spanish and

English. The book areas will be enhanced through the inclusion of books 1n Spanish

School District of Lancaster GEPA 1

PR/Award # 53598080054 el



(approximately 50% of the books). A lending library with books 1n English and Spanish
will be available to children and families. Collections will include culturally relevant
books that complement the monthly theme as determined by the curriculum. Parents will
be invited to provide culturally meaningful activities to the children that also complement
the theme. To assure the cultural appropriateness of materials/ activities and to foster
parent involvement, the bilingual assistants, who will involve parents of all cultures, will
facilitate this process.

Approximately 5% of children in the District’s preschool program have identified
disabilities and receive special education services, primarily speech and ianguage,
occupational therapy and physical therapy. Students who evidence more severe
disabilities between infancy and age 5 are served by our partnership with Lancaster-
Lebanon Intermediate Unit 13 in IU classrooms — they are not enrolled in our preschool
programs. IU 13 is the agency providing services to children with special needs in
Lancaster County. Beginning in March 2008, the Lancaster-Lebanon IU 13 Early
Intervention Coordinator will clarify procedures for referral and service access for those
students with disabilities and/or developmental delays. The Lancaster-Lebanon iU 13
Inclusion Facilitator will also serve as a consultant for creating environments in the ERF
program that allow all children to be successful leamers. Additionally, the ERF
Facilitator will assist classroom teachers with the implementation of the CSEFEL social-
emotional pyramid model and, when necessary, coordinate referrals to outside agencies.
Further consultation will continue to occur with the S. June Smith Center, the Schreiber
Pediatric Rehab Center, the Infant-Toddler Mental Heaith Project of CAECTIL, the South

East Health Services, the Lancaster General Hospital and the American Red Cross as

School District of Lancaster GEPA. 2
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~needed. In addition, the Special Education Department of the SDOL will ensure that
children with diagnosed disabilities and/or developmental delays will be successfully
transitioned into 5-year-old kindergarten, avoiding breaks in service delivery. Because
fostering children’s language abilities at varying ability levels is at the core of our

preschool program, the curriculum can be readily adapted for children with special needs.
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CERTIFICATION REGARDING LOBBYING

Certification for Contracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

1(1 ) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any person
or influencing or attempting to influence an ofticer or employee of an agency, a Member of Congress, an officer or
employee of Congress, or an employee of a Member of Congress in connection with the awarding of any Federal
contract, the making of any Federal grant, the making of any Federal loan, the entering into of any cooperative
agreement, and the extension, continuation, renewal, amendment, or modification of any Federal contract, grant,
loan, or cooperative agreement.

(2) If any funds other than Federal appropriated funds have been paid or wili be paid to anyHnerson for influencing or
attempting to influence an officer or employege of any agency, a Member of Congress, an officer or employee of
Congress, or an employee of a Member of Congress in connection with this Federal contract, grant, ioan, or
cooperative agreement, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities,” in accordance with its instructions.

(3) The undersiﬁned shall require that the language of this certification be included in the award documents for all
subawards at all tiers (including subcontracts, subgrants, and contracts under grants, loans, and cooperative
agreements) and that all subrecipients shaill certify and disclose accordingly. This certification is a material
representation of fact upon which reliance was placed when this transaction was made or entered into, Submission of
this certification is a Ereregu:sne for making or entering into this transaction imposed by section 1352, title 31, U.S.
Code. Any person who fails to file the required certification shall be subject to a civil penalty of not less than $10,000
and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance

The undersigned states, to the best of his or her knowledge and belief, that:

If anr funds have been paid or will be paid to any person for influencing or attempting to influence an officer or

eméa oyee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of a Member
of Congress in connection with this commitment providing for the United States fo insure or guarantee a loan, the
undersigned shall complete and submit Standarc Form-LLL, "Disclosure of Lobbying Activities," in accordance with
its instructions. Submission of this statement is a prerequisite for making or entering into this transaction imposed by
section 1352, ttle 31, U.S. Code. Any person who fails to file the required statement shall be subject to a civil penalty
of not less than $10,000 and not more than $100,000 for each such failure.
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School District of Lancaster - Abstract

Lancaster Early Reading First is a communitywide effort to transform 4 urban preschool
centers in the School District of Lancaster into models of early childhood literacy and language
excellence, using scientifically based reading research (SBRR) as the foundation for this work.
The 4 Lancaster centers serve a diverse population of 250 children:

» &835% of children receive free/reduced lunch;

= 67% are Latino, 20% African-American, 10% Caucasian, and 3% Asian;

=  68% of students are English language learners;

» 5 % of children have 1dentified disabilities and receive special education services.
With support from Early Reading First, our centers will:
> Implement strategies, materials and professional development that are grounded 1in SBRR.
We will continue to implement Building Language for Literacy as the primary curriculum to
address the four major areas of ERF: oral language, phonological awareness, print awareness and
alphabet knowledge. BLL builds from the Report of the National Reading Panel, Learning to
Read and Write and Preventing Reading Difficulties in Young Children.
> Oiaeratc full-day, full-year, consecutive-year programs in each of our target centers (Priority
1), allowing us to increase the intensity and depth of instruction and resulting in greater gains 1n
language and literacy development among our at-risk students.
> Offer a robust language acquisition program for our English language learners (Priority 2).
Our language acquisition program will employ immersion to align 1t with the District’s
immersion-based ELL program. Students’ knowledge of their native language, Spanish, will be
built upon and supported as they acquire English language and literacy abilities. With these
components in place, our centers will provide all children, with the language, cognitive and early

reading skills necessary for future reading success.
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School District of Lancaster - 1

LANCASTER EARLY READING FIRST

The School District of Lancaster is located in an urban center in rural Pennsylvania. Although
our surrounding region is best known for its Amish population and picturesque farmlands,
Lancaster City belies this marketing stereotype. We are a diverse urban community.

Unfortunately, many of our children and youth are at risk of educational failure:

= Only 45% of students met state standards in reading on the 2007 Pennsylvania System of
School Assessment; 52% met PSSA math standards.
= The achievement gap between Caucasian students and African-American and Latino
students persists and widens as students age. While 58% of Caucasian 1 1th-grade students
met PSSA reading standards, only 37% of African American and 33% of Hispanic
students did so.
= In 2006-07, only 67% of students graduated; that percentage drops to 56% for Latino
students.
Providing all children with quality preschool experiences is a critical piece of our cornmunity-
wide effort to eliminate the achievement gap and increase academic success for all students. The
District was fortunate to secure an Early Reading First grant in 2003, through which we:
established consistent daily structures at our preschool centers that included opportunities for
children to talk and interact, interactive read-alouds and time for independent practice with skills;
created print-rich environments in these centers; and established a process by which the District
- uses assessment data to know and understand levels of individual/groups of children in the
preschools and to drive instruction. These changes in practice have increased students’ readiness
for kindergarten: Data from last year indicates students who attended the centers for two years

scored higher on the Letter-Naming Fluency, Phoneme Segmentation Fluency and Nonsense

PR/Award # S3598080054 el



School District of Lancaster - 2

Word Fluency sections of the Kindergarten DIBELS than students who had either not attended a

center or who had done so for only one year.

Building on the work from the 2003 ERF grant, we propose to transform 4 existing
preschool centers into models of educational excellence, using scientifically based reading
research (SBRR) as the foundation for this work. The primary goal of the proposed program is to
improve the oral language, phonological awareness, print awareness and alphabet knowledge of
monolingual and bilingual children who are from low-income homes. In particular, we aim to
enhance services for children from Spanish-speaking homes. Funds from USDE will enable usto -

offer all of our preschool students full-day, full-year programs; to hire bilingual support

specialists and an ELL teacher to better meet the needs of our non-English speaking students.

Our centers target the community’s most at-risk children; to be accepted into our preschools,

famlies must demonstrate financial, educational and developmental need. Consequently, our

centers serve very high-need populations:

«  08% of students are English language leamers (ELLs). Lancaster City has experienced a
dramatic influx of Puerto Rican, Mexican, Dominican and other Spanish-speaking
immigrants in recent years. Among many families, Spanish is the only language spoken at
home, and 3- and 4-year-olds have very limited exposure to English.

= 3% of children have identified disabilities and receive special education services, primarily
speech and language, occupational therapy and physical therapy. Students who evidence
more severe disabilities between infancy and age 5 are served by our partnership with
Intermediate Unit 13 in IU classrooms — they are not enrolled in our preschool programs.

= 85% of students are eligible for free or reduccd—pﬁce lunch. Some 67% of preschoolers are

Latino, 20% Afncan-American, 10% Caucasian, and 3% Asian.
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School District of Lancaster - 3

Through ERF, these centers willz-implement strategies, materials and professional development
that are grounded in SBRR; operate full-day, full-year, consecutive-year programs (Priority 1):
and offer a robust language acquisition program for our English language learners (Priority 2).
Full-day, full-year, consecutive year programming will allow us to increase the intensity and
depth of instruction, resulting in greater gains in language and literacy development. As detailed
in our English Language Acquisition plan, our ERF program for ELL students will be based on

immersion, the same strategy used in the Districtwide ELL program. Students’ knowledge of

their native language, Spanish, will be built upon and supported as they acquire English language
and literacy abilities.

QUALITY OF THE PROJECT DESIGN

Selection Criterion 1, Factor 1: Our ERF Project is grounded in SBRR. The project builds on
Whitehurst and Lonigan’s emergent literacy framework.! This framework groups emergent
literacy skills into two groups: code-related skills (print knowledge and phonological processing
skills) and comprehension-related skills (syntax, narrative understanding, listening
comprehension and ability to define words). Evidence that supports this framework appears in
peer-reviewed journal articles, book chapters, monographs and reports written by leading
researchers. The project also builds on the findings of research on bilingual children’s language
and literacy development and educational approaches used to promote English language
learners’ early language and emergent literacy.

Selection Criterion 1, Factor 2, Purpose 1: Our ERF project will target 4 well-established
preschool programs (please see appendices). These centers were selected due to their capacity for
success as exemplary programs and their commitment to this work. Each site has: a well-

established early childhood program, in operation for 25+ years; strong principal leadership,
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with a commitment to quality preschool; highly qualified, experienced staff (10+ yrs

experience) who are willing to engage in the hard work needed to improve their practice: a

proven record of achievement, as referenced above, and appropriate, well-equipped

classrooms. We also have state-level support for our early literacy work—our preschool

program 1s one of 17 across the state selec

ed to participate in Pennsylvania’s PreK Counts

Initiative, which aims to improve the quality of early childhood education. Our centers have been

using Creative Curriculum and Blueprint for Early Literacy as the basic core curriculum, and we

have begun to implement Building Language for Literacy (BLL) this year because of an

identified a need to deepen the developmental and cognitive components of the curriculum to

better serve our large ELL population. Building from the broad themes of Blueprint, teachers

embed the cognitively rich “place units” from BLL so students can acquire world knowledge, a

critical basis for literacy learning. We will incorporate culturally meaningful leaming activities

into the BLL curriculum.”®*
Burmrowes King - Lafayette Price
. 2 -
| T T e | L |
1 full-day K3 1 full-day K4
Attendance | 94% %% | 95% _ 94% N
Qualified 4 teachers; BS 5 teachers; BS 3 teachers; BS 2 teachers; BS and
Staff ECE/Elm cert ECE/Elm cert ECE/Elm cert ECE cert
Turn-Over | Staff tum-over across the 4 centers is 13% (excluding retirements).

Developmt

Accredited

S oS Sttt ettt "ot ~ s

All of the centers have built a foundation of developmentally appropniate

_ Eractices to support social, emotional and physical development.
| Cummiculum | Creative Curriculum and Blueprint for Early Literacy

PA Department of Education Accreditation

Selection Criterion 1, Factor 2, Purpose 2: Children’s emergent literacy abilities consist of the

acquisition of inside-out and outside-in skills.” Inside-out skills are those that do not include

knowledge of the context: phonological awareness and letter knowledge. QOutside-in skills relate
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to children’s understanding of the context and involve background knowledge, language
abilities, and print awareness. Investigations of children’s literacy development support this
framework. Research on monolingual populations has identified positive relationships among
children’s phonological awareness, letter knowledge, and later reading outcomes.® 7 32 1°

Knowledge of print concepts is an important precursor to learning to read.'! 2 Additionally,
chiidren’s early oral language development contributes to later reading outcomes. Scarborough’s
meta-analysis revealed significant relationships between children’s early vocabulary, receptive
language, grammar and narrative abilities and their later reading outcomes.'® Other researchers
have found relationships among vocabulary, receptive and expressive langl;age, and decoding
and reading comprehension in later grades. ** 13 161718

Learning to read, however, 1s more compiex when children’s primary language is differeﬁt
from the oral and written language they encounter 1n school.!? Statistics have consistently shown
that children from homes in which a language other than English 1s the primary language are at
risk for poor reading outcomes. 2021 2 2 Unfortunately, relatively little research has been
conducted on bilingunal preschoolers living in the US, and in particular, children from Spanish-
speaking homes, who constitute the largest groul:.t of children served in early childhood
classrooms in the School District of Lancaster. In general, research has demonstrated that
bilingual children’s abilities in their first language (L1) support their acquisition of their second
language (L2). 2* *° 2° *” With regard to inside-out skills, Spanish-speaking children’s Spanish
phonological awareness abilities transfer to their English phonologicai and early reading

abilities. =° ** *° *! Children’s Spanish letter knowledge predicts children’s English word

. . . . . 2
1dentification and later reading comprehensmn.3
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With regard to outside-in abilities, data from a longitudinal investigation of Spanish-English
bilingual preschoolers’ language and literacy development revealed that growth in both Spanisk
and English language abilities during two years in Head Start predicted children’s Spanish and
English letter and word identification abilities and emergent literacy abilities at the end of
kindergarten. ** ** Others have also found that support of children’s native langnage during
preschool facilitates children’s acquisition of a second language.>® *® %7 38

We have divided the goals for the project into four areas: oral language, phonological
awareness, print awareness and alphabet knowledge. Oral language goals include increasing:
receptive and expressive vocabularies; comprehension of oral language (e.g., directions,
narratives and conversational speech); expressive ability with emphasis on increasing grammatic
complexity; and production of narratives. Phonological awareness goals focus on increasing the
ability to: identify and create rhymes; distinguish and create alliteration; understand syllable
identification, blending and segmenting; begin to identify onset-rime blending and segmenting;
and begin to identify and work with individual sounds in words. Print awareness goals involve
increasing children’s abilities to: understand the multiple purposes and functions of print;
understand and identify the parts of a book; handle a book appropniately; understand that words
carry meaning; and appreciate the value of literacy. Alphabet knowledge goals include

increasing children’s abilities to: understand that letters constitute a symbolic category and that

each letter has features that distinguish it from other letters; understand that letters have upper

and lower case forms; recognize and name letters; understand that phonemes are associated with

letters; and begin to identify letter-sound correspondences. Approaches for supporting the
language and literacy abilities of children who come from Spanish-speaking homes will be

incorporated throughout the program (see English Language Acquisition Plan). Addinonally,
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because fostering children’s language abilities at varying ability levels is at the core of the
program, the curriculum can be readily adapted for children with special needs, the vast majority
of whom have speech and language needs in preschool classrooms in the district. The SDOL
continues to work closely with Lancaster-Lebanon IU 13, the agency providing services to
children with special needs in Lancaster County. The Lancaster-Lebanon IU 13 Early
Intervention Coordinator will meet regularly with the ERF Project Director and Facilitator to
clarify procedures for referral and service access for those students with disabilities and/or
developmental delays. The Lancaster-Lebanon IU 13 Inclusion Facilitator will also serve as a
consultant for creating environrnents that allow all children to be successful learners.
Additionally, the ERF Facilitator will assist classroom teachers with the implementation of the

CSEFEL social-emotional pyramid model and, when necessary, coordinate referrals to outside

agencies. Further consultation will continue to occur with the S. June Smith Center, the

Schreiber Pediatric Rehab Center, the Infant-Toddler Mental Health Project of CAECTI, the

South East Health Services, the Lancaster General Hospital and the American Red Cross as
needed. In addition, the Special Education Department of the SDOL will ensure that children
with diagnosed disabilities and/or developmental delays will be successfully transitioned into 5-
year-old kindergarten, avoiding breaks in service delivery.

After a careful review of existing curricula, Building Language for Literacy has been
selected as the primary curriculum to address the goals outlined above. The District began
implementing BLL in 2007-08. BLL, which was developed by two leading researchers in
language and literacy, Neuman and Snow, addresses the four major areas of ERF, is grounded in
SBRR, addresses the needs of English language learners and provides numerous opportunities

for students who receive speech and language support to develop language skills. It builds from
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the Report of the National Reading Panel.* Learning to Read and Write®® and Preventing
Reading Difficulties in Young Children.*' Two independent studies, conducted among diverse
populations in Alabama and Los Angeles, found that children in BLL classrooms significantly
outperformed students in comparison classrooms on vocabulary acquisition, language
development and letter/word identification skills.** *°* The LA study revealed significant
achievement gains in language acquisition and early literacy skills for English language learners.
Building Language for Literacy contains monthly thematic units that are based on children’s
home and community experiences. Language development is emphasized to support children’s
literacy development.** #° % Each unit begins with oral language activities ‘designed to introduce
the theme, build background knowledge and encourage children to share their
experiences/knowledge related to the theme. A “place book™ grounds each theme and provide;e
children with opportunities to learn new vocabulary and concepts and to build their expressive
language skills by talking about the book. Dialogic reading strategies will be integrated into BLL
using thematically-related trade books and books from Read Together, Talk Together.*’ *°
Teachers will employ systematic questioning and interactive strategies that support children’s
language development, emergent literacy, and later reading abilities.*’ *° Opportunities will be
provided for children to re-enact and retell stories in the dramatic play area (which reflect the
monthly theme) and during book-reading/retelling times.”' These activities will support
children’s comprehension, narrative and expressive language abilities. Phonological awareness
. will be facilitated throughout the program through traditional instructional methods that include
circle time, large-group time and small group time with differentiated instructional grouping;
poems and songs provided in BLL; and meaningful activities that build children’s awareness of

sound. Supplemental activities to assist with learning specific phonological constructs, such as
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individual sounds, blends, or word shapes, will be incorporated from A Sound Start °> and
Phonemic Awareness in Young Children’ For example, when focusing on a farm theme through
the use of a number of farm-related books, children will become increasingly aware of the
sounds of spoken words by talking about the sounds that animals make. This activity is easily
expanded to include sound play. Leaming songs or poems with hand motions that go with the
sounds and words will call attention to the rhythmic aspects of phonology and also help children
to internalize what they are learning. Print awareness goals are addressed by BLL through use
of a variety of print (fiction, non-fiction books, poems, signs, recipes, etc.), participation in read-
alouds and meaningful experiences with print.>* > The farm theme, mentioned above, also
incorporates print awareness. Teachers and students will read. and explore many books about
farms and farm animals, building awareness of important print concepts. Children will begin to
recognize the covers of their favonite books. Attention to the illustrations in the farm books (as
well as others) helps children understand that illustrations carry meaning. Calling attention to the
print shows children that print runs from left to write and carries a message. Teachers will also
specifically discuss the functions of print (e.g., informational (i.e, signs, written directions),
fiction, non-fiction, etc) and will explicitly address print concepts (e.g., author, illustrator, title,
direction of print, capitalization of first words, etc). Alphabetic knowledge is targeted through
the place books, literature, games, and meaningful, developmentally appropriate activities

embedded in literature.’® Research has demonstrated that readings of story books that target print

knowledge can enhance children’s print recognition and alphabet knowledge.>” BLL will be used
to address alphabetic knowledge thematically. Once children are familiar with a story, the puppet
Leo, the letter-loving lobster, can point ocut words that begin with specific letters. In Dora’s

Eggs, for example, Dora’s friends, Debbie Duck and Daisy Dog, will help children identify the
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mitial Jetter D. As children re-read the stories, they will begin to make some letter-sound
matches. Developmentally appropriate activities will support children in matching letters of
varying sizes and fonts, identifying targeted letters within words, and later naming letters (when
appropriate). BLL also suggests activities that target multiple aspects of early literacy. Art and
writing center activities follow different themes. Using the farm theme, for example, children can
choose an antmal (vocabulary) to draw and write the name of the animal on 2 label (print
awareness). Each child is assigned an animal, which is separated from its label. Children are
encouraged to find their animal’s label by calling attention to initial sounds (phonological
awareness) and matching the sounds to the label (alphabet knowledge) and then the picture.

BLL mcludes teacher guides that address the four key areas of ERF and assist teachers in
targeting language and literacy during specific times and settings throughout the day.
Information gathered through progress monitoring instruments will be used to individualize
children’s learning. (Coordination with IEPs of children with special needs will occur through
the services provided through our previously referenced partnership with Intermediate Unit 13.)
New information/abilities are introduced during teacher-led large and small group activities, and
read-alouds. Children are then allowed to practice targeted skills during center times, small
groups, dramatic play centers and opportunities to re-enact/retell stories. Teacher direction is
faded over time, so that children are able 10 engage in independent practice. Our teachers will
work with the literacy coaches, bilingual supportt specialists and preschool ELL teacher to
develop materials/activities that meet the needs of English language learners, supported by

consultations with the District’s ELL Department.

Time Devoted to Language, Cognition & Early Reading Skills: Daily Schedule

Schedule Blocks | Activities/Instruction _ i
Arrival/Sharing | Datly arrival routine (greeting, sharing time, morning message) focuses
(20 min) children on meaningful pnint and purposeful communication.
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Circle/Whole
Group
(25 min)

‘Teachers begin the day with a combination of shared reading and

introduction of new theme vocabulary. Teachers model concepts of print,
think aloud strategies and high frequency words/letters; encourage sound
manipulation. Group discussion builds background knowledge and

conceptual understanding; teachers integrate math/science concepts. L

Small Group
(20 min)

Learning Centers
(60 min)

‘Snack
(25 min)

QOutdoor Play
(30 min)

Aloud
(20 min)

development activities (interactive writing, science exploration, cooking).

language development. Literacy leaming is embedded in all center activities.

i integrate math through cooking and sorting. Text: job charts, recipes, menus.

Interactive Read

Teacher-led individualized and/or differentiated instruction based on ongoing
progress monitoring of students addresses individual learning needs. Specific
individual/small group strategies include: emergent storybook reading;
letter/sound identification activities; phonological awareness activities:
alphabet activities (matching upper/lowercase letters); language/cognitive

Child-led, adult-supported independent and small group work. Theme-based
centers (science, math, art) support domain knowledge, and cognitive/

Snack time targets conversation, social and self-help skills. Teachers

Outdoor play encourages student-led exploration and social interaction and |
supports gross motor skill development. Text: outdoor signs.

Teachers use dialogic reading techniques to model comprehension strategies.

Connecting conversation engages all learners in the central idea of the text;

builds vocabulary and domain knowledge; and supports oral lancruage

Teachers share metacognitive strategies with students.

' Lunch (30 min)

See “Snack” above.

Quiet Time
(30 min)

Children rest or use classroom library for book-browsing/self-selected
reading.

Read Aloud
(20 min)

Teachers select read aloud books related to the theme. Teachers use the read
aloud to address specific skills: beginning sounds, attention to print, attention
to story, listening comprehension. Children retell/reenact earlier read-alouds.

Dramatic Play
Centers
(45 min)

Closure/Lending
Library (15 min)

Read Aloud (20)

Dramatic play centers reflect children’s monthly BLL theme, and include

environmental print and props (including culturally-relevant props) to

encourage self regulation, language development, cognition and emergent
reading and writing, Opportunities to reenact stories/read alouds.

See “Read Aloud” above.

Teachers review daily themes and skills with students and share at-home

practice activities with parents; students select books from lending library.

Transitions
. (30 min)

Teachers maximize instructional tme by integrating learning into daily

transitions: following directions, letter identification, counting, sequencing.

Selection Criterion 1, Factor 2, Purpose 3: To ensure that high quality langnage- and literacy-

rich environments are provided, the Early Language and Literacy Classroom Observation

Toolkit (ELLCQ) will be administered by the literacy coaches at the start, mid-point and end of

the school "_ws:ar.S3 Using the results of the ELLCO, coaches and consultants will help teachers
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redesign their classrooms to improve the environment’s support of language and literacy. In
addition, teachers will adnunister the Early Childhood Environmental Rating Scale (ECERS), a
nationally recognized and accredited self-assessment, twice a year. The ECERS examines the
adequacy of vanety of factors in a given classroom, including space and furnishings, personal
care routines, language-reasoning and interactions. It also includes the formulation of a quality
improvement plan and will provide ERF staff feedback to shape professional development and
inform coaching.
Classrooms include a book area/library; writing/listening centers; large and small spaces
- to accommodate whole and small groups and independent literacy learming; and dramatic play
areas. Additionally, meaningful environment print, labels, and appropriate literacy/alphabet
charts will be posted at eye level in Spanish and English. The book areas will be enhanced
through the inclusion of books in Spanish (approximately 50% of the books). A lending library
with books in English and Spanish will be available to children and families. Collections will
include culturally relevant books that complement the monthiy theme.

In addition to focusing on language and literacy instruction through BLL, dialogic reading
activities will occur duning the day and children :nvill have opportunities to retell and reenact
familiar stories/books. Parents will be invited to share culturally meaningful stories that have
been transmitted orally or in print in the classroom and/or through workshops. Teachers will also
increase the richness of their conversations with the children through guidance provided by BLL
and professional development, provide language models that complement the children’s current
abilities, use children’s knowledge of their primary language to facilitate acquisition of English,
and build background knowledge through the inclusion of activities and artifacts/materials in the

classroom that have cultural significance to the children and families. Parents will be invited to
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provide culturally meaningful activities to the children. These activities and artifacts/materials
will complement the monthly theme. To assure the cultural appropriateness of materials/
activities and to foster parent involvement, the bilingual assistants and the ELL teacher, who will
involve parents of all cultures, will facilitate this process.

Selection Criterion 1, Factor 2, Purpose 4: Our ERF Project will provide systemic professional
development for all preschool educators that is grounded in SBRR and results in changes in
teacher practice and positive outcomes for children, as evidenced by evaluative observations,
teacher action plans and student data. All ERF training will be focused, sustained and intensive.
Adult learming will mirror effective teaching practices, be embedded in authentic contexts and
allow teachers to analyze, practice and reflect on specific practices modeled at the trainings.”
Coaches and teachers will participate in the following PD plan, with differentiated opportunities
as needed. Teacher training will be an on-going process that is grounded 1n the theoretical
framework of our project. 50 61 62 Therefore, professional development will begin with domain
specific tratning through workshops provided by the Project Director, Project Facilitator and
literacy coaches over the 3-year pertod (see the table below). We will use the domains as defined
by the Pennsylvania Early Learning Standards, which are: approaches to learning, creative arts,
language and literacy, logical/mathematical, personal/social, physical/health and science/social
studies. Following the workshops, study teams, which consist of a literacy coach and 4-5
teachers, will meet on a monthly basis. During these meetings, teachers will discuss and develop
individual action plans to integrate the knowledge acquired through the workshops into their
classrooms. Workshops and study teams will be followed by in-class coaching, where the
literacy coaches model targeted behaviors and teachers implement the modeled behaviors with

the literacy coaches providing support and feedback. Each ERF teacher will receive one full day
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(6.5 hours) of coaching support per week which includes modeling, preparation and assessment.

To provide focus for each coaching experience, we will develop rubrics that highlight key

aspects of the targeted behaviors/construct

s. The rubrics will be shared with teachers and used by

literacy coaches during observations. Teachers will use the rubrics to reflect on the practices and

implement changes in their classrooms. To further support our professional framework, teachers

will meet monthly in PreK Networks; these opportunities ensure that practitioners share and

reflect on the work of colleagues engaged in similar work. Through this “whole teacher”

approach, links will be made between theory and practice.®® ® Administrative support for this

process, a key factor that maximizes professional development, will be provided at the District

and school-level by the Director of Curriculum & Instruction, ERF Project Director and

Facilitator, and school principals.®

The literacy coaches also will attend 8 days of training in cognitive coaching from the

Center for Cognitive Coaching. Cognitive coaching is a supervisory/peer coaching model that

capitalizes upon and enhances cognitive processes by teaching people how to modify their

thinking and thereby translates into changes in practice. The cost for this professional

development and its corresponding materials (which are provided to all new School District of

Lancaster coaches) will be covered by our federal School Leadership Grant.

e

ERF PD Plan Year 1 _
Workshops ERF Institute (3 days):
Facilitated by the | Implementation of BLL
ERF Project and dialogic reading.
Director, ERF Adaptation of BLL and
project dialogic reading for
facilitator, ERF | ELL students

coaches, ELL Follow-Up Workshops:
teacher, Facilitating language/
classroom literacy acquisition (2);
teachers, and facilitating language/
assistants literacy acquisition for

PR/Award # S3598080054

Follow-Up Workshops:
Assessment (1 day);

integrating language
throughout the day (2);
using native language to
support English
acquisition (1);
phonological awareness
in monolinguals and
ELLs (1); emergent

writing (1); families’

| Year 2 | Year 3

Follow-Up Workshops:

Booster sessions on the
topics covered in Year
2, with special attention
given to individual
topics based on teacher
and/or student needs.
Booster Conversational
Spanish (as needed)

8 days (52 hrs)
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ELLs (2); family, iearning (1); parent
culture developmt (1). involvement (1);
Conversational Spanish | cultural awareness and
(8 hours/month for 2 achievement (1).

months) taught by Booster Conversational

professor from Spanish (as needed)

Harrisburg Community | 9 days (58 hrs)

College.

_| 24 days (68 hrs) L

Coaching To support the learning introduced in the ERF Institute and workshops, all
Provided by ELL | ERF teachers will receive intensive in-class coaching support. Coaches have
and literacy extensive experience in early childhood education, 25+ hrs coaching training,
coaches. and ECE, Reading Specialist and/or ESL Certification.

234 hrs per teacher, per year (6.5 hours per week)

PreK Network | The PreK Network will meet monthly to support teachers in implementing
Facilitated by early childhood curriculum and PA Early Learning Standards, integrating
ERF Leadership | literacy across the curriculum, and mapping curriculum.

Team. 20 hrs per year (2 hrs/month)

Selection Criterion 1, Factor 2, Purpose 5: The following instruments will be used to monitor

children’s progress and identify children at risk for reading failure. Assessment results will be
compiled monthly using a checklist of student skills to track progress and identify areas of need.
All assessments will be administered by ERF teachers in collaboration with the literacy coaches,
all of whom we will already have training in admnistering these assessments or will receive

traiming from the Project Director, Project Facilitator or other District literacy coaches. All

current ERF teachers have received training in the administration of these assessments; new

teachers will recelve instruction in these areas from literacy coaches. Results will be
commmumicated to teachers during weekly consultations with literacy coaches. While ELL

students will be tested in English, the District will translate the directions for them.

| Screening Tool | Skills Measured/Frequency | Reliability and Validity
PALS-PreK™ Phonological, nursery rhyme, | Inter-rater reliability .99, Predictive
pnnt/word awareness, verbal | Validity (r =.91), Construct validity:
memory, alphabet PALS-PreK factor accounts for 34-76% of
knowledge, name writing. the total variance in scores. Concurrent
Beginning of program, end validity: TERA-3 r = .67, p<.01
of Years 1 & 2. i
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Reliability: Internal consistency: Alpha
.92-.98. Test-retest: .91-.94, Validity:
OWLS Listening Comprehension scale r =
B9, WISC-III VIQ: r = .91, K-BIT
Vocabulary: r = .81. Criterion Studies:
CASL, GRADE and EVT-2.
TVIP: median internal consistency
coefficient .93. Normative samples
_identified by dialectal characteristics.
Reliability & Validity

Intenatéreliability = .77; Also reported
concurrent validity with the dynamic

Administered quarterly. indicators of basic early literacy skills.

Reliabilty Cronbach Alpha=.93; Language |

Addresses the 3 components critical to
development of early language and pre-
reading.®’ Validation is ongoing. Quasi-
experimental study supports BLL.™

Peabody Picture [ English receptive -

Vocabulary Test- | vocabulary. Twice a year.

4 (PPVT-4)%

Progress - | Skills Measured &

Get it, Got it, Go! | Language, social, cognitive,
motor and adaptive domains.

Work Sampling Cognitive, early literacy,
fine-gross motor, langnage & Literacy =.94
dev., math understanding,
social/emotional. Three
times/year with monthly

- _ review. )

Building . Writing, Oral Language,

Language for Phonological Awareness,

Literacy (BLLL) Letter & Print Knowledge,

Unit (class and individual

Assessments®® profiles) End of each unit,
mid and end of year.

_ - - i

Selection Criterion 1, Factor 3: Using the strategies described throughout our proposal, ERF

centers will provide students with a strong foundation in language and literacy skills to ensure a

smooth transition into the District’s full-day kindergarten program. Our ERF Project 1s directly

aligned with the District’s Reading First program and the scientifically-based Harcourt Trophies

reading curriculum that has been adopted at the elementary level. Kindergarten teachers will

participate in monthly PreK Network Meetings, working with preschool teachers and hiteracy

coaches to “cross-walk” the preschool curriculum with Harcourt Trophies. For ELLs and

students with special needs, intensive supports will continue to be provided through the District’s

special education and ELL programs. ELLs entering kindergarten will continue to receive

language acquisition services and will have daily opportunities to learn and converse 1n Spanish

PR/Award # S355B0800584
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with bilingual teachers and assistants. The summer component of our ERF project will include
an intensive focus on kindergarten transition to prepare students for the upcoming year.

To make the transition from preschool to kindergarten as seamless as possible, the School
District of Lancaster has established a Transition eadership Team that coordinates all transition
activities, including: kindergarten enrollment; Getting Ready for Kindergarten workshops for
students and families; parent/child kindergarten visits and school tours. All District preschool
classes, and many community-based preschools, collect portfolios of student work to share with
kindergarten teachers to help them understand the strengths/weaknesses of incoming students.

To prepare children and families for success in preschool, kindergarten and beyond, we will
use ERF funds to employ a Student & Family Advocate (SFA). As mentioned above, our
preschool centers serve very high-need populations. Cultural, linguistic and/or economic barriers
often prevent our families from accessing needed health and social services; when these basic
needs go unmet (food, housing, health care), children and families become disengaged from
school. The SFA, which is modeled after similar positions at several District schools, will help
at-risk families overcome these barriers and obtain needed services. The SFA will visit homes,
identify needs, connect families with health and social service agencies, schedule appointments, |
arrange for transportation and/or translation services for those appointments, and much more.
The SFA will play a large role in the transition process: helping families assemble necessary
documents for kindergarten registration; ensuring that children have required inoculations;
scheduling school visits and teacher meetings; and generally supporting families through the first
few weeks of school.

The SFA, in collaboration with the ERF teachers and bilingual assistants, also will hold

monthly family literacy workshops for parents. ERF staff will model effective reading strategies
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for families to practice with take-home materials that include books, games and worksheets. The

SFA will encourage parents to attend these meetings and assist in removing barriers to

attendance.

QUALITY OF PROJECT PERSONNEL

Our ERF Project involves many stakeholders who have extensive experience in early childhood
education and language/literacy development. The gualifications, training and experience of key
members of our ERF Team are outlined below. As we recruit additional personnel, we will bring
on candidates who are bilingual, bicultural and have extensive experience and success working
with diverse populations.

Selection Criterion 2, Factor 1: Traci Scott, District Coordinator for Early Childhood
Education, will serve as the ERF Project Director (resume attached). She coordinates all aspects
of the District preschool program, including registration/enrollment, curriculum ar;d assessment
development, professional development and supervision of teachers and the administration of the
Pennsylvania PreK Counts and the PreK Counts grants. Mrs. Scott also has created a Preschool
Curriculum, scope and sequence, suggested materials, and narrative practice and has revised the
District’s preschool handbook. Prior to becoming Early Childhood Coordinator in July 2007, she
spent 20 years as an early childhood teacher in School Dastrict of Lancaster. Mrs. Scott, who
holds a Master’s Degree in Elementary Education with Certification in Early Childhood
Education and is currently pursuing her supervisory certificate, has presented at numerous
regional and national conferences on various topics related to literacy and early childhood. She
serves on the Leadership Council for Pennsylvania PreK Counts, the United Way’s Success by
Six Committee and is a new teacher mentor for the School District of Lancaster. As ERF Project

Director, she will establish and convene the ERF Advisory Committee and Leadership Team;
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maintain ERF staff; coordinate and facilitate professional development and curriculum

development; and contribute to the evaluation design.

Selection Criterion 2, Factor 2: Mrs. Scott will lead a team of highly qualified personnel:

ERF Project Facilitator. With financial support from USDE, we will hire a full-time facilitator
(position description attached) to manage the daily operations of our ERF Project, including the
management of the 4 centers. We will conduct an extensive search for the facilitator whose
qualifications will include: in-depth knowledge of research-based practices for preschool
programs; extensive expernence in teaching and leading teachers in an urban preschool setting;
recognized results for student literacy development; and experience in leading large initiatives
with multiple stakeholders.

Preschool Teachers. The 14 teachers in our ERF centers are the core of our ERF Project. These
teachers will provide students with engaging, age-appropriate, research-based language and
literacy experiences. Qualifications for District PreK teachers include: knowiedge of research-
based preschool literacy practices; extensive experience in teaching preschool, particularly 1n an
urban environment; proven results in student literacy learning. All teachers have at least a BS in
elementary/early childhood education and early chldhood certification.

Preschool ELL Teacher: The role of ELL teachers is to provide in-class support for ELL
students’ language and literacy acquisition; support teachers in implementing instructional
strategies to meet the needs of ELL students; assist in assessing the literacy and language

development of ELL students and support the Project Facilitator in identifying methodologies,

materials and assessments for ELL preschoolers. Because of the difficulty we have had 1n
finding qualified ELL candidates, we will conduct an extensive search, looking particularly for
candidates who have extensive experience in teaching ELL and working with pre-school

children; have proven results in Increasing students’ language acquisition and literacy skills; and
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have a track record or ability to work collaboratively with colleagues. ELL teachers must have
advanced degrees 1n early childhood and/or ELL.

Bilingual Support Specialists. To implement our immersion model, we will hire 3 bilingual
support specialists (posttion description attached). These individuals will assist teachers in the
instructional process for children who speak Spanish as their primary language in the classroom
as well as interacting with Spanjsh-speaking parents. We will require the specialists hold at least
a high school diploma, be fluent in Spanish, and have at least 2 years of experience working with
preschool children.

Literacy Coaches. Our ERF Project includes 3 literacy coaches, at least one of whom will be a
dual language literacy coach. The role these coaches is to provide in-class modeling/coaching of
literacy strategies; work with classroom teachers to assess children’s literacy development and
design plans to meet the needs of individual students; and provide individualized instruction for
struggling students. Qualifications for ERF literacy coaches will include: in-depth knowledge of
research-based literacy practices for preschool programs; extensive experience in teaching
preschool, particularly in an urban environment; recognized resulis in student ﬁteracy
achievement; and coaching/mentoring experience. Literacy coaches must have advanced degrees
in early childhood education and/or reading. Our dual language literacy coach(es) will be
oilingual (English/Spanish) and will have extensive experience in teaching ELL preschool
students. A position description is available at Pistrict offices, but was not included because of
space constraints.

Student Family Advocate. The role of the SFA (position description attached) is to remove
barriers and obstacles that prevent children from learning at high levels. The SFA will be
responsible for linking families to needed academic, social, emotional, cognitive, health, safety,

nutrition and housing services. The SFA will also play a critical role in helping families prepare
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for a smooth and successful transition to kindergarten. Qualifications include: experience in
urban schools or organizations; experience in social work that serves preschoolers and their
families; ability to identify needs and broker services; knowledge of and connections to local
resources and supports for children and families; and a track record of success in working with
children and families. A position description is available at District offices, but was not included
because of space constraints.

Selection Criterion 2, Factor 3: Our partners are nationally recognized experts in the fields of
early literacy, teacher development and evaluation. They will serve on the ERF Advisory Team
to provide oversight to the project, identify gaps in services and broker additional resources.
Franklin & Marshall College’s Floyd Institute Center for Opinion Research: COR has
worked with the District to evaluate many of its grant-funded programs since April 2003, and
currentlj.,r has 10 active projects with the District. COR maintains a database of School District
of Lancaster student information including academic achievement, attendance, behavior,
demographics and program participation.

In addition to its work with the School District of Lancaster, COR has conducted other
impact evaluations including ‘The Use, Non-Use, and Efficacy of Pennsylvania’s Victim
Services Programs’ conducted on behalf of the Pennsylvania Commission on Crime and
Delinquency and “Young Driver Education Evaluation’ conducted on behalf of Pennsylvania’s
Department of Transportation. COR also completed a survey on behalf of the William Penn
Foundation designed to measure Pennsylvanians’ knowledge of and attitudes toward the No
Child Left Behind Act, a statewide survey on public education in Pennsylvania on behalf of the
Pennsylvania School Boards Association, and a survey on behalf of the Education Policy

I eadership Center to measure Pennsylvanians® attitudes toward public school funding. Berwood
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Y ost (resume attached) and Kelly Frey will lead the evaluation of our project, working with
district personnel to refine our evaluation plan and develop data collection tools, mechanisms
and reporting methods. Mr. Yost and Ms. Frey have extensive experience in the education
evaluaton field.

Education Development Center (EDC). Consultants from the Education Development Center

will provide on-site support in facilitating the ELL.CO assessment. EDC will train preschool

teachers to use the tool to evaluate the effectiveness of their classrooms.

Harrisburg Area Community College (HACC): will provide a 16-hour Conversational
Spanish course each year, which will be required for all ERF teachers the ﬁr;;t year and for any
new teachers in the following two years. The course will be tailored to focus on the
communication needs of these teachers. Funds also are included in the proposal to allow ERF

paraprofessionals to pursue ECE certification at HACC.

ADEQUACY OF RESOURCES

Selection Criterion 3, Factor 1: The teachers, literacy coaches, paraprofessionals and other
preschool staff are the foundation of our ERF Project. These individuals are highly qualified and
highly committed to providing quality early childhood education to the children of our
community. They are fully committed to our ERF Project, including all required professional
development activities. They are eager to begin this important work as they continue to
strengthen and improve their practice. Evidence of their commitment is documented in signed
letters of support included in the appendices.

At the District level, we will commit significant time and resources to this work so that our
ERF centers become models of preschool excellence and all Lancaster children enter

kindergarten with a strong foundation in early literacy and language skills. The 14 preschool
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teachers and 14 assistant teachers in our ERF centers are funded by District and Title I funds.

The District will provide classroom facilities and maintenance for 14 preschool classrooms in
our 4 ERF centers. Classroom materials are funded through Title I and Even Start. Special
education services are funded through PA Early Intervention. Existing ELL services are
supported through the District and Title II1. Parent and community outreach efforts are funded by
Title I, Even Start, United Way’s Success By Six, Reach Out & Read, Intermeciiate Unit 13 and
the PaPreK Counts grant.

Selection Criterion 3, Factor 2: As outlined in the budget narrative, we request $2,812,682 over -
the 3-year grant period. Our ERF Project will produce significant returns on this investment. We
will provide high-quality early literacy education to 250 preschoolers each year; assuming that
children remain in the program for 2 consecutive years, this equals 370 children over the 3 years
of the project—giving us a per child cost of $7,602. All of these children are from high-risk
environments: 85% of students receive free/ reduced lunch; 87% are African-American or
Latino; and 68% are English language leamers.

In addition to the students served, our ERF Project will also directly involve 40 early
childhood educators and 2 national parmers. Consequently, the work will not just improve the
literacy skills of the preschoolers in identified ERF centers, but will also inform the efforts of the
District and our partners and impact children in other preschool centers throughout our city, state
and nation. Insights from our work will include how to best assess and instruct ELL preschoolers
and how school districts and community-based preschool programs can work together to
establish centers of excellence. Most importantly, these dollars will provide ongoing supports for
children now and in the future by building capacity through quality professional development.

In terms of student achievement, ERF will produce meaningful gains among our most at-risk
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students. As a result of the instructional strategies implemented through ERF, 950% of students
will meet the developmental targets for oral language, phonological awareness, print awareness
and alphabet knowledge established by PALS-PreK; 90% of students will recetve a standard
score of 85 or higher in at least one language on the PPVT-4/TVIP; 90% of the 3-yr olds will be
able to demonstrate awareness of rhyme and 90% of the 4-yr olds will be able to segment initial
soun&s in words by the end of the year in at least 1 language. Currently, less than 20% of

children enter kindergarten with these skills.

QUALITY OF MANAGEMENT PLAN

il

Selection Criterion 4, Factor 1: To ensure quality ¢ontrol, our management plan has 2 strands:
1) ERF Advisory Committee: The Advisory Committee will provide guidance and oversight
for our ERF Project. Membership will include: ERF Project Director; ERF Project Facilitator;
lead evaluator, Center for Opinion Research; United Way Success by Six Director; and Michael
Young, the District’s Coordinator for Assessment. The Advisory Committee will meet quarterly
to set policy, analyze data, evaluate recent activities and accomplishments and suggest program
improvements.

2) ERF Leadership Team: The Leadership Team will guide the design and implementation of

all ERF project activities. Membership will include: ERF Project Director, ERF Project
Facilitator, a preschool teacher, the preschool ELL teacher, a bilingual assistant and the literacy
coaches. This team will meet monthly to: develop and refine our ERF plan; schedule and
coordinate professional development sessions; interview and select candidates for early
childhood positions; collect and analyze data and use data to refine strategies; and share program
results with the Advisory Committee. Specific tasks are outlined in more detail 1n the chart

below, which aligns project goals, tasks, timelines and responsibilities.
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Goal 1: Improve children’s oral language, phonological awareness, pﬁn'i_a__wareness and |
| alphabet knowledge through intentional, age-appropriate language/literacy experiences.
Each vear:

» 90% of ERF students will meet the developmental targets for oral language, phonological
awareness, print awareness and alphabet knowledge established by PALS-PreK (GPRA)

» 90% of students will receive a standard score of 85 or higher in at least one language on
the PPVT-4/TVIP and language & literacy subtests. (GPRA)

» 90% of the 3-yr olds will be able to demonstrate awareness of rhyme & 90% of the 4-yr
olds will be able to segment initial sounds in words by the end of the year

» 90% of ERF students will increase their scores at least 40% from the beginning to the

>

end of the year, We also will track the cost for each of these children. (GPRA)
All ERF preschoolers will be able to identify at least 10 letters as measures by the PALS
Pre-K. (GPRA)

Benchmarks: Baseline data will be collected for all students at the start of the school year usfng
PALS-PreK, Get it Got it Go (GGG), PPVT-4/TVIP; targets for student performance will be

developed based on that baseline assessment data. Children will be assessed again each Spring.

Project Activities Timeline _ L Responsibility
Convene ERF Advisory First meetings Fall 2008; ERF Project Director.
Committee to create program Advisory Committee meets (Membership of the 2
policy, analyze data and make | quarterly for duration of the groups outlined above.)
program decisions; convene project; Leadership Team '

ERF Leadership Team to guide | meets monthly for duration of
and support implementation. the project. N _

Hire ERF staff, including: Fill open positions Fall 2008; ERF Project Director, with

Project Facilitator, bilingual all ERF staff hired, trained and | input from ERF Advisory

support specialists (3), literacy | full-functioning by Jan 2009. Committee.

coaches (3), Preschool ELL

teacher, and student family

advocate, _ . e
Administer screening Baseline data collected in Teachers administer
assessments (PALS-Prek, August/September each year; assessments, with support
GGG, PPVT/TVIP) to all targets and benchmarks from literacy coaches;
students 1o collect baseline data | established for each quarterly Leadership Team sets

_and set targets. marking period. targets/benchmarks. N
Provide intensive, ongoing Ongoing throughout the 3 years | ERF Project Director and
professional development for | of the project, with the most Facilitator lead PD for
ERF staff (See Goal 3 for detail | intensive training in Year 1, teachers, assts, coaches.
on the PD management plan.) | follow-up in Years 2 and 3. .
Implement intentional, BLL begins second year of Teachers, with sapport from
scientific reading and language | implementation in all classes in | literacy coaches and ERF
instruction in all ERF Fall 2008; continuous Project Facilitator

classrooms, using BLL as core. | improvement of instructional
o . strategles ongoing. L
Coordinate summer preschool | Planning will begin in March ERF Project Director,
session to extend District each year; 5-week summer Facilitator and Leadership
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_préschools to ﬁxfl—year, 46- session will take place in
week programs. June/July each year.

Goal 2: Establish language and literature-rich classroom environments to support cognitive

development and early literacy learning. _ _
By Year 3, ali classrooms will be “exemplary” or “proficient” in providing high-quality oral
language and literature rich environments (GPRA), as measured by the Early Language and

Literacy Classroom Observation (ELLCO),and by a score of at least 5.25 on the ECERS.
Benchmarks: We will administer the ECERS and the ELLCO to all ERF classrooms at the start

of our ERF project and establish specific targets for each year based on September Year 1
baseline data. Follow-up data will be collected in the spring.
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Team.

Project Activities
Begin third year of
implementing BLL curriculum.

Participate in professional
development around classroom
environment, focus on ELLs.

Reorganize classroom space
based on training.

Use ECERS and ELLCO to
monitor and document changes
in classroom envirunment.

Timeline

M

Responsibility/Participants |

Replacement pﬁrch-ases of
materials in August Year 1.

Ongoing throughout the 3 years
of the grant, with the most
intensive training in Year 1.

Most reorganizé'fion will take
place in the Fall of Year 1, with
additional refinements/changes.

ERF Leadership Team.

ERF Project Director &
Facilitator, with input from

ERF Project Facilitator,
project Director will lead
PD for teachers, assistants
and coaches.

Teachers, with input from
coaches and ERF Project
Facilitator.

Ongoing throu ghout the 3 years
of the grant, with teachers
making monthiy/quarterly

reports to Facilitator/coaches.

Goal 3: Provide teachers with intensive, sustamed professional development based on

scientific reading research.

—y

ERF Project Facilitator,
coaches, and teachers.

By Year 3, preschool teachers and assistants will have participated in systemic and ongoing
professional development and will be implementing new instructional

Plan, schedule and coordinate
all professional development
sessions for upcoming year.

stratem_.g' es 1n their classes.

Benchmarks: Each year, all staff in ERF centers (including: preschool teachers, assistant
teachers, bilingual assistants and literacy coaches) will participate in 95% of ERF professional

development sessions. (Estimated at 120 hrs/year for professional staff.)
Project Activities Timeline |

Attend Cognitive Coaching
training.

[ =

Partmpate in onﬂmng PD
workshops with coaches.

sl e S = L

1 Responsibility/Participants |
Fall of Year 1; Spring/ ERF Project Director &
Summer in Years 2 and 3. Facilitator, with input from

| : __| Advisory & Leadership Team.
Year 1: 8 days (Year 1 only) | ERF Project Facilitator and
| literacy coaches. |

Year 1: 8 days Project Director and Project
Year 2: 9 days Facilitator lead PD for
Year 3: 8 days ___| teachers and assistants.

Pama1pate in intensive, one-
on-one, m-class coaching (1/3
of the 6.5 hours per week of
coaching support provided to
each teacher) .

Year 1: 78 hrs/teacher
Year 2: 78 hrs/teacher
Year 3: 78 hrs/teacher
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Participate in annual traiiﬁng
with Education Development
Center.

Intensive ti"aining (3 days) at
the start of Year 1; follow-up

training (1-2 days) in Yrs 2/3.

Attend monthly ERF Network
Meetings for ongoing follow-

up and collaboration.
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Project Facilitator, teachers,
and coaches.

First meeting in October 2008;
3" Wednesday of each month

Attend early childhood
education courses at
Harrisburg Area Community
College (HACC); work
toward Associates Degree in
ECE.

Conversational Spanish course

provided by HACC

2 courses per year (1 fall

thmu@out course of grant.

Project Director, Project
Facilitator, teachers, coaches.

Preschool assistants and

semester, 1 spring semester) paraprofessionals.
for each year of the project.
! S R —— ——
8 hours/month for 2 months Preschool teachers
each fall

Selection Criterion 4, Factor 2: Qur ERF Project will include a thorough assessment and

evaluation system to monitor progress in meeting these goals and completing the tasks listed

above. In collaboration with our external evaluator, we will establish explicit data collection and

reporting procedures for all ERF centers. As outlined in the chart below, teachers will collect

progress monitoring data on a daily basis and review results with the Project Factlitator and

literacy coaches during weekly/monthly meetings and coaching sessions in order to: 1) identify

individual student leaming needs and differentiate instruction to address those needs, and 2)

pinpoint weaknesses in teacher practice and provide teachers with differentiated professional

development and in-class coaching to strengthen those areas. Teachers will also use the ECERS

and ELLCO to document changes in their classroom environment and instructional practice.

Student progress monitoring assessment data and teacher ELLCO and ECERS data will be

reported twice a year for all centers and shared with the Advisory Committee and Leadership

Team; both groups will use this data to identify gaps/weaknesses in the program and refine

project strategies 1o address those areas of need.

| Project Activities

il

L

" Goal 4: Implement a thorough assessment and evaluation plan to screen and monitor the

Timeline
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progress of students, teachers and classes, and measure the success of our initiative. |
| Responsibility/Participants
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Refine project evaluation

Collect baseline data on all
project goals; establish targets
and benchmarks.

design.

Fall 2008 :

| Leadership Team, and COR.

ERF Agﬁsory Committee,

Fali 2008

Provide training in ESI-R
PPVT/ TVIP, PALS-PreK,
GGG

Administer screenin g assmts:
ESI-R PPVT/ TVIP, PALS-

Administer progress
monitoring assessments: Work
Sampling System, GGG and
BLL Unit Assessments.
Meet with Project Facilitator
and coaches to analyze
assessment data and identify

ESI-R: Fall each year. PPVT/

PreK Fall/Spring each year.

student learning needs.
Collect year-end data on all '

Intensive training in Fall 2008;
follow-up throughout project.

ERF Project Director &
Facilitator, teachers, literacy
coaches and COR.

ERF Project Director and
Facilitator will train teachers
and coaches.

TVIP and PALS-Prek.

Teachers, with support from
Facilitator, coaches, assistants.

Administered on a
daily/weekly basis; records
compiled and scored

weekly/monthly. i -

Teachers, with support from
ERF Project Facilitator,
coaches and assistants.

goals and benchmarks.
Develop annual evaluation
report; submit report to USDE
and share results with public.
Use assessment data and
evaluation report to identify
student/staff needs and refine

project strategies.

Ongoing weekly/monthly Teachers.

coaching and support sessions

throughout course of project.

Spring of each year. ERF_i’roject Facilitator,
o teachers and COR.

Summer of each year. COR

Ongoing, with formal ;ar- ERF Advisory Commuttee and

end evaluation in July/August | ERF Leadership Team.

of each year.

=

Selection Criterion 4, Factor 3: Teachers and educational leaders from the School District of

Lancaster and our partner organizations will make significant time commitments to ERJF

- -

PR/Award # S358B080054

Personnel Time | ding Source }
ERF Project Director 80% DlStI‘lCt
ERF Project Facilitator | 100% ERF —
Preschool Teachers (15) 100% Distnict/Title I ]
| Preschool ELL Teacher 100% ERF
Bilingual SuEEort Spemahsts (3) 100% ERF L
Literacy Coaches (3) 100% ERF |
Student Family Advocate 1100% ERF ~
Harrisburg Area Community College 16 hours/year for ERF
Spanish, 16
hrs/year for
] certification
Center for Opinion Research Estimated 50 ERF

el?
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days/year __ .
Education Development Center 1-3 days/vear ERF |

QUALITY OF THE PROJECT EVALUATION

Selection Criterion 5, Factor 1: The School District of Lancaster will contract with Franklin &
Marshall College’s Floyd Institute Center for Opinion Research (COR), which provides research
services, technical assistance and training to government agencies, private corporations,
professional associations, the media and other organizations, to conduct a complete and thorough
evaluation of our ERF Project. COR will evaluate both the process of implementing the proposed
ERF Project and the impact of those services on the learning and achievement of the children in
the program. The primary focus of these evaluation activities will be to analyze, interpret, and
report student outcome data provided by the District. The secondary focus will be to document
the implementation of the key components of the ERY Project by analyzing, interpreting, and
reporting data, both quantitative and qualitative, from classroom and program event observations
conducted by program staff and assisted, where necessary, by COR staff members. COR will
lead in aggregating, disaggregating and analyzing the data and will work closely with the ERF
Project Facilitator and preschooli teachers to develop a system in which the District can
efficiently and cleanly collect the necessary data. Details regarding data coliection tools,
mechanisms, and reporting will be developed with input from the ERF Advisory Committee and
I eadership Team.

. Outcome Evaluation: The purpose of the outcome evaluation is to answer questions

| about the outcomes of the delivery of program services to students participating in the program.

As stated earlier, the goal of the ERF program is to improve children’s oral language and
emergent literacy through scientific language/literacy instruction. Questions that guide the

outcome evaluation include: 1) To what extent are students making progress toward achieving

PR/Award # $350B080054 e28



School District of Lancaster - 30

the GPRA performance measures and academic outcomes that are the goals for the project: oral

langrage, phonological awareness, print awareness, and alphabet knowledge. Our expectation is

that each year, 90% of ERF students will meet the developmental targets for oral language,
phonological awareness, print awareness and alphabet knowledge established by PALS-PreK: all
students will be able to identify at least 10 new letters each year; 90% of students wili evidence
at least a 40% mmprovement each year from the beginning to the end as measured by the PPVT-
I, Receptive; By Year 3, all classrooms will be “exemplary” or “proficient” in providing high-
quality oral language and literature rich environments, as measured by the Early Language and
Literacy Classroom Observation (ELLCO) and a score of at least 5.25 on the ECERS; 90% of
students will receive a standard score of 85 or higher in at least one language on the PPVT-
4/TVIP; 90% of the 3-yr olds will demonstrate awareness of rhyme and 90% of the 4-yr olds will
segment Initial sounds in words by the end of the year in at least one language; 2) How does
progress in achieving the academic outcomes vary by various student groups; for example,
student groups defined by ELL status, by demographic groups (e.g., gender, race, disability), and
by student attendance. 3) How well do students from the ERF program achieve on selected

standards of the District’s kindergarten program?

Outcome / Goal: To improve children’s oral language and emergent literacy throu gh

 scientificla iteracy instruction. . | |
Evaluation Methods Tunehne
Pre/Post-Testing: PALS-PreK (GPRA measure), PPVI-4 Fall and Spring each year.
(GPRA) and TVIP, picture vocabulary, story recall )
Progress Monitoring: Work Sampling System; BLL Unit Work Sampling: monthly.
Assessments; GGG. Because the pre/post tests are administered BLL: end of units, mid-year
only twice/year, teachers will use progress monitoring and end-of-year; GGG:
assessments to probe student learning throughout the year. COR | quarterly
will review student data to ensure alignment between the 2 types
of measures.

Based on the information from the pre- and post-testing, analyses will be performed to evaluate

PR/Award # S3595080054 e29
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children’s development in ERF classrooms. Because children’s abilities need to be evaluated
through the year to make certain that developmental changes are occurring, progress monitoring
instruments such as the BLL unit assessments will be used to monitor children’s development.
Teachers and coaches will meet frequently to review data from progress monitoring instruments.
IT a concemn arises about a child, they will develop instructional strategies to support the child’s
language and emergent literacy development.

Impiementation Evaluation: The purpose of the implementation evaluation is to provide

timely, objective feedback to the School District of Lancaster about the start-up and running of
the ERF program to facilitate informed decisions related to revisions and/or changes in particular
program components. Examples of key questions that guide the formative evaluation include the
following: 1) To what extent are all of the components of the ERF Project in place in preschool
centers and classrooms? 2) To what extent are the professional development and coaching
components implemented as planned, and to what extent do the participants demonstrate the
understanding and use of practices that are the intended results of those components? 3) To what
extent do the teachers’ implementations of the BLL curriculum meet the implementation
standards established by the project? 4) T'o what extent does the project succeed in involving
parents in a collaborative activity to create culturally meaningful materials and activities and
involving them in family literacy workshops? And, how are the culturally meaningful materials
actually used and to what effecis? 5) Wilat is the perceived level of satisfaction of parents of
children enrolled in the program? 6) To what extent is the full-day, full-year, consecutive year

programming implemented, and to what extent do students participate in it? 7) To what extent do

teachers and their classrooms demonstrate improvement on the ELLCO and ECERS? COR

proposes to obtain answers 1o these questions from data collected from structured and semi-

PR/Award # 853598080054 e30
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structured interviews, focus groups and surveys with program administration, teachers and
parents; the review and analysis of program-related documents; and classroom and program
event observations, including those made through the administration of the ELLCO and ECERS.
Evaluation tools and data collection tools related to observations and to parent participation and
satisfaction will be designed upon clarification of specific objectives set by the program
coordinators. These tools, created with approval from the coordinating agency, will draw upon
previously existing surveys designed at COR. Special attention will be taken to ensure the
cultural and linguistic appropriateness of all tools. Collection tools will be designed to be used
and interpreted by program staff both during program implementation and in the future. The

table below summarizes the framework for evaluating the implementation of the program

standards.

Tmplementation Fidelity -~ . | Evaluation Methods |
Professional development and » Teacher Partmpanon pammpatmn in PD $essions.
coaching related to developing » Teacher Evaluations: at the end of each PD session,
teachers’ knowledge and skills teachers will complete a brief survey assessing the
for the implementation of: effectiveness of the session and the knowledge gained.

» Building Language for » Teacher Pre/Post-Tests: Before/after the workshops,
Literacy (BLL) program teachers will complete pre/post-tests to determine
® practices consistent with whether they acquired the knowledge taught.

research on dialogic reading = Teacher Self-Assessments: teacher reflections on
changes/improvements in instructional practice.

* Teacher Observations: ERF Project Director and
Facilitator will conduct formal teacher observations (o
measure teacher implementation of new strategies.

» ECERS, ELLCO

= PALS, PPVT/TVIP: assessments will measure impact of
PD on student learning.

Timeline: Ongoing, Fall and Spring of each year

Irﬁplementation of BLL. Surveys and interviews with teachers and literacy coaches.

L Timeline: Fall & Spring of each year
Provision of language/literacy Administration/analysis of the ECERS, ELLLCO

rich environment. Timeline: Fall & spring of each year |
Parent involvement in student | Parent surveys, interviews, and/or focus groups
learning; parent satisfaction. Timeline: Spring of each year

PR/Award # $3598080054 e31
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Implementation Fidelity | Evaluation Methods | - -

Student attendance (focus on Review of enrollment data for ERF Centers
increasing participation in full- | Timeline: Spring of each year.

day, full-vear, 2-year program). _

As noted 1n the table above, we will evaluate professional development based on student
outcome data from the PALS-PreK and PPVT/TVIP; changes in teacher practice, as measured by
ECERS and ELLCO; and teacher participation data. By tying our evaluation of professional
development to student outcomes, we ensure that training activities are actually producing the
desired result — increased language and literacy achievement for students. If the desired child
outcomes are not occurring, we will reevaluate the professional development plan, revisit the
research literature for new findings and target needed areas through modifications in the
upcoming workshops, coaching, and study team plans.

Analysis: Because both qualitative and quantitative data will be collected as part of this
evaluation, methods-addressing both types of data will be used to elicit pertinent information for
program decision-making. Qualitative data will be coded thematically and summarized in
narrative format. Descriptive statistical methods will be used in the analysis of quantitative data
collected as a part of the program evaluation. Absolute values, percentages, and percent change
scores will be reported for all quantitative variables of interest. Pre/post comparisons will be
analyzed using paired samples t-test for significant differences between pre/post measurement.
Longitudinal analyses will be used to examine the development of Spanish-speaking children in
the two instructional models. As this evaluation is mixed-method in nature. tniangulation will be
used to confirm, explain, or disqualify qualitative and quantitative responses.

Reporting: A central focus of this evaluation will be the transiation of collected data into a

usable format to facilitate action to positively impact program success. In order to accomplish
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this task, COR will do the following: 1) Work intensively during the first year with project staff
to ensure that there are systematic processes for collecting the data needed to address the
proposed 1implementation questions. 2) Conduct a collaborative planning meeting at the
beginning and in the middle of the school year to refine the evaluation plan and to determine
additional supports needed from COR to ensure that high quality data is collected and stored
appropriately for COR analysis. 3) Submit one interim report consisting of implementation and
outcome evaluation results and data-based recommendations during the summers of 2008 and
2009. 4) Conduct one workshop with SDL staff each contract year to communicate the findings
of data analysis and involve project staff in determining the implications of those findings for
improving program implementation and student achievement. 5) Have evaluation staff accessible
for phone consultation with any project staff wishing for deeper explanations or interpretations
of collected data. 6) Provide necessary data summaries for the project’s annual report to the U.S.
ED. 7) Submit a summative evaluation report at the end of the final year.

Selection Criteria 5, Factor 2: As outlined above, our evaluation plan includes qualitative and
quantitative measures for each of our project goals. Qualitative measures include: parent/teacher
surveys and semi-structured interviews and focus groups to assess parent/teacher perception of
the effectiveness of language/literacy instruction and changes in their child’s language/literacy
abilities; teacher self-assessments of perceived changes in their own classroom environment/

instructional practices; and teacher reflections/évaluations of the effectiveness, relevance and

quality of professional development sessions; documentation through digital portfolios;
classroom walkthroughs and teacher observations performed by ERF Project Director and ERF
Project Facilitator. Quantitative measures inciude: PALS-PreK, PPVT/TVIP and progress

monitoring assessments; student attendance and participation data, teacher pre- and post-testing;
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ECERS; and ELLCO.
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Project Narrative

Other Narrative

Attachment |:
Title: Pages: Uploaded File: 9844-Mandatory_ERFCentersFinals.doc

Attachment 2:
Title: Pages: Uploaded File: 2673-ELA_Plan08-09.doc

Atrachment 3:
Title: Pages: Uploaded File: 5871-Traci_Scott_Resume.doc

Attachment 4;
Title: Pages: Uploaded File: 4637-ERFFacilitator.doc

Attachment 5:
Title: Pages: Uploaded File: 9342-YOSTVITA _abbrev.pdf

Attachment 6:
Title: Pages: Uploaded File: 1078-Bilsupportispec.doc

Attachment 7:
Title: Pages: Uploaded File: 9104-Lancaster ERF_ - Endnote_Citations.doc

Attachment §:
Titie: Pages: Upleoaded File: 6047-supportletters.pdf

Attachment 9: :
Titie: Pages: Uploaded File: 2805-SFLdescript.doc

Attachment 10:
Title: Pages: Uploaded File: 7509-Y ostLetter.pdf

Attachment 11:
Title: Pages: Uploaded File: 5730-Indirect0809.pdf
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English Language Acquisition Plan

Research has demonstrated that children’s knowledge of their first language supports the

« e 2
acquisition of a second.® 7071 7272 74

Researchers also have argued that teaching a child to read
in a second language that they have not yet fully acquired places children at added risk for
academic failure.”” Our careful review of the research in the field of English language learning,
however, indicated a lack of consensus on the best way to support bilingual preschoolers’
language and literacy development. We have therefore decided to institute an immersion model

for educating bilingual children in our ERF centers that aligns with our District’s ELL program,

which is based on immersion. Our goal for the ERF centers is to have either a bilingual

classroom teacher or a bilingual assistant teacher in each classroom $0 we can maximize
language development and help support young learners as they transition to the preschool
experience and the English language. In the event we do not have a teacher or teacher’s assistant
in the classroom who is fluent in Spanish, we plan to train ali ERF teachers in conversational
Spanish. We also plan to hire itinerant ELL teachers to help support the ERF program. Smce
many children enter our programs without strong proficiency in any language, using functional
Spanish combined with English will allow stude'nts the opportunity to communicate the words
they know while also building a solid language base in English throughout the 2 years in our
program.

In addition to utilizing conversational Spanish with limited English students, through the
use of ERF funds, we plan to hire a bilingual parent liaison to facilitate the development of
cultural diversity within the classroom instruction and ensure the inclusion of the rich, diverse
background each child brings to the classroom. Classroorn read-aloud books related to theme

from the BLL curriculum will be purchased in Spanish and the BLL “place books™ will be

PRIAWard # $3598080054 =10
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translated 1nto Spanish. Our itinerant ELL ERF teachers, ERF literacy coaches and the parent
liaison will train and work with the teachers to develop language/literacy activities/materials in
Spanish. The program’s literacy coaches and ELL teachers will model dialogic reading strategies

m both languages. The ELL teachers and literacy coaches also will conduct phonological

awareness activities that complement the characteristics of Spanish.

The children’s home language, Spanish, will be supported throughout the day, and parents
will be encouraged to talk and read to their children in their first language at home and in the
classroom.”® 7’ ® This will enable children to build on their knowledge of Spanish while
acquiring English. The program’s ELL teachers and literacy coaches, along with the parent
liaison, will offer bilingual workshops for parents on dialogic reading, phoﬁological awareness
and vocabulary development. The ELL teachers and coaches will train and consult with the ERF
classroom teachers to assist them with implementing strategies and developing activities and

materials in Spanish.

% Cummins, J. (2000). Language, power and pedagogy. Tonawanda, NY: Multilingual Matters

® Durgunoglu, A.Y., Nagy. W. E., Hancin-Bhatt, B. (1993). Cross-language transfer of
phonological awareness. Journal of Educational Psychology, 85, 453-463.

! Hammer, C.S., & Miccio, A.W. (2006). Early language and reading development of bilingual
preschoolers from low-income families” Topics in Language Disorders,26 (4), 303-321.

2 Hammer, C.S., Lawrence, F.R., & Miccio, A.W. (in press). Bilingual children’s language
abilities and reading outcomes in Head Start and kindergarten. Language, Speech and
Hearing Services in Schools. .

3 Lindsey, K., Manis, F., & Bailey, C. (2003). Prediction of first-grade reading in Spanish-
speaking English-language learners. Journal of Educational Psychology, 95, 482-494.
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7 Manis, F., Lindsey, K., & Bailey, C. (2004). Development of reading in grades k-2 in Spanish-
speaking English-Language Learners. Learning Disabilities Research and Pracrice, 19
(4), 214-224.

> Snow, C. E., Burns, M. S., & Griffin, P. (Eds.). (1998). Preventing reading difficulties in
young children. Washington, DC: National Academy Press.

’® Genesee, F., Paradis, J., & Crago, M. (2004). Dual language development and disorders.
Baltimore, MD: Brookes Publishers.

" Tabors, P. (1997). One child, one language. Baltimore, MD: Brookes Publishers.

78 Tabors, P., & Snow, C. (2001). Young bilingual children and early literacy development. In
S.B. Neuman & D.K. Dickinson (Eds), Handbook of early literacy research (pp. 159-
178). New York: Guilford Press.
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Traci Scott . N 717 394-8782

1977 Wilderness Road Lancaster, PA 17603 tascott@lancaster.k12.pa.us

Professional Experience

School District of Lancaster, Lancaster, PA
July 2007-present
Coordinator of Early Childhood Education

o Coordinate all aspects of the Preschool program including
registration/enroliment, curriculum and assessment development,
professional development and supervision of teachers.

o Coordinate federal programs and grants related to Early Childhood
including Early Reading First.

o Coordinate state grants: Pa Pre K Counts and Pre K Counts. Hire
teachers and assistants, oversee the practice, rent space, set up
the schedule, provide support for the assessments, and
communicate with the state.

» (Coordinate and develop multipie partnerships with agencies/child
care facilities to advance opportunities for expanded quality early
care and education.

e Ensure continuity of service delivery for preschoolers entering
Kindergarten.

» Revised a Preschool handbook which outlines policies, procedures
and early chiidhcod philosophy.

o Created a Preschool Curriculum, scope and sequence, suggested
materiais, and narrative practice.

School District of Lancaster, Lancaster, PA
September 1996-2007
Kindergarten Teacher

o Support the implementation of best practices in literacy and early
childhood education aligned to the district goals.

» Work collaboratively with other teachers to plan and deliver
successiul lessons that integrate early childhood goals and
standardized testing goals.

o Facilitate assessment schedules, data collection, and analysis for
my classroom and school.

o Faciiitate the documentation and record-keeping of all activities.

» Completed online classes through Sciences international to create
a deeper understanding of current reading research.

e Provided a consistent standard of 95% success in the year end
completion of testing using the DIBELS.

» Parlicipated in grade level meetings examining data and
strategically planning lessons based on that data.

o Hosted visiting teachers and supplied support for practice.
Hosted student teachers from Millersville University.

¢ Served on the school wide improvement team.

PR/Award # S359B080054 el



Traci Scott tascott@ lancaster.k12.pa.us
Page 2 of 2

School District of Lancaster, Lancaster, PA
August 1988- 1996
K-3 Teacher
Participate in professional development grade level meetings.
Engage students in reading and discussing literacy.
Support students with developmentally appropriate practice and
assist parents in understanding how to instruct their children at
home.
e Set up and visit homes with educational material and assist the
parents in using said materials.
Develop support plans for students.
Plan and conduct literacy workshops and book talks for teachers
and parents.
e Developed the program of classroom and home visit models. | was
the first of the K-3 teachers hired into the district.
 Provide support for families to access resources such as heat and
rent assistance, food, clothing. etc.
e This program was for three year old children and their families.

Education
Millersville University
Leadership Program with Supervisory Certification
September 2008 - present
Millersville University
Master's Degree in Elementary Education with Certification in Early Childhood
Education
May 1995
Millersville University
Bachelor’s Degree in Elementary and Early Childhood-BSE
May 1979

Professional Activities

Presented at numerous regional and national conferences on various topics related to
iiteracy and early chiidhood.

Serve on the Leadership Council for Pennsylvania PreK Counts.
Serve as a new teacher mentor for the School District of Lancaster.

Serve on the Success by Six Committee implemented by the United Way

PR/Award # S3558080054 e



Title: ERF Facilitator
Qualifications:

1. Bachelor’s Degree in ECE or related field.

2. Instructional II Certificate

3. Master’s Degree and /or 5 years experience in early childhood settings; child care
experience preferred.

4. Demonstrated ability to learn acquire and apply new skills and knowledge in early
childhood with a focus on early literacy.

5. Ability to effectively communicate with, instruct work and play with young children,
early childhood professionals, staff, community partners and partners.

6. Strong knowledge of teaching and learning at the early childhood level.

7. Ability to use software applications such as Excel and ACCESS

8. Strong background working with diverse families.

9. Experience working with adult leamners.

10. Ability to organize and analyze data for ensuring quality programming development.
11. Such alternatives that the Board may find acceptable.

Reports to: Coordinator for early childhood Curriculum

Job Goal:

To ensure the successful implementation of the ERF grant through working with
the district teachers and coaches to raise the level of instruction given to the students in
our program. A second goal is to communicate more in native language.

Essential Functions:

1. Provide training to the teachers in the new model.

2. Organize and carry out PD on the new model.

3. Work collaboratively with the other early childhood programs to determine
priorities for the program.

4. Facilitate the sites in the appropriate assessment pieces for the grant.

5. Support the Literacy Coaches and other ERF staff in the implementation of the
program.

6. Coordinate the student data and organize the outcome information.

Terms of Employment: I.EA plus 20 days

PR/Award # $3598080054 el
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Physical/Mental and Environmental Demands:

Physical Demands:
Travel to schools, preschools in the district
Standing for limited periods of time
Frequent bending and stooping
Light to moderate lifting
Repetitive movement of fingers for keyboarding
Valid PA Driver’s license and reliable transportation

Sensory Abilities:
Visual acuity to read and correspond with computer screen,
Auditory acuity to be able to greet visitors
Ability to speak clearly and distinctly.

Temperament:
Ability to work as a member of a team.
Must be courteous and able to deal effectively with people.
Must be cooperative, congenial, and service oriented.
Ability to work with limited supervision.
Ability to interact effectively with a variety of early childhood -
professionals and environments.
Ability to be filexible

Mental Demands

Interpret, analyze and problem solve.
High degree of perseverance

Environment:

Office, school, and various learning environments
Public meeting and presentation settings.

el
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BERWOOD A. YOST

VITA
EDUCATION
1988 Bachelor of Social Science
Publie Policy
The Pennsylvania State University
1999 Master of Arts
Department of Political Science .
Temple University

Areas of Study: Political Theory, American Government

PROFESSIONAL POSITIONS & EXPERIENCE
Aungust 2003 — Present Director
Floyd Institute’s Center for Opinion Research
Franklin & Marshall College
Instructor, Franklin and Marshall College
Courses Taught: Business Research Methods
Political Science Research Methods
Public Health Research

September 1999 - May 2003 Instructor of Political Science
Millersville Untversity
Courses raught: Research Methods
Public Policy

September 1994 — July 2003 Director
Center for Opinion Research
Millersville University

November 1991 - August 1994 Assistant Director
Center for Survey Research
Institute of State & Regional Affairs
Penn State Harrisburg

December 1989 - October 1991 Survey Research Coordinator
Center for Survey Research
Institute of State & Regional Affairs
Penn State Hammisburg

January 1989 - June 1989 Project and Data Specialist
Pennsylvania State Data Center
Penn State Harrisburg

RECENT SCHOLARLY RESEARCH REPORTS AND PRESENTATIONS

Miller, K., Yost, B. et al (2007). Heaith Status, Health Conditions, and Healtk Behaviors among Amish Women: Results
from the Central Pennsylvania Women'’'s Health Study. Women's Health Issues (17): 162 - 171.

Yost, B. A., Miller, K. (2007) Healith Starus and Health Behaviors of Amish Women. Paper presented at the Amish i

America [nternational Conference, June 2007, Elizabethtown, PA.

Harding, J., Yost, B., Knittle, A. (2007) Should I Stay of Should I Go? Predictors of Telephone [aterviewer Tenure.
Paper presented at the American Association for Public Opinion Research Annuai Conference, May 2007, Anaheim,
CA.

Knittle, A., Yost, B., Harding, J. (2007) Measuring Interviewcr Performance: Are We Over-Quantufying? Paper
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presented at the American Assoctation for Public Opinion Research Annual Conference, May 2007, Anaheim, CA.

Sims, B., Yost, B.A., Abbotr, C.L. (2006) The efficacy of victim services programs: alleviating the psychological suffering
of crime vicums? Criminal Justice Policy Review 17 (4): 387 - 406.

Weisman CS, Hillemeier MM, Chase GA, Dyer AM, Baker SA, Feinberg M, Downs DS, Parrott RL, Cecil HK, Botti JJ,
MaclNeill C, Chuang CH, Yost B. (2006) "Preconceptional Health: Risks of Adverse Pregnancy Outcomes by Reproductive
Life Stage in the Central Pennsylvaniz Women's Health Study (CePAWHS). Women's Health Issues 16(4):216-226.

Yost, B.A., Sims, B., Abbott, C.1. (2005). Use and Nonuse of Vietim Services Programs: Implications from 2 Statewide
Survey of Cnme. Vicnms. Criminology and Public Policy, Velume 4 (2): 361 - 384.

Yost, B. 4., Harding. J. L., Abbott, C. L, & Knittie, A, (2005). The do not call registry: Friend or foe? The effect of the do
not call list on survey response. Paper presented at the American Association for Public Opinion Rescarch Annual
Conference, May 20035, Miami, FL.

Harding, J. L., Knittle, A., Yost, B. A., & Abbott, C. L, & Knittle, A. (2005). Amish women s health survey: Methodological
considerations with unique populations or sensitive topics. Paper presented at the American Association for Public
Opinion Research Annual Conference, May 2005, Miami, FL.

Abbott, C.L., Yost, B.A., Harding, J.L. (2004}. Measures of Personality Type and Interviewer Performance: Tools for
[nterviewing Training. Paperpresented at the American Association for Public Opinion Research Annual Conferenice, May
2004, Phoenix, AZ.

Abbott, C.L., Yost, B.A., Harding, J.L., Markel, J. (2004). Effects of Optical Mark Read (OMR) Technoiogy on Response
Ratcs of Self-Administered Surveys. Poster presented at the Amencan Association for Public Opinion Research Annual
Conference, May 2004, Phoenix, AZ. .

Yost, B.A. (2004). 2003 Recreation Participation Survey Summary of Findings, in Pennsylvama’s Recreation Plan 2004 —
2008. Pennsylvania Department of Conservation and Natural Resources.

RECENT ARTICLES

Yost, Berwood, and Kirk Miller. Predictive accuracy of the 2008 Pennsvivania primary pollsters. Pollster.com
hten:Avwwe nollster. com/bloes/predictive accuracy of the 200.php posted 1 May 2008

Yost, B., Abbott, C. Harding, J. & Markel, J. {2007, February). Effects of Optical Mark Read Technology on
Response Rates of Self-Administered Surveys. Public Opiniun Pros.

Yost, B., Abbort, C. Harding, J. & Knittle, A (2005, June). Among the Amish: Interviewing Unigque Populations on
Sensitive Topics. Public Opinion Pros.

(. Terry Madonna and Berwood Yost (2004). “Keys to the Keystone State.” The Polling Report, Volume 20, No. 19.

SELECTED MAJOR PROJECTS & GRANTS

PR/Award & S359B080054

Central Pennsylvania Center of Excellence for Research on Pregnancv Qutcomes — Collaborating with Penn State

University on a Pennsylvania Department of Health grant to establish a Center of Excellence for Research on Pregnancy
Outcomes. Respousible for collecting data from La:ncastae:r County’s Amish population and for participatingas a me:mbe:r of
the project’s research core.

Universitv of Rhode Igland - Assisting the University of Rhode Island in evaluating adult exposure te local and statewide
tobacco control programs and tobacco related knowledge, athtudes, and behavior.

Pennsylvania Department of Conservation and Natural Resources - Served as principal investigator. The project is
designed to measure the cutdoor recreation behaviors of Pennsylvania residents ages 5 and above. The data will be used to
develop the state’s five year recreanon plan.

Pennsvivania Commission on Crime & Delinguency - Served as principal tnvestigator 10 study the use, non-use, and
efficacy of the state's victim services programs.

Center for Rural Pennsvivania - Served as principal investigator in a survey of Pennsylvania's superintendents.

el
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Roswell Park Cancer Instityte - Managing the design and administratior of a national telephone survey to measure
knowledge and beliefs about nicotine replacement products.

Pennsylvania ission on Crime & Delinquency — Served as project director to design and administer 2 crime
victimization survey among Pennsylvania residents. This statewide survey of Pennsylvanians 12 and older detailed crime
victimization experiences to epable the PCCD to make comparisons to the state’s Uniform Crime Report.

Association of Teachers of Preventive Medicine and the Centers for Disease Control - A cooperative project between the
Center for Opinion Research and the Office of Biobehavioral Health at Penn State University. Assisted in the study design,
and responsible for directing the data collection efforts for this ongoing national survey regarding cigarette smoking and
light cigarente smokers. The first wave of research included samples of light, ultra light, and regular cigarette smokers to
ascertain levels of awareness of cigarette vent holes. The follow up to this research measured the impact of advertising on
light cigarette smokers.

The Keystone Poll - The Keystone Poil is an ongoing survey that measures Pennsylvanians’ attitudes toward publie policy
1ssues and elected officials. The survey is conducted on behalf of the Philadelphia Daily News, KYW-TV3. and the
Harrisburg Patriot News. Acts as head methodologist for the survey.

Aicoholic Beverage Manufacturers Research Foundation - A cooperative project between the Center and the Office of
Biobehavioral Health at Penn State University. Responsible for directing the data collection process. The study was used
to describe the use of alcohol-interactive prescription drugs by an elderly population. The study assessed alcohol-related
behaviors, knowledge of risks related to alcohol-drug use, compliance behaviors, measures of functional status, signs and
symptoms of adverse effects and outcomes associated with alcohol-drug interactions.

State System of Higher Education - The State System Assessment of Student Satisfaction was a telephone survey of 5.600
Statc System students. The survey is being used by the State System of Higher Education in Pennsylvania 1o measure
student satisfaction as part of a continuous quality improvement effort. Acted as principal investigator.

"Hospital Association of Pennsvivania - This project used a telephone survey of 700 adult Pennsylvanians to assess citizens'

attitudes toward health care in the state. The resuits of the research are being used by the Association to guide their
planning and iobbying efforts. Acted as principal investigator.

improve Management Performance and Cost Control Task Force - This commission was created by the State Legislature
and Governor Tom Ridge in 1995 to study the management of current governmeni operations and propose changes which
will reduce costs, increase accountability and improve service. The Center was asked to conduct a study of Pennsylvanians
on behalf of the commission to measure Pennsyivanians' policy pricrities and satisfaction with state government. Acted as
principal investigator.

Pennsvivama Partners - The dislocated workers satisfaction survey was funded by Pennsylvania Partners. This survey was
used to measure participants' sauisfaction with the Job Training Partnership Act Title Ill programs operated in Pennsyivania.
Acted as principal investigator for the project,

Pennsvlvania Association of Colleges and Universities - Acted as principal investigator. This survey of 800 Pennsylvania
residents was a comprehensive study of the attitudes of state residents toward the function, role, and performance of the
state's institutions of higher education.

ACADEMIC HONORS AND MEMBERSHIPS

PR/Award # S359B030084

Co-designed Public Health Research: Pregnancy Outcomes in American Women, which has been named a Science
Education for New Civic Engagements and Responsibilities (SENCER) model course. SENCER was initiated in 2001
under the Natignal Science Foundarion’s CCLI national dissemination track. Since then, SENCER has established and
supported an ever-growing community of faculty, students, academic leaders, and others to improve undergraduate STEM
(science, rechnology. engineering and marhematics) education by connecting leaming to critical civic questions.

Scholar-in-Residence, Montgomery County Community College, Fall 2000
Delta Tau Kappa - National Social Science Honor Fraternity

Golden Key National Hontor Society

American Association for Public Opinion Research

ez



Title: Bilingual Support Specialist

Qualifications:

1. High school Diploma or GED

2. Fluent in Spanish

3. Two Years experience working with preschool children.

4. Knowledge of the development of young children.

J. Ability to work with young children.

6. Ability to get along and work with others.

7. Ability to translate directions verbally into Spanish to enhance children’s
comprehension.

8 Other qualifications as deemed necessary.

Reports to:
ERF Coordinator

Job Goal:

To assist teachers in the instructional process for children who speak Spanish as
their primary language in the classroom.

Essential Functions:

1. Work with small groups and/or/ individual children and parents
2. Direct student activities

3. Keep learming materials organized and available

4. Keep appropriate records.

5. Prepare instructional materials as requested.

6. Honor confidentiality.

7. Participate in all child centered activities.

8. Assist with the screening process.

9. 90% of time is spent working with children 10% preparation
10. Other related duties assigned by supervisor.

PR/Award # S359B080054 el



School District of Lancaster
Endnote Citations - 1

ENDNOTE CITATIONS

1.  Whitehurst, G., & Lonigan, C. (1998). Child development and emergent literacy. Child
Development, 69, 848-872.

2. August, D., & Hakuta, K. (Eds.). (1997). Improving schocling for language-minority
children: A research agenda. National Research Council and Institute of Medicine.
Washington, DC: National Academy Press.

3.  Bnsk, MLE., (2006). Bilingual education: From compensatory to quality schooling.
Mahwah, NJ: Lawrence Erlbaum,

4.  Heath, S$.B. (1983). Ways with Words. New York: Cambridge University Press.

5. Whitehurst, G., & Lonigan, C. (1998). Child development and emergent literacy. Child
Development, 69, 848-872.

6. Burgess, S., & Lonigan, C. (1998). Bidirectional relations of phonological sensitivity and
prereading abilities: Evidence from a preschool sample. Journal of Experimental Child
Psychology, 70, 117-141.

7. Lonigén, C., Burgess, S., & Anthony, J. (2000). Development of émergent literacy and
early reading sklls in preschool children: Evidence from a latent-variable longitudinal
study. Developmental Psychology, 26, 596-613,

8.  Schatschneider, C., Fletcher, J., Francis, D., Carlson, C., & Foorman, B. (2004).
Kindergarten prediction of reading skills: A longitudinal comparative analysis. Journal
of Educational Psychology, 96, 265-282.

9. Stahl, S. A. & Murray, B. A. (1994). Defining phonological awareness and its refationship
to early reading. Journgi of Educational Psychology, 86, 221-234,

10.  Wagner, R. K., Torgenson, J. K., & Rashotte, C. A. (1994). Development of reading
related phonological processing abilities: New evidence of bidirectional causality from
a latent variable longitudinal study. Developmental Psychology, 30, 73-87.

11. Chaney, C. (1992). Language development, metalinguistic skills, and print awareness in 3-
year-old children. Applied Psycholinguistics, 13, 485-514.

12. Clay, M. M. (1985). Early detection of reading difficulties (3™ ed.). Auckland, New
Zealand: Heinemann.

13.  Scarborough, H. (2001). Connecting early language and literacy to later reading

(dis)abilities: Evidence, theory and practice. In S. Neumann & D. Dickinson (Eds.),
Handbook of early literacy (pp. 97-110). New York: Guilford Press.
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14,

15.
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19.

20.

21.

22,

24,

25.

26.

School District of Lancaster
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Catts, H., Fey, M., Zhang, X., & Tomblin, J.B. (1999). Language basis of reading and
reading disabilities: Evidence from a longitudinal investigation. Scientific Studies of
Reading, 3, 331-361.

Dickinson, D., & McCabe, A. (2001). Bringing it all together: The multiple origins, skills,
and environmental supports of early literacy. Learning Disabilities Research and
Practice, 16, 186-202.

Joanisse, M., Manis, F., Keating, P., & Seidenberg, M. (2000). Language deficits in
dyslexic children: Speech perception, phonology, and morphology. Journal of
Experimental Child Psychelogy, 77, 30-60.

Storch, S. & Whitehurst, G. (2001). The role of family and home in the literacy
development of children from low-income backgrounds. New Directions in Child and
Adolescent, 92, 53-71.

Tombhn, B., Zhang, X., Buckwalter, P., & Catts, H. (2000). The association of reading
disability, behavioral disorders, and language impairment among second-grade
children. Journal of Child Psychology and Psychiatry, 41, 473-482.

August, D., & Hakuta, K. (Eds.). (1997). Improving schooling for language-minority
children: A research agenda. National Research Council and Institute of Medicine.
Washington, DC: National Academy Press.

Denton, K., West, I., & Watson, J. (2003). Reading - Young children’s achievement and
classroom experiences, NCES2003-070. Washington, DC: U.S. Department of
Education, National Center for Education Statistics.

NCES (2003). Status and Trends in the Education of Hispanics, NCES 2003-008.
Washington, DC: U.S. Department of Education.

Snow, C. E., Burns, M. S., & Griffin, P. (Eds.). (1998). Preventing reading difficulties in
young children. Washington, DC: National Academy Press.

U.S. Department of Education (2000). The condition of education 2000. Washington, DC:
U.S. Government Printing Qffice.

Cummins, J. (1979). Linguistic interdependence and the educational development of
bilingual children. Review of Educational Research, 49, 222-251.

Cummins, J. (2000). Language, power and pedagogy. Tonawanda, NY: Multilingual
Matters.

Durgunoglu, A.Y., Nagy. W. E., Hancin-Bhatt, B. (1993). Cross-language transfer of
phonological awareness. Journal of Educational Psychology, 85, 453-465.
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Goldnerburg, C., Rezaeir, A. & Fletcher, J. (2005). Home use of English and Spanish-
speaking children’s oral language and literacy development. Paper presented at the
annual meeting of the American Educational Research Association, Montreal, Canada.

Durgunoglu, A.Y., Nagy. W. E., Hancin-Bhatt, B. (1993). Cross-language transfer of
phonclogical awareness. Journal of Educational Psychology, 85, 453-465.

Lindsey, K., Manis, F., & Bailey, C. (2003). Prediction of first-grade reading in Spanish-
speaking English-language learners. Journal of Educazional Psychology, 95, 482-494.

Manzs, F., Lindsey, K., & Bailey, C. (2004). Development of reading in grades k-2 in
Spanish-speaking English-Language Leamers. Learning Disabilities Research and
Practice, 19 (4), 214-224,

Oller, D.K., & Cobo-Lewis, A.B. (2002). The ability of bilingual and monolingual
children to perform phonological translation. In D.K. Oller & R.E. Eilers (Eds.).
Language and literacy in bilingual children. Tonawanda, NY: Multilingual Matters.

Lindsey, K., Manis, F., & Bailey, C. (2003). Prediction of first-grade reading in Spanish-
speaking English-language learners. Journal of Educational Psychology, 95, 482-494,

Hammer, C.S., & Miccio, A.W. (2006). Early language and reading development of

bilingual preschoolers from low-income families. Topics in Language Disorders, 26
(4), 305-321.

Hammer, C.5., Lawrence, F.R., & Miccio, A.W. (in press). Bilingual children’s language
abilities and reading outcomes m Head Start and kindergarten. Language, Speech and
Hearing Services in Schools.

Campos, S.J. (19953). The Carpentenia preschool program: A long-term effects study. In
E.E. Garcia & B. Mclaughlin (Eds.), Meeting the challenge of linguistic and cultural
diversity in early childhood education (pp. 34-48). New York: Teachers College Press.

Gutierrez-Clellen, V. (1999). Language choice in intervention with bilingual children.
American Journal of Speech-Language Pathology, 8, 291-302.

Krashen, S. (1999). Condemned without a trial. Bogus arguments against bilingual
education. Portsmouth, NH: Heineman.

Kohnert, K., Yim, D., Nett, K., Kan, P., Duran, L. (2005). Intervention with linguistically
diverse preschool chiidren: A focus on developing home language(s). Language,
Speech and Hearing Services in Schools, 36, 251-263.

Neuman, S.B., Snow, C.E., & Canizares, S.E. (2000). Building Language for Literacy.
New York: Scholastic Inc.
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National Reading Panel. (2000). Teaching children to read. Washington, DC: National
Institute of Child Health and Human Development.

National Association for the Education of Young Children and International Reading
Association. (NAEYC/IRA). {1998). Learning to read and write: Developmentally
appropriate practices for young children. Young Children, 53, 30-46.

Snow, C. E., Burns, M. S., & Griffin, P. (Eds.). (1998). Preventing reading difficulties in
young children. Washington, DC: National Academy Press.

University of Alabama, Center for Educanional Accountability, & Scholastic Research and
Evaluation Department. (2003). Effectiveness report: Building Language for Literacy,
at-risk preschoolers, Bessemer, Alabama; part one report. New York, NY: Scholastic
Research & Results.

Hayes, K., Maddahian, E., & Femandez, A. (2002). An evaluation of pre-k reading
programs. Los Angeles, CA: Los Angeles United School District.

Scarborough, H. (2001). Connecting early language and literacy to later reading
(dis)abilities: Evidence, theory and practice. In S. Neumann & D. Dickinson (Eds.),
Handbook of early literacy (pp. 97-110). New York: Guilford Press.

Dickinson, D., & Tabors, P. (2001). Beginning literacy with language. Balimore, MD:
Paul H. Brookes

Hammer, C.S., Lawrence, F.R., & Miccio, A.W. (in press). Bilingual children’s language
abilities and reading outcomes in Head Start and kindergarten. Language, Speech and
Hearing Services in Schools.

Justice, L., Meier, J., & Walpole, S. (2005). Leaming new words from storybooks: An

efficacy study with at-risk kindergarteners. Language Speech and Hearing Services in
Schools, 36, 17-32.

Amold, D., Lonigan, C., Whitehurst, G., & Epstein, J. (1994). Accelerating language
development through picture book reading. Jeurnal of Educational Psychology, 86,
235-243.

Zevenbergern, A. A., & Whitehurst, G. I. (2003). Dialogic reading: A shared reading
intervention for preschoolers. In S. Stahl, A. Klock & E. Bauer (Eds.) On Keading
Books to Children, Parents and Teachers. (pp.177-200). New York, NY: Erlbaum
Publishers.

Huebner, C., & Meltzoff, A. (2005, May/June). Intervention to change parent-child

reading style: A comparison of mstructional methods. Journal of Applied
Developmental Psychology, 26 (3), 296-313.
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Kaderavek, J., & Justice, L. (2002). Shared storybook reading as an intervention context.
American Journal of Speech-Language Pathology, 11, 395-406.

Morrow, L. M. (1989). Using story retelling to develop comprehension. In K. Muth (Ed.),

Children’s comprehension of text (pp. 37-58). Newark, DE: International Reading
Association.

McCormick, C., Throneburg, R., & Smitley, J. (2002). A Sound Start. New York: Guilford
Press.

Adams, M., Foorman, B., Lundberg, 1.,& Beeler, T. (2004). Phonemic Awareness in
Young children. Baltimore: Paul H. Brookes.
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year-old children. Applied Psycholinguistics, 13, 485-514.

Clay, M. M. (19835). Early detection of reading difficulties (3™ ed.). Auckland, New
Zealand: Heinemann.
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NAEYC (1993). A Conceptual Framework for Early Childhood Professional
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Reading Association.
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SCHOOL DISTRICT OF LANCASTER

Office of Teaching and Learning
Carter and MacRae, 3. Floor
25171 S. Prince Street

Lancaster, Pennsyivania 17603

Dear USDE Grant Review Team,

We are writing to express our enthusiastic support for School District of Lancaster’s 2008
Early Reading First application. Thank you for the opportunity to apply for this funding,
which are confident will continue to bolster the District’s hlgh-quahty preschoo]

program.

As a preschool teacher and an assistant, we have seen first-hand the vital improvements
Lancaster’s 2003 ERF grant has made possible: More of our students are entering
kindergarten equipped with the necessary literacy skills, and our staff are better versed in
strategies to promote student success.

Additional Early Reading First funding will enable the District to continue transforming 4
of our preschool centers into models of early childhood excellence by enabling us to offer
full-day, full year programs that. specifically address the needs of our large population of
English Language Leatners.

We are committed to attending all necessary professional development for a new Early
Reading First program, to participating in coaching, and to using our increased
knowledge in the classroom to improve our students’ literacy skaills.

Sincerely,

(b)(6)

Diane Lecnard
Julia Garcia Rosado

ABDVANCING LEARNING IN LANCASTER

O

Equal Education Opportunities TO GETHER WE CAN
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SCHOOL DISTRICT OF LANCASTER

Office of Teaching and Learning
Carter and MacRae, 3°, Floor
257 S. Prince Street

Lancésten Pennsylvania 17603

Dear USDE Grant Review Team,

I am writing to you to express my firm support and commitment to the success of School
District of Lancaster’s 2008 Early Reading First proposal. Thanks for an ERF award in
2003, School District of Lancaster staff members have deepened our knowledge of
effective instructional strategies related to the learning environment and the oral language
and literacy development of our young children.

Additional Early Reading First funding will enable the District to continue transforming 4
of our preschool centers into maodels of early childhood excellence by enabling us to offer
full-day full year programs that speciﬁcally address the needs of our 1arge population of
English Language Learners.

As the Project Director for the application, and as the District’s Coordinator for Early
Childhood Education, I am personally committed to establishing and convening the ERF
Advisory Committee and Leadership Team; maintaining ERF staff; coordinating and
facilitating all professional development associated with the grant. I am looking forward
to the opportunity to help-ensure all of our students enter kindergarten with the
foundation. they need to succeed in elementary school and beyond.

Sincerely,

(b)(6)

Traci A. Seoit

ADVANCING LEARNING IN I.:&NEAS'I‘ER

Equal Education Opporiunfﬁes TOGETHER WE CAN
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SCHOOL DISTRICT OF LANCASTER

Office of Teaching and Learning
Carter and MacRae, 3™. Floor

251 S. Prince Street
Lancaster, Pennsylvania 17603

Dear USDE Grant Review Team,

[ am writing to you to express my firm support and commitment to the success of School
District of Lancaster’s 2008 Early Reading First proposal. Thanks to an ERF award in
2003, School District of Lancaster staff members have deepened our knowledge of
effective instructional strategies related to the learning environment and the oral langnage
and literacy development of our young children.

Additional Early Reading First funding will enable the Disfrict to coniinue transforming 4
of our preschool centers into models of early childhood excellence by enabling us {o offer
full-day full year programs that specifically address the needs of our large population of
English Language Learners.

In my position of Coordinator of Testing, Research and Evaluation, I am personally
committed to serving on the Early Reading First Advisory Committee, helping this body
set policy, analyze assessment data, evaluate recent activities and suggest program
improvements. Ilook forward to the opportunity to use my expertise in data analysis to
help ensure all students enter kindergarten with the literacy skills they need to succeed in
elementary school and beyond.

Sincerely,

(b)(6)
Michael W, Youné /

ADVANCING LEARNING IN LANCASTER

@i

Equal Education Opportunities TOGETHER WE CAN
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Title: Student Family Liaison

Qualifications:

1. Bachelor’s degree in social work or related field.

2. Bilingual

3. 2-3 years working in human services in Lancaster, Pa.
4. Excellent verbal and written skills.

5. Ability to keep confidential records on clients.

6. Available to work flexible schedule including some evenings.

Job Goal:

The student and family liaison will work with students and families to increase early
literacy and language outcomes while providing connections to local social service
agencies as needed.

Essential Functions:

1. Increase social and emotional functioning and awareness/connections to local social
Services

2. Ensure connections with social service agencies through intensive case management.

3. Attend school based meetings

4. Facilitate parent workshops and meetings at school.

5. Work with parents to develop or improve parenting skills.

6. Create literacy network within the commumnity.

7. Coordinate and facilitate parent child take home literacy activities.

Reports to: ERF Coordmator

Marginal Functions:
1. Work with students in leaming settings.
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June 6, 2608

Franklin and Marshall College’s Cenier for Opinion Research (COR), as the contracted
local evaluator of the School District of Lancaster’s Early Reading First program, will
design and implement a thorough evaluation of the project in collaboration with project
stakeholders. COR is committed to collecting and analyzing data related to this project,
and will report findings to project partners to inform decision making and drive the work.
COR recognizes the necessity for continual collaboration among local partners for
continuous program improvement and to best serve the students and families of the
School District of Lancaster.

o

Berwood Yost, Director

Center for Opinion Research
Franklin and Marshall College

P.0O.Box 3003 .
Lancaster, PA 17604

Berwoon A. YosT, DIRECTOR
FLoyn InsTiTuTE FOor Pustic Poicy Frankun & Manrssatt ColLeGE PO Box 3003 LAnCASTER, PENNSYLvANIA 170604-3003
Oreice: 717.291.3922  Eax: 717.358.4666 E-MALL: BYOST@raNoMEDL  Wes: OPINION.FANDM.EDU
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RESTRICTED INDIRECT COST RATE CERTIFICATION

APPLICABLE TO FISCAL YBEAR JULY 1, 2008 THROUGH JUKE 30, 2009
BASED ON ANNUAL FINANCTIAL REPORT FOR YEAR ENDING JUNE 30, 2007

Commonwealth of Pennsylvania 1-13-36-400-2
Labor, Education., and Community Services Lancaster SD
Comptrolleris Office

P.0. Box 60310

Harrisburg, PA 17106

-------------------------- dmmmrrrccsceesd ALLOCATIONS (wvececermerrrersscscasumaatcas et cdubrm e 4 m— -
Func-0bj Descriptica Amount
1000 -~ 0006 Instruction 88,333,713.37
2100 - 000 Support Services - Pupil Personnel 6,952,057.85
2200 - 000 - Instructional Staff S,08586,742.49
2300 - 000 - Administracion 7,417,576.5%
2400 - 000 -~ Pupil Health 1,456,137.13
2500 - 000 - Business 1,473,050.57
<600 - 39060 - Operation- & Maint $,747,347.85
2700 - 000 - Student Transp Sves 1,968,424.20
2800 -~ 000 - Central 3,645,836.59
2900 - 000 - Othexr Support Service 152,357.86
3000 - 000 Oper of Non-Instxuckt Sves . 1,963,719.81
4000 - 000 Facilities Acguisition, Constr & Improv 0.00
5100 « 000 Cther Financing Uses - Debt Service 10.330,292.24
5200 -~ 000 - FPund Transfers 0.00
Total Oper Expenses - Pood Svc Pund 4,365,504.00
- Oth Enterprise Fund 0.00
Total Allocations --+~-cessnuvmscmcnvvomnex > A 142,864,760.35
memsscemmmssmescrencccncaccccacnenaccane)> BLIMINATIONS J<-r=ererevresvecrsrerer-m~ecasesesrme--=vase
Func~0bi Degcription General Fund Expenditures Amount
1000 - 322 Instruction -~- Prof Edu Sv¢ IU 643,141.90
- 323 Instruction - Prof Edu Sve - Oth Edu Agy 0.00
- 560 Instruction - Tuition 3,603,104.58%
- 700 ‘ - Property 1,452,346.08
1200 =~ 594 - Spec Prog - IU Svc 56,951.986
1300 - 322 Spe EIS - IUS Sve - Prof Bd 0.00
- 323 Spc EIS - Other - Prof Bd 0.00
2100 - 760 Support Sve -~ Pup Per ~ Property 2,804.91
2200 -~ 700 - Ins Stf - Property 196,404.65
2300 - 7090 - Admin - Propercy 63,624.33
- 820 - Judgements 0.040
2400 - 700 - Pup Hith - Property 4,388.15
2500 - 700 - Business - Property 19,994.00
2600 - 700 - Op & Mnt - Property 181,5235.20
2740 - 700 - Stu Trn Sves - Property ¢.00
2800 -~ 700 - Centyral - Property 43,562.86
2900 - 655 - Oth Sup Sves - IU Withhold 54,516.62
- 596 - IU Dir Pay D.00
- 700 - Property 0.00
2590 - B99 - Pass Thru 40,083.17
3000 - 700 Cper of Non=Instzuct Serv - Property 38,640.26
3100 - 571 Food Serv Mgmt - Food .00
- 630 - Food 2,147,623.1¢%
1000 - 000 Facilities Acquisition, Constr & Improv 0.60
5100 - 000 Oth Fin Uses ~ Debt Serv 10,330,292.24
5220 - 000 - Fund Tran - Spec Rev . .00
S230 - 0G0 - Cap Fxoj .00
5240 - 000 - Debt Serv 0.00
5250 - 000 - Enterprise 0.00
5260 - 000 - Intinl Serv .00
5270 = 000 - Trust & Agncy 0.00
5280 - Q00 - Agtivity Fund 0.00
Depreciation - Food Sve Fund 53,031.00
- Other Enterprise 0.C0
Ciaims + Judgements - Food Sve Fund 0.00
~ Qrher Enterprise .00
Total Eliminations ---=-----wsw-cc-a- » B 18,932,455.74
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Commonwealth of Pennsylvania
Labor, Bducation, and Community Services

ZESTRICTRD INDIRECT COST RATE CERTIFICATION
L)

APPLICABLE TO PISCAL YEAR JULY 1, 2008 TEROUGE JUNE 30, 2009

Comptroller's Cffice
P.O. Box 60310
Harxisburg, PA 17106

BASED ON ANNUAL FINANCIAL REPORT FOR YEAR ENDING JUNE 30.

2007

1-13-36-400-2
Lancaster SD

A 142,864,760.35

meETesamtrwensscaa bR LR L emacanrscad ALLOCATIONS Comemccwccnanax - U
Pune-0b7 Deacription Amount
1000 - 000 Instruction 88,333,713.37
2100 - 000 Support Services - Pupil Personnel &,952,057.85
2200 ~ 000 - Instructional Staff 5,056,742.49
2300 - 000 - Administration 7.417,576.59
2400 - 000 - Pupil Health 1,458,137.13
2500 - 000 - Business 2,473,080.57
2600 - 00O - Operation & Maint 8.747.347.85
2700 - 00D -~ Sctucdient Transp Sves 1,963,424.20
2800 - 000 - Central 3,645,836.59
2900 - DOO - Other Support Sexrvice 152,357.86
3000 -~ DOOD Oper of Non-Instruct Sves i 1,563,719.51
4000 = {00 Facilities Acquisition, Consty & Improv 0.00
5100 - 000 Other Financing Uses - Debt Service 10,3320,292.24
5200 - 000 . - Fund Transfers ¢.00
Total Oper Expenses - Food Sve Fund 4,365,504.00
- Oth Enterprise Fund 0.00
Total Allocationg ----------—-r-ccccnccn-. >
--------------------------------------- » EBLIMINATIONS <(evreecreceacscreccca-reessnsscccaacacaceannrans
Frunc=0bj Description Gaueral PFund Expenditures Amount
1000 - 322 Instruction - Prof Edu Sve IU 643,141.90
- 323 Instruction - Prof Edu Svc - Oth Bédu Agy 6.0Q
- 560 Inzstyruction - Tuition 3,603,104.55
- 700 - Propertcy 1,452.346.08
1200 - 554 - Spec Prog - IO Sve¢ 56,951.96
1300 - 322 Spc EXIS - IUS Svc - Pref Ed D.00
- 323 Spc EIS -~ Qther - Prof Ed 0.00
<100 - 700 Support Svec -~ Pup Per ~ Property 2,804 .91
2200 - 700 - Ins St - PYQperty 196,404 .65
2300 - 700 - Admin - Property 63,624 .33
- 820 - Judgements 0.00
24900 ~ 700 - Pup Hlth - Propexty 4,388.15
2500 - 700 ~ Business - Property 19,994.00
2600 - 700 - Op & Nnt - Property . 181,535.90
2760 - 700 - Stu Trn Sves - Property 0.00
2800 - 700 - Central - Property 43, 562,86
2500 - 595 - Oth Sup Sves - IU Withholéd 54¢,916.02
- 596 - I Dir PFay G.00
- 700 - Property ¢.00
2980 - 839 - Pass Thm 40,093.17
3000 - 700 Oper of Non-Instyucet Serv - Propertly 38,640.26
3200 - 571 Food Serv Mgmt - Food 0.00
- &30 - Food 2,147,623.16
4000 - 000 Pacilities Acquisition, Constr & Improv 0.00
5100 - Q00 Oth Fin Uses - Debt Serv - 10,3390,2592.24
5220 - 000 - Fund Tran - Spe¢ Rev 0.00
8230 -~ 000 - Cap Proj .00
5240 - 008 - Debt Serv 0.00
5280 - 000 - Enterprise 0.00
5260 - 000 - Intrnl Serv 6.00
S270 -~ 000 « Trust & Agncy 0.00
8280 - 000 - - Activity Fund 0. 00
Depreciation - Food Svc Fund 53,031.00Q
- Qrher Enterprise 0.00
Claims + Judgements - Food Sve Fund 0.00
0.00
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Budget Narrative

Budget Narrative

Attachment 1:
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