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Executive Summary

Among students who enrolled in postsecondary
education for the first timein 1995-96, about one-
third had waited a year or more after graduating
from high school to attend.* Students who delay
their postsecondary enrollment may do so for
NUMeErous reasons. Some may not be academically
prepared to attend or have the financial resources
necessary to enroll. Others may servein the
military first, find employment, or start afamily
before enrolling. Students who delay enrollment
for along period of time are likely to enroll to
advance in or change their careers. For whatever
reasons students wait to enroll in college, those
who do delay are at considerable risk of not
completing a postsecondary credential when
compared with their peers who enroll immediately
after high school graduation (Carroll 1989; Tuma
and Geis 1995; Berkner, Cuccaro-Alamin, and
McCormick 1996; Horn 1996; Berkner, He, and
Forrest Cataldi 2002). However, it may not be
entirely appropriate to compare the outcomes of
delayed entrants with those who attend college
right after high school. This study shows that the
two groups differ in many respects, especially in
their academic preparation for college and their
educational objectives. Furthermore, delayed
entrants are not a homogeneous group. Students
who delay postsecondary enrollment may rangein
age from 18 to 80, and those who delay a short
amount of time may have very different reasons
for enrolling than those who delay a decade or
more.

! Beginning Postsecondary Students Longitudinal Study
(BPS:96/01)

219992000 National Postsecondary Student Aid Study
(NPSAS:2000)

The purpose of thisreport isto provide a
profile of students who delay their postsecondary
enrollment and then to distinguish among students
who delay their postsecondary enrollment with
respect to how long they wait to enroll. In
particular, it addresses the ways in which those
who delay a shorter amount of time differ from
those who delay longer in terms of their
demographic characteristics, why they enroll,
where they enroll, the types of programs or
degrees they pursue, and their likelihood of
earning a credential.

The data used for this study come from three
sources. The 19992000 Nationa Postsecondary
Student Aid Study (NPSAS:2000) is used to
provide a snapshot of the demographic and
postsecondary enrollment characteristics of al
undergraduates who delay enrollment. The
National Education Longitudinal Study of 1988
(NEL S:88/2000) is used to examine the high
school academic preparation of 1992 high school
graduates who delayed postsecondary enrollment,
and the 1996/01 Beginning Postsecondary
Students Longitudina Study (BPS:96/01) is used
to analyze the experiences of delayed entrantsin
their first postsecondary enrollment with respect to
how long they waited to enroll and how likely they
were to complete their postsecondary education.

The key variable in this study is an indicator of
whether students delayed their postsecondary
enrollment. The variable was computed by
subtracting the calendar year of high school
graduation from the calendar year of
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postsecondary enrollment.? Students who do not
delay their enrollment are typically those who
graduate from high school in June and enroall in
postsecondary education the following September.
However, because the delayed enrollment variable
is derived only from the calendar years of the two
pointsin time, asmall percentage of cases (about 2
percent) are coded as having delayed 1 year when
the length of delay is actually lessthan ayear,
typically a semester.

The analysis uses standard t tests to determine
statistical significance of differences between
estimates, one-way Analysis of Variance
(ANOVA) to detect trends and to control for
multiple paired comparisons, and a multivariate
analysis to control for the common variation of
related independent variables. All differences
noted in the text are statistically significant at the p
< .05 level. (See appendix B for more information
about data and methods.) The analysis presented in
thisreport is entirely descriptive in nature. While
associ ations are noted and discussed, no causa
inferences should be made.

An Overview of Delayed Entrants

Delayed entrants are by definition older than
students who enroll in postsecondary education
immediately after graduating from high school.
Therefore, delayed entrants would be expected to
have gained life experiences related to age such as
family formation. Yet in addition to these
experiences, the findings from the NPSA S data
illustrate sharp contrasts between delayed and
immediate entrants in terms of other demographic
characteristics. Compared with students who

% The actual dates of high school graduation and
postsecondary enrollment, which include months and years,
were missing in too many cases to provide reliable estimates;
however, it was possible to impute the year if it was missing
based on the students' age and other timing information.

enrolled in postsecondary education immediately
after high school graduation, delayed entrants
were more likely to come from low-income
families,” to be single parents, to be Black and
were less likely to be White (figure A). Delayed
entrants also were more likely than immediate
entrants to be Hispanic, American Indian, to have
parents who never attended postsecondary
education, and to speak alanguage other than
English as their primary language (table 1).

Students who delay their postsecondary
enrollment are more likely than those who do not
delay to follow a postsecondary enrollment path
focused on vocational training and short-term
programs. For example, in 19992000, compared
with undergraduates who enrolled immediately
after high school, delayed entrants were more
likely to attend public 2-year colleges and private
for-profit institutions (figure B). Similarly,
delayed entrants were more likely than immediate
entrants to be enrolled in programs leading to
vocational certificates and associate' s degrees and
lesslikely to bein bachelor’ s degree programs
(figure C). Postsecondary attendance and work
patterns also differed between the two groups.
Delayed entrants were less likely (or able) to
attend classes on afull-time basis (figure D) and
were more likely than immediate entrants to work
more than 30 hours aweek while enrolled in
school (figure E).

Taken together, these findings from the NPSAS
data, which provide a snapshot of all
undergraduates in 1999-2000, indicate that
delayed entrants begin their postsecondary
education at arelative disadvantage compared
with their peers who enroll in postsecondary
education immediately after high school

4 The income finding is based on family income for students
who are considered dependents (typically those under age 24).
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Figure A. Percentage of 19992000 under graduates with various student characteristics, by timing of
postsecondary enrollment

Pi)gent ONo delay @ Delayed 1 or more years

80 ~
60

70
62
52
i 30 29
40 22 26 20 16
> il R
; —im i

Low family Neither parent White, non-  Black, non- Married with Single parents Non-English

income?! with Hispanic Hispanic children or primary
postsecondary other language
education dependents

Various student characteristics

!Based only on dependent students’ (typically age 24 or younger) family income.
NOTE: Standard error tables are available at http://nces.ed.gov/das/library/reports.asp.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000 National Postsecondary Student

Aid Study (NPSAS:2000).

FigureB. Percentagedistribution of 19992000 undergraduates type of first institution, by timing of
postsecondary enrollment

Per cent ONo delay @ Delayed 1 or more years
100 -
80 -
56
60 - 55
w0 29
20 - 5 11 8 7
0 —{ =
Public 2-year 4-year For-profit Other *

Type of first institution

L All other types of institutions including public less-than-2-year and private not-for-profit less-than-4-year institutions.
NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/das/library/

reports.asp.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000 National Postsecondary Student

Aid Study (NPSAS:2000).
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FigureC.

Per centage distribution of 1999-2000 under graduates degree program, by timing of
postsecondary enrollment

Per cent ONo delay @Delayed 1 or more years
100
80 A
60 - 46 >
40 - - 3 26
20 - 4 5 9 ,—|
0 —
None Vocational Associate's Bachelor's
certificate degree degree
Degree program

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/das/library/

reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000 National Postsecondary Student
Aid Study (NPSAS:2000).

FigureD.

Per centage distribution of 1999-2000 under graduates attendance status, by timing of
postsecondary enrollment

Per cent ONo delay @ Delayed 1 or more years
100 -

80 60

60 - 39

40 23 26

20 - 14 12 14 13

0 [ 1 ]
Exclusively Mixed full/ Half-time Lessthan
full-time part-time half-time
Attendance status

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/das/library/

reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000 National Postsecondary Student
Aid Study (NPSAS:2000).
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FigureE. Percentagedistribution of 1999-2000 undergraduates employment intensity while enrolled,
by timing of postsecondary enrollment

Per cent ONo delay @ Delayed 1 or more years
100 -
80 -
60 47 54
33
i 28
40 19 19
0 I
0
Did not work 30 hours or less More than 30 hours

Employment intensity while enrolled

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/das/library/

reports.asp.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000 National Postsecondary Student

Aid Study (NPSAS:2000).

graduation. They are more likely to come from course completed,” the overall academic intensity
low-income families, their parents are less likely of students’ high school curriculum,® and their

to have attended postsecondary education, and college readiness.” In all three measures delayed
they are more likely to have family responsibilities  entrantstrailed their counterparts who did not

of their own. Once they enroll in postsecondary delay.

education, delayed entrants spend less time

attending classes and more time working while In mathematics coursetaking, one-quarter of
enrolled and are more likely to pursue vocational delayed entrants completed courses no higher than
training and short-term credentials. those identified as nonacademic (such as remedial

or business mathematics), compared with 7
percent of immediate entrants (figure F).
High School Dropout Risk Factors and Conversely, nearly half of immediate entrants (49
Academic Preparation percent) completed an advanced mathematics
course (i.e., beyond algebra 2), compared with 15

The NELS dat ide evid f notabl
e aproviae evidence or no e percent of delayed entrants.

differences between delayed and immediate
entrants with respect to their high school academic
experiences. The analysis examined 1992 high
school graduates who enrolled in postsecondary
education by 2000, the time of thelast NELS
follow-up, and focused on three measures of

academic preparation—highest mathematics 5 Developed by Burkam and Lee (2003).

® Developed by Adelman (1999).
" Developed by Berkner and Chavez (1998).

Substantia differences between the two groups
were a so evident when examining the overall
intensity or rigor of students’ high school

Vil
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FigureF. Among 1992 high school graduateswho enrolled in postsecondary education by 2000, the
per centage distribution of highest level of mathematics cour ses completed, by timing of

postsecondary enrollment

Highest level of mathematics cour ses

No delay
7%

49%

44%

Delayed 1 or more years

15%

60%

O None or nonacademic courses
@ Courses through algebra 2
B Any advanced course (beyond algebra 2)

NOTE: Standard error tables are available at http://nces.ed.gov/das/library/reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal Study of

1988 (NEL S:88/2000).

curriculum. One-quarter of delayed entrants scored
in the bottom 20 percent of the academic intensity
measure, compared with 8 percent of immediate
entrants (figure G). Conversely, 29 percent of
immediate entrants scored in the top 20 percent,
compared with 7 percent of delayed entrants.

Consistent with their lower levels of academic
preparation, nearly 6 in 10 delayed entrants (59
percent) were not academically prepared to
undertake 4-year college-level work (figure H).
The same was found for one-quarter of immediate
entrants. Moreover, for those students who were

viii

qualified, 1 in 10 delayed entrants were in the top
25 percent, compared with just over 4in 10 (44
percent) of immediate entrants.

Duration of Delay

Figure | displays the timing of enrollment and
median ages for students who first enrolled in
postsecondary education in 1995-96. Delayed
entrants were relatively evenly distributed across
the four time periods: 9 percent delayed no more
than 1 year, 8 percent delayed 2—4 years, 7 percent
delayed 5-9 years, and 12 percent waited 10 or
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FigureG. Among 1992 high school graduateswho enrolled in postsecondary education by 2000, the
per centage distribution of academic curriculum intensity level, by timing of postsecondary

enrollment

1
High school academic curriculum intensity level

No delay
8%

63%

Delayed 1 or more years
7%
25%

69%

O Bottom 20 percent @ Middle 60 percent B Top 20 percent

High school academic curriculum intensity level is acomposite measure of students' highest level of mathematics, total
mathematics credits, total Advanced Placement courses, total English credits, total foreign language credits, total science
credits, total core laboratory science credits, total social science credits, and total computer science credits. For more

information, see Adelman, Daniel, and Berkovits (2003).

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/dad/library/

reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal Study of

1988 (NEL S:88/2000).

more years after high school graduation to enroll
in postsecondary education.? How long delayed

8 For the remainder of the analysis, the results presented are
based entirely on data from the BPS longitudinal study of
students who first began their postsecondary studiesin the
1995-96 academic year. Unlike the NPSAS sample, BPS does
not include students who had enrolled in postsecondary
education before their current enrollment (i.e., excludes
returning students). And unlike NEL S, the BPS cohort
represents all beginning postsecondary students regardless of
how long they waited to enroll. The postsecondary
experiences captured by the BPS survey, therefore, represent
the very first postsecondary enrollment after graduating from
high school, regardless of how many years el apsed between
high school graduation and postsecondary enrollment.

entrants waited to enroll in postsecondary
education varied with demographic characteristics,
enrollment status, reasons for enrolling, and the
likelihood of finishing a credential.

Student Characteristics

Because of their age differences, one expects
delayed entrants as awhole to differ from
immediate entrants in terms of family formation
and the likelihood of having children. Y et even
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FigureH. Among 1992 high school graduateswho enrolled in postsecondary education by 2000, the
per centage distribution of a measure of 4-year college qualification, by timing of postsecondary
enrollment

Pifggnt ONo delay @ Delayed 1 or more years

80 ~

59
60 - a
04 o

20 - 16 19 17 43 10
0 | | | | | | I

Not qualified Bottom 25 percent  Middle 50 percent ~ Top 25 percent

College qualification®

! College qualification is a composite index of 4-year college readiness or qualification based on five possible measures of
academic performance: cumulative academic coursework GPAS, senior class rank, the NELS 1992 test scores, and the SAT and
ACT college entrance examination scores.

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/dad/library/
reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal Study of
1988 (NEL S:88/2000).

Figurel. Percentagedistribution of 1995-96 beginning postsecondary students, by number of years
between high school graduation and first postsecondary enrollment, and median age

10 or more years (12%)
Median age 37

5-9 years (7%)
Median age 25

2-4 years (8%)
Median age 21

1 year (9%)
Median age 19

No delay (66%)
Median age 17

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/dag/library/
reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students
Longitudinal Study (BPS:96/01).



http://nces.ed.gov/das/library/
http://nces.ed.gov/das/library/

Executive Summary

when comparing delayed entrants who are
relatively young (i.e., those who delayed less than
5 years) to immediate entrants, marked differences
were apparent. For example, about one-fifth of the
youngest delayed entrants—those who delayed no
more than 1 year (median age 19)—and nearly
one-third of those who delayed 2—4 years (median
age 21) had children or were responsible for other
dependents, compared with 2 percent of
immediate entrants.” These findings indicate that
even relatively young delayed entrants have
considerable family responsibilities.

The length of time students delayed
postsecondary enrollment also varied by income
level (table 5)."° Based on their age and length of
time in the labor market, one would expect those
who delayed 5 or more years to have higher
incomes than those who delayed a shorter period
of time. Thiswas clearly observed: 42 percent and
38 percent, respectively, of those who delayed 1
year or 24 years were in the lowest income
group, compared with 26 percent and 17 percent,
respectively, of those who delayed 59 years or 10
or more years. Thus, even though delayed entrants
as awhole were generally more likely than those
who did not delay to be in the lowest income level,
as the duration of delay increased, the likelihood
of being in the lowest income level declined.

In addition to income group differences, the
proportion of White students increased with the
duration of delay, from 62 percent of those who
delayed no more than 1 year to 78 percent of those

9 See hottom of table 4 (“1ndependent with dependents”) for
proportion of students with children or dependents.

1% |n this analysis, the income distribution is based on family
income for dependent students (i.e., those students who are
considered financially dependent on their parents for financial
aid purposes) and student income for those who are
independent. As discussed above, about three-quarters of
those who delayed enrollment by 1 year were dependent, as
were about one-half of those who delayed 2—4 years, while
students who delayed 5 or more years were nearly all
independent.

Xi

who delayed 10 or more years. So asthetime
between high school graduation and postsecondary
enrollment went up, the likelihood of being in the
lowest income level declined while the likelihood
of being White increased. These patterns suggest
that younger delayed entrants (i.e., those who
delayed less than 5 years) tend to be at a greater
socioeconomic disadvanage than those who
delayed longer.

Enrollment Characteristics

When examining programs of postsecondary
study among delayed entrantsin relation to the
length of time they waited to enroll, clear patterns
emerged. For example, the likelihood of being
enrolled in abachelor’ s degree program declined
with each successive delay group from 30 percent
among those who delayed a year to 8 percent of
those who delayed 10 or more years (table 6).
Conversely, the longer students delayed
enrollment, the more likely they wereto be
pursuing a program |leading to a vocational
certificate, from about one-quarter (23 percent) of
those who delayed ayear to nearly one-half (45
percent) of those who delayed 10 or more years.
Delayed entrants reported relatively high
educational expectations, but they also varied by
length of delay. When asked to report the highest
level of education they ever expected to complete,
nearly 6 in 10 delayed entrants reported
aspirations for abachelor’s degree (28 percent) or
an advanced degree (29 percent). Aspirations for
advanced degrees, however, declined with the
length of time between high school graduation and
postsecondary enrollment—from 42 percent of
those who delayed 1 year to 13 percent of those
who delayed a decade or more—while aspirations
for credentias below a bachelor’ s degree
increased proportionately from 13 percent to 48
percent as delay increased. The resultsindicate
that as delayed entrants age, they tend to look to
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postsecondary education for vocational training,
while those who delay shorter periods of time
continue to report aspirations for bachelor’s or
even advanced degrees.

Why They Enrolled

When asked why they decided to enroll in
postsecondary education, students who delayed
enrollment reported various reasons as important,
most of which were related to job training and
career advancement. Reasons varied with how
long delayed entrants waited to enroll. For
example, reporting the need for training to enter
the workforce declined as the duration of time
between high school graduation and postsecondary
enrollment increased (table 8). Conversely,
students who reported enrolling in postsecondary
education to change careers or improve job skills
were more likely to do so as the duration of time
between high school graduation and postsecondary
enrollment increased.

Overall Persistence and Attainment

Aswas found in earlier research, the results
from this study confirmed that students who delay
their postsecondary enrollment earn postsecondary
credentials at lower rates than their peers who
enroll immediately after high school. Among
1995-96 beginning postsecondary students, 40
percent of delayed entrants had earned some kind
of postsecondary credential within 6 years,
compared with 58 percent of immediate entrants
(table 9). In contrast, 47 percent of delayed
entrants were not enrolled in 2001 and had not
earned a credential, compared with 27 percent of
immediate entrants. However, this study was more
concerned with the association between length of
delay and educational outcomes among delayed

Xii

entrants. For example, asthe length of delay
between high school graduation and college
enrollment increased, the likelihood of attaining a
bachelor’ s degree within 6 years declined.
However, degree goals differed among groups
who delayed shorter and longer periods of time.
Therefore, it was necessary to conduct a
multivariate analysisin order to control for
differing degree goals and other factorsrelated to
the duration of delay.

When taking into account length of delay as
well as the common variation of variables related
to both delayed enrollment and degree completion
(including gender, race/ethnicity, institution
attended, attendance status, degree program,
educational expectations, and remedial
coursetaking), the likelihood of delayed entrants
completing a postsecondary credential or still
being enrolled was significantly lower than
immediate entrants only for those who delayed no
more than 1 year, while the results for students
who delayed longer periods of time were not
statistically significant (table 11).

Conclusions

The results of this study demonstrate that
students who delay their postsecondary enrollment
ayear or more after high school graduation differ
fundamentally from those who enroll immediately.
Early on, delayed entrants are more likely to have
family and educationa experiences that place
them at greater risk of not completing their
postsecondary education. When delayed entrants
enroll in postsecondary education, they do so
primarily to gain or enhance their work skills and
tend to enroll in shorter term vocational programs
rather than in bachelor’ s degree programs.
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Y et delayed entrants are not a homogenous
group. Who they are and what kinds of
postsecondary programs they pursue varied with
how long they waited to enroll. In general, the
findings from this study indicated that as the
length of delay increased, students were more
likely to be White, lesslikedly to be in the lowest
income group, and more likely to enroll in
programs leading to vocational certificates.

While delayed entrants as a whole were much
less likely than immediate entrants to complete a
postsecondary degree or to remain enrolled for 6
years, results of the multivariate analysisindicate

Xiii

that students who delayed the shortest amount of
time—no more than 1 year after high school
graduation—remained significantly lesslikely
than immediate entrants to complete a degree,
while the results for those who delayed longer
were not significant. Students who delay no more
than ayear are typically 19 years old when they
enroll in college and about 1 in 5 already have
children. Nevertheless, despite their relative
disadvantages, 43 percent of students who delayed
their enrollment no more than 1 year had
successfully completed a postsecondary credential,
including one-fifth who earned a bachelor’ s degree
in 6 years.



Foreword

This report describes the characteristics and outcomes of students who delay enrollment in
postsecondary education. It covers the ways in which the demographic, enrollment, and
attendance patterns of students who delay postsecondary enrollment differ from their peers who
enroll immediately after high school graduation. In addition, the report discusses how students
who delay a shorter amount of time differ from those who delay longer.

Thisreport is based on data from the 1999-2000 National Postsecondary Student Aid
Study (NPSAS:2000), the National Education Longitudinal Study of 1988 (NEL S:88/2000), and
the 1996/01 Beginning Postsecondary Students Longitudinal Study (BPS:96/01). NPSAS:2000 is
the fifth in a series of surveys conducted by the U.S. Department of Education. Each NPSASisa
comprehensive nationwide study to determine how students and their families pay for
postsecondary education.

NELS:88/2000 is alongitudinal study of a cohort of students who were in the 8th grade in
1988. These students were followed up in 1990, 1992 (when most had finished high school),
1994, and 2000 (about 8 years after most had graduated from high school). The NELS data are
used to compare the academic preparation of students who enroll in college immediately after
high school graduation with those who delay their enrollment.

The BPS survey isalongitudinal component of the 1996 NPSAS, a nationally
representative sample that includes students enrolled in all types of postsecondary institutions.
The BPS:96/01 cohort consists of students in the NPSA S:96 sample who were identified as
having enrolled in postsecondary education for the first time during the 1995-96 academic year.

The estimates presented in the report were produced using the NCES Data Analysis System
(DAYS), aweb-based software application that allows users to specify and generate tables for the
NPSAS:2000, NEL S:88/2000, and BPS;96/01 surveys. The DAS produces the design-adjusted
standard errors necessary for testing the statistical significance of differencesin the estimates.
The DAS for NPSAS:2000, BPS:96/01, and other NCES surveys, aswell as many descriptive
methodology reports, can be accessed from the NCES website (http://nces.ed.gov/DAS). For
more information on the DAS, consult appendix B of this report.
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Many people do not enter postsecondary education immediately after high school
graduation. Among all undergraduates enrolled in 1999-2000, for example, just over one-third
(37 percent) waited at least 1 year to enroll.* Previous research based on earlier data has shown
that students who delay their postsecondary enrollment are very different from those who enrall
immediately after high school (Horn and Premo 1996; Horn 1996). In addition to being older,
delayed entrants enroll in college with fewer resources than other students (e.g., they are more
likely to be from low-income families), and they are more likely to be Black and lesslikely to be
White. Delayed entrants also are more likely to have family responsibilities and to be single
parents. These earlier studies have aso shown that when delayed entrants enroll in postsecondary
education, they are more likely than their peers who do not delay to attend public 2-year colleges
and less likely to attend 4-year institutions. All of these characteristics are related to lower rates
of postsecondary degree completion (Berkner, Cuccaro-Alamin, and McCormick 1996; Horn
1996; Berkner, He, and Cataldi 2002). As aresult, students who delay enrollment are at greater
risk of not completing their postsecondary education than their counterparts who enroll
immediately after high school graduation (Carroll 1989; Tuma and Geis 1995; Berkner, Cuccaro-
Alamin, and McCormick 1996; Horn 1996; Berkner, He, and Cataldi 2002).

While these studies have demonstrated the relative disadvantage of students who delay
enrollment in general, they were based on earlier data and delayed enrollment was not the focus
of the analysis. Students may delay enrollment for many different reasons. Some may not be
academically or financially prepared to attend, others may serve in the military or try working
first, and still others may not be interested in attending. Those who enroll in postsecondary
education many years after high school graduation may be changing careers or seeking
additional training to advance in their occupations.

By definition, delayed entrants are older than students who enroll right after high school.
However, students who delay postsecondary enrollment may range in age from 18 to 80,% and
those who delay a short amount of time may have very different reasons for enrolling than those
who delay a decade or more. The purpose of this report isto distinguish among students who
delay their postsecondary enrollment with respect to how long they wait to enroll. In particular,

119992000 National Postsecondary Student Aid Study (NPSAS:2000)
219992000 National Postsecondary Student Aid Study (NPSAS:2000).
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this report seeks to examine the ways in which those who delay a shorter amount of time differ
from those who delay longer in terms of why they enroll, where they enroll, the types of
programs or degrees they pursue, and their likelihood of earning a credential.

Specificaly, the study addresses the following questions:

e Who delays postsecondary enrollment, and how do they differ from those who do not
delay with respect to their demographic characteristics, high school academic
preparation, and postsecondary enrollment characteristics?

e How do students who delay a shorter amount of time (e.qg., 4 years or less) differ from
those who delay longer with respect to why they enrolled, where they enrolled, and
their educational experiences?

e How is the length of delay between high school graduation and postsecondary
enrollment related to the likelihood of completing a postsecondary credential ?

Data and M ethods

The data used for the study come from three sources. The 1999-2000 National
Postsecondary Student Aid Study (NPSA S:2000) is used to profile all delayed entrants who were
enrolled in the 1999-2000 academic year. The National Education Longitudinal Study of 1988
(NELS:88/2000) is used to analyze the high school academic preparation of students who delay
postsecondary enrollment, and the 1996/01 Beginning Postsecondary Students Longitudinal
Study (BPS:96/01) is used to examine the characteristics of delayed entrants and their likelihood
of completing their postsecondary education in relation to how long they waited to enroll.

NPSAS:2000 surveyed a nationally representative sample of al students enrolled in
postsecondary education in the 19992000 academic year. The NPSAS survey, whichis
conducted every 3 to 4 years, targets the population of all students enrolled in Title IV
institutions® in the United States or Puerto Rico between July 1 and June 30 in the given
academic year of the survey; in the case of NPSAS:2000, it isthe 19992000 academic year. The
institutional sampling frame is based on the previous year’s Integrated Postsecondary Education
Data System, Institutional Characteristics Survey (IPEDS-IC). A student list is provided by each
sampled institution. In NPSA S:2000, about 62,000 study respondents were sampled, of whom
about 50,000 were undergraduates. Of these students, a subsample of 44,500 students completed
a computer-assisted telephone interview (CATI). In addition to the CATI, NPSAS collects data
from many supplementary sources including the institution, the Pell grant file, the National
Student Loan Data System, and financial aid application files. The institutional response rate was

3 Title IV postsecondary institutions have an agreement with the Office of Postsecondary Education to participate in federal
student assistance programs.
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91 percent, and the overall weighted response rate for all students was 66 percent (see appendix
B for more detail about bias analysis and adjustment for bias). The analysis samplein this report
includes only undergraduates.

NEL S:88/2000 began with a nationally representative sample of 1988 8th-graders and
surveyed them every 2 years until 1994 and then again in 2000.* In spring 1992, when most of
the students in the NEL S:88 sample were 12th-graders, the second follow-up took place. This
survey focused on students' transition from high school to both the labor force and
postsecondary education. By the final 2000 follow-up, when most of the participants were 26
years old, it included over 12,000 completed cases, with aweighted response rate of 82.7
percent. The samplein this report includes 1992 high school seniors for whom high school
transcripts were collected and who had enrolled in postsecondary education as of the last follow-
up in 2000.° The analysis sample was further restricted to 1992 12th-graders who had completed
high school by August 31, 1992 (96 percent of 12th-graders for whom high school transcripts
had been collected).

BPS:96/01 is alongitudinal component of the NPSAS:96 survey. The survey consists of
students who were enrolled in postsecondary education for the first time in 1995-96 among those
who had participated in NPSAS:96.° The BPS survey began with a nationally representative
sample of approximately 12,000 students who were identified in NPSA S:96 as having entered
postsecondary education for the first time in 1995-96. The first follow-up took place 2 years
later in 1998, and the second follow-up was conducted in 2001, 6 years after the students had
enrolled in postsecondary education. All respondents to the first follow-up, aswell asa
subsample of nonrespondents in 1998, were eligible to be interviewed. About 9,000 students
were |located and interviewed, with a weighted response rate of 83.6 percent overall.

The key variable in this study is an indicator of whether students delayed their
postsecondary enrollment. The variable was computed by subtracting the calendar year of high
school graduation from the calendar year of postsecondary enrollment.” Thus, by definition, high
school dropouts are excluded. Students who do not delay their enrollment are typically those
who graduate from high school in June and enroll in postsecondary education the following

* For more information on NEL S:88/2000, consult U.S. Department of Education, National Center for Education Statistics,
National Education Longitudinal Sudy of 1988: Base-Year to Fourth Follow-up Data File User’s Manual (NCES 2002—-323)
(Washington, DC: 2002).

® The weight used allows for unbiased projections to 12th-graders in the spring of 1992 for whom high school transcripts had
been collected.

% For more information on BPS:96/01, consult U.S. Department of Education, National Center for Education Statistics, Beginning
Postsecondary Students Longitudinal Study: 1996-2001 Methodology Report (NCES 2002—-171) (Washington, DC: 2002).

" The actual dates of high school graduation and postsecondary enrollment, which include months and years, were missing in too
many cases in NPSAS to provide reliable estimates; however, it was possible to impute the year if it was missing based on the
students' age and other timing information (for more information, see the glossary in appendix A for the NPSAS variable
“DELAYENR").
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September. However, because the delayed enrollment variable is derived only from the calendar
years of the two pointsin time, a small percentage of cases (about 2 percent) are coded as having
delayed 1 year when the length of delay is actually less than a year, typically a semester. For
example, inthe NPSAS sample, if a student graduated from high school in June 1999 and
enrolled in college in January 2000, that student was identified as delaying for a year when in
fact they only delayed 6—7 months.

Only BPS data were used to analyze differences among delayed entrants with respect to
how long they delayed. This survey includes all students who enrolled in postsecondary
education for the first time in 1995-96. Therefore, it captures the first enrollment of all delayed
entrants, regardless of how long they waited to enroll. While all delayed entrants can be
identified in the NPSAS data, many of them have enrolled in postsecondary education more than
once. Delayed enrollment is based on students’ first postsecondary enrollment. Thus, there are
some NPSAS students identified as short-term delayed entrants who may have enrolled two or
three times and resemble long-term delayed entrants in age and experience. Because it is not
possible to disentangle the effects of delayed enrollment from multiple enrollments, the NPSAS
data were used only to provide a general profile of all delayed entrants (i.e., a snapshot of
delayed entrants among all undergraduates enrolled in 1999-2000).

For different reasons, the NEL S data, which were used to examine the high school
academic preparation of delayed entrants, could not be disaggregated by duration of the delay.
The NELS survey represents a high school cohort (i.e., participants are roughly the same age),
and most of those who enrolled in postsecondary education usually did so immediately after high
school graduation (80 percent).? In addition to the relatively small sample of delayed entrants,
the last follow-up of NELS took place 8 years after most of the cohort had graduated from high
school, so it was not possible to identify long-term delayed entrants.

The length of delay categories analyzed in the study—no more than 1 year, 24 years, 5-9
years, and 10 or more years—was empirically determined based on the distribution of students,
by the number of years delayed. The categories al so were designed to distinguish short-term (less
than 5 years) from long-term (5 years or more) delayed entrants. The short-term delayed entrants
were divided into those who delayed no more than 1 year and those who delayed 2—4 years. The
long-term delayed entrants were divided into those who delayed 5-9 years and those who
delayed 10 or more years.

8 NEL S:88/2000 Data Analysis System. As a point of comparison, the proportion of immediate entrants among all 19992000
undergraduates was 63 percent and among all first-time freshman who enrolled in 1995-96 (BPS:96/2001) was 64 percent (see
figures A and K).
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The analysis uses standard t tests to determine the statistical significance of differences
between estimates, one-way Analysis of Variance (ANOVA) to detect trends and control for
multiple comparisons, and a multivariate commonality analysis to examine rel ationships between
variables while controlling for the common variance of independent variables. All differences
noted are statistically significant at the p < .05 level. For more information on statistical methods,
see appendix B. The analysis presented in this report is entirely descriptive in nature. While
associations are noted and discussed, no causal inferences should be made.

Organization of the Report

The remainder of thisreport is divided into four sections beginning with an overview
comparing delayed entrants with their peers who enroll in postsecondary education immediately
after high school graduation. Comparisons are made between the two groups with respect to their
demographic characteristics, high school academic preparation, and postsecondary enrollment
patterns. The second section focuses on delayed entrants and examines differences within this
group based on how long they delayed. The third section examines the activities of delayed
entrantsin the intervening years between high school and college, and the reasons they gave for
enrolling in postsecondary education. The fourth section analyzes the rates of persistence and
degree completion of delayed entrants, and the fifth and final section summarizes and concludes
the report.
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Delayed Entrants. An Overview

Because delayed entrants by definition are older than students who enroll in postsecondary
education immediately after graduating from high school, delayed entrants would be expected to
have gained life experiences related to age such as family formation and employment experience.
While these patterns have been observed (Horn and Premo 1996), delayed entrants also differed
in other respects from their peers who enrolled in postsecondary education right after high school
graduation.

Demographic Characteristics

Earlier research demonstrated that compared to students who enrolled immediately after
high school, delayed entrants were more likely to come from low-income families, to be single
parents, and to be Black, and were less likely to be White (Horn and Premo 1996). The current
analysis, based on results from the NPSAS:2000 data confirmed these differences (table 1).
Additional analyses revealed that delayed entrants were more likely than immediate entrants to
be Hispanic, American Indian, to have parents who never attended postsecondary education, and
to speak alanguage other than English as their primary language.

High School Dropout Risk Factorsand Academic Preparation

Using the NELS data, 1992 high school graduates who enrolled in postsecondary education
were examined in several respects. First, delayed entrants were compared with those who did not
delay in terms of their likelihood of having characteristics in the 8th grade that may have placed
them at risk of dropping out of high school. The high school dropout risk variable is based on
indicators of socioeconomic status (SES), family stability, and academic performance in 1988. If
students had one or more of the following six characteristics, they were identified as being at risk
of dropping out: being in the lowest 25 percent on a socioeconomic status indicator, living with a
single parent, changing schools two or more times between 1st and 8th grade, repeating a grade
between kindergarten and 8th grade, earning grades of C’s or lower in middle school (6th—8th
grade), and having a sibling who dropped out of high school (Kaufman, Bradby, and Owings
1992). Asillustrated in table 2, students who delayed their postsecondary enrollment were more
likely than their peers who did not delay to have been at risk of dropping out of high school. In
fact, nearly three-quarters (74 percent) had at least one dropout risk factor, compared with about




Delayed Entrants: An Overview

Tablel. Percentagedistributions of selected student characteristics among all under graduates, by timing
of their postsecondary enrollment: 1999-2000

Timing of postsecondary enrollment

U.S. tota Total after high school graduation
(excluding (50 states, DC, Delayed 1 or
Selected student characteristics Puerto Rico)  and Puerto Rico) No delay more years
Total 100.0 100.0 100.0 100.0
Gender
Male 43.6 43.6 434 44.0
Female 56.4 56.4 56.6 56.0
Race/ethnicity’
American Indian 0.8 0.8 0.7 10
Asian 4.8 4.7 4.6 5.0
Black 12.0 11.8 10.3 14.4
Hispanic 10.3 115 10.2 13.1
Asian/Pacific Islander 0.8 0.8 0.7 0.8
White 67.9 66.8 70.0 62.0
More than one race 19 20 19 21
Other® 16 16 1.6 1.6
Dependency and marital status
Dependent 50.5 50.7 66.5 23.6
Independent 49.5 49.3 335 76.4
Unmarried, no dependents 15.2 15.1 12.0 20.3
Unmarried, dependents (single parent) 11.7 11.8 6.9 19.9
Married, no dependents 6.9 6.9 5.1 9.9
Married, dependents 15.7 15.6 9.4 26.3
Income level
Dependent
Bottom 25 percent 22.7 235 22.0 304
Middle 50 percent 50.3 49.9 50.3 47.6
Top 25 percent 27.0 26.6 2717 22.0
Independent
Bottom 25 percent 222 227 24.0 21.3
Middle 50 percent 51.1 50.9 49.7 52.0
Top 25 percent 26.7 26.4 26.3 26.8
Parents' education
High school diploma or less 36.7 37.1 28.9 52.0
Some postsecondary education 23.0 22.8 24.2 20.4
Bachelor’s degree 229 22.8 26.0 171
Advanced degree 174 17.3 20.9 105
Primary language
English 87.7 87.3 89.3 83.6
Not English 12.3 12.7 10.7 16.4

! American Indian includes Alaska Native, Black includes African American, Asian/Pacific Islander includes Native Hawaiian, and
Hispanic includes Latino. Race categories exclude Hispanic origin unless specified.
2 Students were given the opportunity to list a specific racial/ethnic identification under “Other.”

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/dag/library/

reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000 National Postsecondary Student Aid

Study (NPSAS:2000).
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Table2. Among 1992 high school graduates who enrolled in postsecondary education by 2000, per centage
distributions of high school dropout risk status and academic preparation measur es, by timing of
their postsecondary enrollment: 1999-2000

High school dropout risk status or Delayed 1 or
academic preparation measures No delay more years
Totd 100.0 100.0

Socioeconomic status level

Bottom 25 percent 105 274
Middle 50 percent 50.3 55.5
Top 25 percent 39.2 171
High school dropout risk status'
No risk 50.7 26.5
Any risk factors 49.3 735
High school mathematics courses completed
None or nonacademic 7.3 24.6
Courses through algebra 2 44.0 60.4
Any advanced course beyond algebra 2 48.7 15.0
Academic curriculum intensity level?
Bottom 20 percent 7.8 24.9
Middle 60 percent 63.3 735
Top 20 percent 29.0 6.5
4-year college qualification level®
Not qualified 24.2 58.5
Qualified
Bottom 25 percent 15.6 19.0
Middle 50 percent 16.7 12.9
Top 25 percent 435 9.6

! Risk factors were determined when students were in 8th grade and included family income in lowest 25 percent among
8th-grade cohort, live with asingle parent, older sibling dropped out of high school, changed schools two or more times,
average grades of C or lower from 6th to 8th grade, and repeated a grade between kindergarten and 8th grade.

%High school academic curriculum intensity level is a composite measure of students’ highest level of mathematics, total
mathematics credits, total Advanced Placement courses, total English credits, total foreign language credits, total science credits,
total core laboratory science credits, total social science credits, and total computer science credits. For more information, see
Adelman, Danidl, and Berkovits (2003).

3 College qualification is a composite index of 4-year college readiness or qudification based on five possible measures of
academic performance: cumulative academic coursework GPAs, senior class rank, the NELS 1992 test scores, and the SAT and
ACT college entrance examination scores.

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/das/library/
reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, National Education Longitudinal Study of
1988 (NEL S:88/2000).



http://nces.ed.gov/das/library/

Delayed Entrants: An Overview

one-half (49 percent) of those who did not delay. Consistent with their risk levels for dropping
out of high school as determined in the 8th grade, delayed entrants also were more likely to bein
the lowest SES group in 1992 when most were in the 12th grade (27 versus 11 percent). Y et the
fact that delayed entrants completed high school and subsequently enrolled in postsecondary
education indicates that they could overcome the odds of dropping out.

Along with their increased risk of dropping out of high school, delayed entrants trailed
their counterparts who did not delay in three measures of academic preparation—highest
mathematics course completed,’ the overall academic intensity of students' high school
curriculum,’® and their college readiness.™

Looking first at students' mathematics coursetaking revealed that one-quarter of delayed
entrants completed courses no higher than those identified as nonacademic (such as remedia or
business mathematics), compared with 7 percent of immediate entrants (table 2). Conversely,
nearly half of immediate entrants (49 percent) completed an advanced mathematics course (i.e.,
beyond algebra 2), compared with 15 percent of delayed entrants.

Students’ intensity of overall academic curriculum is based on the highest level
mathematics course taken and total mathematics credits completed, as well as the total credits
completed in Advanced Placement, English, foreign language, science, and computer science
courses. Based on the academic intensity indicator, delayed entrants differed notably from their
peers who did not delay. For delayed entrants, 7 percent completed a curriculum at the highest
academic intensity level, compared with 29 percent of those who had not delayed. Conversely,
25 percent of delayed entrants completed a curriculum at the lowest intensity level, compared
with 8 percent of those who had not delayed.

The final measure of academic preparation examined is an indicator of students' readiness
or level of qualification for attending a 4-year college. The variable is also based on a number of
academic performance measures including cumulative academic coursework, high school grade
point average (GPA), senior class rank, the NELS 1992 test scores, and the SAT and ACT
college entrance examination scores (see appendix A for more details). Nearly 6 in 10 (59
percent) of delayed entrants were not prepared to enroll in a4-year college, compared with one-
quarter of their peers who did not delay. Conversely, 1 in 10 delayed entrants scored at the
highest college qualification level, compared with just over 4 in 10 (44 percent) of those who did
not delay.

® Developed by Burkam and Lee (2003).
19 Developed by Adelman (1999).
" Developed by Berkner and Chavez 1998).

10
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The results based on the NELS high school cohort, indicate that delayed entrants were
more likely than their peers who enrolled in college immediately after high school to have risk
factors associated with dropping out of high school and to struggle academically. Based on the
mathematics courses they completed and their overall academic coursetaking patterns, delayed
entrants were much less likely to have the academic preparation to undertake college-level work.

Postsecondary Enrollment Patterns

Given the NEL S findings regarding delayed entrants' academic preparation findings, it is
not surprising to find that delayed entrants pursue vocational training and enroll in public 2-year
colleges at higher rates and in 4-year institutions at lower rates than students who enroll in
college immediately after high school graduation. For example, in 1999-2000, delayed entrants
were more likely than their peers who enrolled immediately after high school to attend public 2-
year colleges and private for-profit institutions, and less likely to attend 4-year colleges (table 3).
Corresponding to the institution in which they first enrolled, delayed entrants also were more
likely to be enrolled in programs leading to vocational certificates and associate’ s degreesthan in
bachelor’ s degree programs.

Delayed entrants also differed from immediate entrants with respect to their postsecondary
attendance and work patterns. Compared with their peers who did not delay postsecondary
enrollment, delayed entrants were less likely (or able) to attend classes on afull-time basis and
were more likely to work more than 30 hours a week while enrolled in school.

Taken together, the results from the NPSAS data indicate that, compared with their peers
who enroll in postsecondary education immediately after high school, delayed entrants begin
their postsecondary education at a relative disadvantage with respect to their family background,
parents education levels, and tendency to have their own family responsibilities. Also, delayed
entrants spend less time attending classes and more time working while enrolled, and they are
more likely to pursue vocational training and short-term credentials.

11
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Table3. Percentagedistributions of enrollment and employment characteristics of all undergraduates, by
timing of their postsecondary enrollment: 1999-2000

Timing of postsecondary enrollment

U.S. tota Total after high school graduation
Enrollment or (excluding (50 states, DC, Delayed 1 or
employment characteristics Puerto Rico) and Puerto Rico) No delay more years
Totd 100.0 100.0 100.0 100.0
Type of ingtitution
Public 2-year 2.7 42.1 335 56.2
4-year ingtitutions 447 45.4 55.1 29.3
Public 4-year 314 313 38.6 19.7
Private not-for-profit 133 14.0 16.5 9.7
Private for-profit 4.8 4.9 3.3 7.6
Other* 7.7 7.7 8.1 6.9
Degree program
No undergraduate degree 44 4.4 36 53
Certificate 141 14.1 9.0 221
Associate’ s degree 37.8 375 324 46.3
Bachelor’s degree or higher 43.7 4.1 54.9 26.4
Attendance intensity
Exclusively full-time 51.8 52.3 60.1 39.2
Half-time 17.2 17.1 13.6 229
Less than half-time 18.0 17.8 12.9 26.0
Mixed 13.0 12.8 135 119
Hours worked while enrolled
Did not work 19.0 194 19.3 18.8
30 or less 40.0 40.0 47.3 27.7
More than 30 41.0 40.7 334 53.6

L«Other” institutions include public less-than-2-year, private not-for-profit 2-year, and private not-for-profit less-than-2-year
institutions.

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/das/library/
reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1999-2000 National Postsecondary Student
Aid Study (NPSAS:2000).

12
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Duration of Delay

While delayed entrants differ in many respects from their peers who enroll in
postsecondary education immediately after high school graduation, the question addressed in this
section is whether delayed entrants differ from one another based on how long they delay.

For the remainder of the study, the results presented are based on data from the Beginning
Postsecondary Students Longitudinal Study (BPS:96/01), a cohort of students who first began
their postsecondary studies in the 1995-96 academic year. Unlike the NPSAS sample, BPS does
not include students who enrolled in postsecondary education before their current enrollment
(i.e., excludes returning students). And unlike the NELS sample, the BPS cohort represents all
beginning postsecondary students regardless of how long they waited to enroll. The
postsecondary experiences captured by the BPS survey, therefore, represent those of students
who enrolled in postsecondary education for the first time after graduating from high school,
regardless of how many years el apsed between high school graduation and postsecondary
enrollment.

Among BPS students, roughly one-third had delayed their postsecondary enrollment,
including 9 percent who delayed no more than 1 year, 8 percent who delayed 2—4 years, 7
percent who delayed 5-9 years, and 12 percent who delayed 10 or more years after high school
graduation (figure 1).

Student Char acteristics

By definition, delayed entrants are older than their peers who enroll in postsecondary
education right after high school graduation. However, it is worth noting that the median age of
students who did not delay enrollment is 17 years old, compared with 19 years old for those who
delayed no more than 1 year (figure 1). This difference suggests that students who delay a year
may be somewhat older at high school graduation than those who do not del ay.

The age at which students are considered financially independent of their parents for
financial aid purposesis 24 years old. However, students under 24 years old may be identified as
independent for reasons other than age—primarily if they are married or have children of their
own. Among students who delayed their postsecondary enrollment less than 5 years, nearly all
were under the age of 24. Y et roughly one-quarter of those who delayed no more than 1 year and
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Figurel. Percentagedistribution of 1995-96 beginning postsecondary students, by number of years
between high school graduation and first postsecondary enrollment, and median age

10 or more years (12%)
Median age 37

5-9 years (7%)
Median age 25

2—4 years (8%)
Median age 21

1 year (9%)
Median age 19

No delay (66%)
Median age 17

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/das/library/

reports.asp.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students

Longitudinal Study (BPS:96/01).

about one-half of those who delayed 2—4 years were identified as independent (table 4). Many of
these students had children: about one-fifth (21 percent) of those who delayed 1 year and one-
third (32 percent) of those who delayed 2—4 years. In contrast, among students who did not delay
their enrollment, 2 percent had children or other dependents. Thus, parenthood is a major factor
that distinguishes younger delayed entrants (i.e., delayed less than 5 years) from their peers who
do not delay.

Aswas shown in figure 1, the median ages for students who delayed 5-9 years or 10 or
more years were 25 and 37 years old, respectively. Given their ages, one would expect many of
these students to have family responsibilities. Indeed, for those who delayed 5-9 years, 55
percent were parents, as were 63 percent of those who delayed 10 or more years (table 4).

Among BPS students, the gender distribution appeared to vary with the duration of
enrollment delay (table 5).** With the exception of those who delayed 2—4 years, the percentage
of women appeared to increase with each successive group of delayed entrants; however, the
apparent trend is not statistically significant.

12 For additional information, atable is presented in appendix C (table C-1) showing the percentage of students who delayed their
enrollment, by the characteristics and educational experiences presented in tables 5 and 6.
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Table4. Percentagedistribution of 1995-96 beginning postsecondary students dependency and marital
status, by number of year s between high school graduation and first postsecondary enrollment

Total
U.S.tota (50 states, Duration of delay

(excluding DC, and 10 or
Puerto Puerto No Any 2-4 59 more
Dependency and marital status Rico) Rico) delay delay lyear years years years
Totd 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0

Dependency and marital statusin 1995-96
Dependent 721 725 964 31.0 732 509 4.6 #
Independent, no dependents, unmarried 5.6 55 0.7 15.1 24 132 313 17.1
Independent, no dependents, married 4.0 4.0 0.5 10.2 3.8 4.3 9.1 196
Independent with dependents 18.2 18.0 24 438 20.6 315 55.0 634

# Rounds to zero.

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/das/library/
reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students
Longitudinal Study (BPS:96/01).

Examining delayed entrants with respect to their income at the time they first enrolled in
postsecondary education revealed an inverse relationship of income to the duration of delay in
enrolling in postsecondary education. In this analysis, the income distribution is based on family
income for dependent students (i.e., those students who are considered financialy dependent on
their parents for financial aid purposes) and student income for those who are independent. As
was shown in table 4, about three-quarters (73 percent) of those who delayed enrollment by 1
year were dependent, as were about one-half of those who delayed 2—4 years, while students who
delayed 5 or more years were nearly al independent. Based on their age and length of timein the
labor market, one would expect that those who delayed 5 or more years would have higher
incomes than those who delayed a shorter period. This was clearly observed in table 5: the
likelihood of being in the lowest income group declined between those who delayed less than 5
years and those who delayed longer; 42 percent and 38 percent, respectively, of those who
delayed 1 year or 2—4 years were in the lowest income group, compared with 26 percent and 17
percent, respectively, of those who delayed 5-9 years or 10 or more years.™ Thus, the likelihood
of being in the lowest income group declined as the duration of delay increased, and income
level distinguished entrants who delayed for the short term (less than 5 years) from those who
delayed for the long term (5 or more years).

BTos mplify the statistical test reporting, when ANOV A trend results are presented, unless otherwise noted, the overall Fisaso
significant.
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Table5. Percentage distributions of selected student char acteristics among 1995-96 beginning
postsecondary students, by number of years between high school graduation and fir st
postsecondary enrollment

Tota
U.S. total (50 states, Duration of delay
(excluding DC, and 10 or
Selected student Puerto Puerto No Any 2-4 59 more
characteristics Rico) Rico) delay delay lyear vyears years vyears
Total 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
Gender
Male 45.2 45.1 46.4 426 463 510 439 336
Female 54.8 54.9 53.6 574 537 490 561 664
Race/ethnicity’
American Indian 0.8 0.8 0.5 12 1.0 19 0.9 11
Asian/Pacific Ilander 4.8 4.7 4.7 34 39 2.8 4.3 2.8
Black 120 11.9 9.6 13.8 15.8 15.9 15.7 9.8
Hispanic 10.8 12.1 12.3 115 16.7 12.6 9.8 7.9
White 714 70.3 72.6 69.8 620 668 692 781
Other? 0.3 0.3 0.2 03 06 01 02 03
Income level in 1994
Bottom 25 percent 26.2 27.0 240 294 417 378 258 16.6
Middle 50 percent 51.8 51.3 51.2 537 453 521 668 539
Top 25 percent 220 21.7 24.8 16.9 13.0 10.1 74 296
Parents’ highest education level
High school diploma or less 440 44.4 33.2 64.2 441 58.3 61.9 85.2
Some postsecondary education 19.2 19.1 20.4 16.8 24.5 18.6 20.4 7.4
Bachelor’s degree or higher 36.8 36.6 46.4 19.1 314 23.0 17.6 7.4
Primary language
English 89.4 89.3 91.1 876 826 8.7 8.4 911
Not English 10.6 10.7 8.9 124 174 13.3 10.6 8.9

! American Indian includes Alaska Native, Black includes African American, Asian/Pacific Islander includes Native Hawaiian,
and Hispanic includes Latino. Race categories exclude Hispanic origin unless specified.

% Students were given the opportunity to list a specific racial/ethnic identification under “Other.”

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/dag/library/
reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students
Longitudinal Study (BPS:96/01).

A clear inverse relationship between parents education levels and the length of delay was
apparent. The likelihood of having a parent who had never attended college increased sharply in
each successive delay group from 44 percent of those who delayed 1 year to 85 percent of those
who delayed 10 or more years.
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Examining racial/ethnic group differences revealed that the proportion of White students
rose as the duration of delay increased. Among those who delayed no more than 1 year, 62
percent were White, compared with 78 percent of those who delayed 10 or more years.
Consistent with the increase in the proportion of White students was the decline in the proportion
of students who spoke aforeign language while growing up. Seventeen percent of students who
delayed 1 year spoke aforeign language as a child, compared with 9 percent of those who
delayed 10 or more years.

In summary, the length of time students waited to enroll in postsecondary education was
clearly related to their race/ethnicity, income level, family responsibilities, and the level of
education achieved by their parents. Asthe length of time between high school graduation and
postsecondary enrollment increased, the likelihood of being White increased while the likelihood
of being in the lowest income level and speaking a foreign language while growing up declined.
Taken together, these results suggest that the delayed entrants who delay less time may be at a
greater socioeconomic disadvantage than those who delayed longer. On the other hand, the trend
showing adeclinein parents' education levels with the length of time delayed also suggests that
short-term delayed entrants are more likely to experience the advantage of having parents who
have attended college, relative to their peers who delayed longer.

Enrollment Characteristics

When asked to report the highest level of education they ever expected to complete,
delayed entrants reported relatively high educational expectations. Nearly 6 in 10 hoped to earn a
bachelor’ s degree (28 percent) or aspired to an advanced degree (29 percent) (table 6).
Aspirations for advanced degrees, however, declined with the length of time between high
school graduation and postsecondary enrollment—from 42 percent of those who delayed 1 year
to 13 percent of those who delayed a decade or more—while aspirations for credentials below a
bachelor’ s degree increased from 13 percent to 48 percent for the same groups. The results
indicate that as delayed entrants age, they tend to look to postsecondary education for vocational
training, while those who delay lessthan 5 years are likely to carry aspirations for bachelor’s
degrees or even advanced degrees.

To some extent, the types of postsecondary programs delayed entrants first attended
paralleled their educational expectations. For example, when students first enrolled in
postsecondary education, the likelihood of being enrolled in a bachelor’ s degree program
declined with each successive delay group. Nearly one-third (30 percent) of those who delayed
no more than 1 year were pursuing bachelor’ s degrees, compared with 8 percent of those who
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Table6. Percentagedistributions of enrollment characteristics of 1995-96 beginning postsecondary

students, by number of year s between high school graduation and first postsecondary enrollment

Total
U.S.tota (50 states, Duration of delay
(excluding DC, and 10 or
Puerto Puerto No Any 2-4 59 more
Enrollment characteristics Rico) Rico) delay delay lyear vyears years years
Totd 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
Type of first institution
Public 2-year 459 45.5 52.0 56.2 387 475 625 615
Public 4-year 25.7 259 344 127 226 155 7.6 6.3
Private not-for-profit 4-year 14.6 14.8 20.8 5.6 9.5 6.5 31 35
Private for-profit 109 11.0 4.8 197 124 238 225 209
Other" 2.9 2.9 13 58 35 67 43 78
Degree program at first institution
Certificate 18.2 18.2 6.7 342 226 322 329 454
Associate’ s degree (including transfer) 431 42.9 399 491 473 476 570 470
Bachelor’s degree 38.7 38.9 53.3 167 301 202 101 7.7
Degree expected at first institution
None 11.6 116 8.6 164 133 132 145 220
Certificate 139 13.8 4.8 260 153 248 251 353
Associate’ s degree 25.7 25.7 225 326 266 359 423 294
Bachelor’s degree or transfer
to 4-year insitution 48.9 48.9 64.0 250 449 261 180 133
Highest degree ever expected
Don’t know 12.0 12.0 105 144 141 138 173 135
Lessthan a bachelor’s degree 14.7 14.6 6.2 289 133 206 277 479
Bachelor’s degree 279 279 271 279 309 280 270 26.0
Advanced degree 45.4 45.5 56.3 287 418 376 281 125
Attendance intensity first year
Exclusively full-time 65.3 65.6 763 460 562 588 379 347
Mixed full-time/part-time 139 13.8 13.6 138 189 144 125 102
Half-time 9.4 9.3 6.1 152 112 125 263 135
Less than half-time 114 11.3 4.0 250 136 143 234 415
Remedial coursetaking in first year
Did not take courses 82.1 82.1 813 825 8.0 791 79.7 847
Took courses 17.9 17.9 18.7 175 150 210 203 153

L«Other” ingtitutions include public less-than-2-year, private not-for-profit 2-year, and private not-for-profit less-than-2-year

institutions.

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/dag/library/

reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students

Longitudinal Study (BPS:96/01).
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delayed 10 or more years. Conversely, the longer students delayed enrollment, the more likely
they were to pursue a program leading to a vocational certificate.

Short-term delayed entrants (i.e., less than 5 years) also differed from those who delayed
longer with respect to the time they were able to spend in the classroom. Fifty-six percent and 59
percent of those who delayed 1 year and 2—4 years, respectively, attended exclusively full time
during their first year of enrollment, compared with 38 percent and 35 percent, respectively, of
those who delayed 5-9 years and 10 years or more. Thus, along with focusing more on short-
term programs, as delayed entrants aged they spent |ess time attending classes.
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Thelnterim Yearsand Reasonsfor Enrolling

Beginning postsecondary students who waited a year or more between their high school
graduation and postsecondary enrollment were asked about their activitiesin the interim years
between high school and college. About three-quarters of those who delayed enrollment reported
working, and about one-fifth said they had started or raised a family (table 7). Aswould be
expected given the increasing age of students, the longer they delayed the more likely they were
to report working, getting married, and starting or raising afamily during the interim years. For
example, 70 percent of students who had waited no longer than a year to enroll reported working
during that time, compared with 86 percent who had delayed enrollment 10 or more years. In
addition to their employment and family formation experiences, about 7 percent of delayed
entrants reported serving in the military in the years between high school and college, including
1in 10 of those who delayed 2—4 years or 5-9 years, though differences among groups were not
significant.

Table7. Percentage of 1995-96 beginning postsecondary students who reported engaging in varioustypes
of activities between high school graduation and first postsecondary enrollment, by number of
year s between high school graduation and postsecondary enrollment

Started or
Duration of delay Worked  Inthe military Got married  raised afamily
U.S. total (excluding Puerto Rico) 76.7 6.9 12.0 20.3
Tota (50 states, DC, and Puerto Rico) 76.4 6.9 121 20.3

Y ears between high school graduation

and first postsecondary enrollment

1 year 70.0 5.0 38 8.0
2-4 years 78.1 9.6 9.1 11.6
5-9 years 80.8 9.5 144 24.6
10 or more years 85.6 8.0 21.6 31.6

NOTE: Standard error tables are available at http://nces.ed.gov/das/library/reports.asp.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students
Longitudinal Study (BPS:96/01).
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Why They Enrolled

When asked why they decided to enroll in postsecondary education, students who delayed
enrollment reported a number of important considerations for enrolling. Most were related to
employment, such as training to enter the workforce, changing careers, or qualifying for a new
position. Reasons related to a change in employment or enhancing job opportunities tended to be
reported by those who delayed longer (i.e., those with more experience in the workforce), while
training to enter the workforce was reported more often by those who delayed a shorter amount
of time. Specifically, students who reported enrolling to change careers or improve job skills
were more likely to do so as the duration of time between high school graduation and
postsecondary enrollment increased (table 8). For example, a change of career was reported by 9
percent of those who delayed 1 year and 24 percent for those who delayed 10 or more years.
Conversely the likelihood of reporting the need for training to enter the workforce declined with
the duration of time between high school and college, from 36 percent for those who delayed 1
year to 17 percent for those who delayed 10 or more years.

Table8. Percentage of 1995-96 beginning postsecondary studentswho reported various reasons as
important for enrolling in postsecondary education, by number of years between high school
graduation and first postsecondary enrollment

Personal
satisfaction Training

of earning to enter Improve Qualify Change
Duration of delay degree  workforce job skills  for new job careers
U.S. total (excluding Puerto Rico) 28.1 28.0 238 15.8 16.2
Total (50 states, DC, and Puerto Rico) 28.1 28.2 23.7 15.8 16.1

Y ears between high school graduation

and first postsecondary enrollment

1 year 26.1 35.6 15.6 16.6 94
2-4 years 25.0 36.1 211 144 15.0
5-9 years 31.6 26.6 26.4 16.8 19.6
10 or more years 28.9 174 30.0 16.9 23.7

NOTE: Standard error tables are available at http://nces.ed.gov/das/library/reports.asp.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students
Longitudinal Study (BPS:96/01).

Outside of work-related reasons, nearly 3 in 10 students (28 percent) reported enrolling in
postsecondary education to experience the personal satisfaction of earning a degree. No
significant difference was detected among delay groups in the likelihood of reporting this as an
important reason for enrolling, however.
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Among students who first enrolled in postsecondary education in 1995-96, about one-half
(51 percent) had completed a postsecondary credential within 6 years of first enrolling, including
29 percent who had attained a bachelor’s degree, 10 percent who had attained an associate's
degree, and 12 percent who earned a certificate (table 9). Another 14 percent had not attained a
degree but were still enrolled: 9 percent werein a 4-year college, and 6 percent were enrolled in
subbaccal aureate institutions. The remaining 35 percent had not attained a degree and were no
longer enrolled as of 2001. It is possible these students returned later (i.e., were “stopouts’), but
as of 6 years after their first enrollment, they had | eft without earning a degree.

Table9. Percentagedistribution of 1995-96 beginning postsecondary students who completed
postsecondary credentials or were still enrolled in postsecondary education as of 2001, by number
of years between high school graduation and first postsecondary enrollment

Tota
U.S. total (50 states, Duration of delay
(excluding DC, and 10 or
Persistence, attainment, Puerto Puerto No Any 2-4 59 more
and enrollment status Rico) Rico) delay delay lyear vyears years years
Tota 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0
Persistence and attainment as of 2001
Attained any degree 50.9 50.9 575 399 433 411 357 388
Attained bachelor’s degree 29.0 28.8 419 8.6 19.9 75 5.6 24
Attained associate’ s degree 9.8 10.0 10.3 9.6 9.3 10.9 8.4 9.6
Attained certificate 12.1 12.1 54 21.7 141 22.7 21.8 26.8
Never attained, still enrolled 144 144 154 134 16.0 174 13.1 9.0
Never attained, enrolled at 4-year
institution 8.7 8.8 105 6.1 8.2 9.8 3.6 34
Never attained, enrolled at
less-than-4-year institution 5.7 56 4.9 7.3 7.8 7.6 9.5 55
Never attained, not enrolled 34.7 34.7 27.1 46,7 407 415 512 522

NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/dad/library/
reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students
Longitudina Study (BPS:96/01).

23


http://nces.ed.gov/das/library/

Persistence and Degree Completion

Given delayed entrants' lower levels of high school academic preparation relative to
immediate entrants, one would expect delayed entrants not to be as successful at completing their
postsecondary education.™* Indeed, while amajority (58 percent) of students who did not delay
enrollment had completed a degree within 6 years, 40 percent of delayed entrants had done so.
Looking at specific types of credentials, delayed entrants were more likely than immediate
entrants to earn avocational certificate (22 vs. 5 percent)—which is consistent with delayed
entrants’ greater emphasis on vocationa training—and they were much lesslikely to attain a
bachelor’ s degree (9 vs. 42 percent). In contrast, the likelihood of completing an associate’s
degree was not related to delayed enrollment; about 1 in 10 delayed and immediate entrants
completed an associate’ s degree within 6 years.

When taking persistence into account (i.e., earning a credential or still being enrolled),
students who delayed enrollment were still less successful than immediate entrants in persisting
in their postsecondary programs. Nearly half (47 percent) of delayed entrants had |eft their
postsecondary program without earning a credential, compared with roughly one-quarter (27
percent) of students who did not delay.

Because of the relatively small sample sizes, it was difficult to detect an association
between postsecondary persistence and the length of time students delayed enrollment. No
differences could be detected among the delay groupsin their likelihood of completing a
credential. However, when specific degrees were examined, consistent with the decreasing
tendency to enroll in bachelor’ s degree programs as the length of delay increased, the likelihood
of earning a bachelor’ s degree declined. Conversely, the likelihood of completing a vocational
certificate increased with the duration of delay. While it appears as though the likelihood of
leaving postsecondary education without a credential increases with the length of delay, the
result is not statistically significant.

To better assess differences in program compl etion with respect to the duration of delay, it
is necessary to take into account several related variables, especially degree goals and the type of
institutions where students first enrolled. However, the BPS sample size of delayed entrantsis
too small to disaggregate in such away. Therefore, to take into account the interrelationship
between delayed enrollment and other characteristics related to the likelihood of persisting and
completing a postsecondary degree, a multivariate analysis was conducted.

% In addition, as shown in table 6, delayed entrants were also less likely to attend exclusively full time (46 vs. 76 percent) and
more likely report that they did not expect to obtain a degree at the institution they currently attended (16 vs. 9 percent).
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Controlling for Related Variables

The multivariate approach used for this study is sometimes referred to as “ commonality
analysis,” where multiple linear regression is used to adjust for the common variation among a
group of independent variables. (See appendix B for a detailed description of the methodol ogy
used.) The independent variables were selected based on the tabular analysis discussed in the
preceding sections of the report, rather than on a theoretical model. Two analyses were
performed. In both analyses, the dependent variable was a dichotomous outcome (yes/no)—that
is, the student completed a postsecondary credential or was still enrolled 6 years after first
enrolling in postsecondary education.™

The main independent variable in both analyses was an indicator of delayed enrollment.
The first analysis used a dichotomous version, while the second analysis disaggregated delay into
the same categories used for the bivariate analysis. Other variables included demographic and
socioeconomic characteristics (gender, race/ethnicity, income, and language spoken as a child);
attendance and enrollment characteristics (attendance intensity, degree program, and educational
expectations); and remedial coursetaking as a proxy for academic preparation.

The results of the first multivariate analysis are shown in table 10. Theitalicized category
for each variable is the reference group against which all comparisons and tests of statistical
significance are made. The first column displays the unadjusted percentages—that is, the
proportion of students who had either completed a postsecondary degree or certificate or were
still enrolled 6 years after they began. The second column displays the least squares coefficient
as a percentage. Significant coefficients represent the observed differences that remain between
the analysis group (such as those who delayed enrollment) and the comparison group (did not
delay) after controlling for the relationships of all the selected independent variables. If asterisks
appear in both columns, it means that even after controlling for related variables, a particular
variable is associated with the outcome, in this case, the completion of a credentia or being
enrolled 6 years after first enrollment.

Asdisplayed in the first column, before taking the covariation of related variables into
account, students who did not delay were more likely than those who did to have attained a
postsecondary credential: 73 percent of students who did not delay had attained or were till
enrolled 6 years after initial enrollment, compared with 53 percent of students who did delay.
However, even after the covariation of related variables was controlled, students who delayed

5Although the DAS simplifies the process of conducting a linear regression analysis, it also limits the range of procedures that
can be used. The least squares regression procedure used in this analysis is sometimes sufficient for binary outcomes (such as the
outcome studied here). However, when the proportion of the sample participating in the outcome is very low or very high, logit
or probit procedures are preferred. See appendix B for more details.
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Table10. Percentage of 1995-96 beginning postsecondary students who completed a postsecondary
credential or were still enrolled in 2001, and least squar es coefficients and standard errors,

by timing of their postsecondary enrollment and other selected student and enrollment

characteristics

Selected student Unadjusted Least squares Standard
and enrollment characteristics' percentage coefficient® error®
Total 65.2 56.20 3.05
Delayed enrollment after high school
No delay 729 t T
Delayed 1 or more years 53.1* -6.30* 257
Gender
Male 64.9 t T
Female 65.5 3.20* 161
Race/ethnicity”
Black 54.7* -10.40* 257
Hispanic 61.1 -7.90* 2.89
Asian/Pacific Idander 74.0 -2.50 4.50
American Indian/Alaska Native 58.5 -6.00 9.33
Other® 79.6 0.30 9.00
White 67.0 t T
Income level
Bottom 25 percent 62.8 -0.30 2.09
Middle 50 percent 64.5 t T
Top 25 percent 70.3* -0.50 2.25
Parents’ highest education level
High school diploma or less 57.2 T t
Some postsecondary education 60.4 0.40 2.25
Bachelor’s degree 75.2* 10.00* 241
Advanced degree 83.1* 13.90* 273
Dependency status and marital statusin 1995-96
Dependent 71.3 t T
Independent, no dependents, unmarried 57.0* 2.90 4,18
Independent, no dependents, married 43.8* -7.50 4.66
Independent with dependents 51.6* -0.20 3.05
Primary language
English 64.9 t t
Non-English 70.0 10.00* 3.38
See notes at end of table.
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Table10. Percentage of 1995-96 beginning postsecondary students who completed a postsecondary
credential or were gtill enrolled in 2001, and least squar es coefficients and standard errors,
by timing of their postsecondary enrollment and other selected student and enrollment
characteristics—Continued

Selected student Unadjusted L east squares Standard
and enrollment characteristics' percentage coefficient® error®

Type of first institution

Public 2-year 53.1 t T
Public 4-year 77.5* 10.90* 257
Private not-for-profit 4-year 82.8* 13.40* 3.05
Private for-profit 63.3* 11.20* 3.05
Other® 63.9* 13.10* 5.14

Attendance statusin 1995-96

Full-time 724 T T
Part-time only 43.6* -14.20* 241
Mixed full- and part-time 66.3* 1.70 257
Degree expected at first ingtitution
None 43.7* -13.60* 273
Associate’ s or certificate 58.2 t T
Bachelor’s degree or transfer 77.0* 2.20 2.57
Highest degree ever expected in 1995-96
Less than bachelor’ s degree 475 t T
Bachelor’s degree or higher 70.1* 7.00* 2.09
Remedial coursetaking in first year
Did not take courses 67.8 t T
Took courses 56.4* -8.30* 2.09
T Not applicable for the reference group.
*p<.05.

' Theitalicized group in each category is the reference group being compared.

%L east squares coefficients, multiplied by 100 to reflect percentage. The first entry in the total row is the intercept term.
Significant coefficients represent the observed differences that remain between the analysis group (such as those who delayed
enrollment) and the comparison group (did not delay) after controlling for the relationships of al the selected independent
variables. The coefficient for delayed 1 or more yearsis -6.3, which means delayed entrants might be expected to complete

or persist at arate about 6 percent lower than those who do not delay.

% Standard error of least squares coefficient, adjusted for design effect, multiplied by 100 to reflect percentage (see appendix B).
4 American Indian includes Alaska Native, Black includes African American, Asian/Pacific ISander includes Native Hawaiian,
and Hispanic includes Latino. Race categories exclude Hispanic origin unless specified.

® Students were given the opportunity to list a specific racial/ethnic identification under “Other.”

®«Other” institutions include public less-than-2-year, private not-for-profit 2-year, and private not-for-profit less-than-2-year
institutions.

NOTE: Standard error tables are available at http://nces.ed.gov/dag/library/reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students
Longitudina Study (BPS:96/01) Data Analysis System.
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postsecondary enrollment remained significantly less likely to complete a degree or still be
enrolled 6 years after enrollment than their peers who did not delay. The results demonstrate a
clear differencein the likelihood of completing a postsecondary credentia between students who
enroll in postsecondary education immediately after high school graduation and those who delay
their enrollment.

The next analysis attempts to determine whether the negative association between delayed
enrollment and postsecondary success can be attributed to specific groups of delayed entrants.
The analysisis exactly the same as the first one with the exception of disaggregating delayed
entrants into the same categories as analyzed in the bivariate analysis: 1 year, 2—4 years, 59
years, and 10 or more years. Again, the comparison group isimmediate entrants. The results
shown in table 11 indicate that, while the least squares coefficients for all the delayed categories
are negative relative to immediate entrants, only the coefficient for students who delayed 1 year
remained statistically significant. In other words, delayed entrants who delayed their enrollment
no more than 1 year remained significantly less likely than immediate entrants to complete a
degree or stay enrolled, while the analysis could not detect a significant difference for longer
delay groups. The implication is that the youngest group of delayed entrants may be more at risk
of not completing their postsecondary education than those who delayed longer. Thisresult is
consistent with the tabular analysis showing students who delayed a shorter length of time at a
greater disadvantaged than those who delayed longer with respect to socioeconomic
characteristics. That is, the longer students waited to enroll, the less likely they were to bein the
lowest income group and the more likely they were to be White.

In addition to delayed enrollment, several other variables remained significantly associated
with completing postsecondary education after controlling for the independent variables.
Specifically, students who attended public 2-year institutions were less likely than students who
attended all other types of institutions to either complete a credential or still be enrolled after 6
years. Students who attended exclusively part time were much less likely to complete or persist
in postsecondary education than their full-time counterparts, as were those who aspired to a
shorter term degree or certificate relative to those who sought to attain a bachelor’ s degree. Not
surprisingly, students who did not expect to earn a credential at their first institution were less
likely than those who did have such an expectation to earn any credential. Also, students who
took remedial courses were less likely than their counterparts who took no remedial coursesto
complete adegree or persist in postsecondary education. Students who spoke a foreign language
while growing up did better than their English-speaking peers, after the multivariate analysis, but
the difference in the bivariate comparison was not statistically significant.
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Table11l. Percentage of 1995-96 beginning postsecondary students who completed a postsecondary
credential or were still enrolled in 2001, and least squar es coefficients and standard errors,
by number of years between high school graduation and first postsecondary enrollment and
other selected student and enrollment characteristics

Selected student Unadjusted Least squares Standard
and enrollment characteristics' percentage coefficient® error®
Total 65.2 56.10 3.05
Y ears delayed enrollment after high school
No delay 729 t T
No more than 1 year 59.2* -6.80* 3.05
2-4 years 58.6* -4.90 3.54
59 years 48.0* -9.10 4.66
10 or more years 47.8* -5.90 4.50
Gender
Male 64.9 t T
Female 65.5 3.20* 161
Race/ethnicity”
Black 54.7* -10.40* 2.57
Hispanic 61.1 -7.80* 2.89
Asian/Pacific Ilander 74.0 -2.40 450
American Indian/Alaska Native 58.5 -6.10 9.33
Other® 79.6 0.10 9.00
White 67.0 t t
Income level
Bottom 25 percent 62.8 -0.40 2.09
Middle 50 percent 64.5 t T
Top 25 percent 70.3* -0.60 2.25
Parents' highest education level
High school diploma or less 57.2 t T
Some postsecondary education 60.4 0.60 2.25
Bachelor’s degree 75.2* 10.00* 241
Advanced degree 83.1* 14.10* 273
Dependency status and marital statusin 1995-96
Dependent 71.3 t T
Independent, no dependents, unmarried 57.0* 3.60 4.66
Independent, no dependents, married 43.8* -7.30 5.14
Independent with dependents 51.6* 0.10 354
Primary language
English 64.9 t T
Non-English 70.0 10.1* 3.38
See notes at end of table.
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Table11l. Percentage of 1995-96 beginning postsecondary students who completed a postsecondary
credential or were gtill enrolled in 2001, and least squar es coefficients and standard errors,
by number of years between high school graduation and first postsecondary enrollment and
other selected student and enrollment characteristics—Continued

Selected student Unadjusted L east squares Standard
and enrollment characteristics' percentage’ coefficient® error’
Type of first institution

Public 2-year 53.1 t T

Public 4-year 77.5* 10.90* 257

Private not-for-profit 4-year 82.8* 13.40* 3.05

Private for-profit 63.3* 11.10* 3.05

Other® 63.9* 12.90* 5.14
Attendance status in 1995-96

Full-time 724 T T

Part-time only 43.6* -14.20* 241

Mixed full- and part-time 66.3* 1.70 257
Degree expected at first ingtitution

None 43.7* -13.60* 273

Associate’ s or certificate 58.2 t T

Bachelor’s degree or transfer 77.0* 2.20 2.57
Highest degree ever expected in 1995-96

Less than bachelor’ s degree 475 t T

Bachelor’s degree or higher 70.1* 7.00* 2.09
Remedial coursetaking in first year

Did not take courses 67.8 t T

Took courses 56.4* -8.40* 2.25

T Not applicable for the reference group.
*p<.05.

' Theitalicized group in each category is the reference group being compared.

%L east squares coefficients, multiplied by 100 to reflect percentage. The first entry in the total row is the intercept term.
Significant coefficients represent the observed differences that remain between the analysis group (such as those who delayed
enrollment) and the comparison group (did not delay) after controlling for the relationships of al the selected independent

variables. The coefficient for delayed no more than 1 year is -6.8, which means delayed entrants might be expected to
complete or persist at arate about 7 percent lower than those who do not delay.

% Standard error of least squares coefficient, adjusted for design effect, multiplied by 100 to reflect percentage (see appendix B).
4 American Indian includes Alaska Native, Black includes African American, Asian/Pacific ISander includes Native Hawaiian,
and Hispanic includes Latino. Race categories exclude Hispanic origin unless specified.

® Students were given the opportunity to list a specific racial/ethnic identification under “Other.”
®«Other” institutions include public less-than-2-year, private not-for-profit 2-year, and private not-for-profit less-than-2-year

ingtitutions.

NOTE: Standard error tables are available at http://nces.ed.gov/dag/library/reports.asp.

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students

Longitudina Study (BPS:96/01) Data Analysis System.
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The results of the multivariate commonality analysis confirmed that delayed entrantsin the
aggregate are less successful in completing their postsecondary education relative to their peers
who enroll in postsecondary education soon after high school graduation. However, when
delayed entrants were broken out by the length of time they waited to enroll, only students who
delayed no more than a year remained significantly less likely than immediate entrants to
complete a degree or persist in postsecondary education.
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Summary and Conclusions

The findings from this study clearly demonstrate that students who delay their
postsecondary enrollment a year or more after high school graduation differ fundamentally from
those who enroll immediately. Early on, delayed entrants are more likely than immediate
entrants to have family and educational experiences that place them at greater risk for dropping
out of high school. In addition, based on high school curriculum measures such as the highest
mathematics courses completed and overall academic rigor, delayed entrants are much lesslikely
to be academically prepared to undertake college-level work. When delayed entrants do enroll in
postsecondary education they are likely to do so to gain or enhance their work skills by enrolling
in shorter term vocational programs rather than by enrolling in bachelor’ s degree programs.

However, delayed entrants are not a homogeneous group. The number of years students
wait to enroll in college varies with their demographic characteristics and educational
expectations. In general, as the length of delay increases, students are more likely to be White,
less likely to be in the lowest income group, and less likely to speak aforeign language while
growing up. At the same time, younger delayed entrants tended to be from families where at least
one parent held a bachelor’ s degree more often than their older counterparts.

Educational expectations tended to decline with the length of delay. Correspondingly, the
longer delayed entrants waited to enroll in postsecondary education, the less likely they were to
enroll in bachelor’ s degree programs, and the more likely they were to enroll in vocational
certificate programs. Furthermore, older delayed entrants were less likely than their younger
peersto attend classes full time when they did enroll.

While delayed entrants as a whole were less successful than immediate entrantsin
completing a degree or remaining enrolled in their postsecondary program, based on the
multivariate analysis, students who delayed the shortest amount of time—those who delayed no
more than 1 year after high school graduation—remained significantly less likely to complete a
degree or persist while the results for those who delayed longer were not conclusive. Delayed
entrants who wait no more than 1 year to enroll in postsecondary education are typically 19 years
old and nearly one-fifth already have children of their own. Compared with students who delay
longer, they have had less time to gain life and work experiences, which may provide additional
motivation and resources to older students. Nevertheless, despite their disadvantages, a
substantial proportion—43 percent—of students who delayed their postsecondary enrollment no
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more than 1 year had successfully completed a postsecondary credential, including one-fifth who
earned a bachelor’s degree in 6 years.
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Appendix A—Glossary

This glossary describes the variables used in this report. The items were taken directly from the NCES BPS:
96/98/01, the NPSAS:2000 and NEL S:88/2000 Data Analysis Systems (DAS), an NCES software application that
generates tables from the data (see appendix B for a description of the DAS). The glossary index lists the variables
as they appear in the report for each survey. The glossary isin alphabetical order by variable name (displayed along

the right-hand column).

Glossary Index

UNDERGRADUATE CHARACTERISTICSAND
ENROLLMENT (NPSAS)

Delayed enrollment.........cccocoveevveeeceenene DELAYENR
SEX ettt GENDER
Race/ethniCity ......cccccvvveerieece e, RACE2
Dependency and marital status.................. DEPEND5B
Income level (Dependent).........cceevvevvevennnnns PCTDEP
Income level (Independent) ..........cccceveeees PCTINDEP
Parents education...........ccccoevvveenerceeenennn. NPARED
Primary 1anguage.........oooeereeeneneeencneeens NBLANG
INSLEULION tYPE.....cvieeeiiiieereeee e AIDSECT
Degree program..........cccoceeveeeverecereeeseennenns DEGFIRST
Ever taken aremedial course................... NEREMEVR
Attendance intensity 1999-2000............... ATTNPTRN
WOrK intensity ......ccceeveveeieeinse e seeene ENRJOB3

HIGH SCHOOL ACADEMIC PREPARATION (NELS)

Delayed enrollment:
high school completion date.................... F3HSCPDT
date first attended postsecondary education
..................................................................... FAEFMY
Risk of dropping out of high schoal .............. BYRISK2
Socioeconomic statusin 1992...........cccccevuenee. F2SES1

Highest mathematics course completed... MTHQUALS8
High school academic preparation............ ACCURHSQ
College qualification index..........c.ccecvevene CQCOMV2
BEGINNING POSTECONDARY STUDENTS (BPS)

Student characteristics

Delayed enrollment...........ccooveenercenenee ENDELAYN
Dependency StatUS ..........coveeervereeereeneeeenienes SBDEP1Y1
Dependency status and marital status......... SBDEP3Y1
GENEN .. SBGENDER

Race/ethnicity (including Hispanic)
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Income level ..., PCTALL2

Parents education............cceceeeeeveeneneresienienn PBEDHI3

Primary language........ccccvevveveeneeneeieeeeseeen SBLANG

Either parent’seducation............c.cccceeerueneee. PAREDUC

Postsecondary enrollment and attainment

First degree program 1995-96..................... DGPGMY1
Highest degree ever expected 1995-96 ......EPHDEGY 1
Remedial coursestakenin first year................ REMED2
Degree expected at first ingtitution................ DGEXPY 1
Type of first institution.........cccceecvvcvevvenee ITNPSAS
Attendance intensity 1995-96 ................... ATTNPTRN

Persistence and attainment as of 2001........ PRENRL?2B

Activities between high school and postsecondary
enrollment

Military SErViCe. .....ccoveveeireee e DAMILIT
GOt MArried......cocovevereieeee e DAMARRY
Started or raised afamily........c.ccceevneene. DAFAMILY
Worked........coooeeieicece e DAWORKED
Reasonsfor enrolling

TO change CareersS......ccovvvvevvceeveeseesieeeens RPCAREER
Training to enter workforce...........c.ccoevenne RPTRAIN
Qualify for new job.......cccoveevecviicee RPNEWJOB
Personal satisfaction of earning degree ......RPPERSAT
Improve job sKill ... RPADVANC
WEIGHT VARIABLES

BPS

Longitudinal weight 1996/2001...................... WTDO00
NPSAS

CATI weight 1999-2000.........cccecererervrreeenens WTBO0O0
NELS

High school transcript panel weight ............... WTPOO
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DAS Variable
High school academic preparation (NEL S:88/2000) ACCURHSQ

A composite measure of students' highest level of mathematics, total mathematics credits, total Advanced
Placement courses, total English credits, total foreign language credits, total science credits, total core laboratory
science credits, total social science credits, and total computer science credits.

Scored in bottom 20 percent
Scored in middle 60 percent
Scored in top 20 percent

I ntitution type (NPSAS: 2000) AIDSECT

Indicates the level and control of the institution attended. Students who attended more than one institution are coded
in a separate category. For students who attended more than one institution during 1999-2000, the NPSAS sample
ingtitution may not represent where al or part of the financial aid was actually received.

Public 2-year

Public 4-year

Private not-for-profit 4-year
Private for-profit

Other

More than one ingtitution

Attendance intensity 1999-2000 (NPSAS: 2000) ATTNPTRN

Attendance intensity during the months enrolled in 1999-2000. Indicates whether the student was enrolled only full-
time, half-time, less than half-time, or a mixed pattern. Students were considered to have enrolled exclusively full-
timeif they were enrolled for full-time during all enrolled months. Students were considered to have enrolled mixed
full-time/part-time if they were enrolled for both full-time and part-time during enrolled months. Students were
considered to have enrolled half-time if they were enrolled for half-time during al enrolled months. Students were
considered to have enrolled exclusively less than half-timeif they were enrolled for less than half-time during all
enrolled months.

Exclusively full-time
Half-time
Lessthan half-time
Mixed
Attendance intensity 1995-96 (BPS:96/2001) ATTNPTRN

Same as NPSAS variable described above except for the 1995-96 academic year
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DAS Variable
Risk of dropping out of high school (NELS:88/2000) BYRISK?2

The sum of six possible risk characteristics associated with dropping out of high school. All factors were identified
when the student was in the 8th grade except sibling dropout status, which was identified in the 10th grade. The risk
factorsinclude: in the lowest 25 percent on the socioeconomic indicator, living with a single parent, having an older
sibling who dropped out of high school, changed schools two or more times, average grade of C or lower in 6th to
8th grade, or repeated a grade between kindergarten and 8th grade.

College qualification index (NEL S:88/2000) CQCOMV2

A composite index of 4-year college readiness or qualification based on the five measures of academic performance:
cumulative academic coursework GPAs, senior class rank, the NELS 1992 test scores, and the SAT and ACT
college entrance examination scores. Since admission standards and requirements vary widely among 4-year
colleges and universities, the approach used here was to examine the actual distribution of these five measures of
academic aptitude and achievement among those graduating seniors who did attend a 4-year college or university.
Data sources were available for approximately half (45 percent) of the NEL S graduating seniors for four or five of
the criteria: classrank, GPA, the NELS test, and ACT or SAT scores or both. For about one-third of the seniors
there were only three data sources available because they had no ACT or SAT scores. All of these students had
NELS test scores, however. In order to identify as many students as possible who were potentially academically
qualified for a 4-year college, even if data were missing for these students on some of the criteria, the seniors were
classified according to the highest level they had achieved on any of the five criteria for which data were present.

e Not qualified: those who had no value on any criterion that would put them among the top 75 percent of
4-year college students (i.e., al values werein the lowest quartile). In afew instances either because of
missing data or because students were considered special admissions, about 10 percent of the students
who were identified as not qualified had enrolled in 4-year institutions.

e Bottom 25 percent: those whose highest value on any of the five criteria would put them among the top
75 percent of 4-year college students for that criterion. Minimum values were GPA=2.7, class rank
percentile=54, NEL S test percentile=56, combined SAT=820, composite ACT=19.

e Middle 50 percent: those whose highest value on any of the five criteria would put them among the top
50 percent of 4-year college students for that criterion. Minimum values were GPA=3.2, class rank
percentile=76, NEL S test percentile=56, combined SAT=960, composite ACT=22.

e Top 25 percent: those whose highest value on any of the five criteria would put them among the top 25
percent of 4-year college students for that criterion. Minimum values were GPA=3.6, class rank
percentile=89, NEL S test percentile=90, combined SAT=1110, composite ACT=25.

Activities during interim years between high school graduation and postsecondary enrollment (BPS: 96/2001)
Started or raised a family (BPS: 96/2001) DAFAMILY

During delay between high school and postsecondary enrollment, respondent started and/or raised a family
(Yes/No).

Got married (BPS:96/2001) DAMARRY

During delay between high school and postsecondary enrollment, respondent got married (Y es/No).
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DAS Variable
Activities during interim years between high school graduation and postsecondary enroliment (BPS: 96/2001)—
Cont.
Military service (BPS:96/2001) DAMILIT

During delay between high school and postsecondary enrollment, respondent served in the military (Y es/No).

Worked (BPS:96/2001) DAWORKED

During delay between high school and postsecondary enrollment, respondent worked (Y es/No).

Degree program (NPSAS: 2000) DEGFIRST
Degree program in which student was enrolled, as reported by the student or indicated by the NPSAS sample
institution. If not available from the institution, information was taken from student interview. Refersto NPSAS
institution for those enrolled in more than one institution.

No degree program Student is not in any of the above degree programs.

Certificate Student pursuing a certificate or formal award other than an
associate’ s or bachelor’s degree.

Associate’s degree Student pursuing an associate’ s degree.
Bachelor’'s degree Student pursuing a Bachelor of Artsor Bachelor of Science
degree.
Delayed enrollment (NPSAS: 2000) DELAYENR

Number of years between the year of high school graduation and the year of first postsecondary enrollment. Derived
by subtracting the calendar year of postsecondary enrollment from the calendar year of high school graduation. For a
small percentage of students who are identified as having delayed 1 year, the length of delay islessthan ayear. For
example, if astudent graduated from high school in June 1999 and enrolled in college in January 2000, that student
isidentified as delaying for a year even though only 6 months had el apsed. Because of frequent discrepancies found
when comparing birth year, high school graduation year, and first year of postsecondary education as reported by the
CADE (ingtitution data) and the CATI (student reported data), the two date variables required editing and
imputation. If the date of first postsecondary enrollment differed for CADE and CATI, the earliest date was
identified as the enrollment date. For the date of high school graduation, 11 percent (unweighted) of missing or out-
of-range values were imputed by stochastic imputation. For this analysis, the CATI weight was used, which means
only the students who participated in the student interview were included in the analysis and therefore, more than
one source of data was available to identify the dates of high school graduation and postsecondary enrollment.

No delay Enrolled within the same calendar year after high school
graduation
Any delay At least one calendar year elapsed between high school

graduation and postsecondary enrollment
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DAS Variable

Dependency and marital status (NPSAS:2000) DEPEND5B

| dentifies independent students by marital status and dependents. Married but separated students are classified as
unmarried.

Dependent (for definition of dependent, see entry for SBDEP1Y 1)
Independent

Unmarried, no dependents

Unmarried, dependents

Married, no dependents

Married, dependents

Degree expected at first institution (BPS:96/2001) DGEXPY1
Highest degree expected at the first ingtitution attended in 1995-96.

None

Certificate

Associate’s degree

Bachelor’s or transfer to 4-year

First degree program 1995-96 (BPS: 96/2001) DGPGMY1
First type of degree program at the first institution attended in 1995-96.

Certificate
Associate’ s degree (including transfer)
Bachelor’s degree

Delayed enrollment (BPS: 96/2001) ENDELAYN

Respondents who received their high school diploma prior to 1995 or reached the age 20 before December 31, 1995
were identified as delayed entrants. The number of years between the year of high school (HS) graduation and the
year of first postsecondary enrollment was derived by subtracting the calendar year of postsecondary enroll ment
from the calendar year of high school (HS) graduation. Dates were provided by the studentsin the CATI interview.
If student-reported information was missing, dates were obtained from the institutional (CADE) record or financial
aid form. For asmall percentage of students who are identified as having delayed 1 year, the length of delay isless
than ayear. For example, if a student graduated from high school in June 1995 and enrolled in college in January
1996, that student isidentified as delaying for ayear even though only 6 months had el apsed.

No delay Enrolled within the same calendar year after HS graduation
1 year delay Enrolled in the calendar year following HS graduation

2to 4 year delay Enrolled 2 to 4 calendar years following HS graduation

510 9 year delay Enrolled 5 to 9 calendar years following HS graduation

10 or more year delay Enrolled 10 or more calendar years following HS graduation
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DAS Variable
Work intensity (NPSAS: 2000) ENRJOB3

Categories of intensity of working while enrolled, including unreported work-study job hours (estimated at 15 hours
per week).

Did not work
Worked 30 hours/week or less
Worked more than 30 hours/week

Highest degree ever expected 1995-96 (BPS: 96/2001) EPHDEGY1
Response to the question “What is the highest level of education you ever expect to complete?”

Don't know

Lessthan bachelor’s degree
Bachelor’'s degree
Advanced degree

Socioeconomic statusin 1992 (NEL S: 88/2000) F2SES1

A composite variable based on household income, parents' occupations and education levels, and selected items that
exist in the house such as a home computer. If sufficient information existed in the parent file, the variable was
created from base year parent’s education (BY PQ30-31), occupation (BY PQ34B & 37B) and total household
income (BY PQ80). If that information was not adequate, the variable was based on the student-reported parent’s
education (BY S34A-B) and occupation (BY 4B & 7B) aswell asthe number of selected items that exist in the
household (BY S35A-P). If neither parent nor student base year files had sufficient information, data from second
followup (F2) new student supplement file was used.

High school completion date (NEL S:88/2000) F3HSCPDT

Y ear and month (YYMM) that the sample member completed high school. It includes award dates for high school
diploma, GED, and certificates. Special values are used to indicate instances where the sample member has not
received any of these or where the date of award is not known. If thisinformation was collected in 1994 for a sample
member, the 1994 data were used. Otherwise, 1992 transcript and questionnaire data were used to limit sample
members to those who completed high school by June 30, 1992. The analysis refers to these students as 1992 high
school graduates, but a very small percentage had completed a GED or certificate of completion.

Date first attended postsecondary education (NEL S: 88/2000) FAEFMY
Date of first attendance in postsecondary education of those respondents who attended a postsecondary institution.

Used to filter the analysis sample to those who enrolled by 1994. This variable was used to identify students who
delayed enrollment (i.e., enrolled on or after January 1993).*

! There are two other variables in the NELS DAS that identify delayed enrollment (DELAY TRI and DELAY). However, the
postsecondary enrollment date used for these variables is extracted from postsecondary transcripts. Because we did not want to
limit the sample only to those who had postsecondary transcripts, we used the self-reported date of postsecondary enrollment to
compute the number of years delayed. Preliminary crosstabulations using all the delay variables produced similar findings with
respect to differences in academic preparation.
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DAS Variable
Sex (NPSAS:2000) GENDER

Made
Female

Type of first institution (BPS: 96/2001) ITNPSAS
Level and control of the NPSAS ingtitution.

Public 2-year

Public 4-year

Private not-for-profit 4-year

Private for-profit less-than-4-year

Other (less-than-2-year and private not-for-profit less-than-4-year institutions)

Highest mathematics course completed (NEL S: 88/2000) MTHQUALS
Describes the level of the highest mathematics student took, based on high school transcript.

No mathematics/low or nonacademic Student did not take any mathematics courses; took
nonacademic or low academic courses including those
classified as “general mathematics’ or “basic skills
mathematics’; low academic courses which comprise
preliminary (e.g., pre-algebra) or reduced rigor/pace
mathematics courses (algebra 1 that is spread over 2 academic
years, and “informal geometry”).

Courses through algebra 2 Completed 3 years of mathematics including algebra 1 and
geometry, or 2 years of unified mathematics,
and algebra 2 or athird year of a unified mathematics
program.

Any advanced course beyond algebra 2 Took at least one of any courses labeled as “advanced,”
including various trigonometry, probability, statistics,
introductory analysis or precalculus, algebra 3, or calculus
COUrses.

Primary language (NPSAS: 2000) NBLANG

Student’ s response to the question “What language was spoken most often at home as you were growing up?’
Asked by student CATI.

English
Not English (see SBLANG for detailed list of languages)
Ever taken a remedial course (NPSAS: 2000) NEREMEVR

Student’ s response to the question: “Since you' ve been in college, have you ever taken remedial or devel opmental
courses to improve your basic skills, such asin mathematics, reading, or writing?’ (Y es/No).
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DAS Variable
Either parent’s education (BPS:96/2001) PAREDUC
Highest educational level achieved by either or both parents.
High school diploma or less
Some postsecondary education
Bachelor’s degree or higher
Parents education (BPS:96/2001) PBEDHI3

The highest level of education completed by the student’s mother or father, whoever had the highest level. The
variable was aggregated to the following categoriesin this report:

High school diplomaor less
Some postsecondary education including associate's degree or certificate
Bachelor’'s degree
Advanced degree
Parents education (NPSAS: 2000) NPARED

See PDEDHI3 above.

Income level (BPS:96/2001) PCTALL2

Indicates 1994 income percentile ranges for all students' income (calculated separately for dependents and
independents) and merged into asingle variable.

Low Income at the 25th percentile or below.
Middle Income at the 26th to 74th percentile.
High Income at or above the 75th percentile.
Income level (Dependent) (NPSAS: 2000) PCTDEP

Indicates income percentiles for parents of dependent students.
See PCTALL?2 above for levels
Income level (Independent) (NPSAS: 2000) PCTINDEP

Indicates income percentiles for independent students.
See PCTALL?2 above for levels
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Persistence and attainment as of 2001 (BPS:96/2001)

DAS Variable

PRENRL2B

Indicates the highest degree the student attained or the level of the institution in which the student is still enrolled if
no degree had been attained, as of June 2001. The variable was aggregated (“lumped”) in three different ways:

Attained bachelor’s degree
Attained associate’ s degree
Attained certificate

Never attained, enrolled at 4-year

Never attained, enrolled at less-than-4-year

Never attained, not enrolled
Attained any degree

Never attained, not enrolled
Never attained, enrolled
Attained or till enrolled
Never attained, not enrolled

Race/ethnicity (NPSAS: 2000)

RACE2

Specifies student’ s race/ethnicity, including Hispanic/Latino and those indicating more than one race. Gives priority
to Hispanic/Latino regardless of race, and then to those who chose more than one race. Race categories exclude

Hispanic origin unless specified.

American Indian/Alaska Native

Asian

Black, non-Hispanic

Native Hawaiian/other Pacific |slander

White, non-Hispanic

More than one race

Other

Hispanic or Latino

A person having originsin any of the original peoples of
North America and who maintains cultural identification
through tribal affiliation or community recognition. Includes
Alaska Native.

A person having originsin any of the peoples of the Far East,
Southeast Asia, or the Indian subcontinent. This includes
people from China, Japan, Korea, India, the Philippine Ilands,
and Vietnam.

A person having originsin any of the black racial groups of
Africa Includes African American.

A person having originsin any of the Pacific Ilandsincluding
Native Hawaiian, and Samoa.

A person having originsin any of the original peoples of
Europe, North Africa, or the Middle East.

Students were given the opportunity to pick more than one
race.

Students were given the opportunity to list a specific
racial/ethnic identification under “Other.”

A person of Mexican, Puerto Rican, Cuban, Central or South
American, or other Spanish culture or origin. Includes Latino.
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DAS Variable
Remedial coursestaken in first year (BPS:96/2001) REMED?2
Indicates whether student reported ever having taken any remedial or developmental coursesin language,
mathematics, reading, or writing (Y es/No).
Reasonsfor enrolling in postsecondary education (yes/no) (BPS:96/2001)

Response to the question, “Why did you decide to pursue your education beyond high school 7’

Personal satisfaction of earning degree (BPS:96/2001) RPPRESAT
Training to enter work force (BPS:96/2001) RPTRAIN
Improve job skill (BPS:96/2001) RPADVANC
Qualify for new job (BPS:96/2001) RPNEWJOB
To change careers (BPS:96/2001) RPCAREER
Dependency status (BPS:96/2001) SBDEP1Y1

Dependency status 1995-96. Students were considered independent if they were: 1) age 24 or older as of 12/31/1995
(born before January 1,1972); 2) a veteran of the U.S. Armed Forces; 3) enrolled in a graduate or professional
program beyond a bachelor’ s degree in 1995-96; 4) married; 5) an orphan or ward of the court; or 6) had legal
dependents, other than spouse.

Dependent

Independent
Dependency status and marital status (BPS:96/2001) SBDEP3Y1
Indicates student’ s dependency status with presence of dependents and marital status.

Dependent

Independent, no dependent, unmarried
Independent, no dependent, married

Independent with dependents
Gender (BPS:96/2001) SBGENDER
Male
Female
Primary language (BPS: 96/2001) SBLANG

Student’ s response to the question “What language was spoken most often at home as you were growing up?”’

English

Spanish, Catalan, Galician, Basque
Arabic

Bahasa

Chinese, Cantonese, Mandarin
Farcey (Pharsi)
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DAS Variable
Primary language (BPS:96/2001)—Cont.

French and Canadian French
Gadlic

German

Hebrew

Hindi, Malay, Tamil
Japanese

Korean

Malaysian (Bahasa Malay)
Urdu, Punjabi, Sindi
Tagalog

Thai

Viethamese

Welsh

American Sign Language or other Sign Language
Bengel

Dutch

Kurdish

Portuguese

Race/ethnicity (including Hispanic) (BPS:96/2001) SBRACE

See RACE2 for description.

NPSAS CATI weight 1999-2000 (NPSAS: 2000) WTBO00

Weight applied to items asked in the Computer Assisted Telephone Interview (CATI). The main variable used in the
analysis (delayed enrollment) is based primarily on information from the student interview.

BPS longitudinal weight 1996/2001 (BPS:96/2001) WTDO0O0

Weight for longitudinal analysis of students who responded in both NPSAS:96/2001 and BPS:1996/2001.
High school transcript panel weight (NELS:88/2000) WTPOO

High school transcript weight for respondents who participated in the second, third, and fourth followups. This
weight allows projections to the population of persons who were 12th-graders during the spring of 1992.
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The 1999-2000 National Postsecondary Student Aid Study

The 1999-2000 National Postsecondary Student Aid Study (NPSAS:2000) isthelatest ina
series of comprehensive studies of all students enrolled in postsecondary education in the United
States and Puerto Rico. The study is conducted by the U.S. Department of Education’s National
Center for Education Statistics (NCES) to determine how students and their families pay for
postsecondary education.” It also describes demographic and other characteristics of students
enrolled. The first NPSAS study was conducted in 198687 (NPSAS:87) and since then four
additional studies have been conducted (NPSAS:90, NPSAS:93, NPSAS:96, and NPSA S:2000).
The sixth administration (NPSA S:2004) is currently being conducted.

The ingtitutional sampling frame for NPSA S:2000 was constructed from the 1998-99
Integrated Postsecondary Education Data System (IPEDS) Institutional Characteristics (IC) file
and, because NPSA S:2000 also served as the base-year survey for alongitudinal study of
baccal aureate recipients, the 1996-97 IPEDS Completions file. Eligible institutions were
partitioned into 22 institutional strata based on institutional control, highest level of offering, and
percentage of baccalaureate degrees awarded in education. Approximately 1,100 institutions
were initially selected for NPSA S:2000, and all but 10 of these institutions were found to be
eligible. Sampling frames for selecting students consisted of enrollment lists or datafiles
provided by the institutions for those students enrolled during the NPSA S:2000 year, and at least
40 students were sampled from each institution. The study is based on a nationally representative
sample of al studentsin postsecondary education institutions, including undergraduate, graduate,
and first-professional students. Information was obtained from approximately 50,000
undergraduate, 10,600 graduate, and 1,200 first-professional students. They represented about
16.5 million undergraduates, 2.4 million graduate students, and 300,000 first-professional
students who were enrolled at some time between July 1, 1999, and June 30, 2000.

Data were collected using computer-assisted telephone and in-person interviews (CATI and
CAPI). Supplementary sources of dataincluded the National Student Loan Data System

! For more information on the NPSAS survey, consult U.S. Department of Education, National Center for Education Statistics,
Methodology Report for the 1999-2000 National Postsecondary Student Aid Study (NCES 2002-152) (Washington, DC: 2001).
Additional information is aso available at the NPSAS website http://nces.ed.gov/npsas.
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(NSLDS), ACT database, SAT records from ETS, Central Processing System data, and data
from institutions collected using a computer-assisted data entry (CADE) program. Data editing
and imputations were conducted both during the interview and after data collection was
complete. Range editing, item consistency, and other checks were made to ensure data quality,
and logical imputation was performed where appropriate.

The ingtitutional response rate was 91 percent, CATI response rate was 72 percent, and the
weighted overall student interview response rate was 65.6 percent.” Because the student
telephone interview response rate for NPSAS:2000 was less than 70 percent in some institutional
sectors, an analysis was conducted to determine if computer assisted telephone interview (CATI)
estimates were significantly biased due to CATI nonresponse. Considerable information was
known for CATI nonrespondents, and these data were used to analyze and reduce the bias. The
distributions of several variables using the design-based, adjusted weights for study respondents
(study weights) were found to be biased before CATI nonresponse adjustments. The CATI
nonresponse and poststratification procedures, however, reduced the bias for these variables, and
the remaining relative bias ranged from 0 to 0.35 percent.® The weight used in this analysisis
WTBOO, the weight applied to all CATI respondents.

The National Education Longitudinal Study of 1988

The National Education Longitudinal Study of 1988 (NEL S:88) began in 1988 with a
nationally representative, two-stage stratified probability sample of 1,052 8th-grade schools
across the nation and 26,432 sampled students in the schools.* Of the sampled students, 24,599
participated. Subsamples of this cohort were followed up in 1990, when most members werein
10th grade; in 1992, when most were in 12th grade; and in 1994 and 2000, when most of the
cohort members had been out of high school for 2 and 8 years, respectively.’ The study was
designed not only to follow a cohort of 8th-grade students over time but also to “freshen” the
samplein the 1990 and 1992 surveys to obtain a representative sample of students enrolled in
10th grade in 1990 and in 12th grade in 1992, which could be compared with the earlier cohorts
from the National Longitudinal Study of the High School Class of 1972 (NLS:72) and the High
School and Beyond Longitudina Study (HS& B). The approximate sample sizes of the 1990 and
1992 followup surveys were 18,000 and 16,000, respectively. In late 1992, high school

2 |bid.

3 For nonresponse bias analysis, see U.S. Department of Education, National Center for Education Statistics, National
Postsecondary Student Aid Sudy, 1999-2000 (NPSAS:2000), CATI Nonresponse Bias Analysis Report (NCES 2002-03)
(Washington, DC: 2002), available at http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=200203.

* For more information on NEL S:88/2000, consult U.S. Department of Education, National Center for Education Statistics,
National Education Longitudinal Study of 1988: Base-Year to Fourth Follow-up Data File User’s Manual (NCES 2002-323)
(Washington, DC: 2002).

® In order to meet budgetary constraints, students were subsampled in each follow-up.
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transcripts were collected for sample members from students in 12th grade attending in spring of
1992, all dropouts, early graduates, and students who were ineligible for the three previous
followups. The overall response rate was 94 percent.® The final followup was conducted in 2000
when sample members were about 26 years old. Data were collected for about 15,000 individuals
subsampled from the third followup with a weighted response rate of about 83 percent.

Because the analysis of the NELS datain this report focuses on high school academic
coursetaking, only students with high school transcripts were included in the analysis (i.e., the
high school transcript weight was used—WTP00). The sample was further restricted to students
who completed high school in the spring of 1992 (i.e., 1992 high school graduates) and who had
enrolled in postsecondary education at any time up until the last followup in 2000. The date of
postsecondary entry was used to determine postsecondary participation (FAEFMY') and also to
determine if a student had delayed postsecondary enrollment.

Beginning Postsecondary Students L ongitudinal Study

The Beginning Postsecondary Students (BPS) Longitudinal Study was first conducted in
the 198990 academic year. The BPS:96/01 study was the second in the series of studies
focusing on first-time beginning students (FTBs) in postsecondary education, and is composed of
the students who participated in the 1995-96 Nationa Postsecondary Student Aid Study
(NPSAS:96). NPSAS:96 consisted of a nationally representative sample of students enrolled in
all levels of postsecondary education during the 1995-96 academic year. Respondents were
selected for inclusion in NPSAS:96 using a two-stage sampling design; the first stage involved
selecting eligible institutions (derived from the 1993-94 Integrated Postsecondary Education
Data System (IPEDS) Institutional Characteristics (IC) file), and the second stage was the
selection of eligible respondents within each eligible institution. Approximately 9,500
ingtitutions were identified in the IPEDS IC file. These digible institutions were then partitioned
into institutional strata based on level and control, and additional implicit stratification was done
within each institution type by region and size. Sampling frames for selecting students consisted
of enrollment lists or data files provided by the institutions for those students enrolled during the
NPSAS:96 year, which yielded atotal of 12,400 students eligible for the BPS.96 cohort. At least
40 students were sampled from each institution, where possible. The BPS sample consisted of
approximately 12,400 students identified in NPSAS:96 who were beginning postsecondary
education for the first time at some point in the 1995-96 academic year, and who were not
concurrently enrolled in secondary education or a high school completion program. The First
Follow-up of the BPS cohort (BPS:96/98) was conducted in 1998, approximately 3 years after

%Ingals, S. et a. Second Follow-Up: Transcript Component Data File User’'s Manual (NCES 95-399). U.S Department of
Education, National Center for Education Statistics (Washington DC: 1995).
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these students first enrolled. Approximately 10,300 of the students who first began in 1995-96
were located and interviewed in the 1998 follow-up, for an overall weighted response rate of
79.8 percent. This response rate includes those who were nonrespondents in 1996; among the
NPSA S:96 respondents, the response rate was 85.9 percent.” The Second Follow-up of the BPS
cohort (BPS:96/2001) was conducted in 2001, 6 years after students' college entry. All
respondents to the First Follow-up, as well as a subsample of nonrespondents in 1998, were
eligible to be interviewed, and after excluding respondents who were deceased by 2001, 12,100
cases were eligible for BPS:96/01. Over 9,100 of these students were located and interviewed,
resulting in aweighted sample size of 2.8 million respondents. The weighted response rate was
76.1 percent overall, with an institutional response rate of 91.1 percent and student response rate
of 83.6 percent.?

The BPS:96/01 interviews were conducted using computer-assisted interviewing
technology to conduct both telephone (CATI) and in-person (CAPI) interviews. Data were also
collected from the institutions in which the students were enrolled, the Central Processing
System (CPS) database, and the National Student Loan Data System (NSLDS). The CATI and
CAPI systems were programmed with range editing and consistency edits. There were also
multiple post-interview data cleaning steps that were designed to ensure internal consistency
within items and maintain skip-pattern relationships. Logical imputations were performed where
appropriate, with the goal of maximizing the number of respondents to which each item applied.

Nonresponse among cohort members causes bias in survey estimates when the outcomes of
respondents and nonrespondents are shown to be different. A bias analysis was conducted on the
2001 survey results to determine if any variables were significantly biased due to nonresponse.®
Considerable information was known from the 1996 and 1998 surveys for nonrespondents to the
2001 interviews, and nonresponse bias could be estimated using variables with this known
information. Weight adjustments were applied to the BPS:96/2001 sample to reduce any bias
found due to unit nonresponse. After the weight adjustments, some variables were found to
reflect zero bias, and for the remaining variables, the bias did not differ significantly from zero.
All analysesin this report are weighted to compensate for unequal probability of selection into
the BPS sample. The weight variable used in this report for analysis of the BPS:96/2001 datais
WTDOO, the longitudinal weight for students who responded in 1996 and in 2001.

" For more information on the BPS:96/98 survey, consult U.S. Department of Education, National Center for Education Statistics,
Beginning Postsecondary Students Longitudinal Study First Follow-up 1996-98, Methodology Report (NCES 2000-157)
(Washington, DC: 2000).

8 For more information on the BPS:1996/2001 survey, consult U.S. Department of Education, National Center for Education
Statistics, Beginning Postsecondary Students Longitudinal Study: 1996-2001 Methodol ogy Report (NCES 2002-171)
(Washington, DC: 2002).

° Ibid.
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Accuracy of Estimates

The statistics in this report are estimates derived from a sample. Two broad categories of
error occur in such estimates: sampling and nonsampling errors. Sampling errors occur because
observations are made only on samples of students, not entire populations. Nonsampling errors
occur not only in sample surveys but also in complete censuses of entire populations.
Nonsampling errors can be attributed to a number of sources: inability to obtain complete
information about all studentsin all institutions in the sample (some students or institutions
refused to participate, or students participated but answered only certain items); ambiguous
definitions; differencesin interpreting questions; inability or unwillingness to give correct
information; mistakes in recording or coding data; and other errors of collecting, processing,
sampling, and imputing missing data.

I tem Response Rates

Weighted item response rates were calculated for the analysis samples for all variables
used in this report. The weighted item response rates were cal culated by dividing the weighted
number of valid responses in each analysis sample by the weighted population for which the item
was applicable. All of the items had response rates of 86 percent or higher. For these variables, it
isunlikely that reported differences are biased because of missing data.

Data Analysis System

The series of studies conducted under the Postsecondary Education Descriptive Analysis
Reports (PEDAR) contract with NCES require all analyses to be based on the Data Analysis
System (DAS), a web-based software application that provides public access to the NCES
postsecondary datasets. The DAS software makes it possible for users to specify and generate
their own tables. With the DAS, users can replicate or expand upon the tables presented in this
report. In addition to the table estimates, the DAS calcul ates proper standard errors™ and
weighted sample sizes for these estimates. For example, table B-1 contains standard errors that
correspond to table 6, generated by the DAS. If the number of valid casesistoo small to produce
areliable estimate (less than 30 cases), the DAS prints the message “low-N" instead of the
estimate. All standard errors for estimates presented in this report can be viewed at
http://nces.ed.gov/das/library/reports.asp.

19 None of the survey samples were based on simple random sampling procedures and, therefore, simple random sample
techniques for estimating sampling error cannot be applied to these data. The DAS takes into account the complexity of the
sampling procedures and cal culates standard errors appropriate for such samples. The method for computing sampling errors
used by the DAS involves approximating the estimator by the linear terms of a Taylor series expansion. The procedureis
typicaly referred to as the Taylor series method.
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TableB-1. Standard errorsfor table 6: Percentage distributions of enrollment characteristics of 1995-96
beginning postsecondary students, by number of year s between high school graduation and first
postsecondary enrollment

Total
U.S. total (50 states, Duration of delay
(excluding DC, and 10 or
Puerto Puerto No Any 24 59 more
Enrollment characteristics Rico) Rico) delay delay lyear years years years
Type of first institution
Public 2-year 3.01 2.99 313 406 411 583 649 560
Public 4-year 1.88 1.90 2.50 137 233 249 175 181
Private not-for-profit 4-year 1.38 141 1.93 117 175 195 145 093
Private for-profit 245 2.39 0.77 422 313 454 6.04 525
Other 0.48 0.47 0.32 131 047 198 174 178
Degree program at first institution
Certificate 2.18 2.13 079 412 408 483 6.70 514
Associate’ s degree (including transfer) 2.20 2.16 2.63 368 322 49 621 513
Bachelor’s degree 2.30 231 2.82 18 321 356 216 157
Degree expected at first ingtitution
None 0.60 0.59 0.68 200 201 322 369 369
Certificate 1.87 1.83 0.74 337 343 467 488 441
Associate’ s degree 1.66 1.69 182 317 427 573 734 340
Bachelor’'s degree or transfer
to 4-year insitution 2.02 2.03 1.69 197 426 389 313 227
Highest degree ever expected
Don't know 0.57 0.57 0.66 127 297 280 354 224
Less than a bachelor’s degree 1.38 1.38 058 301 254 399 523 480
Bachelor’'s degree 0.91 0.91 1.05 156 421 348 517 322
Advanced degree 1.75 1.75 1.26 217 411 532 462 200
Attendance intensity first year
Exclusively full-time 164 1.65 161 338 611 423 664 472
Mixed full-time/part-time 1.15 1.14 1.29 141 359 226 322 272
Half-time 0.79 0.79 0.77 207 267 267 39 327
Less than half-time 0.98 0.97 0.54 270 272 339 327 461

Remedial coursetaking in first year
Took courses 1.06 1.06 1.09 109 436 393 375 322

SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students
Longitudinal Study (BPS:96/01).

In addition to tables, the DAS will also produce a correlation matrix of selected variablesto
be used for linear regression models. Included in the output with the correlation matrix are the
design effects (DEFTS) for each variable in the matrix. Since statistical procedures generally
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compute regression coefficients based on simple random sample assumptions, the standard errors
must be adjusted with the design effects to take into account the stratified sampling method used
in the surveys.

For more information about the Data Analysis Systems, consult the NCES DAS website
(http://nces.ed.gov/das) or contact:

AuroraD’ Amico

Nationa Center for Education Statistics
1990 K Street NW

Room 8115

Washington, DC 20006

(202) 502-7334

E-mail: Aurora.D’ Amico@ed.gov

Statistical Procedures

Differences Between Means

The descriptive comparisons were tested in this report using Student’ st statistic.
Differences between estimates are tested against the probability of a Type | error,* or
significance level. The significance levels were determined by calculating the Student’ st values
for the differences between each pair of means or proportions and comparing these with
published tables of significance levelsfor two-tailed hypothesis testing.

Student’ st values may be computed to test the difference between estimates with the
following formula:
(= Ei-E> (1)

sef + e

where E; and E; are the estimates to be compared and se; and se; are their corresponding
standard errors. Thisformulaisvalid only for independent estimates. When estimates are not
independent, a covariance term must be added to the formula:

Ei-E-

t=
Vel +sef — 2(r)se se,

2

™ A Type | error occurs when one concludes that a difference observed in a sample reflects a true difference in the population
from which the sample was drawn, when no such true difference is present.
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wherer isthe correlation between the two estimates.'” This formulais used when comparing two
percentages from a distribution that adds to 100. If the comparison is between the mean of a
subgroup and the mean of the total group, the following formulais used:

t= ESUb B Etot
\/SEib +sef, —2p sel,

3

where p is the proportion of the total group contained in the subgroup.™® The estimates, standard
errors, and correlations can al be obtained from the DAS.

There are hazards in reporting statistical tests for each comparison. First, comparisons
based on larget statistics may appear to merit specia attention. This can be misleading since the
magnitude of thet statistic is related not only to the observed differences in means or percentages
but also to the number of respondentsin the specific categories used for comparison. Hence, a
small difference compared across a large number of respondents would produce alarget
statistic.

A second hazard in reporting statistical testsis the possibility that one can report a“false
positive’ or Type | error. In the case of at statistic, this false positive would result when a
difference measured with a particular sample showed a statistically significant difference when
there is no difference in the underlying population. Statistical tests are designed to control this
type of error, denoted by alpha. The alphalevel of .05 selected for findingsin this report
indicates that a difference of a certain magnitude or larger would be produced no more than one
time out of twenty when there was no actual difference in the quantities in the underlying
population. When hypotheses are tested that show t values at the .05 level or smaller, thisfinding
istreated as regjecting the null hypothesis that there is no difference between the two quantities.
Failing to reject the null hypothesis (i.e., finding no difference), however, does not necessarily
imply that the values are the same or equivalent.

When significant results are detected that are not indicated by any hypothesis, or when a
large number of comparisonsin atable aretested, Type | errors should not be ignored. For
example, in this analysis, comparisons were sometimes made among four categories of delayed
entrants based on how long they waited to enroll in postsecondary education—1 year, 2—4 years,
5-9 years, and 10 or more years. The probability of a Type | error for these comparisons taken as
agroup is larger than the probability for a single comparison. When more than one comparison
between groups of related characteristics are tested for statistical significance, one must apply a
standard that assures alevel of significance for all of those comparisons taken together. In this

2ys Department of Education, National Center for Education Statistics, A Note from the Chief Statistician, no. 2, 1993.
13 |bid.
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analysis, the Fisher’s protected t-test method (also called the “least significant difference’
method) was used to protect against the inflation of the overall probability of a Type error.*
The method involves calculating the overall F ratio (computed as part of the linear trend test
described below) and determining whether the F value is sufficiently large to reject the null
hypothesis. When the value of the overall F exceeded the value at the .05 level, the comparison
was considered significant.

Linear Trends

While many descriptive comparisons in this report were tested using Student’ st statistics,
some comparisons among categories of an ordered variable (i.e., categories of delayed
enrollment) involved atest for alinear trend across al categories, rather than a series of tests
between pairs of categories. In this report, when differences among percentages were examined
relative to the ordered categories of delayed enrollment, Analysis of Variance (ANOVA) was
used to test for alinear relationship between the two variables. To do this, ANOVA models
included orthogonal linear contrasts corresponding to successive levels of the delayed enrollment
categories (independent variable). The squares of the standard errors, the variance between the
means, and the unweighted sample sizes were used to partition total sum of squares into within-
and between-group sums of squares. These were used to create mean squares for the within- and
between-group variance components and their corresponding F statistics, which were then
compared with published values of F for asignificance level of .05.* Significant values of both
the overal F and the F associated with the linear contrast term were required as evidence of a
linear relationship between the two variables. Means and balanced replicated standard errors
were calculated by the DAS. Unweighted sample sizes are not available from the DAS and were
provided by NCES.

Multivariate Commonality Analysis

There are many ways for members of the public and other researchers to make use of
NCES results. The most popular way isto read the written reports. (Other ways include
obtaining and analyzing public use and restricted use data files. These allow researchersto carry
out and publish their own secondary analyses of NCES data.)

It is very important when reading NCES reports to remember that they are descriptivein
nature. That is, they are limited to describing some aspect of the condition of education. These

14 See Snedecor, G. and Cochran, W. Satistical Methods (Ames, IA: lowa State University Press, 1980, p. 234); or Harris, R. A
Primer of Mulitivariate Satistics (New Y ork: Academic Press, 1975, p. 11).

15 More information about ANOV A and significance testing using the F statistic can be found in any standard textbook on
statistical methods in the socia and behavioral sciences.
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results are usefully viewed as suggesting various ideas to be further examined in light of other
data, including state and local data, and in the context of the large research literature elaborating
on the many factors predicting and contributing to educational achievement or to other outcome
variables of interest.

However, some readers are tempted to make unwarranted causal inferences from simple
cross tabulations. It is never the case that a simple cross tabulation of any variable with a
measure of educational achievement is conclusive proof that differencesin that variable are a
cause of differential educational achievement or that differencesin that variable explain any
other outcome variable. The old adage that “correlation is not causation” is awise precaution to
keep in mind when considering the results of NCES reports. Experienced researchers are aware
of the design limitations of many NCES data collections. They routinely formulate multiple
hypotheses that take these limitations into account and readers of this volume are encouraged to
do likewise. Aspart of the Institute of Education Sciences, NCES has a responsibility to try to
discourage misleading inferences from the data presented and to educate the public on the
genuine difficulty of making valid causal inferencesin afield as complex as education. Our
reports are carefully worded to achieve this end.

This focus on description, eschewing causal analysis, extends to multivariate analyses as
well as bivariate ones. Some NCES reports go beyond presenting simple crosstabul ations and
present results from multiple regression equations that include many different independent
(“predictor”) variables. This can be useful to the reader, especially those without the time or
training to access the data on their own. Because many of the independent variables included in
descriptive reports are related to each other and to the outcome they are predicting, a multivariate
approach can help users to understand their interrelation. For example, many of the independent
variables included in this study are related, and to some extent, the patterns of differences
displayed in the descriptive tables reflect a common variation. For instance, when examining
degree attainment or persistence by delayed enrollment status, some of the observed relationship
may be due to differences in other factors related to delaying enroliment (e.g., delayed entrants
enroll in public 2-year institutions and attend part time at higher rates than immediate entrants).
Whileit is possible to create three-variabl e tables, when the number of independent variables
increases to four or more, the number of casesin individual cells of such atable often becomes
too small to find significant differences simply because there are too few cases to achieve
statistical significance. To make economical use of the many available independent variablesin
the same data display, other statistical methods must be used that can take multiple predictor
variables into account simultaneously.
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Multiple linear regression is often used for this purpose: to adjust for the common variation
among alist of independent variables.* This approach is referred to as “commonality
analysis,” !’ because it identifies lingering relationships after adjustment for “common” variation.
This method is used simply to confirm statistically significant associations observed in the
bivariate descriptive analysis while taking into account the interrel ationships among the predictor
variables.

Thus, this multiple regression approach is descriptive. Significant coefficients reported in
the regression tables indicate that when the variable is deleted from (or added to) the set of
independent variables, it resultsin a non-zero change in R-squared, which is the basis of the
commonality analysis. In other words, a significant coefficient means that the independent
variable has arelationship with the outcome variable that is unique, or distinct from its
relationship with other independent variables in the model.

Multivariate description of this sort is distinct from either a modeling approach in which an
analyst attempts to identify the smallest relevant set of causal or explanatory independent
variables associated with the dependent variable or variables or an approach using one of the
many varieties of structural equation modeling. In contrast, a multivariate descriptive or
commonality approach provides aricher understanding of the data without needing to make any
kind of causal assumptions, which iswhy descriptive multivariate commonality analysisis often
employed in NCES statistical reports.

When should commonality analysis be employed? It should be used in statistical analysis
reports when independent variables are correlated with both the outcome variable and with each
other. Thiswill allow the analyst to determine how much of the effect of one independent
variable is due to the influence of other independent variables, sincein amultiple regression
procedure these effects are adjusted for. As discussed in the section “ Data Analysis System”
above, al analysesincluded in PEDAR reports must be based on the DAS, which is available to
the public online (http://nces.ed.gov/DAS). Exclusively using the DAS in this way provides
readers direct access to the findings and methods used in the report so that they may replicate or
expand on the estimates presented. However, the DAS does not allow users access to the raw
data, which limits the range of multivariate procedures that can be used. Specifically, the DAS
produces correlation matrices, which can be used as input in standard statistical packagesto
produce least squares regression models. This means that logit or probit procedures, which are

18 For more information about least squares regression, see Michael S. Lewis-Beck, Applied Regression: An Introduction, Vol. 22
(Beverly Hills, CA: Sage Publications, Inc., 1980); William D. Berry and Stanley Feldman, Multiple Regression in Practice, Vol.
50 (Beverly Hills, CA: Sage Publications, Inc., 1987).

7 For more information about commonality analysis, see F. Kerlinger and E. Pedhauzer, Multiple Regression in Behavioral
Research (Holt, Rinehart, and Winston Inc., 1973).
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more appropriate for dichotomous dependent variables cannot be used.*® However, empirical
studies have shown that when the mean value of a dichotomous dependent variable falls between
0.25 and 0.75 (asit does in this analysis), regression and log-linear models are likely to produce
similar results.™®

The independent variables analyzed in this study and subsequently included in the
multivariate model were chosen based largely on earlier empirical studies (cited in the text),
which showed significant associations with the key analytic variable, delayed enrollment. Before
conducting the study, a detailed analysis plan was reviewed by a Technical Review Panel (TRP)
of expertsin the field of higher education research and additional independent variables
requested by the TRP were considered for inclusion. The analysis plan listed all the independent
variables to be included in the study. The TRP aso reviewed the preliminary results aswell as
thefirst draft of this report. The analysis plan and subsequent report were modified based on
TRP comments and criticism.

Missing Data and Adjusting for Complex Sample Design

The DAS computes the correlation matrix using pairwise missing values. In regression
analysis, there are several common approaches to the problem of missing data. The two simplest
approaches are pairwise deletion of missing data and listwise deletion of missing data. In
pairwise deletion, each correlation is calculated using all of the cases for the two relevant
variables. For example, suppose you have aregression analysis that uses variables X1, X2, and
X3. Theregression is based on the correlation matrix between X1, X2, and X3. In pairwise
deletion, the correlation between X1 and X2 is based on the nonmissing cases for X1 and X2.
Cases missing on either X1 or X2 would be excluded from the calculation of the correlation. In
listwise deletion, the correlation between X1 and X2 would be based on the nonmissing values
for X1, X2, and X3. That is, al of the cases with missing data on any of the three variables
would be excluded from the analysis.

The correlation matrix produced by the DAS can be used by most statistical software
packages as the input data for least squares regression. The DAS provides either the SPSS or
SAS code necessary to run least squares regression models. The DAS also provides additional
information to incorporate the complex sample design into the statistical significance tests of the

18 See John H. Aldrich and Forrest D. Nelson, “Linear Probability, Logit and Probit Models’ (Quantitative Applicationsin Social
Sciences, Vol. 45) (Beverly Hills, CA: Sage, 1984). Anaysts who wish to estimate other types of models can apply for a
restricted data license from NCES.

19 see for example, Goodman, L.A., “The Relationship Between Modified and Usua Multiple-Regression Approaches to the
Analysis of Dichotomous Variables’; pp. 83-110 in David Hoise ed., Sociolgical Methodology (San Francisco: Jossey-Bass,
1976), and Knoke, D. “A Comparison of Log-Linear and Regression Models for Systems of Dichotomous Variables”
(Sociological Methods and Research, Vol. 3: Sage, 1975).
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parameter estimates. Most statistical software packages assume simple random sampling when
computing standard errors of parameter estimates. Because of the complex sampling design used
for the survey, this assumption isincorrect. A better approximation of their standard errorsisto
multiply each standard error by the design effect associated with the dependent variable
(DEFT),?® where the DEFT istheratio of the true standard error to the standard error computed
under the assumption of simple random sampling. The DEFT is calculated by the DAS and
displayed with the correlation matrix output.

I nterpreting the Results

The least squares regression coefficients displayed in the regression tables in this report are
expressed as percentages. Significant coefficients represent the observed differences that remain
between the analysis group (such as those who delayed enrollment) and the comparison group
(did not delay) after controlling for the relationships of all the selected independent variables.

For example, in table 11, the least squares coefficient for those who delayed enrollment for one
year is—6.80. This means that compared to those who did not delay enrollment, roughly 7
percent fewer of the group who delayed 1 year would be expected to attain a degree or be
enrolled within 6 years of initial postsecondary enrollment, after controlling for the rel ationships
among all the other independent variables.

2 The adjustment procedure and its limitations are described in C.J. Skinner, D. Holt, and T.M.F. Smith, eds., Analysis of
Complex Qurveys (New Y ork: John Wiley & Sons, 1989).
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Table C-1. Percentage distributions among 1995-96 beginning postsecondary students who
delayed enrollment 1 or moreyears, by selected student and enrollment characteristics

Duration of delay
10 or
Selected student and enrollment No Any 2-4 59 more
characteristics delay delay 1 year years years years
Tota (excluding Puerto Rico) 65.4 34.6 8.8 7.6 6.5 11.7
Tota (50 states, DC, and Puerto Rico) 65.7 34.3 8.7 7.6 6.5 115
Gender
Male 67.6 324 8.9 8.6 6.3 8.6
Female 64.2 35.8 85 6.8 6.6 14.0
Race/ethnicity’
American Indian 46.1 53.9 11.2 18.2 7.6 16.9
Asian/Pacific Ilander 734 26.6 6.8 5.0 6.8 8.0
Black 57.3 42.7 125 11.0 8.9 10.3
Hispanic 67.1 32.9 12.2 7.9 5.3 7.6
White 66.7 33.3 7.6 6.9 6.3 12.6
Income level in 1994
Bottom 25 percent 61.0 39.0 14.0 111 6.4 74
Middle 50 percent 64.6 354 7.6 7.6 8.3 12.0
Top 25 percent 73.8 26.2 51 35 2.2 155
Parents' highest education level
High school diplomaor less 494 50.6 8.8 10.5 8.7 22.6
Some postsecondary education 71.3 28.7 10.7 7.0 7.2 3.8
Bachelor’s degree or higher 82.7 17.3 7.6 4.6 3.0 2.2
Dependency and marital status
Dependent 85.8 14.2 8.6 5.2 0.4 0.0
Independent, no dependents, unmarried 7.9 92.1 3.7 18.0 35.7 34.7
Independent, no dependents, married 9.3 90.7 8.6 8.6 15.2 58.3
Independent with dependents 9.6 90.4 10.9 145 21.3 43.7
Primary language
English 66.7 333 8.1 7.4 6.5 11.2
Not English 57.9 42.1 15.3 10.2 6.9 9.8
Type of first institution
Public 2-year 56.9 431 10.1 8.1 9.0 15.9
Public 4-year 83.9 16.1 7.3 4.4 18 2.7
Private not-for-profit 4-year 87.7 124 53 3.2 1.3 2.6
Private for-profit 32.0 68.0 10.9 18.2 14.6 24.3
Other ? 29.7 70.3 10.7 17.9 9.8 318

See notes at end of table.
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Table C-1. Percentage distributions among 1995-96 beginning postsecondary students who
delayed enrollment 1 or moreyears, by selected student and enrollment characteristics—

Continued
Duration of delay
10or
Selected student and education No Any 2-4 59 more
characteristics delay delay 1 year years years years
Attendance intensity first year
Exclusively full-time 76.2 23.8 7.3 6.7 3.7 6.0
Mixed full-time/part-time 65.7 34.3 11.8 8.0 59 8.6
Part-time only 334 66.6 10.3 10.1 155 30.7
Degree expected at first institution
None 50.3 49.7 10.1 9.0 8.5 22.3
Associate’s or certificate 47.4 52.6 94 12.2 11.6 195
Bachelor’'s degree or transfer
to 4-year insitution 83.2 16.8 7.5 39 2.3 3.0
Highest degree ever expected
Less than a bachelor’ s degree 29.3 70.8 8.4 114 129 38.0
Bachelor’s degree or higher 74.0 26.0 8.6 6.8 4.8 5.7
Remedial coursetaking in first year
Did not take courses 65.5 345 9.0 7.6 6.4 115
Took courses 67.3 32.7 7.2 9.0 7.3 9.3
Attainment or level of enrollment 2001
Attained or till enrolled 72.4 27.6 7.8 6.7 48 8.3
Never attained, not enrolled 52.6 47.4 10.5 9.3 9.8 17.8
NOTE: Detail may not sum to totals because of rounding. Standard error tables are available at http://nces.ed.gov/dag/library/

reports.asp.
SOURCE: U.S. Department of Education, National Center for Education Statistics, 1996/01 Beginning Postsecondary Students

Longitudina Study (BPS:96/01).
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