DOCUMENT RESUME

. ED 229 181 ' ‘ RC 013 -963

M ]

N

TITLE The Indian Education Act: A Decade of Indian and
Alaskan Native Pride and Incteasing Strides toward
Educational Equity thru Parental Involvement. The
Ninth Annual Report to the Congress of the United

- States. ‘

INSTITUTION National Advisory Council on Indian.Education,

‘ Washington, D.C. -
PUB DATE.. : Mar 83 - ; '
NOTE ~ 1ll4p.; For related document, see ED 220 243.
PUB TYPE ' Reports - Descriptive (141) -
. ) 4 !
EDRS PRICE MF01/PC05 Plus Postage. . ,
DESCRIPTORS Advidory Committees; *Agency Role; *American Indian

Education; American Indians; *Educational Finance;
Educatienal Objéctives; Elementary Secondary

b " Education; Federal Aid; *Federal-  Indian Relationship; .

: Federal Legislation; *Federal Programs; Fellowships;
Government School Relationship; Higher Education;
*Resource Allocation; Trust Responsibility
(Government) ~
IDENTIFIERS Indian Education Act 1972 Title IV; *National
: Advisory Council on Indian Education

ABSTRACT : : .
' The ninth annual report to Congress for the National
Advisory Council on Indian Education (NACIE) is a compendium report
of activities during the calendar year 1982. Part 1 contains NACIE's
recommendations to Congress and the Secretary of Education that .
documents and data prepared by NACIE be utilized in preparation for
. reauthorization of Indian education legislation; full and adequate - .
funding levels be provided for all purposes intended by P.L. 81-874,
Impact Aid, school assistance in federally affected areas; funds
provided in support of P.L. 92-318, Title 1¥, remain stable for 1983;
and Title IV, Parts B and C budgets be increased for 1983. Part 2
reports on NACIE's activities during 1982, highlighting seven public
hearings and their recommendations. Part/3 furnishes profiles of
Title IV programs and fellowship recipiehts_for 1982, Part 4 provides
state-by-state distribution of funds awarded to Title IV grantees and
Indian Fellowships for fiscal year 1982. Eight appendices include
functions of NACIE members, summary -of locations and dates of 46
NACIE meetings from 1973-1982, list of past Council members, list of
publications produced by NACIE from 1974-1983, and summary of federal
funds expended on the effegtiveness of Title IV programs from :
1980-83. (ERB) : :

-

'***********************************************************************

* Reproductions supplied by EDRS are the best that can be mad *

* from the original document. - ‘ *
***********************************************************************




THE Iﬂlﬂfﬂh"‘ﬂ ACT:

| kan Native Pride and

A Decade of Indian and Alas Thre
Toward Educational ﬁqlltl l

Inereasing Strlgcs atal Involvement.

US. DEPARTMENT OF EDUCATION
NATIONAL INSTITUTE OF EDUCATION
EDUCA]lOf\.Al RESOUR(‘ES INFORMATIO'\J

CENTER (ERIC)
This dacument has been 'P;‘V(u]u!.nd as
ecaved from the RETSON ar srganizatinn
anginating 1t

Minur ¢ hanges have boer madis to improve
reprodaction quaie Y

® Pomts of view nr OpInnng “tated in thi, dge,
muent do not ne Essanly tepresent oH gl NIE
bosition or policy

MARCH, 983 : |
WASHINGTON, 0.C.

&
CONGACSS OF THE WITES STAT
THE NNTIH %m;:uummm | |

e
o~ oo

-

RC 01 3963




FRONT COUER: Original Art Work by Ms. Shirley M. Kendall

Ms. Shirley ", Kendall Is 2 member of the Thingit Tribe located in
sout’, Eastern Alusha, who has been deeply involved in Alashan Native

£ ducation for many uears. Ms. Kendall Is also an accomplished Tlingit
Artisan. to whom e arc indebted for her contribution to the Ninth
Annyal Report.

The artworh o the front cover depicts the joining of twe clans
i:to o and the chiidren pee: ou: of the center of the drawing. Every
Tingit belongs to = clan, EAGLE or the RAUEN. It Is the custom and the
rule to marry into che opposite group.

it is especially fitting that the faces of young Thingit children
serued by the Indian Education Act grace our Report.
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DEDICATION
Thru Title IV, Indlan Spirits Sears
indian Pride Has Blossomed, and Indlan Minds Have Sloomed:
As Water to Our Mother Earth, Indlan Education Has Its Worth;
To the Congress We have Come, Because the Work Is Vet Undone.
‘ T Ala-Reesh-A-Neesh

2

This “Tenth Year Anniversary Report™ Is dedicated to the lndian and Mashan Native tilldr;n whe are the
teciplents of educational services provided by Title 18 of Public Law 92-318, The Indian Education Act of 1972,

The Natlonal Advisery Councll On Indian Education has been honored tohave served Indlan 2ad Mashan
Native Chlidren and Adslts during the past decade, and herebg re-dedicate ourselves to the priaciples
contained in The Indian Education Act on behalf of Sl futare generations of Indlan and Alashan Native

People.

) o
The tve Alashan.Native children Peatured above were particlpants In the ““Tiingit 2ad Nalda Early
Childhood Program,” iocated In Craig, Alasha and funded by the lndian Education Act. -
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FOREWORD

March 1983

This is the Ninth Annual Report submitted-by the National Advisory
Council on Indian Education to the Congress of the United States. Through-
out the past decade, the National Advisory Council on Indian Education has

strived to provide the Congress of the United States with expert advice

- 3

Public Law 92-318. Furthermore, the recommendations contained in past
Annuai Reports were formulated after direct consultation with Indian and
Alaskan Native people throughout the United.States who are represented by
/members of the Council.

The subject of the Reauthorization of the Indian Education Act, Title
IV of Public Law 92-318, is the primary focus of this Report. However, be-
fore consideréfidn oé thé‘contents of the Réporé, y;ur'attention is res-
pectfuIiy directed to their original'précepts of £hé“United States Senate,

Subcommittee on Indian Education, which intfoﬂuced this landmark legisla- .

tion. Briefiy, the Indian Education Act, Title IV of Public Law 92-318,

<3

: fegarding the programs authorized by the Indian Education Aét, Title IV of
/

was a direct result of the i969 Report of the Committee on Labor and Public
‘ WeIfare of thg‘United States Sqnate.made by the Special Subcommittee on

Indian Education pursuant to S.RES.80 (9lst’Congf¢ss, lst Session), a

Resolution author}zing an investigation into the problem of education for

American Indians, which resulted in the historic report, entitled, Indian

Education: A National Tragedy--A National Challenge. However, for a full

.description of the proteedings and debates with regard to the creation of

b
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the Indian Educatioﬁ Act, the Yeader is directed to the Congressional

Record, [Proceedings and Debates of the 92nd Congress, First Session,

o

Volume 117, No. 23, Thursday, February 25, 1971, Washington, D.C.]. Some

important points and principals identified by the members of the: United

¥

States Senate in this volume of the Congressional Record may be summarized

-

-

as follows:

e The Indian Education Act was designed to address itself
to all Indians. It recognized that as to urban Indians,
terminated tribes and other non-Federal Indians, there
exists a responsibility on the part of the Federal
Government at minimum, remedial ip nature, to provide
educational assistance. -

e The Indian Education Act was no¢ designed to amend in
any way the Johnson-0'Malley Act of 1934:.

e It is evident that the Act established new programs
rather than merely setting aside funds at various pre-
sently existing programs for Indian needs.

e One extremely important goal of the Act was to actively
encourage Indian participation and control of Indian
education both at the national and local levels. The
keystone provision in ensuring local Indian control of
the Title IV programs was the establishment of Indian
Parent Advisory Committees.

e Based.upon the findings of "The Kennedy Report of 1969,"
the Indian Education Act was designed to reduce illiter-
acy thtough the creation of several new programs designed
to address special educational and culturally related

* academic needs of Indian and Alaskan Native people of the
United States- -

Bésed upon the findings of the,Legislative, Rules and>Regulacions
Committee of the National Advisory Council on Indian Education, which con-

ducted seven "NACIE Public Hearings'" on the reauthorization of the Indian

-

Education Act, Public Law 92-318, the Council has learned the following:

e TFor the first time in the history of the United States,
Urban Indians and other non-Federal Indians received
educational assistance through participdtion in Title
IV, Indian Education Act programs., '

- y-
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e There is direct evidence of greatly increased Indian and
Alaskan Native parental involvement in the education of
their children and adults in the United States as a re-
sult of the Indian Education Act. However, it is clear ’
that problems in some specific areas still exist with
regard to full Indian parental involvement within
selected school districts.

”

e The Legislative Committee learned throughout the hear-

ings of improved academic achievement among both Indlan

and Alaskan Native children and adults as a direct re-’
‘sult of the Title IV, Indian Education Act programs.’ = ’<_

e The Legislative Committee learned of improved knowledge
of Indian and Alaskan Native culture on behalf of Indian,
.Alaskan Native, and non-Indian students and adults parti- Lo
cipating in the Title IV, Indian Education Act programs. :

e The Legislative Conmittee learned of many instances of
reduced dropout rates among Indian and Alaskan Native
children in school districts where Title IV programs
were present.

e Although subjective in nature, Indian and Alaskan Native
people from across the country testified that improved
self-image and strengthening of Indian and Alaskan Native
identities were a direct result of the Title IV, Indian
Education Act programs. . /

e Several benefits which have accrued as an indirect result
of the Indian Education Act, whichimay not have been anti-
N cipated, include increased Indian, Alaskan Native and non-
) Indian employment as a result of thé infusion of Title IV
funds in local communities; and, an improved knowledge and -
understanding of cross-cultural similarities and differences
among Indian, Alaskan Native and non-Indian people in the
Unlted States who have participated in the Indian' Education
Act programs. 4

In addition to the formal heating proceee established by the *National

. \Advisor& Council on Indian Education,.which ie discussed iﬁ length inhPart
2.0 of this Report, entitled, "Acfivities of the .National Advisory Council -
on Iedign Education in 1982: The Council and the Indian Education Act
Reauthorization Process," the Council has'been monitoriné directl; all

studies and evaluations of Title IV which have rélevanc% tp the reauthori-

zation of the Act. This important data is identified ‘next:

O




IMPORTANT SOURCES OF DATA
REGARDING THE EFFECTIVENESS OF TITLE IV PROGRAMS

One major evaluationm monitored by the National Advisory Council on

Indian Education is An Evaluation Of The Impact Of The Part A Entitlement

Program Funded Under Title IV 0f The Indian Education Act, prepared for

A the feasib

the Office of Program Evaluation at the U.S. Departmént of Education.
This important and expensive evaluation was contracted to Development
Associates, Inc., located in Arlington, Virginia, under Contract No. 300-

86ﬂ0§52. The Final Report will be completed by April 30, 1983, and the

-as

goals and cbjectives of the evaluation include the following:

4

" . :There are several goals to the study,

1. Té‘gccurately and sensitively describe the range of
Bart A project objectives, target groups, cultural

activftied and program funding patterns -- soO that
lit}*and relative ease of conducting an

-

impact evaluation can be assessed;

2. To develop and try-out a sound and suitable approach
for conducting an impact evaluation;

3. To determine the extent to which Part A support meets
' the special educational and culturally related academic
needs of Indian children by;

.~ Identifying arid examining instructional strategies
which appear to be successful in improving students'’
basic skills, attendance, self-concept or cultural
awareness; :

- Assessing the effect of program components which
focus on reading, mathematics, self-concept or
culture on students' achievement, retention,
attendance and self-image; and,

4. To determine what, if any, changes in legislation or regu-
lations will provide a more systematic and effective ap-
proach to meeting the educational needs of American Indian
children. . .".

on October 18, 1980, at a full meeting of the National Advisory

Council on Indian Education held in Dallas, Texas, the Council met with

!
J
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the Education Evaluation Specialisf from the U.S. Department of Education .

> - 7
responsible for supervising this Evaluation, and with both the Project

. t
A -

Director and Assistant Project Director fepresenting Development Associates,

3

Inc., for the purpose of discussing the goals and objectives of the Evalu-

ation. Membe¥s of the Technical Assistance, Research and ﬁggluation‘Com~)

Y

mittee of the Council were appointed 'to serve on a special eight member

_panel established by Development Associates, Inc., entitled, the Technical

Assistance Panel (TAP), for the purpose qf providing technical assidtance
to‘the contrac;or, and to keep the Council informed of the progress of the
Evaluation. In addition, the National Advisory Council on Indian_Education .
has requested and received periodic updates on the status of this Evalua-
tion by Development Associates, Inc., at several full Council meetings

since 1980. | |

The importance of the Evaluation of the Title IV Program, Part A,
Entitlement Program, has been evident to the National Advisory Council on
Indian Education since its inception, and the finding; and recommendations
which will be completed by April 30, 1983, merit the most thorough review
by the Coggress of the United States in consideration of the reauthoriza-
tion of the Indian Educatioﬁ AcF.

TherfOIIOWing reports, evaluations and studies, the first five of
which were conducted from 1980 to 1983, at the request of the U.S. Depart-
ment of Education at an estimated cost of approximately $4,000;000 [SEE:
Appendix H, p. 101], warrant a full and compregengéve review by the Congress
of the Uniéed Séates in consideration of the reauthorization of Title IV:

1. An quldétion Of The Impact Of The Part A Entitlement Program

Funded. Under Title 1V Of The Indian Education Act, submitted
to thé Secretary of Educatiop, U.S. Department of Education

by Development Associates, Ihc., Arlington, Virginia, April,
1983.

, : 1
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2. The Revised Report On The Definition Of Indian, filed with
the Congress of the United States by the Secretary of Education,
U.S. Department of Education, September, 1982.

-

3. An Impact Study Of Parts B and C Programs And Projects Funded
Under Title IV, P.L. 92-318, The Indian Education Act, by the
Communications Technology Corporation, Marlton, New Jersey,
April, 1981.

4. Final Report On The Tracking Of EPD Students Funded Under J
The Indian Education Act, by the Native American Research

Institute, Norman, Oklahoma, September, 1981.

5. The Status Of Educational Attainment And Performance Of
Adult American Indians And Alaskan Natives, conducted by
the National Indian Management Service of America,
Philadelphia, Mississippl, August, 1981.

6. A Report To The Congress On The Annual Program Audit For
Fiscal Year 1981, prepared by the Indian Education Pro-
gram, Office of Elementarv and Secondary Education,
Department of Education, March, 1983.

7. Local Coordination Prevents Duplication QOf Services At
Federally Sponsored Indian Education Projects, Report by
the United States General Accounting Office, Washington,
D.C., June 15, 1981.

8. A Legal Position Paper On Indian Education, Dr. Kurt Blue
Dog, Native American Rights Fund, Boulder, Colorado, July,
1979.

9. An Administrative And Programmatic Study Of The Office Of
Indian Education, U.S. Department of Education, by the
Government Programs Study Committee of the National Advisory
Council on Indian Education, Washington, D.C., February, 1981. .

10. Nine Annual Reports to the Congress of the United States
from the National Advisory Council on Indian Education,
Washington, D.C.: 1974-1983 .[SEE: Appendix E, p. 98].
The National Advisory.Council on Indian Education has requested and
received periodic status reports with regard to each of the studies.iden-
' tifiwd above over the course of the past four years, since the Council
considers sucH oversight to be part of its responsibilities mandated by X

the Congress of the United States, and to the Indian and Alaskan Native

people whom we represent.




It is of the utmost concéfn to the Nationai Advisory Council on
Indién Education that all data related 'to the reauthorization of Title.
IV, including the reports, evaluation;; and studies identified‘gn the
préceding page, be made available to the Congress of the‘United States -
in their consideration of the reauthorization of The Indian Eduéation
Act of 1972. ' While most of the reports, evaluations, and studies may
belobtained directly from the U.S. Department of Edhcatié;, or the
U.S.JGenefal Accounting Office, all Nine'Annual Reports to the Conéress

&

of .the United States from the National Advisory Council on Indian Educ—

‘ation may be obtained in‘hard copy, or on microfiche, from the ERIC

Clearinghouse On Rural Education And Small Schools, ERIC/CRESS [Note:
ERIC/CRESS, Box 3AP, Las Cruces, New Mexico, 88003].

Edﬁcational interventions are characterized in the. literature of
OFgani;ational Change as the most effective type of intervention strategy.
However, it is also known that educatidnal interventiods; like the one
designed by the Congress of the United States via the creation of The
Indian Educatibn Act of 1972, reiuire a long beriod of time to implement
effectively. Through the wisdom of the Congress of the United States,
in ten short years this critically important Act has begun é process of
planned educationél intervention in the field of Indian and Alaskan
Native Education in the United States. While the evaluative data iden-
tified herein demonstrates that much progress has been attained in the
field df Indian and Alasﬁan Native Education, it is of critical importéhée
that the Title.IV Programs be continued, in order that the gains whicﬁ
have been made during the past ten years will not be 1lost, and that the

original goals and objectives of The Indian Education Act will be met.

'
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INTRODUCTION

The Indian Education Act (Public Law 52—318, June 23, 1972) that
authorized the Title v Indian Education Programs also created the National
Advisory Council on Indian EAUCatiqn. The Council is comprised of 15
American Indians and/or Alaskan Natives who are appointed by tne President
of the United States to serve a maximum three-year»ter& of office. ‘The

-
Council advises the President of the United States,‘via the Secretary of
Education, and the Congress of the United States on the administration of”
Ineian Education Programs located primarily within the U.S. Department of
Education. The National Advisory Council on Indian Education is not a
policymaking board, but serves in an advisory capacity only. The reader i
is directed_to Appendix A for a complete list of the functions of the |
National Advisory Council on Indian Education.

Though the Indian Eencation Act of 1972, Title IV, Public Law 92-318,
would have exnired prior:tZ‘OCtober 1, 1983, the Congress of the United
States extended the authorization of the Act‘te October 1, 1984. In‘1980,
the National Advisory Council on Indian Education charged the Legislative,
Rules and Regulations Committee of the Council with the responsibility of
developing a "NACIE Public Hearing Plan" for the purpose of soliciting
direct input from American Indian and Alaskan Native people regarding the
subject of the reauthorization ef Title IV, Public Law-92- -318, the Indian
Education Act of 1972. From October 20, 1980, through April 19, 1982, the
Legislative Committee conducted seven Federal public hearings throughout
the ent1re United States, as jdentified in Part 2. 0 of this Réport in the

Section entitled, "The Council and the Indian Education Act Reauthoriza—

tion Process.'" The Council would like to respectfully call attention of

1o
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the reader to Part 2.5 of this Report, which contains "A Partial Summary
of Problems, Findings and Recommendgtions Identified by American Indian
and Alaskan Native People at Seveﬁ Federal Hearings anthévReautho;iz;tion
of the Indian Education Act, Public Law 9&—318: ‘1980#i982." &his Section
of the Report reflects thé primary efforts of the Council to obtain direct
input from Ipdian and Alésgan Native people regaréing reauthorization of
the Indian Education Act. From the barfage of cbmments, concerns and
issues thét the Nationél Advisory Counci14on Indiép Education has heard
from Indian communities, from Mﬁine to Al&ska, Indian people are accutely-
concerned about the vast unmet educational needs still existing 'in the
Indian and Alaskan Native communities. The National Advisory Council on
Indian Education, however, also heard many succegs stories concerning
Title IV educational programs; successes include increasing the number of
Indian teachers and education administrators, decreasing dronout rates,
inc?easing reading levels, increasing the number of graduates at the
Masters and Doctoral %evels in'professional areas and increasing the num-
ber of off reservation Indians who, with the support of Title IV, Part C,
have acquired basic but vital survival skills. It is with the awareness
of unmet needs and the encouragement of new success stories that the
National Advisory Council on Indian Education implores the Congress of the
United States to continue its support by providing educational services to
Indian people on and off reservations in order that they acquire knowledge
andeskills which will enablg them to become contributing members of society.
The following Ninth'Annual Report to the C;ngggﬁs of the United States

is comprised of four parts. Part 1.0 contains the Final Recommendations

to the Congress of the United States and to the Secretary of Education
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from the National Advisory Council on Indian Education. Part 2.0 contains

a brief discussion of the major activities of. the Council during calendar
year 1982, as well as an 1dent1f1cetion of the role ef the National Ad~
visory Couneil on Indian Education within the Indian Education Act Reauthor-
jzation process. Part 3.0 contains profiles of Title 1V programs antd

1

ﬁarticipants in the Indian Fellowship Program funded by Title IV in fiscal
yeaf*l982. Part 4.0 contains an estimated State by State distrieution of
funds obligated by Title IV, Public Law 92-318, during 1982.

The reader's attention is called to Figure 1, entitled "The Relation-

ship-of the National Advisory Council on Indian Education to the U.S.

,Congress and the Executive Branch," which is provided to illustrate the

function of the National Advisory Council on Indian Education as- the sole

Indian organization designated as an "Executive Agency' of the United

-~

States Government.

- Figure 1
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The National Advisory Council on Indian Education, during calendar

year 1982, has offered advice and recommendations to the Congress of the

United States in the form of Congressional testimony mgde after direct
consultation with Indian and Alaskan Native people throughout the United
_States. Cong?essional tesiimony was provided by the Natioﬁal Advisory
Council on f;dian Education as specifically requested by three Congres-

A

gional Committees on the dates jdentifed be}ow:

Congressional Committee Date of Testimony
1. U.S. House of Representatives, February 24, 1982
Subcommittee on Interior :
Appropriations o
2. U.S. éenqte, Subcommittee on february 25, 1982
Interior Appropriations
3. Senate Select Committee on March 1,-1982
Indian Affairs ) . : s
% 4. Senate Select Committee on May 19, 1982

‘Indian Affairs
Congressional testimony before the U.S. House of Representatives, Sub-

committee on Interior Apprbpriations, U.S. Senate, Subcommittee on Interior

v . .
Appropriations and the Senate Select Committee on Indian Affairs recommended

o

that the level of funding appropriated by the Congress of the United States '
for fiscal year 1983, remain stable at the fiscal year 1982 level of funding )
on behalf of Public Law 92-318, Parts A, B, C and D, in the amount of

$77,852,000, but requested that the funding level of Title IV Parts(s) B and

C be increased for fiscal year 1983. At tﬁe Congressional hearings, the

Y -
Council restated its strong opposition to the proposed transfer .of the Indian

[*NOTE: This testimony presented on May 19, 1982, to the Senate Select

. Committee on Indian Affairs includes a historical perspective
of the creation of Title IV of Public Law 92-318, The Indian
Education Act of 1972.])

£y
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Education Act programs from the U.S. Departmene of Education to the Bureau
of Indian Affairs at the U.S. Department of the Interior, identified in :

Final Recommendation No. I, contained in The Eighth Annual Report to the

Congress of the United States, entitled, Indian Education: America's

Unpaid Debt, as follows: ) y

. "WE RECOMMEND TO THE CONGRESS OF THE UNITED STATES
- AND THE SECRETARY OF EDUCATION THAT IF THE DEPART-
o~ MENT OF EDUCATION IS DISMANTLED. . .THAT ALL INDIAN
EDUCATION PROGRAMS (TITLE IV, PARTS A, B, C AND D)
ALONG WITH ALL OTHER PROGRAMS DIRECTLY BENEFITING
INDIAN CHILDREN AND ADULTS (i.e. IMPACT AID, THE 17%
o INDIAN VOCATIONAL EDUCATION SET-ASIDE AND OTHERS) .
‘WS THIN THE DEPARTMENT OF EDUCATION BE TRANSFERRED
INTACT TO AN INDEPENDENT AGENCY OR FOUNDATION ‘OTHER
THAN THE DEPARTMENT OF THE INTERIOR."
The Council informed the Congressional Committees that seven volumes
of data had been received from Indian and Alaskan Native people by the
‘ Legislative, Rulés and.Regulations Committee of the Council at seven 'NACIE -
Public Hearings" from 1980-1982. Two additional volumes of written testi-
mony received by the Council by mail will be forthcoming by October 1, 1984. .
In calendar year 1982, two full meetings of the National Advisory
Council on Indian Education were officially approved by the Secretary of
Educa;ion. One was held in Nashville, Tennessee, on January 9-11, 1982, ,
and a second meeting was held on April 17-19, 1982, in Cambridge, Massachu-

setts. In conjunction with these two'full"Council.meetings, the Legislarive,

Rules and Regulations Committee of the Council held two "NACIE Public Hear- ~

*

ings on the Reauthorization of the Indian Education Act, Title IV of Public
Law 92-318" at each of the Council meetinys. No additional full Council

meetings nor Committee meetings of the National Advisory Council on Indian

Education were approved after April 19, 1982, due to the ". . .imminent
appointment of the new Council members. . ." by the President of the United
States.

~
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The following four Fina;\kﬁcammendations to the Congress of the United
States were approved by the National Advisory Council on Indian Education

in 1982:

1. A concern that the Indian Education Act of 1972, Title
IV of Public Law 92-318, be reauthorized by the Congress
pf the United States. :

The National Advisory Council on Indian Edﬁcation, th;ough much dis-
cussion of reauthorization and planning of field hearings to insure adequate
input from the Indian and Alaskan Nqﬁive community, has held seven field
hearings in the following locations throughout the entire United States.

At these seven Federal hearings, the need for the reauthorization of Title

-~

IV, Public Law 92-318, was repeatedly expressed: -

1. Dallas, Texas OctoBer'20-21;71980
2. Anchorage, Alaska May 4, 1981 -
3. San Diego, California August .4, 1981 “ .
4., Billings, Montana "~ September 15, 1981 :
5. Portland, Oregon ' October, 12, 1981

- 6. Naéhville, Tennessee ’ ' ' January 11, 1982
7.. Cambridge, Massachusetts ’ April 19, 1982

14

"THE NATIONAL ADVISORY CQUNGIL ON INDIAN EDUCATION, WITH POSITIVE ANTICIPA-
TION OF REAUTHORIZATION OF TITLE IV, RECOMMENDS TO THE CONGRESS OF THE:' UNITED
STATES 'THAT THE DOCUMENTS AND DATA PREPARED BY THE NATIONAL ADVISORY COUNCIL
ON INDIAN EDUCATION, THROUGH FIELD HEARINGS, BE UTILIZED IN PREPARATION FOR
THE REAUTHORIZATION OF INDIAN EDUCATION LEGISLATION."

2. A concern that Federal funds appropriated by the Congress
of the United States will provide full and adequate fund-
ing levels no less than that contained in the Fiscal Year
1981 Budget of the United States for all Impact Aid Pro-
grams funded by Public Law 81-874, School Assistance
in Federally Affected Areas.

The National Advisory Council on Indian Education is mandated by Public
Law 92-318, Section 442(b) with respect to the administration of any program

in which Indian children or adults participate from which they can benefit,
. ?
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inCludi?g Public taw 8{i874) as améndédua~1mpact Aii{funding provided to
public schools in liéu of local property taxes tiPresent the»ngeral Govern-
. ment's single 1a;ge;t expenditure for thé;szitvery of educational services
to Indian people. Any future pré}osed reductions in Federal funding levels
““provided }or these purposes will}severely affect the ability of some public

sghool districts to continue to functiofl.
- 3
J ‘ ' "WE RECQMMEND TO THE CONGRESS OF THE UNITED STATES AND THE SECRETARY OF
r EDUCATION THAT MULL AND-ADEQUATE FUNDING LEVELS, NO"LESS THAN THAT CONTAINED
"IN THE FISCAL YEAR 1981 BUDGET OF THE UNITED STATES, BE PROVIDED FOR ALL
PURPQSES INTENDED BY PUBLIC LAW 81-874, IMPACT AID, SCHOOL ASSISTANCE IN
FEDERALLY AFFECTED AREAS." .

JETI. cofitern that Federal funds appropriated by the Congress
of the United States for support of the Indian education
progtams, mandated by Title IV of Public Law 92-318, Parts
A, B, C and-D,'for'fiécal year 1983, and funds to support
the, National Advisdgy Council on Indian Education remain
stable at the fiscgl\year 1982 level of funding.

- re

'\\u The National Advisor: Council on Indian Education is well aware of the

necessity for fiscal austerity in Fiscal Year 1983, on the:part of the
Federal Government of the United States. However, the Council respectfully

i
( submits that funds appropriated for the Indian Educatigh\Act remain at the
1982 level of funding.
"WE RECQMM> TO THE CONGRESS QF THE UNITED STATES AND. THE SECRETARY OF
EDUCATION THAT FUNDS PROVIDED BY THE CONGRESS OF THE UNITED STATES IN SUP-
PORT OF PUBLIC LAW 92-318, TITLE IV, PART(S) A, B, C AND D, REMAIN STABLE
AT THE FISCAL YEAR 1982 LEVEL OK $77,852,000, FOR 1983."
4. A concern that Federal fu.ding support for Parts B and C
of Public Law 92-318, Title 1V,. the Indian Education Act
of 1972, be increased for fiscal year 1983.
It has come to the attention of the National Advisory Council on Indian
Education that funHing~for Part(s) B and C of Title IV of Public Law 92-318,
has not kept pace with the demonstrated ne¢d on behalf of the Indian and

Alaskan Native people who appiy:tp the Federal Government for such dhpp@rth

"WE RECOMMEND TO THE CONGRESS OF THE UNITED STATES AND THE SECRETARY OF
. EDUCATION THAT THE TITLE IV, PART(S) B AND C BUDGETS BE INCREASED FOR 1983."

J .
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PART2.0

ACTIVITIES OF THE
NATIONAL ADUISORY COUNCIL ON INDIAN EDNCATION DIIIIG 1962:

THE COUNCIL AND THE INDIAN EDNCATION ACT
REAUTHORIZATION PROCESS




MAP 1

N

Dates and Locations of
Two Full 'Council Meetings and
Two Federal Hearings on the
Reauthorization of Public Law 92-318
Calendar Year 1982

.4
>36*4
1 s*2
-

; ,

1. Nashville, Tennessee ‘ January 9-10, 1982

*2, Nashville, Tennessee January 11, 1982

3. Cambridge, Massachusetts April 17-19, 198

%4, Cambridge, Massachusetts April 19, 1982

*NACiE'Federal Hearings on the Reauthorization of Public Law 92-318, Title
IV, the Indian Education Act of 1972. '

N
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) 2.1 NACIE ACTIVITIES IN 1982

2

During calendar year 1982, the National Advisory Council on Indian
Educa;ion held two full éouncil meetings at the follo;ing locations and
dates:r (L Nasﬁville, Tennessee, January 9-10, 1982; and, (2) Cambridge,v
Massachusetgg, April 17-19, 1982.

| The meeting sites were recommended by the Legislativgf Rules and Regu-
1ation§ Comﬁittee éf'thg National Advisory Council on Indian Education in
accordance with the established '"NACIE fublic Hearing Plan." The Committee
had planned, in advénce, to ensure that each major regi;n ofrthe United
States with an Indian or Alaskan Native population would have aﬁ opportunity
to present direct'testimony to the Council with regard to the reauthoriza-
tion of the’Indiaq Education Act. Consequently, two NACIE public hearings
on the reauthorization of the Indian Educatién Act were held concurrently
with eath full Council meeting at these locations in order to conserve
scarce Council funds.

During 1982, the Council's primary focus was on tﬁe "Indi;n Education
Act Reauthorization Process," since b; Law, the Act was scheduled w8 expire
on October 1, 1984, unléss reauthorizedrby the Congress’gf the ﬁ;IEEH‘States.

The role of the Council in the Indian Education Act Reauthorization Process

is déscriped next in detail. ey

The National Advisory Council on Indian-Education would like to extend

our special recognition to Professor John Rouillard, Chairperson of the

”

Legislative, Rules, and Regulatidhs Committee on behalf of his expert » .

leadership provided throughout the entire participation of the National
- : _
Advisory Council on Indian Education ;ggthe "Indian Education Act Reauth-

aorization Process". o .




MAP 2

Dates and Locations of

Seven Federal Hearings on the
Reauthorization of the Imdian Education Act,

Title IV of Public Law 92-318

held by the
Legislative, Rules and Regulations Committee
‘ of the

National Advisory Council on Indian Education

Dallas, Texas — October 20-21, 1980 °
Anchorage, Alaska — May 4, 1981

San Diego. California — August 4, 1981

. Billings, Moniana — September 15. 1981

. Portland, Oregon — October 12, 1981 -
Nashville, Tennessee — January 11, 1982
Cambridge, Massachusetts — April 19, 1982

N s e =
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FORMULATION OF THE "NACIE PUBLIC HEARING PLAN"

7

In July 1980, the National Advisory Council on Indian Education
determined that the American Indians and Alaskan Natives should be consulted
directly reéarding‘thevReéuthorization of Title IV of Public L;w 92-318, the
Indian Education’Act of 1972, whose authority was extended by Public Law 95-
561, Part C ~ Indian Education~Provisions, Sec. 1141(c)(2) to October 1; 1983.

The Chairperson of the Council, with the approval of the Executive Com~
mittee, charged ﬁhe Legislative, Rules and Regulations Committee of the
National Advisory Council oﬁ Indian Education with the responsibility of
Aeveloping a Nationwide "NACIE Public Hearing ?1an“ for the express purpose
of soliciting direct input from Anmerican Indian and Alaskan Native people
regarding the topic of the Reauthorizﬁtion of Title IV of Public Law 92-318,
the Indian Education Act of 1972.

Because of limited funds, the Legislative, Rules and Régulations Commit-
tee planned to have the majority of such publié hearings held in conjuction
with planned full Council meetings. ‘Any additional funds remaining were to
be utilized for the purpcse of holding additional hear;ngs iﬂ regions of the
United States where a full NAGIE Council meeting had noé been planned. The
Committee determined that the widest possible audience should be consulted
Nationwide.

The implementation of the "NACIE Public Heariﬁg Plan" resﬁlted in five
public hearings held in conjunction with full NACIE Council meetings commencing

from October 20, 1980, through April 19, 1982. These five hearings were held

‘in the following locations at the ﬁrescriﬂed'dates:




-

(1) Dallas, Texas : C . October 20-21, 1980
(2) Anchorage, Alaska | May 4, 1981
_ (3) Portland, Oregon October 12, 1981
(4) Nashville, Tennessee " January 11, 1982
(3) Cambridge, Massachusetts April 19, 1982 ’ _ . /

In addition, two separate public hearings were held by the Legislative, /
Ru1e§ an& Regulations Committee independently from association with the fuli : |
Council meetings atlthe two followiné locations: . ‘

(6) San Diego, California August 4, 1981 gw ]

(7) Billings, Montana September 15, 1981 ‘

Seven volumes of written testimony were received and compiled as a re-
sult of direct testimony received fomrthe American Indian and Aleskan Native
communities who presented verbal or written testimony torthe éommittee. | 1

An eighth volume of written testimony was received by the Council via ]
mail during 1980-81, and a ninth volume is' expected during 1982—1984."Nine ! {
volumes of verbatim testimony will be available for presentation to the |

—~

Congress of the United States for their review iq consideration of the re-
\ .

authorization of the Indian Education Aét.

Jy
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2.3 NOTIFICATION OF- THE REQUEST FOR TESTIMONY AND INSTRUCTIONS TO WITNESSES

The Legislative Committee determined that the following means of
notifying the American Indian and Alaskan Native public should be utilized:

e Notice of public hearings by use of the "NACIE NEWSLETTER"
e Notice of public hearings by use of a '"NACIE PRESS RELEASE"
e Notice of public hearings by use of the Federal Register

e Notice of public hearings by use of the Indian Education
Resource and Evaluation Centers' Newsletters

e Notice of public hearings by the use of regional Indian
and Alaskan Native newspapers and newsletters

The Legislative, Rules and Regulatidns Committee, consistuing of the
¢
Chairperson and four members of the Committee, were in attendance at each
of the seven NACIE Public Hearings on the reauthorization of the Indian
Education Act, Title IV of Public Law 92-318. In addition, the Council's
bExegutive Director and Administrative Officer were also present fo£ the pur-
pose of taping the Hearing Sessions and for assisting the Comm:.ttee in the
receipt of testimony. Th; remaining ten members of the Council were en- L.
couraged to participate as well, when this could be achieved at no additional
cost to the Council. Some Council members, who were not members of the_
Legislative Committee, donated their time for this purpose on several
. occasions.
) The instructions.to the witnesses,’recited by the Chéirpeison at each
NACIE Public Hearing and identified in the notification process, wqge*two-A
fold:
e What aré the positive impacts of Public Law 92-318, the

Indian Education Act of 1972, regarding the education
of Indian and Alaskan Nativelpeople?

e What specific changes are required in the legislation
which will improve the effective delivery of educa-
tional services to Indian and Alaskan Native people?

31




2.4

The Committee was intent upon objectivity thrduéhout the entire public
hearing process, an& fo; this reason, reqdested that both the positive and
négative aspects of the Act be identified by‘éach witness. In this manneé,
the Committee strived for thexacquisition of an,objective record, which

would be available for review by the Congress of the United States.

CHARACTERISTICS OF WITNESSES PRESENTiNG TESTIMONY

Public testimony regarding the reauthorization of the Indian Education
Act was received by the Legislative, Rules and Regulations Committee of the
Naticnal Advisory Council on Indian Education from the.following list°of-
witnesses:

(1) Public Hearing No.'1l, Dallas, Texas, October 20-21, 1980

Written testimony or transcribed testimony wag’received from 32
witnesses, including Title IV Pafent Advisor§ Committee members,
Title IV program coordinators, Indian parents, Johnson-0'Malley '
Parent Committee members, Tribal Education Program Directors, the
Vice President of a Tribally Controlled Community College, an
Indian counselor at a major university, a Director of’a Native
American fellowéhip program at a major u;iveréity, an Elementary
School Principal at a public school, the Chairperson of a National
Indian organization, the Direétor of Adu}t Eddcation of an Urban
Indian Education Foundation, the Director. of an American Indian '

Center, the Editor of a newspaper, a Museum director, an Education

consultant and the Superintendent of an Indian high school.

3%
-~
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(2) Public Hearing No. 2, Anchorage, Alaska, May 4, 1981 Lo

Written testimony was received from 31 witnesses, including a Co-
ordinator of Federal programs, Directors of Alaskan Native education
programs, Directors of Alaskan Nétive associations and prominent Alaskan

Native organizations located in the State of Alaska, Alaskan

-

Native teachers and college students, a Chairman of the Title IV
Alaskan Native Parenﬁ Committee for the Anchorage School District,
the Presiden; of the Alaskan Native Education Association, members
of Title IV parent committees, an Alaskan Native university in-
strué;::, a Superintendent of schools, two Presidents of Tribal

Councils and several Alaskan Native parents.

-

(3) Public Hearing No. 3, San Diego, California, August 4, 1981

Written testimony was received from 17 witnesses, including several
Title IV Directors and Coordinators, the Director of the Navajo

/ Division of Education, a high school Principal, a Superintendent
of schoouls, the Chairpersoﬂ'of a Title IV Parent Advisory Committee,
an Indian education consultant, séveral Education directors of
Indian tribes, a Colleée Professor and several Indian college

students. RN

(4) Public Hearing No. 4, Billings, Montana, September 15, 1981

Written testimony was received from 15 witnesses, including several
Indian college instructors, several board members of Tribally Con-
trolled Community Colleges located .in the State of Montana, one

President of an Indian community college, the President of the )

South Dakota Indian Education Association, an Adult Education

33




‘Director, a Director of Indian Career Services at a public college,

an Acting Director of Native American Studies at the University of
Montana, two Chairpersons of Title IV Parent Advisory Committees

and the Coordinator of Indian Affairs for the State of Montana.

(5) Public Hearing No. 5, Portland. Oregon, October 12, 1981

(6)

)]

Written testimony was received from 28 witnesses, including several
members of Title IV Parent Advisory Committees, JOM (Johnson~

0'Malley) Parent Advisory Committees, Indian school board members, :

~

the Governor of an Indian tribe, a State Director of Education,

the Chairman of a reservation-wide education committee, Title IV
Project’ Directors, a State Superintendent of Education, the Chair-
man of a Tribal Council, sevetal Directors and Coordinators of
Indian education, the President of a student council. the Chairman
Si\a Board of Trustees of\sn Indian school district in Montana, a’
Chapter President of an Indian tribe and a Féderal Program Coor-

dinator for a Montana tribe.

*

Public Hearing No. 6, Nashville, Tennessee, Jaﬁﬁary 11, 1982

Written teétimény was received from four witnesses, including an

instructor from the Boston Indian Council,‘Inc..lthé Director of

; -

a Cbpctaw Adult Education Program, the Director of a Native American
‘Fraduate Education Program and frbm the President of the Seneca

Indian Nation of New York.

Public Hearing No. 7, Cambridge, Massachusetts, April 19, 1982

Written testimony was received from 15 witnesses,‘including seyeral
Froject Directo}s from the Boston Indian Council, Inc., the

a

Director of theﬁhassachusetts Commission on Indian Affairs, Indian




graduate students attgﬁding the Harvard Graduate School of

Educa;igﬁ,-ﬂa;vard Universiﬁy, the Projéct Director of an Indian

languaée program and the Indian Co-Chairﬁan of a Federal Regional

Indian Task Force. |
One additional volume of wrigken testimony, for the years-1980-81, was}
~ received by mail from American Indian and Alaskan Native people throughout
the United States. Such testimony was specifically requested by the Legis-
lative, Rules and Regulations Committee in order that those people who were
unable to attend one of the seven public hearings was afforded an opportun=-
ity to' make their views known to the Congr;ss of the Unitea States.

Eight volumes of public testimony received from ché Indian and Alask;n
Native people have been reproduced -verbatim. The Council has left the com-
ment period open, until 1984, in order to receive any additional testimony
from American Indian and Alaskan Native people regarding the reauthorization
of the Indian Education Act. This open comment period will make up the ninth
volume of testimony, which will be reproduced and bound for calendar years
1982-84. All nine volumes will be officially transmitted to the appropriate
Committee§ of Congress involved in the 'Reauthorization of the Indian Equca-
tion Act." Additional nine-volum; sets will be availab}e; upon request, to
members of the Congress of the United States who are not members of tﬁe
authorizing Committees.

In order to conserve the valuable time resources of the Congress of the

United States, the Council felt it necessary to include A Partial Summary of

4

Problems, Findings and Recommendations Identified by American Indian and

Alaskan Native People at Seven Federal Hearings on the Reauthorization of the

35
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Indian Education Act, Public Law 92-318: 1980-1982, which follows, in

order tﬂat such important informaéion could be available in summary form
for Congressional review. Therefore, while some of the probiems, findings
and recommendations contained in the Seven Public Hearing‘VolumeS have
been identified in this Report, the reader is cautioned to refer to the
seven original volumes of testimony for a complete uhderstanding 6f the

. intent of the Indian and Alaskan Native presentors.

2N
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2.5 A PARTIAL SUMMARY OF PROBLEMS, FINDINGS AND RECOMMENDATIONS IDENTIFIED .
BY AMERICAN INDIAN AND ALASKAN NATIVE PEOPLE AT' SEVEN FEDERAL HEARINGS
ON THE REAUTHORIZATION OF THE INDIAN EDUCATION ACT, PUBLIC LAW 92-318,
1980-1982 ' T

This Partial Summary of th; seven hearings held by the Legislative,
Rules and Regulations Committee of Ehe Nation§1 Advisory Council on Indian
Education will provide the reader with only a brief ovefvigw of the original
written anq verbal testimony received by the Committge. It is only iﬁtended
fof Fhobe who wish a short-hand summary 6f the problems, findings and recom-
mendations identified by American Indian and Alaskan Native people who
testified before the Committee rega;ding the Reaucthorization oé Public Law
92-318, Title IV; the Indian Education Act of 1972. The readér is aﬂvised
to consult directly the entire seQen volume collection of heafing'testimony‘
in order to understand completely the concerns and recommendations of those

witnesses whe were present at the following seven NACIE Federal Hearings:

1. Dallas, Texas October 20-21, 1980

2. Anchorage, Alaska

May 4 . 1981

3. San Diego, California

August 4, 1981

4. Billings, Montana September 15, 1981

October 12, 1981

5. Portland, Oregon

6. Nashville, Tenﬂessee January 11, 1982 - \ ‘

7. Cambridge, Massachusetts - April 19, 1982
By prbviding the American Indian and Alaskan Native people an oppor-
tunity to state their views relative to the Reauthorization of the Indian
Education Act, the Council has attempted to fulfill its responsibilities
to the Congress of the United States and to the Indian and Alaskan Native

}
people whom we represent throughout the United States.
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(1) Public Hearing No. 1, Dallas, Texas, October 20-21, 1980

1.

10.
11.

12.

13.

14 .4
15.

16.

17.
18.
19.
20.

21.

{

Lack of Title IV Parent Advisory Committee input into direction of
program ) _

i

-

Will not apply for Title IV due to too many rules and regulations
Inadequate funding of Title IV

Periodic and systematic consultation with tribes and Indian organi-
zations needed

Tribal Departments of Education should be a priority for funding

IEP needs to strengthen its Indian education research efforts, as
well as the National Institute of Education (NIE)

. - An absence of consistent information from IEP was reported in 1980

Lack of "Indian Preference" in running the IEP in Washington, D.C.

Possible receipt of Title IV funds by a school district, but no
Indian programs at the school

No indian representation_bn a local school board

- *
Increased evaluation of how Title IV funds are spent at local level
Lack of a Parent Advisory Council (PAC) fOr a BIA Indian education

program
A

More effort needed in the area of "Gifted and Talented" Indian
students -

Reauthorize Title IV
Increase Indian Fellowship stipends to keep - up with inflation

Lessen part-time requirements for Indian Fellowship students and
increase financial assistance :

Reauthorize Title 1V

Improve communications between parents, school personnel and students

More funds for Title IV, Part C, Indian Adult Education
Develop an IEP data base

Funds for on-going teacher training for Indian adults via Title 1V,
Part C are needed o f

36 o
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23.

24,

25.

27.

28.

29.

30.
31.
32.

33,

34.

35.

36.

37.

38.

39.

40.

41.

42.

The IEP should consider establishing formal communications with
State Adult Education Departments
v

Increased demonstration projects to develop educational programming
in radio and television broadcasting

Title IV funds have helped decrease the student dropout rate

Problem of absencé of Indian preference for hiring at local level
for Title IV programs

Additional funding recommended for all Title IV programs and the
IEP

Additional IEP staff needed
Form 506 data to be collected only once every five years

Infopmation on Title IV deadline dates to school districts needs .
to be lmproved

Reauthorize Title IV

Continue funding for Title IV

hA
A
2

More closély monitoring of the Title IV Grant Review Process
Reauthorize Title IV

Additional funds are needed to train more Indian teachers nationwide
Peauthorize Title IV

Reauthorize Title IV

Reauthoriée Title IV

Additional furding for Title IV -
Reaﬁthorize—Title,IV

’Reauthorize Title IV

~Reauthortze Title IV

More Indian teachers are needed

Reauthorize Title IV




"

(2) Public Hearing No. 2, Anchorage, Alaska, May 4, 1981

10.

11.

12.

13,
14,
15.
16.

17.

18.

geauthorize Title IV
Continue funding for Title IV, Part A

Funds neéded for curriculum development, language education and
higher education

Either the tribal councils or the LEA should be permitted to dis-
tribute Title IV, Part A funds _—

Title IV PAC's allow the direct involvement of parenﬁéiin the
education of their children in the State of , and is needed — -~ ..
to continue : :

Continue funding Title IV, Part C, Indian Adult Education
Title IV programs should assume some of the financial responsibili-
ties such as student services, counselors and tutors in the State
of Alaska '

Increased paréntal involvement in Indian education needed
Reauthorizé Title IV

Reauthorize Title IV -
Teacher training in the areas of cross—cultqral‘communication styles;
research on learning styles of Native children; &nd, a curriculum
development dissemination program is needed in Alaska

7’

Title IV provides a means of enhancing the self-image of Alaskan
Native children and in educating their teachers to their special
needs : : -

-

In—servicé teacher training is needed in Alaska via Title IV pro-
gram funds

Through the IEA basic skills, reading and math of rural students
has improved markedly " .

Better understanding of their cultural heritage has been one
accomplishment of Title IV

%
-

Increased parental involvement has been on result of the IEA in
Alaska : e\\\\

Title IV Rules and Régulations should be changed to include in-
service teacher and administrator training for teachers of Native

children in Alaska

Reauthorize Title IV

-23- 4y




19,

20.

24.

25.

26&

27.

28.

29..,

31.

32.

33.

34.

-

Title IV funds ﬁust be increased substantially in the State of
Alaska

A priority must be placed on Indian education reégarch to identify
ways of improving Alaskan Native education in A;aska

Reauthorize Title IV

- A

Increased parental and community involvement has been a result of
the IEA .

. Without Federal programs such as Title IV, there would have been

no parent/community participation in Alaskan rural schools and com=
munities :

. .4 .
In some parts of Alaska, Native culture i§ hever truly a part of
the ‘course curriculum :

Stabilized funding at e State)and Federal levels is needed to
assure that Native pypograms are continued and integrated into the
school curriculum of Alaskan Villages .

Turn-over of IEP staff sometimes results in inconsistent communica-~
tions regarding Title IV program requirements or deadlines

A "Sample Title IV, IEA Application Packet" should be sent with the
original blank application as a guide

The cost of operating programs in rural Alaska is very expensive
due to high salaries, high cost of living and high transportation
costs; which needs to be taken into account by the IEP

The Indian Education,Resource'ahd Evaluation Centers are needed
and should -eontinue

Communications to Alaska from Washington, D.C., are very slow and
often not comprehensive enough to insure that Native people are
informed on a timely basis )

Reauthorize Title IV

In Alaska, via Title IV, they have only begun to see gains in
addressing the special educational needs of Native students

Additional in-service teacher training is needed within school
districts

There is a need to integrate classes receiving supplemental pro-
grams so that cross-cultural understanding can be shared through
knowledge of Native cultures

44

D lyem




35.

36.

37.
38.

39.

40.

41.

42.

43.
&4,

45.

46.

47.

48.

49.

50.

.

who is not
A

The terminology "Alaska Natives"

Alaska

The high school dropout rate in a major city

high for a variety of factors

Only Alaskan Natives should be asked to define who is Native and

should be added to the Form 506,
Certification Form, in order to include all Native people in

Ain Alaska, ig extremely

o

Title IV, the Indian Educatioﬁ Act, has made it péssible to \begin
to build confidence, positive identity, pride in being an A;askan
Native and in improving academic skills needed to survive |

Reauthorize Title IV

Title IV has had a positivé impact by increasing‘Nétive parental
involvement in the school districts located in major cities in the '

State of Alaska

Reauthorize Title IV

The Indian Education Act has provided instruction in Native culture
which has reduced suicide rates, alcohol and drug abuse and the

Native student dropout rate

Reauthorize Title IV

Title IV has had a tremendous positive impact on the academic

preparation of Native students

>

Reauthorize Title IV

Two Alaskan Natives should be represented on the National Advisory
Council on Indian Education, rather than only one

Title IV has provided great parent participation in the Sitka
School District; a variety of effective programs available to
Native students; it promotes family participation; reinforces the
Native cultures and languages; and, reaches a large number of

Native children

Reauthorize Title IV

Title IV saves money because it reinforces motivation to Native
children which avoids later problems since needed activities for
young people are provided by the Indian Education Act

Title IV has instilled Native pride in many Native students

uk ~



51. There will be a continual need for Title IV, which has helped
young Native people to develop positive behavior patterns

52. Title IV has helped three Native high school students understand
their culture and the responsibility of holding a job by instilling
pride and improving cross-cultural communications ‘

53. Native student academic performance, the development of a better
self-concept, cultural awareness and pride have resulted from the
IEA program ‘

54.  Reauthorize Title IV

* 55. Native cultural awareness provided by the IEA program has had a
very positive affect upon Native students

56. Reauthorize Title IV and increase the level of funding

(3) Public Hearing No. 3, San Diego, oMifornia, August 4, 1981 ' "

1. Reauthorize Title IV

2. 1In the State of Arizona, Title IV, the Indian Education Act, began
the long process of Indian parental input and participation in pro-
grams to meet the academic and culturally related special educational
needs of Indian children

3. The foremost positive effect of the Indian Education Act according
to one presentor was the legal requirement that Indian parents

| participate in the structuring of educational programs for Indian

’ children in the public schools

! 4. The second major effect of the Indian Education Act has been to

! provide programs to meet the culturally related academic needs of .-
Indian students. The funding of Title IV programs resulted in an
increased motivation of the community at large in Indian education

5. Title IV funding is seen by some as '"survival funding"

6. In the future, the Indian Education Act should continue to emphasize
education for Indian survival and self-sufficiency, as it has in the
past. Academic achievement by Navajo children has substantially
improved since the beginning of Title IV. The first major project
funded through the Navajo Tribe by Title IV was "Strengthening
Navajo Education," which led to the implementation of the Navajo
Teacher Education Development Program and produced over 500 teachers
since 1974. Over 90% of these graduates are teaching in Navajo
schools and contributing to the Nation as Federal taxpayers

7. Prior to Title IV, Navajo adult education had limited success due
to limited funds available
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8. The Indian Fellowship. Program hae had a positivefi;;act and is en-
dorsed by the Navajo Tribe, although additional/ ndian professionals
in various areas are greatly needed /

y,
9. The ultimate value of Title IV is that it can provide a community
the vehicle for alternative means of achieVing individual and com-

‘ munity educational goals

10. Reauthorize Title IV and increase the apprOpriations

s .

11. Both the Educational Personnel Development Program and the Indian .
-Adult Education Program contained in Part C of Title IV should be
expanded -

12. Reauthorize Title 1V

13. Title IV hasﬂprovided funds for a summer creative arts program in -
New Mexico which otherwise would not have been able to exist

14. The summer program mentioned above has reinforced the development
of a positive’ self-concept among Indian children participating

15. Through Title IV, an Indian teacher training program which aupports
Indian interns has been established in New Mexico

16. Title IV has provided funds for Indian curriculum development in
New Mexico-

17. The Title IV parent advisory committee concept has increased Indian
parental involvement in Indian education in New Mexico

18. Reauthorize Title IV

19. 1In Callfornia, Title IV has reduced "cultural isolation” experienced
by Indian students

20. In addition, Title IV has supported the development of a positive

© self-image among Ind1an children in California

21. Title IV funding has assisted students in improving their academic
achievement

22. Title IV has provided for parental involvement in the education of
their chlldren in California

23. Indian students served by Title IV have become involved in community
affairs in California for the first time . .

¢

24, Reauthorize Title IV

25. In Los Angeles, Title IV is-a major source of fiscal assistance
serving a significant number of Indian students




L 34

A

Title IV has provided both academic programs of study and cultural
programs in the city of Los Angeles, California

via Title IV, a "giftad" Indian student has been identified in
Los Angeles :

Indian students participating in the Indian Education Act programs
. have ri:ceived grants and scholarships to attend college due to the
fact they have been better prepared through Title IV

Via Title IV, a major school district ingLos Angeles, California,
has become more aware of the presence of Indian students :

The Indian certificaticn process has been problematic in Los
Angeles, California

A list of positive experiences resulting from Title IV, the Indian
Education Act; is evidenced in the State of Califormnia .

Reauthorize Title IV
Reauthorize Iitle v
Reauthorize Title IV

Reauthorize Title IV

Title IV has provided for many Indian fellowships at the University
of Arizona in Tucson, Arizona. The Title IV program at Tucson, )
Arizona, has reinforced Indian academic achievement and Indian
cultural awareness .

Indian parental involvement has become far more active since the , o
beginning of Title IV, in Tucson, Arizona

Reauthorize Title IV

In Lakeside, California, Title IV funds are used primarily for
cultural programs and are the only source of Federal funds avail-
able for this purpose : -

Title IV program evaluators from the Indian Education Prdgrams in
Washington, D.C., are welcomed and have demonstrated that the IEP
pffice is very interested in the quality of Title IV programs
Reauthorize Title IV

In Alpine, California, Title IV ppovidés funds for academic im-~
provement "

.

In California, Title IV has provided funds for higher education
for Indian students k .

4
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44,

45.

46.
47.

48.

49,

Reauthorize Title IV

One witness stated that the Title IV program has had a strong and
positive impact on both the schools and Indian communities in San
Diego, California

More Indian language programs should be funded by Title IV
Reauthorize Title IV (

Both Indian cultural awareness and academic achievement have been
stressed through Title IV in Southern California

Reauthorize Title IV

(4) Public Hdaring No. &4, Billings, Montana, September 15, 1981

-~

1‘

One witness stated that a local education agency in Montana

‘was forcing the Parent Advisory Committee to spend funds according

to the wishes of the school district upon the threat of terminating
the whole Title IV program

It was reported that through Title IV funds, an' alternative high
school was established which virtually ended the entry of some
Indian students into Montana's custodial institutions

It was reported that an Indian community college receiving a Part c
grant for Indian Adult Education had graduated over 70 adult G.E.D.
graduates during_three years of operation

Reauthorize Title IV

Increase Title IV appropriations

The Indian Education Programs office should increase their luthority
in reference to problems dealing with authority of parent aavisory
committees to recommend Indian cultural programs to the LEA.

Indian parent advisory committees under Title IV should be afforded
the authority to participate in the hiring of personnel employed
by Title IV programs.

An\;ndian teacher training project funded by Title IV at an Indian
comnunity college resulted in the graduation of 43 Indian students
at the bachelor's degree level; 31 of whom were employed in teach=-
ing positions with Indian children and 12 of whom were in educa-
tional administration positions, while others were working in
tribal government as a result of a three year program.

The witness who commented above stated that it would be a shame to
stop the effort begun by Title IV for lack of funds when the job
is not yet done.

1o
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10. / Reauthorize Title IV and appropriate adequate funding for this
important program .

11. The presence of a Title IV Indian education coordinator at one
school encouraged Indian students to remain in school and, thereby,
reduced the dropout rate while serving as a role model for Indian
students

12. Through the Title IV, Part B program, a number of Indians holding
Bachelor's Degrees and Master's Degrees have steadily increased
through participation in the Indian Fellowship Program and teacher
training programs

13. In the experience of onme witness, professional Indian administra-"
tors and teachers equipped with degrees, carned with the assistance
of Title IV, usually return to an Indian setting such as 4 reserva-
tion or school district following graduation and, thereby, have a
long term impact upon the quality of Indian education in their home
communities

14. On an Indian reservation in the State of Montana, the Title IV,
Part C project has provided substantial training for Indian adults
who are working toward their G.E.D. certificates on that reserva-
tion )

15. The Title IV Indian Adult Education Program identified above is
staffed by an Indian professional, who provides Individual Counsel-
ing, Career Education Counseling, and Employment Placemert

16. An Indian career counselor at the Montana Collega stated that Indian .
adult education programs in the State of Montana, funded by Title
IV, Part C, have been the sole source of support for -:adult educa-
tion training in the State

17. 1In addition to G.E.D. preparation, the Title IV, Part C program in
Montana, has also provided health education through science pro-
grams. For instance, at omne reservation-based adult education pro-
gram, 85 First Aid Cards and 75 Home Nursing Certificates were
achieved, while 40 G.E.D. certificates were earned by Indian adults,
24 of whom went on to college

18. The same witness stated that there is continued need for language
skill training in English on those reservations where English is
identified as a second language -

19. Appropriation levels for Title IV have been far too low in Title
IV, Part C, Adult Education and should be increased

20. The National Advisory Council on Indian Education has provided a
vitally important service in Indian education and should be con-
tinued in the future

* 4
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) - 22.

23.

24.

25.

26.

27.

28.

30.

31.

a ) 32.

33,

21.. Reauthorize Title IV

A Director of a major Title IV program in:a city in Montana stated
that Indian children participating in the Title IV program would
not have had an opportunity for attaining educational equality in
the absence of the program :

The witness above stated that the dropout rate of Indian children
has decreased significantly at his program in Montana from 75 to 80%
annually to less than 122 since the inception of the Title IV pro-
gram

Positive attitudes have been demonstrated.between Indian and non-
Indian students . :

Title IV has reinforced Indian parental involvement in Indian
education in the State of Montana and has improved markedly com-
munications between the schools and the Indian community

Title IV is the only education program in a-major city in Montana
which addresses special educational and cultural needs of Indian
children

Indian students' grades and attendance have improved significantly
since the beginning of Title IV in the school system

A major school system in the State of Montana is incorporating the
study of Native American history and culture into the regular
school curriculum”

Title IV monies are desperately needed to continue urban programs
in the absence of additional funds

Indian out-migration from reservations to cities for the purpose
of obtaining employment has increased the need for Title IV funds.
Federal aid, guaranteed by treaty rights, should be made available
to all Native Americans’ regardless of their place of .residence

Reauthorize Title v e ot

The Title IV Teacher Aide program on a Montana Indian Reservation -
allows local Indian community members to enter the classroom and
assist the teacher and .the student in improving the quality of
education in the school while providing a positive role model for
Indian students )

The Title IV jve American Indian Studies Program established at
the same schooll helped to instill pride and self-confidence in the
Indian students ’ '

The Title IV parent advisory committee in the, same school identified
above has a very good relationship with the local educational agency
and has improved communications and understanding in both groups of
people :
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35.

36.

37.

38.

39.

40.

41.

42.°

43.

44,

45.

46.

The Acting Indian Directdr of a Native American Studies Program in
a major university in Montana stated that Title IV has contributed
directly to the graduatiom of numerous Indian students from the
University, and that they are now only beginning to see the impact
of this important legislation

Title IV has had a positive imbact in developing Indian pride among

Indian people in the State of Montana

- [
A coordinator of Indian affairs for the State of Montana stated
that the Governor's{Interstate Indian Council supports reauthoriza-
tion of P.L.l92-318, Title IV, the Indian Education Act of 1972

Through a Title IV, Part C, Indian Adult Education Program, on the
Fort Belknap Indian Reservation, a variety of important programs
have been established leading to the completion of approximately
140 G.E.D. certificates while attending classes on the reservation

Reauthorize Title IV

The Director of an Indian teacher training program, funded by
Title IV, Part B, at an Indian community college in the State of
Montana, has been initiated to train 19 Native Americans in the:
field of elementary education over a four-vear period

The program identified above, established by Title IV, was planned
and "implemented by Indian people for the benefit of Indian people

A parent advisory committee located in one of the 1argest cities
in the State of Montana, reported that the evaluatiodn survey of
principals, district teachers, students and parents had many posi-
tive effects with the initiation of Title IV projects in that city

Reauthorize Title IV

The Treasurer of the National Indian Adult Educ&tion Association
identified the need for the Indian Education Program office to
establish a statistical data base concerning all parts of the
Indian Education Act in order to develop the capability for data
retrieval when needed

Reauthorize Title IV

The Chairperson of a Title IV Parent Advisory Committee in Fargo,
North Dakota, stated that Title IV has a unifying affect on Indian
people in general, has involved Indian parents in the education of
their children, has reduced the dropout rate during a seven year

period substantially and has improved the self-image of Indian

children through increased awareness of their Indian heritage

A

1
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47.

48.

The same witness stated that deepest respect and appreciation -
has been developed between the nonkIndian community and the
non-Indian school district, and the\Title IV parent advisory'
committee through the Title IV progr However, this process
has just begun '

\‘\
\

Reauthorize Title IV

(5) Public Hearing No. 5, Portland, Oregon, October 122;1981

1.

10.

11.

In Rapid City, South Dakota, the Title IV P;}ent Advisory Committee
had dramatically increased Indian parent participation in the edu-
cation of Indian children )

The presence of Title IV in Rapid City marks thé first time that
Indian people have been afforded the opportunity to identify educa-
tional problems and correct them through established programs

Reauthorize Title IV .
Additional educational and édminis;rative staff have been provided
by Title IV in Rapid City, South Dakota, inc¢luding counseling ser-
vices at the elementary level, home schocl liaison and tutors-at
the elementary school lével ’

Title 1V has resulted in a.continuous and gradual awareness of the
educational and cultural needs of Indianr students by the school dis-
trict in Rapid City, South Dakota-

Reauthorize Title IV

The language in Title IV, including the rules and regulations,
should be precise enough to clarify differences between this pro-
gram and other Feéderal programs by all those who deal with the
Act, including OMB, Congressmen.and administrators

The future placement of Title IV programs should attempt to rectify
and delienate the differences in purposes between Title IV and
other programs provided by the Bureau of Indian Affairs

Block granting Title IV to the states would totally destroy the
integrity of the programming intended by Title IV

'Exberience with states in other areas hdve shown that states are

reluctant at best to make an effort to meet the special needs of
Indian children. It has been—pfévem—again and again in numerous
Indian communities that if the participatory requirements for
parent committees are not strictly monitored and enforced, school
districts will not participate in that partnership

States have not proven either their willingness nor their ability
to take over Federal responsibility for education of their Indian
students

7
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12.

13.

14.

15.

.—J
o
.

17.

19.

20.

21.

22.

23.

24.

'n

The Indian Education Act should be expanded to include responsibili-
ties for portions of other educational programming such as bilingual
education, consumer education, ethnic heritage, the 1% vocational
education .set-aside program and others

The Indian Education Program office should remzin in a Natidnal
Education Foundation or some other, as yet undefined, unit for
coordinration of all these programs which would maximize the effec-
tiveness of each program and protect the integrity of the: programs

The flexibility of Parts B and C make them highly effective

It was recommended that the Indian Education Act be reauthorized as
an administrative unit within an, as yet undefined, Agency or
Foundatioh which will coordinate all education at the Federal level

Language should be added in the reauthorization ‘of the Act which in-
cludes the transfer of all other Indian-related educational programs
in the Department of Education under the umbrella of Title 1V

One witness recommended that the emphasis on apptopriations.with
regard to Title IV be moved from Title IV, Part A, to Title IV, Part

B and C

Under the Indian Education Act, the Zuni Adult Education Program has
been producing between 75 and 125 G.E.D. graduates each year, but
due to the competitive nature of funding, the program was terminated
this year )

Reauthorize Title 1V, with special emphasis upon appraved funding
for Parts B and C

Reauthorize Title IV. Indian preference should be exercised at the
Indian Education Programs office in the hiring and promotion of all
staff .

Funding for all Parts of Title IV should be increased substantially
at the time of reauthorization

Indian tribes as well as Indian organizations should be able to
have the authority to contract for Part A programs when the LEA
does not apply or does not cooperate with the Indian education
committee

Indian Fellowships should be limited to juniors, seniors and
graduate students.only

Indian Fellowships should be provided to students in fields depend-
ing upon their high academic achievement
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25.

26.

27.

' '28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

[y

SThé”National Advisory Council on Indian Education shdula use their

own discretion to limit the awarding of Parts B and C grants accord-
ing to geographical distribution . -

An Indian tribe or Indianm orgamization sﬁould be limited tc one
Part B and one Part C grant :

There should be a dollar limitation on the amount of grant approved
to a single organization or tribe based upon need and seryice
population ' 4

-

State, Regional and National Indian organizations should not be
eligible for Parts B and C grants. Parts B and C grants should be
limited to Indian tribes and local Indian organizations

Indian Fellowships should be based upon academic achievement, as
well as financial need ‘.

Reauthorize Title IV

Reauthorize Title IV

At .one location in Arizona, the Parent Advisory Committee members
have not been involved in the Title IV program by the LEA. - The
parent advisory committee has not been involved in the selection of
the Title IV staff

At one location in the State of California, the Title IV program in-
creased the mutual cooperation and unification of the communities

in the area, sponsored Indian cultural activities, developed cur-
riculum, provided visible Indian role models and has strengthened
the role of Indian people with regard to the education of their
children " &

Reauthorize Title IV .

Reauthorize Title IV at an increased level of funding

Title IV has reduced dropout figures in Helena, Montana, substan-
tially, from 73%, twelve years ago, to approximately 5 to 6% at
this time ¢

The most frustrating part of Title IV is the amount of paperwork
required to apply for Federal funds from this program

At the local level, one LEA would like to spend more time in the
operation of the programs rather than completing 506 Forms, account-
ing procedures and other paperwork

Identification of being "Indian" must be simplified especially at
the urban level '

~35- 5 d




40,

41.

42.

43,

44,

45.

46.

47.

~48.

49.

50.

51.

52.

53.

. Con

The State Superintendent of Education .located in Cklahoma City,
Oklahoma, supports the reauthorization of the Indian Education Act

The Director of Indian Education for the Robeson: County Board of
Educatipn in Lumberton, North Carolina, has .identified extensive
program accomplishments for Title IV

Reauthorize Title IV

* A member of one school board located in Douglas, Alaska, stated

that Title IV programs funded by the Indian Education Act, while
positive, have only touched the surface concerning the issues that
should be expanded in ,order to assist Native Americans in their
rights to an education - - T

An Indian witness from the State of Washington stated that the pre-
sence of Title IV has increased the number of students graduating
from high school, and that 40% have gone on to higher education

More Indian staff development is needed for Native American Title
IV employees

‘Although greét strides have been made through Title IV, Part A, the

rise of inflatiqn has reduced the impact due to the lack of adequate
funds available to providg%quality programs for Native American )
students ' '

In the future, Title IV sliould place a higher priority on Indian

curriculum deve. .pment
Title IV monies should not be block granted to school dfistricts
due to the fact that funds intended for Indian' education will be

used for other purposes by the local district

Reauthorize Title IV

Block granting of Title IV would lead to disenfranchisement of a
significant number of Indian people from Title IV programmatic
support according to an Indian witness from the State 6f Oklahoma

The Indian Education Act has significantly improved the éducational
opportunities for Indian people and should be reauthorized

In the State of Oklahoma, according.to one witness, State sup-
port for Indian Education has not been marked by one significant
legislative appropriation .

Title IV has provided additional benefits of employing Indian
people as teacher aides, home school coordinators, counselors and
other non-professional positions in QOklahoma schools, but there is
a real _fear that any new change in funding strategies would elimi-
nate this local employment option

14
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S54. Many Indian persons employed by~Titie IV have been stimulated
through their positive experiences to return to college in prepara-
tion for certification as teachers C . -

& : ‘

55. A whole generation of Indian teachers has had an opportuni}y to
become upwardly mobile through Title IV and this ought not be for-
gotten - . ' o

56. Parental involvement is still a critical dimension in the purpose
behind Title IV and it is absolutely essential that the voice of
Indian parents continue to be heard and new efforts be made to
guarantee that their perspective on education of their children be
actively sought at all levels ‘

\ 57. Additional school board committae memﬁérship training needs to be
provided :

i

' 58. Reauthorize Title IV

i 59. One witness from the State of Oregon pointed out that Title IV, the :

3 Indian Education Act, has been one of the most effective forces in

i the field of educatior for Indians and that it should be reauthorized
: at the 1981 level of funding .

»

60. An Oregon witness stﬁted that if the Department of Education
is eliminated, a separate independent agency be created not con-
nected with the Bufrau of Indian Affairs

61. It was recommended that the National Advisory Council on Indian
Education be maintiined as the national forum for .advice on Indian
" education

%
62. An Indian student attending the school district in Fremont, Cali-
fornia, stated that she had learned a lot about Native -American
history, her own cultural background,and has acquired skills that

she will be abl¢ to use throughout her life

63. A member of th;'Title IV Parent Advisory Committee from Fremont,
California, s;@ted thgt if you don't have educatioa, you stand
alone. She re:ommended the reauthorization of the Indian Education

Act for her ovn crildren, grandchildren and all future Indian

children hl ¥
‘ -
. 64. A Title IV d\rector in Fremont, California, stated that she has

seen young Iadian students who were placed in educationa. ly handi-
capped clasfes return to the mainstream of regylar classes due to
Title IV t%toring and encouragement. by instructional aides ’

65. The same wtness stated that Indian students who had dropped out of
school re{ﬁrned and graduated with their class and some continued
on to coliege. In addition, she stated that she had intervened in
. . several ¢ isis situations involving serious problems such as suicide,
delinquey:y, runaways and others e
.
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66. The cultural components of Title IV programs in Fremoant, California,
have reinforced pride in Indian heritage, family and self

67. The same witness in&icated that she preferred the original 506
' Form to the.one currently in use; that Title IV be expanded to
allow a greater latitude in providing teacher in-service train-
ing within school districts; and, that the Indian Education
Resource and Evaluation Centers be continued

68. Reauthorize Title IV [

69. An Indian student from Fremont, California, stated that Title IV
helped her learn about her culture and is proud to be an American
Indian

70. The same witness stated that she supports reauthorizing the Indian . {
Education Act so that students in the future can have the same
opportunities that she did

71. An Indian chairman of a public school district located in Hays,
Montana, testified that he supports reauthorization of Title IV ‘
with an inqrease in appropriations ' 4

72. In Hays, Montana, Title IV has helped meet the special educational
needs of American Indian children and adults and has provided a
unique opportunity for Indian parents to become involved in their
children's education

73. ©On the Fort Belknap Reservation, Hays, Montana, the Indian student )

dropout rate has been lowered. There has been more parental involve-

ment in the education of Indian children, less community-school

problems, a strengthening of Indian identity, and an improvement

of community relations

74. Reauthorize Title IV

75. A Navajo tribal official from Chinle, Arizona, stated that through
Title IV, Part A, Indian Education Program, since the 1973-74
school year, Title IV has served dlrectly more than 30,000 students
since its inception .

76. 'Navajo Cultural Education Studies provided by Title IV have led to
renewed cultural values on the Navajo Reservation

77. The improvements in the Navajo educatlonal process via Title IV
have only begun

78. Reauthorize Title IV 5
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79,

80.

81.

82.

83.

84,

85.

86.

87.

88.

89.

90.

The Navajo Division of Education, Window Rock, Arizona, -strongly
supports the reauthorization of Title IV with a series of recom-
mendations identified in their testimony

The Navajo Division of Education indicated that Title IV has had
the most meaningful impact on:Indian self-determination by a pro-
vision of an Indian voice in decision and policy making, and in
the provision of instructional and support services to over
289,504 eligible Navajo students

According to one witness, the ultimate value of Title IV is that
it can provide a community with the vehicle for alternative means
of achieving individual and community educational goals

Educational Personnel Development grants and Indian Fellowships
provided by Part B should be expanded, as should Indian Adult Edu-
cation services provided by Title IV, Part C )

The National Indian Education Association is in full support of
continued funding and reauthorization of Public Law 92-318, the
Indian Education Act of 1972, and has provided several resolutions
with regard to other issues. The National Indian Education Associa-
tion recommended that a feasibility study of future Indian Fellow-
ship funding be undertaken in order to accurately document future
needs, and how they will be financed over a projected period of time

A member of the Cheyenne and Arapaho Tribes in fhe State of Oklahoma
recommended that the Indian Fellowship Program under Title IV be
expanded to include a category for the training of Indian scholar - o
historians ) ' ; )

A Title IV coordinator located in Martinez, California, stated that
academic achievement in her school has been improved phenomenally
since the presence of Title IV

The Title IV, Part A program has succeeded in establishing a part-
nership between Indian parents, Indian leaders, Indian students
and the local school district

Reauthoriie Title IV

The Federal programs coordinator located in Busby, Montana, stated
that Title IV played a positive role in making the transition from
a BIA school to an Indian controlled school on the Northern Cheyenne
Indian Reservation in the State of Montana

Title IV support is even more important given the fact that in the
same school district thekgeneral fund budget has decreased approxi-
mately 50% in the past ten years, even though the Indian student

population has remained steady at approximately 200 Indian students

Reauthorize Title IV




(6) Public Hearing No. 6, Nashville, Tennessee, January 11, 1982

v

'According to an Indian witness from Boston, Massachusetts, Title IV
programs were the first instance of Indian education in the State
of Massachusetts in three hundred years o

to

It was stated that in Boston, 95% of the Indian graduates were re-
moved from the welfare rolls and that 90% are pursuing post secondary
education of some type 5 : .

3. In addition, in Boston, academic achievement of Indian students
has improved and the overall dropout rate has decreased significantly
since the beginning of Title IV ’

4. It was recommended that if the Department of Education is abolished,
the Indian Education Programs should be placed in an Educational
Foundation ’

5. Reauthorize Title IV

6. The Choctaw Adult Education Program Director stated that Title IV
has provided G.E.D. instruction to an Indian adult population )
numbering 400 adults on the Choctaw Reservation at Philadelphia,
Mississippi .

7. The Choctaw Indian Adult Education Program funded by Title IV is

the only Indian adult education program in the area which offers
& day and night classes in a bilingual format; a format which is
crucial to the success of Choctaw students

8. Title IV also provides a program of Consumer education, Career
education and other services to Choctaw Indian students
. yd
p
9. Reauthorize Title IV with special attention upon cont?nulng'the
current level of funding for Title IV, Part C, Indian“Adult Educa-

tion Grant Program .

10. The Director of the Native American Graduate Fellowship Program at
Montana State University stated that 36 Indian students had graduated
with a Master's of Education Degree in Guidance and Counseling,
School Administration and Adult and Higher Education via a Title
IV, Part B grant

11. The Director of a Native American Graduate Fellowship Program

needs of Indian students attending Montana State University at
Bozeman, Montana

12. It was also recommended that there be a loosening up of the part-
time students' restrictions ‘
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13. The President of the Seneca Nations of Indians, Salamanca, New
York, recommended the reauthdrization-of the Indian Education Act

) 14. TFive out of eleven Indian educational programs within the Seneca
Nation are funded by Title IV

(7) Public Hearing No. 7, Cambridge, Masgsachusetts, April 19, 1982

1. One Indian witness, from Boston, Massachusetts,. stated there would
be a serious setback for Indian education programs if programs pre- -
sently administered through the U.S. Department of Education were
transferred to the U.S. Department of the Interior which deals only
. with Federally recognized tribe¥ ‘

| 2. The same witness recommended an increase in appropriations for
Title IV and the reauthorization of the Act

3. The Executive Director of the Massachusetts Comrission on Indian

Affairs stated that Title IV had been a great asset in the State of

Magsachusetts and recommended that Title IV be reauthorized

. 4. The same witness recommended that Title IV not be transferred to the
’ Bureau of Indian Affairs '

wu

* An Indian graduate student at the Harvard Graduate School of Educa-
tion located in Cambridge, Massachusetts, recommended the reauthori-
zation of Title IV .

6. The same witness recommended that the Title IV Rules and Regulations
be changed to restrict membership on Parent Advisory Committees ’
only to Indian parents rather than teachers and students

.

7. The same witness recommended that the Indian Fellowship recipients
serve for a period of time, following their graduatioﬁ,,in Indian
affairs in return for participation in the Indian Bellowship Pro-
gram :

8. A Title IV Indian adult education program staff member located in
Boston, Massachusetts, stated that Title IV has helped Indian
people in the Boston community to develop new skills and enhance
their sense of self-worth, thus becoming of greater value to their
community as a whole

9. The same witness recommended that Federal funding for Title IV re-
zain at a level that is adequate to meet the needs of Indian people,
and that Title IV programs not be tran:ferred to the Bureau of
Indian Affairs, since this would preciude non-Federally recognized '
tribes who benefit from such legislation by participation in the
Title IV program

536
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10. One Indian witness stated ‘that without Title IV she would be stand-
ing in an assembly line at a candy factory in Massachusetts, where
she was ten years ago, but now has attained a Bachelor's Degree
and .a teaching certificate thanks to the support of’the Indian
Education Act '

11. Reauthorizé Title IV

~12. An Indian Project Director of an Indian Curriculum Development Pro-

' ject in Boston, Massachusetts, stated that in the absence of the
Title IV programs, Indian education would not be present within the
Boston Public School System '

13. Reauthgrize Title IV

14. Another Indian witness employed by Title IV stated that in the

‘ absence of Title IV, Indian people in urban areas such as Boston
would receive no educational services and she, therefore, recom-
mended the reauthorization of Title IV

P 15. The same witness identified above stated that 90% of all the Indian
G.E.D. graduates have pursued post secondary education in either
a university or vocational setting

16. In addition, the same witness above stated that through individual
counseling, significant numbers of Indian students have remained
in school and the overall dropout rate has decreased significantly

17. An Indian graduate student at the Harvard Graduate School of
Education, Cambridge, Massachusetts, testified that Mathematics
~ and Science education programs should be given priority in the
* future funding of Title IV programs '

18. It was recommended that Mathematics and Science programs be de-
signed to relate to Indian culture and community development,
since these skills are needed for economic development and
reservation planning

o

N 19. It was recommended that Mathematics and Science education be placed
in a special category in the Title IV Rules and Regulations in all
Indian education Title IV programs wherever Mathematics and Science
education are appropriate, since Mathematic and Science education
is a special need of Indian students .

20. Mathematics and Science education should be a separate category in
the Indiaff Education Fellowships Program, in order to produce Indian
mathematics and science teachers at the elementary and secondary
levels :
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21.
22.
23.

24,

25.

-

26.

27.

- 28.

29.

30.

-~

o

The National Advisory Council on Indian Education should promote
Mathematics and Science education as a top priority for Indian
education

Reauthorize Title IV
Reauthorize Title IV with appropriate funding*

A Title 17 teacher recommended that Title IV be reauthorized, be-
cause it has begun to address the academic and cultural needs of
Indian students and increase their employment opportupities

A member of the Board of Directors of the Boston Indian Council
strongly urged the reauthorization of Title IV

The Tribal Secretary of the Oneida Tribe of Indians from the State
of Wisconsin recommended that Title IV not be transferred to ‘the
Bureau of Indian Affairs, and that the'Act be reauthorized in 1984,
at the fiscal year 1981 level of funding

A Micmac Indian employed by the Title IV program in Boston supports
the reauthorization of Title IV, because of the positive way it has
helped Indian children and adults continue their education =

The same witness recognizéd the graduates of the Indian adult edu-
cation program in Boston increased their employment opportunities .
through education

An Indian Fellowship recipient in the field of Engineering expressed
his appreciation for the special assistance provided to him via the
Title IV, Indian Fellowship Program. He stated further that with-
out the support provided by the Indian Fellowship Program, he would
not have been able to complete his college education

"

Reauthorize Title IV
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3.1 TITLE IV PROGRAM PROFILES, FY 1982

Many programs have been funded by Title IV, the Indian Education Act
of 1972. 1In orde; to highlight the manner in which these Federal funds
have been spent during Fiscal Year 1982, we have requested that the_Indian
Education Programlat the U.S. Department of Education assist the Council
. in the identification of four Indian Title IV programs and six Indian Fel~-
1

lowship recipients to profile as part of our Ninth Annual Report.

Below, four 1litle IV program profiles are included which exemplify

Indian Educational programs funded in 1922, under Part A, The Entitlement
Program; Part A (Non-LEA), The Indian Contract Schools; Part B, Programs
for the improvement of educational opporgunities Eor Indian children; ahd,
Part C, Programs for providing adult education for Indians. One progrém

representing each major part of Title IV has been featured helow.

PART A -- THE ENTITLEMENT PROGRAM

1. Fairbanks North Star Borough School District
Fairbanks, Alaska 99707

PART A (NON-LEA) -- THE INDIAN CONTRACT SCHOOLS

2. Wind River Indian Education Association
Wyoming Indian High School .
Ethete, Wyoming 82520

PART B -- SPECIAL PROGRAMS AND PROJECTS. TO IMPROVE EDUCATIONAL
OPPORTUNITIES FOR INDIAN CHILDREN

3. Makah Indian Heritage Association
Makah Language Program
Neah Bay, Washington 98357

C
o
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‘ the origine! document was Disak




a4

»PART C -~ THE rNbIAN AYD ALASKAN NATIVE ADULT EDUCATION PROGRAM

4. Affiliation of Arizona Indian Centers, Inc.

' Pilot, Planning and Demonstration Project
2721 North Central Avenue, Suite:910
Phoenix, Arizona 85004

1. THE FAIRBANKS NORTH STAR BOROUGH SCHOOL DISTRICT, TITLE IV, PART A -
ENTITLEMENT PROGRAM '

The first program profile under Part A, the Entitlement.Program, is
the Fairbanks North Star Borough School District program funded in fiscal
year 1982, at $382,331.

The Fairbanks North Star Borough School District is located iﬁ Fair-
baﬂks, Alaska. The Title IV, Pért A, Entitlement‘Program consists of both
academic and cultural components, which it provides to approximately 1,115
Alaskan Native students.

The objectives of theQTitle IV, Part A, Entitlement Program are three-
fold:

e to improve the self-image of Alaskan Native students

e to promote an understanding of Alaskan Native cultures

e to address the special educational and culturally

related academic needs of Allaskan Native students
served :

The list of educational activities purﬁued by the program includes
counseling, tutoring and home/school liaison services. An Alaskan Native
Cultures Media Center is operated in conjunction with a comprehensive pro-
gram designed to meet the cglturally related academic needs‘of the students.
For instance, the following materials have been devéloéed as a direct result

of the Title IV programs: (1) an Alaskan Native curriculum and study guide

for Alaskan Native studies; (2) a course on the role of the Alaskan Native




. Claims Settlement in the Native culture has been developed and incorporated

into the curriculum of tﬁe local séhool district, as well as an eight week
instructional unit on Alaskan Native Arts; and, (3). the development of cul-
tural-biographical instructional units on Alaskan Native people which has °
been designed to reinforce the cultural identity of Alaskan Native students
participating in the program.

Some of the achievements attributed directly to the Title IV, Part A,
Entitlement Program include the following: (1) an Alaskan Native Studies
Program is in the process of being :ncorporated into the academic curricu-
lum in grades K-12; (2) there is evidence that pride in the Alaskan Nativé‘
culture is increasing among the students enrélled in the program; (3
Alaskan Native student usaéé)of the Alaskan Native Cultures Media Center
has increased demonstrably; and, (4) school districts within the State of
Aldska and those residing outside the State of Alaska bave requested cur--
ricular materials developed by the program.

According to the findings of a recent evaluation, approximately 907% Bf

those Alaskan Native students who received instruction in the Alaskan Native

Studies Program demonstrated mastery of the concepts in each unit.

.

2. THE WYOMING INDIAN HIGH SCHQOL, TITLE IV, PART A (NON—LEA) ENRICHMENT
PROGRAM

The Wyoming Indian High School Enrichment Pfogram is located in Ethete,
Wyoming, and was funded in the amount of $229, 796 in 1982 The estim;ted
number of Indian students benefiting from this program is 183.

The Wyoming Indian High School Enrichment Program, funded by Title IV,

Part A (Non-LEA), was designed for the purpose of providing both Shoshone

- B4
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and Arapaho students residing in the State of Wyomiug, with a comprehensive
program based upon the cultures of Shoshone and Arapaho people.

The objectives of the Wyoming Indian High School Enrichment Program
include the following: |

e to develop bilingual culturally—based curriculum
materials in the Shoshone and Arapaho languages

® to test the curriculum materials and courses for
students at the Wyoming Indian High School .

e to foster an appreciation of tribal values and
reinforce their importance in daily life

N ‘ ) Some of the‘activities designed to meet the three objectives'identi—
fied above include‘the tollowing: (1) the development qf curriculum units
on oral Shoshone and Arapaho languages; (2) the development of units in
writing the respective languages; (3) the design and production of appro-
priate curriculum materials including handbooks, charts and recordings; (4)
the training of teachers in the use of such curriculum materials developed;
and, (5) to instruct Indian students in grades 9 through 12 in the use of
either the Shoshone or Arapaho curriculum materials. Some of the positive
outcomes of the program include the publication of bilingual—&icultural
curriculum materials and an increased cultural -awareness and appreciation .
of the rich Shoshone and Arapahtt—cultures on the part of Indian students.
In additiou; the increased mastery of the Shoshone or Arapaho language on
the part df the Indiau students hae been demonstrated by Indian students
participating in this program. Also, there is evidence that the Wyoming
Indian High School Enrichment Program has contributed to the improvement

of academic achievement among Shoshone and Arapaho students attending the

Wyoming Indian High School.
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3. THE MAKAH LANGUAGE PROGRAM, TITLE IV, PART B
: . 3
The Makah Language Program located in Neah Bay, Washington, was funded

under Title IV, Part B, Program Planning and Demonstration in 1982, in the

amoﬁnt of $82,589. | .
T&S’Makah Language Program was designed to improve the educational

experiences and academic achievement of Makah School childr:zn by the develop-

ment and implementation of curriculum materials in the Makah language and

culture in the Neah Bay Public School. Some of the activities included in

the program include the following: (1) the completion and packaging of

existing materials in Makah language and culture. The Makah Language Pro-

gram draws upon early research in Makah language and culture conducted by

the Makah Indian Heritage Association and has used the resulting informa-

tion and materials to develop a curriculum for elementary and secondary

. schools. The early work resulted in the development of an alphabet, a
practical writing system, a detailed Makab—English Dictionary and Word
Reference Guide, and an Instructional Guide in basic Makah. Current
efforts are concefned with making the completed work and new information
useful in the education of Makah children; (2) the development of new

. language and cultural materials needed for comprehensive instruction that

¢ .

is compatible with the regular school curriculum. New development efforts
- .

are focuéed on recordiné further knowledge in Makéh, including tapes of

class sessions given by tribal elders. Based upon this newly acqui;ed cul-
tural information, curriculum products, instructional plans and aicoding *
system designed to access these materials have been devéloped; (3) the imple- .

mentation of instruction in thilgikah/Iﬁnguage and culture in the Neah Bay
’

Schools is one of the primary objectives of the program. The curriculum




{
y 1
materials are being piloted in Neah “Bay Schools, and dufing the 1982-1983} i

school year, instruction is being offered three times a week for second,

-

third and sixth grade students, and twice a week for high school students;
Team teaching, involving a tribal elder fluent i; the languége and‘a trib%i N o
member with teaching skills is provided. The Makah culture, past and pre=
sent, is used as a subjec; matter for instruction in ma;h, language arts
{English and ﬁakah) and other areas. |

Some of the positive results of.the program include the éroduétion ?f
over 2,600 curriculum items, includin; coloring books, counting books aﬁa T N
story books,>which have been printed for use in the school classroom. In
addition, prellminary student test data for grades twe, three and ¥k, "indi-
cate Lhat the Makah language skills among Indian students are improving. And,
the Makah Language and Culture Program has been adopted as a required course ~

B Ve ] " - L

. .
by the Cape Flattery School District, Neah Bay, Washington.

\

3

4. AFFILIATION OF ARIZONA INDIAN CENTER'S PILOT, .PLANNING AND DEMONSTRATION
PROJECT, TITLE IV, PART C

The Indian Adult Education Program managed by the Affiliation of Arizona
Indlan Centers, Inc., is located in Phoenix, Arizona, and was fJ;ded in 1982,
under Title IV, Part .C, in the amount of $83,007.

The Pilot, Planning and Demonstration Project is a two-year project de-
signed to improve the stic reading and writing skills of urban Indian adults.

I

The focus of this project is below the GED level.

@

The goals of the project are to increase the reading level and the abil-
ity to utilize the written language (English) among the participants. This
will, in turn, allow them to benefit profitably from a GED study program or

to function better in an urban setting.
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The firé} year of this Pilot, Planning and Demonstration Project
encompasses;;he research and development phase. Southwest Indian history
;ndiculture~will be reéearched and included in tbhe content of the student
materials. After the research has been completed, new student materials
will be developed in the subject areas of regding and writing. These
materials will be scoped and sequenced, encompassing reading levels six-
;ight (Pre-GED level I, 11, III). A teachers guide, comprised of the
answers and suggested strategies for implementation of these materiais will

accompany the materials. P

The second year of this Project entails an eight month field testing

phase at three or more field sites, during which time, Indiaﬁ adults will

receive a pre-test, a full treatment of the materials and a post—test to

assess improvement. Both teachers and students.utilizing these new materi?ls )

wilt participate in the evalﬁation of this ﬁew curriculum. '
Fellowing field testing, final revision of the materials will bermade

and illustrations added. Materials will be printed in a series of six

books and will then bewgvailable for use nationwide by Title IV-C grantees

A

throughout the United States.

04
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TITLE IV INDIAN FELLOWSHIP RECIPIENTS 1982

1. Mr. Timothy Francis 2. Ms. Felicia Goins
Navajo Lumbee
Engineering Medicine
Arizona State University Howard University
3. Ms. Joan LaFrance 4. Mr. Arvo Mikkanen
Chippewa Kiowa
Education ‘ Public Administration (Government)
Harvard University Dartmouth College
5. Dr. Robert Peregoy 6. Mr. Kenneth Ridgway
Salish-Kootenai Nanticoke~Lenni-Lenape
Law Natural Resources
Univexsity of California Indiana University
i
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3.2 TITLE IV INDIAN FELLOWSHIP RECIPIENTS, FY 1982

\
|
In this section of the Report, six Indian and Alaskan Native fellow-

‘ship recipients are profiled for the purpose of demonstrating the manner

in'which Federal funds have been utilized to train Indian and Alaskanwﬁ

\

Native professionals in areas where they have been traditionally under- \

represented. \\

The Indian Fellowship Program was authorized by the Amendments of A

1974, to Public Law 92-318,.the Indian Education Act of 1972. The Fellow-

ships, which cover most educational and subsistence costs, were offered
-for the first time in academic year 1976. The fellows are selectéd

competitively, and while they are free to select the institution they

?

wish td at%fnd. their programs of study must lead to a professional
degree \
Since 1976, there have been approximately 1,357 fellowships awarded
to Indian and Alaskan Native students in the fields ofAhedicine, law,
engineering, education, business, and natural resources, and related fields

~

of study.

On November 1, 1978, via Public Law 95-561, Sec. 1152, the CoAgress
of the United States expanded the scope of study to include the field of
Education, and with regard to relat;d fields of study for postbaccalau-
reate degrees in Medicine, Law, Edupation, ortleading to an undergraduate
or graduate degree in Engineering, Business Administration and Natural
Resources. The Congress of the United States is to be highly commended
for the successes achieved by the many fine Indian and Alaskan Native

Peopie who have received professional training as the result of the

Indian Fellowship Program.




Included in this Part are selected‘profiles of fellowship'gféntees,
provided by the indian Education Program Office of the U.S. Department of
Education, in six academic areas funded by the Indian,FellOwship Progréa
including the following: (1) Mr. Timothy Francis, Navajo, Engineering;
(2) Ms. Felicia Goins, Lumbee, Medicine (Dentistry); (3) Ms. Joan LaFrance,
Chippewa,-Education; (4) Mr. Arvo Mikkanen, Kiowa, Public Administration;
(5) Dr. Robert Peregoy, Salish Kootenai, Law; and, (6) Mr. Kenneth D.
Ridgeway, Nanticoke-Lenni-Lenupe, Natural Resources.

The following Title IV(Indian Fellowship profiles are based upon
information provided by each of the Indian Fellowship recipients receiving
awards in 1982, who have responded to a questionnaire developed by the
Annual Report Committee of the National Advisory Council on Indian

Education.

Py
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b
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1. MR. TIMOTHY FRANCIS

Mr. Timothy Francis is a member of the Navajo Nation who 1is currently
attending Arizona State University located in Tempe, Arizona, where he is
studying Civil Engineering through support of a Title IV,AIndian Education
Fellowship. Mr. Francis expects to graduate in 1983. Alfhough!he was born
in Bluff City, Utah, he was raised in Kayenta, Arizona. His fathér was a
carpénter and his mother a housewife, and neither had an opportunigy to f;:
éigend college. Mr. Francis came from a family of eleven, including two
brothers and six sisters. The main source of income and food for the family
while he was growing up was their sheep herd. However, after entefiné a
feservacion boarding school at Kayenta, Arizonma, ﬁr. Francis met two teachers

who were a very positive influence in his life and who took him to live with
them in Killeen, Texas, for four years. Under their guidance, he B;gan to
realize the importance of a good education. He decided upon the field of
Civil Engineering after careful research and in zecognition of hig interest .
in structual and water resources work. After reading an advertisement for
the Indian Fellowship Progfam on a financial aid bulletin board at Arizona

State University, he.decidea to apply to the Indian Fellowship Program.

Although the Indian Feilowship Progrgm is the primary source of funding
for Mr. Francis, who is married and has a son, he stated that usually the
money received for theisupport of his education is insufficient. Following
graduation, he stated that he plans to work in the Phoenix area for sev;ral
years to gain experience, then return to the Navajo Reservatipn to use his
expertise and experience to help his own Navajo people. Wiﬁh regard to the

three most important issues facing Indian people today, he stated as follows:

(1) the need to improve the quality of secondary education, in order that

-57- )
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more Indian students will attend college; (2) the need for more Indian
owned businesses on and off the reservation to make the Indian people more
self-sustaining; and, (3) the need for better educated people in tribal

governments and the field of business.

2. MS. FELICIA GOINS

Ms. Felicia Goins was born and raised in Washington, D.C., and is a
member of the Cherokee and Lumbee Tribes, whose parents were both born and
raised in North Carolina, In 1978, Ms. Goins received a Bachelor of Arts
Degree from George Washington University with a major in psychology and a
minor in science. Einéncial support for her undergraduate studies was se-
cured primarily from school loans, including the National Defense Student
Lean Program, along with part-time work both during the school year and
during the summer months.  Her father received a Bachelor of Arts Degree in
Music Education while her wother received a Bachelorkéf Sciénce Degreé in
History and a Master's in U;ban and Regional Planning. Her eldest brother
is a medical doctor, and her younger brother is studying anthropology, how-
ever, neither brother received an Indian Education Program Féllowship. Ms.
Goins first learned about the Fellowship Program from a prominent Lumbee
Indian educator from North Carolina, but had alsoc heard aboutkzhe Indian
Fellowship Program from other documents and newséapers which discussed the
Title IV Indian Education Programs. Ms. Goins is presently enrolled in the
formal area of dentistry at Howard University, College of Dentistry, where
she expects to receive the degree of Doctor of-Dental "Surgery (D.D.S.) in

May 1983. She stated: "I decided on dentistry as my chosen field of study

and eventually my career, because I wanted to work in a health field, helping




others - especially Indian people. As a dentist, my obligations will be to
)v fﬁlhe individuals of my community. I chose this field because I would hope
that my position in the community would help serve as a role modél for other-
youth, providing guidaﬁce and knowledge to those who might need it, as well

) as services to all, and Indian youth in particular. Another factbr that
influenced me was the fact that there are only three female dentists in the
Lumbee Tribe, thus making me realize there was a need for more female den-
tists among my own Tribe."

Following graduation, she plans to specialize in the field of Pedodontics,

children's dentistry. This special training will take an additional two

years of study. She statéd further: "After completing my épeciality in
Pedodontic Dentistry in 1985, I hope to pursue my career in an Inﬁién com-
munity - either reservation or urban area (serving urbg&fzggifffi; I have
always been concerned about the Indian reservation commuﬁity and its need
for those in any health profession. I have also been concerned about ‘Eastern
Indians because they also have had difficulty in obtaining health related
services that they need. Regardless of whether I work in the East or West,
I will work to help my fellow Indians - fo£ I am Pread to be a Cherokee and
Lumbee Indian."

In describing her childhood, Ms. Goins stated that most of the hardships
were balanced by her strong family ties. Although it seemed at times to be >
a struggle, her mother instilled in her brothers.andwherself a need for

independence, education and sacrificing. She was taught to wcrk very




.

hard and make sacrifices‘in_order to reach her personal goals, and that one

b .

needs the best education possible to be successful in life and to be of

help to others.

With regard to the Indian Fellowship Program Ms. Goins stated that it

,r“i"k‘

.has had a positive influence on her life and her family by providing the

financial assistance whigh she needed in order to complete her studies.

She stated further that the Indian Fellowship Program has enabled thousands
of fhdian students froéhsméll'lndian communities all over the country, and
especially those from the Easterm part of the United States, to be able to
pursue their educational goals. However, she statég that it has been only
in recent years that Eastern Indians have been fortunate to be included in
the Indian Fellowship Program.

Ms. Goins stated that she would definitely apply for an IEP Fellowship
if she had it all to do over again, because it is one of the most beneficial
educati;nal programs foi. Indian people. She has recommendedﬁthe IEP Fellow-
ship Program to other Indian people and will continue to do so, and stated
that the administration of the program is quite efficient. The'Indian Edu-
cation Program Office has been very helpful with regard to-all of her in-
quiries.

The three most important issues facing Indiaﬁ peoplie today, according
to Ms. Goins, are: (1) increased educational opportunities; (2) incréased
employment opportunities; and, (3) adequate housing and health care programs.
She stated further, "These things are extremely important because without
educating the youth and training young adults, my beople wouldibe unable to
cope with all the other facets of life - such as housing, jobs and heg}th

programs. The present Government health programs are quite inadequate - but
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with.the hope of more Indians pursuing a career in the\health professions,

this problem will improve some with time."

With regard to &he importance of "a quality education,' Ms. Goins
stated as follows, "Education is extremely important to all Indians, and
especially éo Indian youth of today. “To obtain a quality education is even
more important and an assest to the Indian community. The Indian communi-
ties are in great need of those who have attained an education and who

chose to return to the community and be of service to others in guidance

and counseling."

3. MS. JOAN LAFRANCE

Ms; Joan LaFrance is a member of'th; Turtle Mountain Chippewa Tribe,
who is currently a doctoral candid§£é at the gggvard’aafduate School of
Education located in Cambridge, Massachusett ;i1ﬁﬁ?:;E;;:;d a Bachelor's
Degree in American History from Seattle Unféeféity in 1965, via s;holarships

from the National Defense Education Act Program and through employment.

- -

. After receiving a Master's of Public Administration Degree from the Univer-

sity of Washington Graduate School of Public Affairs, she was admitted to
doctoral study at Harvard University, in the Administration, Planning and
Social Policy Program.

Ms. LaFrance was born in Tacoma, W;shington, but was raised in Portland,
Oregon. Both he£ mother and father worked for the Bureau of Indian Affairs,
but neither had the benefit of a formal college edication. She decided on
a career in professional education after several positivé experiences via
employment with the Seattle Indian Center, and the United Indians of All

Tribes Foundation, located in Seattle, Washington. It was while she was

7o
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working in such programs th#t che became aware of the Indian Fellowship
Program.

Following graduation, Ms. LaFrance is interested in combining her
newly acquired research skills gained at Harvard Uaiversity with her own
practical work experience for the purpose of conducting research in Indian
policy at the tribal, community or National levels. .As part of her doctoral
thesis requirement at Harvard University, she is considering doing research
on the Tribally Contrelled Schools contribution to effectiveness in educa-
tion. After graduation, she would like to teach in a university near Indian
population cen;ers,,and conduct research in both re;ervation‘and urban
communities.

Ms. LaFrance stated that the Indian Fellowéhip Program has made her
professio&al academic development possible, siﬁce as a single pgrent, it
would have been very difficult to return to school in the absence of such
financial support.

The three most important issues facing Indian people today in her es-
timation are: (1) the need for specially trained Indian administrators at
all levels; (2) the need for Indian control of Indian education, including
tﬁe continued development of Indian curriculum within schools; and, (3) the
need=for more funding for Indian education programs tﬁ;oughOut the United

!

States.

4., MR. ARVO MIKKANEN

g

" Mr. Arvo Mikkanen is a member of the Kiowa/Commanche Tribe. He was born

in Denver, Colorado, and has lived in the State of Massachusetts. Both his

mother and father attended college. His father is employed in the field of

~I
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electronics, and his mother is a nurse. He stated that his close

relationship with his immediate family apd re}ativeé, including their

strong support and encouragement, had a profound inéluence on his personal

growth and development. ~

Mr. Mikkanen is currently attend%ng Dartmouth College located in Han-

over, New Hampshire, where his major field of study is Government with a

minor in Native American Studies. He initially chose to major in Govern-

ment with a concentration in Native .American Studies becausé he was interested

in governmental and legal relationships between Indian tribes and the

AFederal Government. His studies at Dartmouth have initiated a strong in-

terest in the fieid of law, when he came to reélize the importance of the

Federal-Indian trust relationship between the United States and Indian Lribes
e established by treaty. Upén graduation, in June of 1983, Mr. Mikkanen hopes
‘to attend law school, if he~is able to secure financial ;ssistance necessary
to continue his professional studies. Following law school, he intends to
pr;ctice Indian law either on‘the tribal or national level. Howe;er. his
first choice is to work with his own Kiowa Tribe in the State of bklahoma;
or secondly, with a national Indian organization, perhaps in Washington, D.C.

Mr. Mikkanen first learned about the Indian Fellowship Program through R

a scholarship resource publication, and stated that it had been very important

to his opportunity to attend Dartmouth College. "The importance of such a

-,

program (e.g. the‘&gdian Fellowship Program) is easily recognized by anyone
who has been a recipient. My only criticism, again, has to do with Congres-
sional Appropriation increases. I only wish that our Senators and'Represen—
tatives had an idea what this program has done for Indian people in terms of

providing much needed education and giving them a chance to use skills learned

,




to help others. This fellowship has enabled me to receive the highest

quality of education.available today. In turn, I hope to be able to use
the skills I have learned here at Dartmouth for Indian people once I
graduate. I am thankful, myself, for having the opportunity to get an
education which has broadened my mind and challenged my mental capacities
to the highest degree. I intend to use the education I have attainmed to
not only help my own tribe, but hopefully the condition of Native Americans
in general, not only by working myself, but by helping other Indians and

non-Indians alike understand the needs and obijectives of tribes.”

With regard to his identification of the three mdst important issues
facing Indian people today, Mr. Mikkanen stated: (1) full gecognitién by
the Uniteahﬁtates Government £ its‘obligations to Indian tribes as a re-

-
sult of treaties and other formalized agreements; (2) tribal control of
their own intermal affairs is vitally important for the continued survival
of Indian‘peoplg; and, (3)’Federalfsupport for Indian education is critical

to the future of Indian tribes, if they are to become productive and res-

ponsive to the needs of their members.

5. DR. ROBERT PEREGOY

Dr. Robert Peregoy is a member of the Confederated Salish and Kootenai
(Flathead) Tribe located on the Flathead Indian Reservation in the State
of Montana. With the support of a Title IV, Indian Fellowship, Dr. Peregoy

is presently enrolled in the study of Law at the Boalt Law School located

“at the University of California, Berkeley, California, where he expects to

graduate in 1984. Dr. Peregoy received his Bachelor of Arts in Political

Science at the Univeréity of California, Santa Bérbara, California, in
(2}
{
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1969, and a Master's of Public Admfnistration from the Uﬁiversity of
California, Los Angeles, in 1971. 1In 1979, Dr. feregoy received his Ed4.D.
in Adult and Higher Education from Montana State University located in
Bozeman, Montana. Financial support for his undergraduate study and‘ '
graduate study in the field of Education was not obtained from Title IV,
but from self-support, work study and school grants.

While he was born in San Francisco, California, and raised in Madera,
California, he also lived on the Flathead Indian Reservation in the State
of Montana. His mother is a Registered Nurse and his father is an Accountant.
Both his brother and sister have attained Master's Degrees in their chosen |

fields of study. Since 1974, he has been associated with the Center for

Native American Studies at Montana State University where he formerly

served as the Director of the Program. He decided to pursue law in

recognition of the fact that Indian self-determination is contingent upon
aggressive advocacy in the legal! arena. His goals are to continue to work
to secure justice on behalf of Indian people and Indian tribeé, and he
intends to return.to Montana State University to resume-his‘former position
as Associate Professor 6f American Indian Cultural Studies and Higher
Education, and eventually to seek employment with a firm or organiéation
specializing in Indian law. He has already utiljzed his recently acquired
knowledge of legal affairs, since, in the gummer of 1982, he held a posi-
tion with the Legal Office of the Salish-Kootenai Tribe, for the purpose
of assisting in the resolution of some legal matters pertaining to his
own yéibe.

Dr. Peregoy stated that wibhout the Title 1V, Indian Fellowship, he

would not have been able to study law at Berkeley. He is presently in his
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second year of lagrschool at the University of California, Berkeley, and
has recommended the Indian Education Fellowship Program to dozens of other
Indian people yhom he has met. Regarding the administration of the Indian
Fellowship Program, he spatea that additional funds are needed for subsis-
tance, medical expenses and travel for special projects, but pointed out
that the Indian Education Prqgram staff have been very responsi&e to his
needs.

Dr. Peregoy stated that approximately twan£y-five members of the Con-
federated Salish and Kootenai Tribes have received Indian Fellowships,: but
he knows of at least twénty other tribal members who were unable to attend
college due to the absence of finéncial support.

In his opinion, the three most important issues facing Indian people
today include the following: (1) the need to‘realize the goals of effective
and comprehensive tribal self-government; (2) the preservation of Indian
water rights; and, (3) the achievement of Indian economic self-sufficiency.
ﬁe stated further fhat all three of these issues are interrelated and .are
vital aspgcts of self-determination and tribal sovereignty. Regarding the
importance of obtaining a quality education, Dr. Peregoy stated: "Education
is a priﬁary vehicle to any people's efforts to achieve self-determination;

it is particularly so for Indian people who are attempting to achieve self-

determination in a bi-cultural society. Higher education and culturally re-

levant education have been a positive factor. There is a critical need to

continue to develop Quality Indian Education Programs, in order to obtain

parity with the educational attainment of our fellow Citizens in the United

States."
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6. MR. KENNETH RIDGWAY

Mr. Kenneth Ridgway is a member of the Nanticoke-Lenni-Lenupe Tribe
and was born in Bridgeton, New Jersey. He received a Bachelor's Degree in
Ggology from West Virginia University in 1981, a;d is currently pursuing a
Master's Degree(in the field of Geology at Tndiana University Qith financial
support from the Indian Fellowship Program. Mr. Ridgway indicated that his
undergréduate degree was supported for the first two years via a student
loan program, parental assistance and summer employment. However, for the
last two years of dndergraduate study, and during his graduate study in the
field of Geology at Indiana University, he has received a Title IV Fellowship.
Neither of his parents had the opportunity to pursue a college educatio?,:
although his sister is currently studying Early Childhood Education at |a
community college.

Mr. Ridgway became aware of the Indian Fellowship Program from leaders
in his own Tribe, and stated that the Fellowship has been an importantl
factor in his own academic career, because it would have been very difficult
to have secured the financial resources necessary for his continued education.
He has recommended the Indian Fellowship Program tn several Indian people and
feels that the Indian Fellowship Program has had several poéitive affects on
himself, his family and his Tribe: '"The Indian Fellowship Program has had
several positive affects on myself, my family and my Tribe. It provided in-
centive 5 ncouragement for me to continue mv education. Also, the self-
generated responsibility that comes with receiving assistance has helped me
to realizé that the betterment of Indian people as a group is more important

than personal gains or achievements. The Indian Education Fellowship Program

has had a direct effect on the thinking of the Tribe concerning education.

Se
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Parents, who once might not have encouraged their children toward college
Jue to lack of money, fe?l.they can encourage their children to work hard
in school so that they might receive an ILEP Fellowship. It also provides
an incentive for younger children who felt college was not an altermative
Jue to the lack of funds."

Following graduation, Mr. Ridgway plans to work in the Petrcleum in-
Justry. After acquiring the skills and experience negessary for competency
a3 4 Petroleum Geologist, he would like tg work as a consultant for American .
Indian Tribes in natural resource management and exploration.

With regard to the three most important issues facing Indian people
today, Mr. Ridgway stated as follows: (1) the need for increased Indian
education; (2) the need for better health care; and, (3) the need for the
proner management ol Indian naturai resources. 'Quality educatio; is the
key to the survival and improvement of Indian people. Only through educa-
tion will Indian\people learn to deal with the American culture, while still
remaining Indian. Education gives us the confidence and capability we need
to take our problems as Indian people and deal with them. I believe that
educated Indian people are the best qualified people to deal with Indian

problems." ’ N

.
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PART 4.0

ASTATEBY STATE OISTRIBUTION OF TITLE IUFUNDING FOR
PARTS A, A (NON-LEA), B, CAND |
THE INDIAN FELLOWSHIPS /
FISCAL YEAR 1982
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F1SCAL YEAR 198

The following sections include a state by state distribution of funds
awarded to Title IV grantees in Parts(s) A, A (Non-LEA), B, C and the Indian
Fellowships>for Fiscal Year 1982, managed by the Indian Education Progrém
within the Office of Elementary and Sécondary'Education~at the U.S. Depart-
ment of Education. All data are based upon the records of the Indian Educa-
Program at the U.S. Department of Education and represent approximate esti-
mates of Title IV funds expended in 1982. The five tables which follow
demonstrate where the funds for each particular Part 6f Title IV were allo-

cated and the percentage of each allocation of the total amount distributed.

TITLE IV -- PART A FUNDING IN FISCAL YEAR 1982:
THE GRANT ENTITLEMENT PROGRAM

Part A of the Indian Education Act is a grant entitlement program awarded
to local education agencies comprised of both public and tribal schools. The
amount of the grant award is determined by the total number -of Indian students

enrolled.

Table 1, on the following page, represents a state by state distribution
of Title IV, Part A funding for FY 1982. The "Funds Obligated" is drawn from

a 1list of 1,114 school districts which applied and we;e entitled to Part A

funds. As indicated in column thr;e: "Funds Obligated,”™ the total allocation

awarded for the Title IV, Part A Program in FY 1982, was in the amount of
$50,412.505. The Grant Entitlement Program represents the largest singular
portion of Federal funds authorized via Title IV of Public Law 92-318, the

Indian Education Act of 1972. In column four, "Percentage of Total," we find

that five states received 59.17% of the total funds awarded, or $29,820,413. ‘
o

":5':»
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TABLE 1

STATE BY STATE DISTRIBUTION OF TITLE IV~-PART A FUNDS

LOCAL EDUCATIONAL AGENCIES

FY 1982
_ |
Applica- ~ Applica-~
tions tions Funds % of
State Received Approved Obligated Total
Alabama 8 8 $ 345,841 .69
Alaska 43 43 6,964,597 13.82
Arizona 64 63 4,863,204 9.65
Arkansas 2 2 111,174 .22
California 144 . 144 4,747,188 9.42 -
Colorado 9 9 243,102 . .48
Connecticut 3 3 30,354 .06
Delaware -0- -0- -0~ ~0-
District of Columbia -0- -0~ -0~ -0-
Florida 6 6 74,774 15
Georgia -0- ~0- -0~ -0~
Bawaii 1 1 18,083 .04
Idaho 12 12 230,462 .46
Illinois 2 2 114,906 .23
Indiana 2 2 12,257 .02
Iowa 4 4 113,474 .23
Kansas 7 7 184,589 .37
Kentucky -0- -0~ . -0- -0-
Louisiana 6 6 301,800 .60
Maine 4 4 42,126 .08
Maryland 5 5 162,774 .32
Massachusetts 2 2 107,704 .21
Michigan © 92 92 ° 2,628,500 5.21
Minnesota 54 53 1,698,117 3.37
Mississippi -0- -0- -0- -0~
Missourl 1 1 4,863 .01
Montana 43 43 1,901,823 3.77
Nebraska 10 10 252,306 .50
Nevada 12 12 448,164 .89
New Hampshire -0- -0~ -0 -0-
New Jersey 3 3 76,727 .15
New Mexico 27 26 3,669,024 7.28
New York 16 16 1,125,858 2.23
North Carolina 25 25 2,031,971 4.03
North Dakota 20 20 590,275 1.17
Ohio 4 4 127,553 .25
NHklahoma 284 283 ' 9,576,400 19.00
Oregon 29 29 576,909 1.94
Pennsylvania -0- -0- -0- -0~
Rhede Island 1 1 27,691 05
Scuth Carolina -0- -0~ ~0- -0~
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‘ TABLE 1 (CON'T)
STATE BY STATE DISTRIBUTION OF TITLE IV--PART A FUNDS
LOCAL EDUCATIONAL AGENCIES

FY 1982 -
Applica- Applica-
‘ tions tions . Funds % of

State Received Approved Obligated Total

- Scuth Dakota 31 31 $ 1,476,634 2.93

Telinessee -0~ -0- \\\-0- -0-

Texas 3 3 81,409 .16

Utah 13 13 606,029 1.20
Vermont 1 1 43,366 .09 -

Virginia 2 . 2 24,232 .05

Washington ™ 74 73 2,936,483 5.82

West Virginia -0- -0- -0- -0-

Wisconsin 42 ) 42 1,159,768 2.30

‘Wyoming 8 8 279,984 .56
~ Totals 1,119 1,114 $50,412,505 100.00%
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State Funds Obligated % of Total
'l. Qklahoma $ 9,576,400 19.00
2. Alaska . 6,964,597 13.82
3. Arizona 4,863,204 9.65
4. Califormia : 4,747,188 9.42
5. New Mexico - 3,669,024 7.28

Total $29,§20,413 59.17%

S

The remaining‘forty;five states received 40.83% of the total funds awarded,

or $20,592,092.

TLTLE IV —— PART A FUNDING IN FISCAL YEAR 1982:
[HE INDIAN CONTROLLED SCHOOLS (NON-LEA'S)

It is important that a distinction be made between the funds awarded to
the public schools or the local educaiion agencies, and those awarded to the
Indian controlled schools, known also as the non-LEA's. One significant dif-
ference is that grants awarded to the non-LEA's are awarded on a competitive
basis, rather than as a direct entitlement. TFunds awarded under this Part of
the program are allocated under two categories, either for the purpose of es-
tablisning a new Indian controlled school or for providing a cultural or
academic enrichment program within an Indian contrblled school.

Table-two, on the following page, represents a state by state distribution
of Title 1V, Part A (non-LFA) funds awarded to Indian controlled schools in
FY 1982. 1In column two, it is seen that 32 proposals were funded last yéar.
The total amount of funds obligated was $4,535,489, as shown in column three.
In column four, '"'Percentage of Togal," we find that the following five states

received 61.51% of the total funds awarded for a total of $2,790,312, in 1982.

State Funds Obligated % of Total
1. New Mexico $ 869,579 19.17
2. Minnesota 575,083 12.68
3. Montana 523,045 , 11.53
4. Wyoming 412,500 9.09
5. Arizona - 410,105 9.04
Total $2,790,312 o 61.51%
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TABLE 2
STATE BY STATE DISTRIBUTION OF TITLE IV--PART A FUNDS

" INDIAN CONTROLLED SCHOOLS (NON-LEA'S)

FY 1982

Applica- Applica- |
tions tions Funds % of

State Received Approved Obligated Total ‘
Alabama -0~ -0- -0- -0-
Alaska 1 1 $ 73,736 1.64
Arizona 3 3 410,105 9.04
Arkansas -0- -0- iy -0-
California -0- -0- -0- ~0-
Colorado -0- -0~ -0- ~0-
Connecticut -0~ -0- Q- -0~
Delaware -0- -0- -0- -0-
District of Columbia ~0- -0- -0- -0-
Florida 1 1 215,000 4.74
Georgia -0~ -0- -0- -0-
Hawaii -0- -0- -0~ -0~
Idaho 2 -0- -0- -0-
Illinois -0- -0- -0~ -0~
Indiana -0- -0~ -0~ -0-
Iowa 1 1 52,475 1.16
Kansas 1 1 147,456 3.25
Kentucky -0- -0~ -0- -0~
Louisiana -0- «0- -0- -0-
Maine -0~ -0~ -0- -0-
Maryland -0- -0~ -0- -0~
Massachusetts -0~ -0~ -0-- -0~
Michigan 1 1 107,329 2.37
Minnesota 6 5 575,083 12,68
Mississippi -0- -0~ -0- -0-
Missouri -0~ -0~ -0- -0-
Montana 6 3 523,045 11.53
Nebraska -0~ -0- -0~ . -0-
Nevada 2 2 308,274 6.80
New Hampshire -0~ -0- -0- -0-
New Jersey -0~ -0- -0- -0~
New Mexico 7 6 869,579 19.17
New York -0- -0~ -0- ~0-
North Carolina ~0- -0- -0- -0~
North Dakota 1 -0- -0- -0-
Ohio -0- -0- -0~ -0-
Oklahoma 1 -0~ -0~ -0-
Oregon - -0- -0~ -0- -0
Pennsylvania -0~ -0- -0- -0-
Rhode Island -0~ ~0- -0- -0-
South Carolina -0~ -0- -0- -0-
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TABLE 2 (CON'T)
STATE BY STATE DISTRIBUTION OF TITLE IV--PART A FUNDS
INDIAN CONTROLLED SCHOOLS (NON-LEA'S)
v FY 1982

Applica- Applica-

~ tions - tions Funds % of
State Received Approved Obligated Total
South Dakota 5 2 $ 186,965 4,12
Tennessee ~0- ~0- -0- -0-
Texas -0~ -0- -0- -0-
Ctah -0- -0- -0- -0~
Vermont -0- -0~ -0- -0-
Virginia -0- -0~ -0- -0~
Washington 5 3 358,040 7.89
West Virginia -0- -0- -0~ -0-
Wisconsin 2 1 295,902 6.52
Wyoming 2 2 412,500 9.09
Totals 47 32 $4,535,489 100.00%

-
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The remaining forty-five states received 38.49% of the funds, or

$1,745,177.

TITLE IV -- PART B FUNDING IN FISCAL YEAR 1982:
THE P1LOT, PLANNING AND DEMONSTRATION PROJECTS

Part B of the Indian Education Act is a discretionary grant program
available to state and local education agencies, Federally supported elemen-
tary and secondary schools for Indian children and to Indi;n tribes or or-
ganizations to support Pilot, Planning and Demonstration Projects designed
to improve educational opporturities for Indian children. The grants are
a;arded on a competitive basis following a thorough review by sevéral panéls
comprised of Indian, Alaskan Native and Federal readers.

Table 3, on the following page, represents a state by state distribution
of Title IV, Part B funding for FY 1982. In column two, it is =een that 66
projects were funded last year. The total amount of funds obligated was
$11,034,890, as shown in column three. In column four, "percentage of Total,"
we find that the following five states received 47.97% of the total funds

awarded for a total of $5,293,294, in 1982.

State Funds Obligated : % of Total
1. Minnesota $1,404,394 12.73
2. Wisconsin 1,059,518 9.60
2. Alaska 1,014,216 9.19
4. Arizona 961,433 8.71
5.+ Montana 853,733 7.74
Total $5,293,294 47.97%

The remaining forty-five states received 52.0% of the funds, or

$5,741,596.

da
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o TABLE 3
STATE BY STATE DISTRIBUTION OF TITLE IV--PART B FUNDS
FY 1982
Applica- Applica-
tions tions Funds % of
State Received Approved Obligated Total
Alabama 3 1 $ 74,127 .67
Alaska 8 4 1,014,216 9.19
Arizona 19 6 961,433 8.71
Arkansas -0- -0- -0- ~0-
California 9 1 100,315 .91
Colorado 1 1 194,433 1.76
Connecticut -0- -0- -0~ -0-
Delaware -G -0- -0- -0-
District of Columbia 3 1 223,191 2.02
. Florida ~0- -0- -0~ -0-
) Georgia -0~ -0- -0- -0~
Hawaii ~0- -0- -0- -0-
Idaho 1 -0- ~0- -0-
Illinois 1 -0- -0- -0~
Indiana -0- -0- -0- -0-
Towa 1 -0~ -0- -0-
Kansas 1 -0- -0- -0-
Kentucky -0- -0- -0~ -0-
Louisiana -0- -0- -0- -0-
Maine 3 -0- -0- -0-
Maryland -0- -0- -0- -0-
Massachusetts 3 3 464,834 4,21
Michigan v 4 . -0- -0- -0-
Minnesota ‘ 15 7 1,404,394 12.73
Mis .issippi 3 3 383,000 3.47
Missouri -0- -0- -0~ -0-
Montana 16 4 853,733 7.74
Nebraska 3 1 72,130 .65
Nevada 6 -0~ -0~ -0-
New Hampshire -0~ -0~ -0- -0~
New Jersey -0- ~Q-- -0- -0-
New Mexico 24 6 836,956 7.58
New York 4 2 244,756 2.22
North Carolina 5 1 274,106 2.48
North Dekota 8 2 222,269 2.01
Olidio -0- -0~ -0~ -0~
Oklahoma 16 4 472,963 4,29
Oregon 5 1 176,308 1.60
Pennsylvania 1 1 258,974 2.35
Rhode Island ~0- -0- -0- -0-
Scuth Carolina -Q~ -0~ -0- -0~




TABLE 3 (CON'T)
STATE BY STATE DISTRIBUTION OF TITLE IV--PART B FUNDS
FY 1982
Applica- Applica-
tions tions Funds % of
State Received Approved Obligated Total
South Dakota 10 3 $ 561,733 5.09
Tennessee -0- -0- -0- -0-
Texas 3 " -0- -0- -0-
Utah A 5 702,382 6.37
Vermont A -0- -0~ -0- -0-
Virginia 1 ‘ -0- -0- -0-
Washington 12 3 479,119 4.34
West Virginia -0~ -0- -0- , -0-
Wisconsin 13 6 1,059,518 9.60
Wyoming 2 -0- -0- -0-.
Totals 210 66 $11,034,890 100.007%
1
Q
ot
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TITLE IV -- PART C FUNDING IN FISCAL YEAR 1982:
THE INDIAN ADULT EDUCATION PROGRAMS

The Part C program consists of discretionary grants awarded on a competi-
tive basis to state and 1qcél education agencies, and Indian tribes and or-
ganizations to provide educational programs for adult Indian and Alaskan
Native people.

Table 4 represents a state by state distribution of Title IV, Part C
funding for FY 1982. 1In column two, we find that 49 applications were funded
for a total of $5,213,000, as indicated in column three. In column four,
"percentage of Total," we find that the following five states received 56.037%

of the funds available for a total of $2,920,679.

State Funds Obligated . % of Total
1. Washington $1,017,812 19.32
2. South Dakota 513,277 ’ 9.85
3. Alaska 498,828 9.57
4., Montana 491,020 9.42
5. Massachusetts 399,742 7.67

Total $2,920,679 56.03%
The remaining forty-five states received 43.97% of the total Part C funds

for a total of $2,292,321, 1in fiscal year 1982.

TITLE IV -- INDIAN FELLOWSHIPS FUNDED IN FISCAL YEAR 1982

The Indian Fellowship Program was authorized by the amendments of 1974 to
P.L. 92-318, the Indian Education Act of 1972. The program was created by the
Congress of the United States for the purjose of preparing Indian and Alaskan

Native people for professions in which they have been trajyitionally underrep-

resented. The six areas in which‘fellowships were available in EY 1982, in-

*

cluded: (1) Business Administration (ot-a related fieIdj; (2) Mediéine (or a




TABLE 4
STATE BY STATE DISTRIBUTION OF TITLE IV--PART C FUNDS

FY 1982
Applica- - Applica-
tions tions Funds % of
State Received Approved Obligated Total
Alabama 1 ~0-- -0- , =0-
Alaska 5 4 $ 498,828 9.57
Arizona ’ -9 3 260,277 4.99
Arkansas -0- : -0- -0- -0
California 12 2 118,757 2,28,
Colorado 2 2 189,807 3.64
Connecticut’ -0- -0- -0- ~0-
Delaware -0- -0~ : . =0~ -0~
District of Columbia 1 -0- -0- - =-0-
Florida 1 -0~ -0- -0~
Georgia -0- -0- -0~ -0-
Hawaii -0- -0- -0~ ~-0-
Idaho 2 ~-0- -0- -0-
Illinois 1 1 147,407 2.83
Indiana -0- -0~ -0- -0-
Iowa -0~ -0- -0- -0-
Kansas -0- -0- -0- -0~
Kentucky -0~ -0~ -0~ -0-
Louisiana 1 -0- -0- ~-0-
Maine 5 -0- -0-. -0-
Maryland -0~ -0~ -0- -0-
Massachusetts 2 2 399,742 7.67
Michigan 4 1 41,963 .80
Minnesota 6 2 165,754 3.18
Mississippi 2 1 169,449 3.25
Missouri -0- -0- -0- -0-
Montana 11 5 491,020 9,42
Nebraska 1 1 84,593 1.62
Nevada 2 -0- -0- ~-0-
New Hampshire -0- -0~ -0~ ~0-
New Jersey -0- -0~ ~-0- -0~
New Mexico 9 3 210,560 4,04
-~New York 2 -0- -0- -0-
North Carolina 2 2 231,707 4.44
North Dakota 3 2 184,809 3.55
Ohio -0- -0- -0- -0~
Oklahoma 10 2 . 199,890 3.83
Oregon 3
Pennsylvania -0-
Rhode Island 1
South Carolina 1
Q-
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TABLE 4 (CON'T)
STATE BY STATE DISTRIBUTION OF TITLE IV--PART C FUNDS

FY 1982
Applica- Applica-

tions tions Funds % of
State Received Approved Obligated Total
South Dakota 7 5 $ 513,277 9.85
Tennessee . -0~ -0~ -0~ -0-
Texas 1 -0~ -0- -0-
Utah 4 1 104,130 2.00
Vermont 1 -0~ ~0- -0-
Virginia ¢ -0- -0- -0=- -0-
Washington 14 8 1,017,812 19.52
West Virginia ~-0- -0~ -0~ -0-
Wisconsin’ ‘ 3 I 108,770 2.10
Wyomning ' 2 -0~ -0~ -0-
Totals 131 49 $5,213,000 100:00%
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related field); (3) Law (or a related field); (4) Engineering (or a related
field); (5) Education (or a related field); and, (6) Natural Rgsources (or
a related field).

Table 5 represents -. state by state ‘distribution of states in which
Indian fellows attended post-secondary institutions of higher learning in
Fy 1982. 1In column one; we find that 161 Indian and Alaskan Native stu-

dents participated in the Indian Fellowship Program, with a total request

~for funds in the amount of $1,421,288, as identified in column two. 1In

column three,| "Percentage of Total," we find that colleges and universities
located in the following five states received 48.07% of all funds awarded

for a total of $683,314.

State Funds Cbligated % of Total
1. Oklahoma $180,227 12.68
2. California % 177,526 12.49
3. Massachusetts 138,611 . ' 9.75
4, Arizona 98,407 6.92
5. Washington - 88,543 6.23
Total "~ $683,314 _ 48.077

Institutions of higher learning in the remaining forty-five states and
the District of Columbia received 51.95% of the funds awarded totaling
$737,974, in 1982.

The five tables contained in Pd;t 4.0 of the Report have shown those
states to which Federal funds have been distributed:in Fiscal Year 1982,
via Title IV 6f Public Law 92-318, the Ind&an Education Act of 1972. Not
readily discernable from this data is the economic impact which the dis~
tribution of approximately $77;852,000, has had on those states which re-
ceived Title IV funds in 1982. An analysis of the economic impact of Title
IV funds, in terms of increased Indian, Alaskan Native and non-Indian

employment in those communities which received Federal funds has not been

adequately assessed, and warrants further study.
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TABLE 5
STATES WHERE INDIAN FELLOWSHIP RECIPIENTS
ATTENDED HIGHER EDUCATION INSTITUTIONS
FY 1982

) Fellowships Funds % of
State Funded Obligated . Total
Alabama -0~ -0- ~Q-
Alaska -0~ -0~ -0~
Arizona 16 $ 98,407 6.92 .
Arkansas 3 31,142 2.19
California 18 177,526 12.49
Colorado 2 12,805 . .90
Connecticut -0- -0~ -0-
Delaware -0~ -0~ -0- -
District of Columbia 4 : 37,774 2.66
Florida 1l 12,180 , .86
Georgia -0- -0- ¢ =0 .
Hawaii -0- -0~ ) - =0- :
Idaho 5 19,505 . 1.37
Illinois ~0- -0- ' -0-
Indiana 3o 16,270 - 1.15
Iowa L 13,875 o .98
Kansas 1 3,015 .21
Kentucky -0- -0~ -0~
Louisiana -0- -0- -0~
Maine 3 21,381 * 1.50
Maryland -0- -0~ -0-
Massachusetts 9 138,611 9.75
Michigan 2 26,419 1.86
Minnesota / 78,340 5.51
Mississippi -0- -0- : -0-
Missouri L 28,226 1.99
Montana 3 13,193 .93
Nebraska 2 15,933 1.12
Nevada 1 11,490 .81
New Hampshire L 11,965 .84
New Jersey -0~ -0- ‘ -0-
New Mexico 8 60,180 4.23
New York 2 53,128 3.74
North Carolina 4 25,733 1.81
North Dakota 6 86,155 6.06
Ohio -0- -0- -0~
Oklahoma 25 180,227 12.68
Oregon 4 37,547 2.64
Pennsylvania 2 42,860 3.02
Rhode Island -0- -0- -0-
South Carolina -0- -0~ -0-
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TABLE 5 (CON'T)
STATES WHERE INDIAN FELLOWSHIP RECIPIENTS
ATTENDED HIGHER EDUCATICN INSTITUTIONS

FY 1982

Fellowships Funds - %4 of

State Funded Obligated "Total
South watota 2 4,585 .32
Tennessee -0~ ~-0- -0-
Texas 1 4,187 .30
Utah ' 4 20,620 1.45
Vermont -0- -0- -0~
Virginia 1 - 7,750 .55
Washington 12 88,543 6.23
West Virginia =0~ -0- -0-
X Wisconsin 4 41,716 - 2.94
Wyoming -0- - =0~ -0~

13
Totals 161 $1,421,288 100.00%
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APPENDIX A

NATIONAL ADVISORY COUNCIL
ON INDIAN EDUCATION—

FUNCTIONS

The Council shall advise the Congress and the Secretary of Education with regard
to programs benefiting Indian children and aduilts. More specifically, the Council .
shali:

1. submit to the Secretary a list of nominees for the positior of Director of Indian

Education Programs;

2. advise the Secretary of Education with respect o the adm:nmrauon {(including
the development of regulations and of administrative practices and policies) of
any program in which Indian children dnd aduhs participate from which they
can benefit, including Title 111 of the Act of September 30, 1950 (P.L. 81-874)
and Section 810, Title VIII of the Elementary and Secondary Education Act
of 1965 (as added by Title IV of P.L. 92-318 and amended by P.L. 95-380),
and with respect to adequate funding thereof;

8. review applications for assistance under Title 111 of the Act of September 30,

1950 (P.L. 81.874), Secuion 810 of Title V111 of the Elementary and Secondary

Act of 1965 as amended and Section 314 of the Adult Education Act (as added -

by Title IV of P.L. 92-318), and make recommendations to the Secretary with
respect to their approval;

4. evaluate programs and projects carried out under any program of the Depart-
ment of Education in which Indian children or adults can participate or from
which they can benefit, and disseminate the results of such evaluations.

5. provide technical assistance to local educational agencies and to Indian educa
tion agencies, institutions and organizations to assist them in improving the
education of Indian children;

6. assist the Secretary of Education in developing criteria and regulations for the
administration and evaluation of grants made under Section 303(b) of the Act
of September 30, 1950 (P.L. 81-574) as added by Tutle IV, Part A of P.L. 92-318:
submit to the Congress not later than March 31 of each year a report on its activ-
ities. which shall include any recommendations it may deem necessary for the
improvement of Federal education programs in'which Indian children and
adults participate or from which they can benefit. which report shall include a
statement of the Council's recommendations to the Secretary with respect to
the funding of any such programs. and.

8 be consulied by the Secretary of Education regarding the definition of the term
“Indian” as follows.
Sec 458 [Tutle IV. P L. 92.318] For the purpose of this title. the term

~1
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Id

“Indian” means any individual who (1) is 2 member of a tribe, band or
other organized group of Indians, including those tribes, bands or groups
terminated since 1940 and those recognized now_ar in the future by the
State in which they reside, or who is a descenlda t. in the first or second
degree, of any such member, or (2) is considerefby the Secretary of the In.
terior to be an Indian for any purpose, or (3) isan Eskimo or Aleut or other
Alaska Native, or (4) is determined to be an Indian under regulations prom

ulgated by the Secretary after consultation with the National Advisory

Council on Indian Education, which regulations shall further define the
term “Indian.”
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APPENDIX B
MAP 3
A SUMMARY OF THE LOCATIONS
AND DATES OF FORTY-SIX FULL MEETINGS OF
THE NATIONAL ADYISORY COUNCIL ON INDIAN EDUCATION
HELD FROM 1973-1982

(1) washingtor, D.C.
(2) Washington, D.C.
(3) San Francisco, CA
(4) Denver, CO

(5) Billings, MT

(6) Washington, D.C.
(7) Washington, D.C.
(8) Albuquerque,” NM
(9) New Orleans, LA
(10) Washington, D.C.
(11) Anchorage, AK
(12) Oklaboma, OK

(13) Orlando, FL

(14) Denver, CO

(15) Bimmarck, ND

(16) Rochester, NY
(17) Seattle, WA

(18) Reno, NV

(19) Silver Spring, MD
(20) Arlington, VA

May 19-22, 1973

June 16-21, 1973
July 25-29, 1973
August 23-24, 1973
October 23-24, 1973
November 17-19, 1973
February 20-22, 1974
March 30-31, 1974
May 10-12, 1974

June 17-18, 1974
July 18-21, 1974
October 18~20, 1974
December 13-15, 1974
May 30-June 1, 1975
June 26-29, 1975
August 1-3,.1975
October 16-19, 1975
January 16-18, 1976
April 9-11, 1976
May 7-9, 1976

-91-

.. BESTCOPY AVMLAME-




(21)
(22)

Green Bay, WI
Washington, D.C.

June 17-20, 1976

August 6-8, 1976

(23) Raleigh, NC September 17-19, 1976
(24) Washington, D.C. October 27-29, 1976 L
. (25) Tucson, AZ January 27-29, 1977 y
(26) Washington, D.C. + March 4-6, 1977
(27) Washingtom, D.C. July 8-10, 1977
. (28) Dallas, TX : September 17-19, 1977 .
- (29) St. Paul, MN : November 4~6, 1977
(30) Washington, D.C. April 7-9, 1978
(31) Washingtonm, D.C. August 24-26; 1978
(32) Denver, CO September 15-17, 1978
(33) Tulsa, OK November 30-December 2, 1978
(346) Billings, MT May 19-21, 1978
(35) Washington, D.C. January~18-20,* 1979
(36) Washingtonm, D.C. April 19-22, 1979
(37) Bangor, ME July 16-18, 1979 ‘
(38) Denver, CO November 30-December 2, 1979
(39) Raleigh, NC March 7-9, 1980
(40) Rapid City, SD May 20-22, 1980
//Kbl) Dallas, TX October 17-19, 1980
,// (42) ' Washington, D.C. January 9-11, 1981

(43) Anchorage, AK May 1-3, 1981

(44) Portland, OR October 9-11, 1981
(45) Nashville, TN January 8-10, 1982
(46) Cambridge, MA

April 17-19, 1982

1




APPENDIX C

1
2)
3)
4)
5)
6)
7)
8)
9)
10)
11)
12)
13)

MAP 4

A STATE BY STATE SUMMARY OF THE LOCATION
AND FREQUENCY OF PAST MEETINGS OF THE
NATIONAL ADVISORY COUNCIL ON INDIAN EDUCATION

Alaska
Arizona
California
Colorado
District of Columbia
Flofida
Louisiana
Maine
Maryland
Massachusetts
Minnesota
Montana

Nevada

Ulas

¢ [V

LLTY

14)
15)
16)
17)
18)
19)
20)
21)
22)
23)
24)
25)

1
P LY

t
-
£

1
[ I T o

1un

-93.-

[ L g
= 1/

| aL® or

New Mexico
New York
North Carolina
North Dakota
Oklahoma
Oregon

South Dakota
Tennessee
Texas
Virginia
Washington

Wisconsin

1
1
2
1
2
1
1
1
2
1
1
1
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APPENDIX D ’ ‘
NACIE ALUMNI LIST

FIRST ANNUAL REPORT TO THE
CONGRESS OF THE UNITED STATES
MARCH 1974

S

1) Mr. Joseph Upicksoun, Chairman (Eskimo)
2) Ms. Ellen Allen, (Kickapoo)

3) Dr. Will Antell, (Chippewa)

4) Mr. Theodore George, (Clallam)

5) Ms. Ann Coleman Glenn, (Choctaw) ‘ (
6) Ms. Genevieve Hooper, (Yakima)

7) Ms. Sue Lallmang, (Tonawanda Seneca)
8) Ms. Patricia McGee, (Yavapai)

9) Mr. Daniel Peaches, (Navajo)
10) Mr. David Risling, (Hoopa). ‘
11) Ms. Geraldine Simplicio, (Zuni-Pueblo) ] f
12) Mr. Clarence Skye, (Sioux)
13) Mr. Fred Smith, (Seminole)
14) Mr. Boyce Timmons, (Cherokee)
15) Ms. Karma Torklep, (Lumbee)

Mr. Dwight Billedeaux, Executive Director (Blackfeet) ‘
Mr. Dorrance Steele, Assistant Executive Director (Assiniboine/Sioux)

THROUGH EDUCATION: SELF-DETERMINATION
A BICENTENNIAL GOAL FOR AMERICAN INDIANS
MARCH 1975 {

Secon® Annual Report to the Congress of the United Statcs

1) Dr. Will Antell, Chairman (Chippewa)
2) Ms. Ellen Allen, (Kickapoo)
3) Mr. Theodore George, (Clallam) )
' 4) Ms. Ann Coleman Glenn, (Choctaw) {
5) Ms. Genevieve Hooper, (Yakima)
6) Ms. Sue Lallmang, (Tonawanda Seneca)
7) Ms. Patricia McGee, (Yavapai)
8) Mr. Daniel Peaches, (Navajo)
- 9) Mr. David Risling, (Hoopa)
10) Ms. Geraldine Simplicio, (Zuni-Pueblo)
11) Mr. Clarence Skye, (Sioux)
12) Mr. Fred Smith, (Seminole)
13) Mr. Boyce Timmons, (Cherokee)
14) Ms. Karma Torklep, (Lumbee)
15) Mr. Joseph Upicksoun, (Eskimo)

Mr. Dwight Billedeaux, Executive Director (Blackfeet)
Mr. Dorrance Steele, Assistant Executive Director (Assiniboine/Sioux)

1y
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1)

3)
4)
5)
6)
7)
8)
9)
10)
11)
12)
13)
14)
15)

. Mr.
Mr.

1)
2)
3)
4)
5)
6)
7)
8)
9)
10)
11)
12)
13)
14)
15)

Mr.
Ms.
Dr.
Ms.
Ms.
Ms.
Ms.
Mr.
Mr.
Mr.
Mr.
Ms.
Mr.
Ms.
Mr.

Mr.
Ms.
Dr.
Ms.
Ms.
Ms.
Ms.
Mr.
. David Risling, (Hoopa)
Mr.
Mr.
Ms.
Mr.
Ms.
Mr.

Mr

Mr.
Mr.

a2

INDIAN EDUCATION: THE RIGHT TO BE INDIAN
MARCH 1976

Third Annual Report to the Congress of the United States

Theodore George, Chairman (Clallam)
Ellen Allen, (Kickapoo)

Will Antell, (Chippewa)

Ann Coleman Glenn, (Choctaw)
Genevieve Hooper, (Yakima)

Sue Lallmang, (Tonawanda Sereca)
Patricia McGee, (Yavapai)

Daniel Peaches, (Navajo)

David Risling, (Hoopa)

Clarence Skye, (Sioux)

Fred Smith, (Seminole)

Geraldine Smith, (Zuni-Pueblo)
Boyce Timmons, (Cherokee)

Karma Torklep, (Lumbee)

Joseph Upicksoun, (Eskimo)

Lincoln C. White, Executive Director (Mohawk)

Dorrance Steele, Assistant Executive Director (Assiniboine/Sioux)

AN INDIAN PARENTAL RESPONSIBILITY:
THE OBLIGATION TO DETERMINE
AN INDIAN EDUCATION DESTINY
MARCH 1977

Fourth Annual Report to the Congress of the United States

Theodore George, Chairman (Clallam)
Fllen Allen, (Kickapoo)

Will Antell, (Chippewa)

Ann Coleman Glenn, (Choctaw)
Genevieve Hooper, (Yakima)

Sue Lallmang, (Tonawanda Seneca)
Patricia McGee, (Yavapail)

Daniel Peaches, (Navajo)

Clarence Skye, (Sioux)

Fred Smith, (Seminole)
Geraldine Smith, (Zuni-Pueblo)
Boyce Timmons, (Cherokee)
Karma Torklep, (Lumbee)
Joseph Upicksoun, (Eskimo)

Lincoln C. White, Executive Director (Mohawk)
Stuart Tonemah, Assistant Executive Director (Kiowa/Comanche)

10
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1)
2)
3)
4)
5)
6)
7)
8)

10)
11)
12)
13)
14)
15)

1)
2)
3)
4)
5)
6)
7)
8)
9)
10)
11)
12)
13)
14)
15)

COORDINATION AND COOPERATION IN INDIAN EDUCATION:
' AN EMERGING PHENOMENON
JUNE 1978

Fifth Annual Report tc the Congresslof the United States

Mr. Thomas A. Thompson, Chairperson (Blackfzet)
Mr. Joe Abeyta, (Pueblo)

Ms. Ellen Allen, (Kickapoo)

Dr. Will Antell, (Chippewa)

Ms. Linda S. Belarde, (Tlingit)
Mr. Wesley Bonito, , (Apache)

Mr. Theodore Georgé, (Clallam)
Mr. Calvin Isaac, (Choctaw)

Ms. Patricia McGee, (Yavapai)

Mr. Earl H. Oxendine, (Lumbee)
Dr. Paul Platero, (Navajo)

Mr. David Rislinyg, (Hoopa)

Ms. Donna F. Rhodes, (Creek)

Mr. James G. Sappier, (Penobscot)
Ms. Minerva.C. White, (Mohawk)

Mr. Stuart A. Tonemah, Executive Director (Kiowa/Comanche)

INDIAN EDUCATION IS "SUI GENERIS": OF ITS OWN KIND
JUNE 1979

Sixth Annual Report to the Congress of the United States

Ms. Viola G. Peterson, Chairperson (Miami)
Mr. Joe Abeyta, (Pueblo)

Ms. Ellen Allen, (Kickapoo)
Dr. Wwill Antell, (Chippewa)
Ms. Linda Belarde, (Tlingit)
Mr. Wesley Bonito, (Apache)
Mr. Theodore George, (Clallam)
Mr. Calvin Isaac, (Choctaw)
Ms. Patricia McGee, (Yavapai)
Mr. Earl Oxendine, (Lumbee)
Dr. Paul Platero, (Navajo)

Ms. Donna F. Rhodes, (Creek)
Mr. David Risling, (Hoopa)

Mr. James Sappier, (Penobscot)
Ms. Minerva C. White, (Mohawk)

Dr. Michael P. Doss, Executive Director (Crow)

1/' )
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1)
2)
3)
4)
5)
6)
7
8)
9)
10)
11)
12)
13)
14)
15)

1)
2)
3)
4)
5)
6)
7)
8)
9)
10)
11)
12)
13)
14)
15)

Dr.

Mr.
Mr.

Mr.
Ms.

Ms

EDUCATION FOR INDIAN SURVIVAL AS A PEOPLE:
A GOAL FOR THE 1980's
JUNE 1980°

<

Seventh Annual Report to the Congress of the United States

Robert J. Swan, Chairperson (Chippewa—Cree)
Fred Bigjim, (Eskimo)

'Wesley Bonito,(Apache)

Lionel Bordeaux,(Rosebud Sioux)

Maxine Edmo, (Shoshone-Bannock) R

.f¥oy Hanley,(Navajo)
Ms.
Ms.
Mr.
Mr.
Ms.
Ms.
Mr.
Mr.
Ms.

Dr.

Dr.
Mr.

Ms

Mr

Ruby Ludwig,(Cherokee)

Patricia McGee,(Yavapai)

Wayne Newell, (Passamoquoddy)

Earl Oxendine ,(Lumbee)

Viola Peterson,(Miami)

Violet Rau,(Yakima)

John Rouillard,(Santee Sioux) ‘
Thomas' A. Thompson,(Blackfeet)

Minerva White ; (Mohawk) -

Michael P. Doss, ‘Executive Director (Crow)

INDIAN EDUCATION: AMERICA'S UNPAID DEBT @ -
A COMPENDIWM REPORT COVERING CALENDAR YEARS
1980 and 1981
JUNE 1982

Eighth Annual Report to the Congress of the U.ited States

Helen M. Redbird, Chairperson (Cherokée)
Bobby Bighorse,(Cheyenne)

.- Nadine H. Chase, (Chippewa)
Ms.
Mr.
Ms.

.

Ms.
Mr.
Mr.
Mr.
Mr.
Dr.

Mr

Mr.

Maxine R. Edmo (Shoshone—BaquEk)
Gregory W. Frazier,(Crow)

Joy Hanley, (Navajo)

W. Stanley Juneau,(Blackfeet)
Ruby Ludwig,(Cherokee)

Danny K. Marshall,(Steilicoom)
Francis McKinley,(Ute) ya
Wayne A. Newell,(Passamaquoddy) -
John Rouillard (Santee Sioux)
Robert-J. Swan,(Chippewa-Cree)
Edward K. Thomas,(Tlingit)
Noah Wouds ,(Lumbee)

. Michael P, Doss, Executive® Director (Crow) ’

10y
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APPENDIX E

COUNCIL
PUBLICATIONS

-

MARCH 1974

MARCH 1975

MARCH 1976

MARCH 1977

JUNE 1978

4

JUNE 1979

JUNE 1980

FEBRUARY 1981

JUNE 1982
—A

MARCH 1983

The First Annual Report to the Congress of the Unlted States
Parts(s) I and IT .

The Second Annual Report to the Congféss of the United States, -

Through Education: Self-Determination ‘ //
A Bicentennial Goal For American Indians '

The Third Annual Report to the Congress of the United States, .
Indian Education: The Right To Be Indian

The Fouith.Annual Report to the Congress of the United States,
An Indian Parental Responsibility: The Obligation To X

Determine An Indian Educational Destiny . o

The Fifth Annual Report to the Congress of the Unlted States,
Coordination And Cooperation In Indian Educatlon\ An

Emerging Phenomenon

The Sixth Annual Report to the Congress of the United States,
Indian Education Is "Sui Generis': Of Its Own Kind

The Seventh Annual Report to the Congress of the United States,
Education For Indian Survival As A People: A Goal For

The 1980's

The Future of Indian People Rests With Their Young:

An Administrative and Programmatic Study of the Office of

Indian Education, U.S. Department of Education

The Eighth Annual Report to the Congress of the United States,
Indian Education: America's Unpaid Debt, ‘

A Compendium Report Covering Calendar Years 1980 and 1981
The Ninth Annual Rep t to the\ ongress of the United States,
The Indian Education-Act: cade Of Indian And Alaskan

Native Pride and Incre351né78trides Toward Educational Equity
Thru Parental Inyplvement :

!

-98-




APPENDIX F

A SUMMARY OF FEDERAL FUNDS
APPROPRIATED BY THE CONGRESS OF THE UNITED STATES
) IN SUPPORT OF THE
NATIONAL ADVISORY COUNCIL ON INDIAN EDUCATION

1974-1983
Year NACIE Budget Allocation % of 1974 Allocation % of Total
1974 $ 232,800 ey 100.00% 12.457
g 1975 225,000 s 96.657 - 12.03%
1976 230,000 98.80% 12.30%
1977 100,000 42,96% 5.35%
1978 150, 000 64.43% 8.02%
1979 150,000 64.437 8.027%
1980 200,000 85.91% 10.70%
1981 200,000 85.91% 10.70%
1982 202,000 86.77% 10.80%
1983 180,000 77.32% 9.637%
Ten Year Total $1,869,800 100.00%
(;
114
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APPENDIX G -

COMMITTEE MEMBERS TO NOVEMBER 2, 1982

Executive Committee

Dr. Helen M. Redbird {(Cherokee)
Mr. John Rouillard (Santee Sioux)
Mr. Gregory W. Frazier (Crow)

Mr. Noah Woods (Lumbee)

Mr. W. Stanley Juneau (Blackfeet)

. Legislative, Rules and
Regulations Committee

Mr. John Rouillard (Santeé Sioux)
Ms. Maxine Edmo (Shoshone-Bannock)
Ms. Ruby Ludwig (Cherokee)

Dr. Robert J. Swan (Chippewa-Cree)
Mr. Noah Woods (Lumbee)

Goverment Programs Study
Committee

Mr. Wayne Newell (Passamaquoddy)
Mr. Gregory W. Frazier (Crow)

Mr. Danny K. Marshall (Steilacoom)
Mr. Bobby Bighorse (Cheyenne)

Technical Assistance, Research and
Evaluation Committee

Mr. Edward K. Thomas (Tlingit)
Mr. W. Stanley Juneau (Blackfeet)
Ms. Ruby Ludwig (Cherokee)
Mr. Noah Woods (Lumbee)

Annual Report Committee

Ms. Joy Hanley (Navajo) /
Mr. Francis McKinley (Ute) ' -
Ms. Nadine Chase (Chippewa)

4

Proposal Review Committee

All Council Members 11




APPENDIX H

AN ESTIMATED SUMMARY OF FEDERAL FUNDS
EXPENDED BY THE U.S. DEPARTMENT OF EDUCATION
FOR REPORTS, EVALUATIONS AND STUDIES OF THE EFFECTIVENESS OF
THE TITLE IV, INDIAN EDUCATION ACT PROGRAMS:

1980-1983
Year Title . Cost Completion Date
1) 1980-1983 Title IV, Part A, $1,472,418 April, .1983

Impact Evaluation,
including the

Reyised Report on .
the Definition of .

-

Ind%an
2) 1979-1981 Title IV, Part(s) 453,907 April, 1981
B & C Impact -
Evaluation
3) 1979-1981 - Title IV, EPD & 1,514,185  September, 1981

Indian Fellowship
Tracking Study

=

4) 1977-198] Title IV, Adult 723,460 August, 1981
Education Survey '

TOTAL *$4,163,970 .

*NOTE: This Total is the estimated approximate cost of these Reports,
Evaluations and Studies based upon data provided to the Council
by the Indian Education Program Office at the U.S. Department
of Education.
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THE NATIONAL ADUISORY COUNCIL ON INDIAN EDUCATION
% Presidentlal Appointres

8¢, Nelen B, Bedblrd, Chairpersen (Cherohes)
Professor of Soclal Sclence ’

Sregon College of Education

Konmeouth, Oregen €736}

Mr. Bebby Righorse (Chegenne)

Mr. Francls MeKinleg (Me)

Chalrman, Board of Sirectors Exe: ative Blrector, Natlonal lndlan Training and
Katiow American Contor f2aearch Conter
122K, Rudson Street 2121 5, M1 Avenue, Sulte 204
i!hlo-a Ciug, 0K 13102 Tempe, AL 85282
As. Nadine N, Chase (Chippewa) Mr. Wagne A, Newell (Passamaqueddy)
Elected Teibal Representative £ rector, Wabashl Silingual Gducation Program
Leech Lake Beseroation Telbcl bowernzent Indlsn Township School
:"' :: ”:. 6633 ladiss Township Reservetion

s Lane Princeton, ME 04668

Ms. Maxine 8. Gdme (Shoshone-Bannech)
P.0.8x 138
fert Nall, 19 63203

Mr. Joha Rouilisnd (Samtee Sloux)
Bepactment Chalrman, American lndiaa Studles

Son Blege State Unluersity
M1, Sregory W. Frazier (Crow)
Chief Executive Tan Blege, €4 92182
Kational Brban lndiss Conacli B¢, Robert ). Swon (Chippewa/tree)
888 §. Selalre, Sulte 523 Education Birettor
Benwes, (O 90212 Fort Selhnap Community Councll
: Fort Belhnap Agency
tis . Joy Nanley (Kavaje)
Executive Dlrector Rartem, AT $9626
Affilistion of Arizens lndisn Centers Mr. Edward B, Thomas (Tilagit)
1721 K. Ceatral Avenue, Sulte 968 Blrector, indlan Sducation Program
Phoenin, AL 65084 r.0. Seu 6888
k:. W. Stomley Juneau (Blackfyet) Retchikan, AR 49441
£.0. 8ex 8 Mr. Rosk Woods (Lambee)
Srowning, AT 39417 Principal, Magnolla Elementary School
floate 8
Ms. Ruby Ludwig (Chereher)
p.6. Bon 260 Lumberton, K¢ 20388
Srove, SR TH3AA
br. Richoel P, Boss (Crow)
# Mr. Banng K. Rarshall (Sceliicoom) Eacentive Blrecter
Walted lndians of ail Tribes Foundation
Smplogment Services Frograms Ks. Oeborah Boznish
119 Cherry Street Admialstrative $fficer
Seattle , WA 98134 Me. Magjorie T. Sopd (Seneea)
fiesearch Assistant
Ms. Jogee Stamiey
Clerh -Typlst

 The Presientiz! appolatments of fourteen members of RACKE were terminated by President Reagan o
Sovember2,1982. The fifteenth RACKE sppoiates, Mr. Somny . Rarshall officially resigned from the
" oumell on June 16, 19862, due to a change of emplogment status.
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