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PART

A

TOOLS, TECHNIQUES,
AND GAMES

Thefollowing itemsmake up ahelpful collection of remindersand descriptions of
useful tools, techniques, and games. They arereferenced inthe“Being With'Y outh”
and “Promising Activities” sectionsof thismanual (p. 7-18 and 113-218, respec-
tively).

They aredividedintofive categories: Assessment, Planning, Implementation, Evalu-
ation, and Games, Songs, and Other Activitiesor “60 Thingsto Do on the Spot.”

ASSESSMENT TOOLS®>
FOR VOLUNTEERS...

In addition to these assessment tool s, consider adapting the toolsfor youth that
begin on page 89.

A YOUTH DEVELOPMENT ASSETS
IN YOUR COMMUNITY

Growing up ismorethan amatter of getting older. Childhood and adol escence
areaprocess of becoming apart of asociety. It isthe process of learning the
valuesand moresof aparticular way of life. AsU.S. Americans, wehavegrown
up to value such ideas asindependence, self-reliance, and personal freedom.
Webelievethat “all men arecreated equal” and that “ anyone can grow up to be
president.” Welearned these and other valuesfrom our familiesand our teach-
ers. Welearned—and practiced—themin the clubsand teams of whichweare
apart. Welearned them consciously and unconscioudly. Asyou certainly know
by now, not all societies put the same emphasis on these values aswe do.%
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ASSET TYPES

Support

Empowerment

Boundaries & Expectations
Constructive Use of Time
Commitment to Learning
Positive Values

Social Competencies

Positive Identity

82

Adapting the 40 Assets to Your Host Culture

The 40 assetsidentified by the Search I nstitute and described in thetable on the
next page have been found to beimportant to youth in the United States. The
eight asset typesinto which the 40 assetsare grouped are described in detail on
pages45-59. They are:

* Support » Commitment to learning
* Empowerment » Positivevaues

» Boundariesand expectations » Socia competencies

» Constructive use of time » Pogtiveidentity

Whilethe eight asset types seem to be widely accepted, the specific devel op-
mental assets needed to support each asset type may vary in different cultures.
For example, spending time at home (asset 20) may not be asimportant in
many cultures as spending timewith family and community memberswho are
engaged in farming, microenterprise, or other economic or social activities
outsidethe home. A chievement motivation (asset 21) and placing ahighvalue
on promoting equality (asset 27) may not be assetsand may even beliabilities
in cultureswhere statusisascribed. Culturesthat val ue saving face may not
value honesty (asset 29). Planning and decision making (asset 32) may beless
important in culturesthat do not share our linear concept of time. Holding a
positiveview of thefuture (asset 40) may not be hel pful in culturesthat seethe
futureasin the hands of ahigher power or fate. Finally, it isimportant to note
that the framework focuses heavily on relationshipswith schools and parents,
either of which may be absent for the youth with whom you work.

For each of the eight asset types consult with your Counterpart, other local

adults, and local Peace Corps staff to answer the foll owing questions asyou

plan your activitieswith youth in your host community:

>

* Arethe developmental assetsthat support this“asset type” important in
your culture?If not, are there othersthat might be substituted?

>
» Dotheseassetsalready existinyour community?

>
» Without spending alot of money or starting up new programs, how canyou
work to provide them or to strengthen those that already exist?

>
» How dotheassetsaffect boysand girlsdifferently?
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40 Developmental Assets

ASSETTYPE ASSET NAME DEFINITION
1. Family support » Family life provides high levels of love and
support
2. Positive family Parent(s) and young person communicate
communication positively and young person is willing to seek
Support advice and counsel from parent(s)
3. Other adult Young person receives support from three or
relationships more non-parent adults
4. Caring neighborhood Young person experiences caring neighbors
5. Caring school climate School provides a caring, encouraging
environment
6. Parent involvement Parent(s) are actively involved in helping young
in school person succeed in school
7. Community values Young person perceives that community adults
youth value youth
Empowerment | g youth as resources Youth are given useful roles in the community
9. Service to others Young person serves in the community one
hour or more a week
10. Safety Young person feels safe at home, at school, and
in the neighborhood
11. Family boundaries Family has clear rules and consequences and
monitors the young person’s whereabouts
12. School boundaries School provides clear rules and consequences
Boundaries and | 13.Neighborhood Neighbors take responsibility for monitoring
Expectations boundaries young person’s behavior
14. Adult role models Parent(s) and other adults model positive,
responsible behavior
15. Positive peer Young person’s best friends model responsible
influence behavior
16. High expectations Both parent(s) and teachers encourage the
young person to do well
17. Creative activities Young person spends three or more hours per
week in lessons or practice in music, theater,
or other arts
Constructive 18. Youth programs Young person spends three or more hours per
Use of Time week in sports, clubs, or organizations at
school and/or in community organizations
19. Religious community Young person spends one or more hours per
week in activities in a religious institution
20. Time at home Young person is out with friends “with nothing

special to do” two or fewer nights per week

Peace Corps
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40 Developmental Assets

(continued)

INTERNAL ASSETS

25.

Reading for pleasure

ASSETTYPE ASSET NAME DEFINITION
21. Achievement » Young person is motivated to do well in school
motivation
Commitment 22. School engagement Young person is actlvely_engaged in learning
. 23. Homework Young person reports doing at least one or more
to Learning
hours of homework every school day
24. Bonding to school Young person cares about her or his school

Young person reads for pleasure three or more
hours per week

26. Caring Young person places high value on helping other
people
27. Equality and social Young person places high value on promoting

justice

equality and reducing hunger and poverty

28. Integrity Young person acts on convictions and stands up
Positive Values for her or his beliefs N
29. Honesty Young person “tells the truth even when it is not
easy”
30. Responsibility Young person accepts and takes personal

responsibility

Social
Competencies

31. Restraint Young person believes it is important not to be
sexually active or to use alcohol or other drugs
32. Planning and Young person knows how to plan ahead and

decision making

make choices

33. Interpersonal Young person has empathy, sensitivity, and
competence friendship skills
34. Cultural competence Young person has knowledge of and comfort

35.

36.

Resistance skills

Peaceful conflict
resolution

with people of different cultural/racial/ethnic
backgrounds

Young person can resist negative peer pressure
and dangerous situations

Young person seeks to resolve conflict
nonviolently

37.

Personal power

Young person feels he or she has control over
“things that happen to me”

38. Self-esteem Young person reports having high self-esteem

39. Sense of purpose Young person reports “my life has a purpose”
Positive 40. Positive view of Young person is optimistic about his or her
Identity personal future personal future

Copyright © 2000 by Search Institute. All rightsreserved. This chart may be reproduced for educational, noncommercial useonly (withthis
copyright line). No other useis permitted without prior permission from Search Institute, 700 S. Third Street, Suite 210, Minneapolis, MN
55415; 800-888-7828.

84 @



Part Three: Tools, Techniques, and Games

OBSERVATION¢®?

Observation meansgatheringinformation through all five senses. Our observa-
tionsareawayscolored by our culture, upbringing, and personal experience.
Because we put our own interpretations on what we notice, observations can be
used asareliable source of information only when they are directed at what we
want to know, learn, and understand and when they follow afixed plan so that
things are observed in athorough, efficient, and unbiased way. Observationis
askill that must belearned.

Open or Unstructured Observation

AsaVolunteer living in acommunity, generally you will be doing what is
called * participant observation.” In participant observation, the observer shares
thelifeand activities of the peoplein the community. Through participation,
youwill get aninsider’ sview of what ishappening. Y ou can consider almost
everything you do with community membersas an opportunity to conduct par-
ticipant observation and to learn about the culture and community inwhich
youlive. Y ou might use participant observation to learn about “ coming of age”
rituals, how youth spend their time, what formal and informal educational op-
portunities exist for boysand girls, or whether participation in certain youth
activitiesvarieswith gender, ethnicity, or socioeconomic status.

To make your observationsfocused and systematic, you need first to decide
what you are going to observe; you then need to record what you have ob-
served for later reference. Infact, the difference between participant observa-
tion and casual observation isthe recording of what isobserved. Don’t trust
your memory! Record your observationsdaily inajournal; thisjournal canbe
auseful referencefor you, aswell asother VVolunteerswho cometo your site
afteryouleave.

Thereisonly oneimportant rule about making observations and taking notes:
Beware of adjectives! For example, instead of writing, “ The daughter spent
lesstime on her studiesthan theson,” write, “ She studied for approximately an
hour after she had cleaned the kitchen. He studied for about an hour before and
an hour after the evening meal.” Be concretein your descriptions. Whileyou
arewriting, ask, “1f someone else read this, would they be ableto visualize
exactly what | observed?’

Structured Observation

Observations are described as structured when alist that containsafixed num-
ber of pointsto noticeisused and applied in a predetermined number of situa-
tions or with apredetermined number of people. Structured observations gen-
eraly provide quantitative information. Perform structured observationsonly
after you have done quite abit of unstructured observation so you can under-
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stand exactly what you want to measure. Y ou can observe performance (e.g.,
taskslike completing math problemsor describing healthy behaviors). Y ou can
gather information about duration, such as how long aperson spendswaiting
for abusor cooking ameal. Structured observations can measure frequency,
such ashow often boysand girlsspeak at aclub meeting. They can also mea-
sure products such asthe number of chairs, books, or pencilsin aschool.

& ASKING QUESTIONSS®

Knowing how to ask questionsisone of the most important skillsaV olunteer
canlearn. What questionsyou ask and how you ask them will determine what
and how much you are ableto |earn from and communi cate with community
members. Some question forms may be more acceptabl e than others; some
may be offensive. Y ouwill be ableto learn and communicate just about any-
thing if you ask the right questionsin the right way! If you have set up an
interview with ayouth or adult in the community, preparealist of questionsin
advance, but beready to allow the conversation to takeadifferent turn. If you
are not formally interviewing someone, be careful to ask no more than two
guestionsin arow. Rapid-fire questionsin the context of aninformal conversa-
tion canfeel like aninterrogation and shut down communication.

Sometypes of questionsyou might ask include:

) Experience/behavior questions help you find out about what a person does
or hasdone. They help you to obtain descriptions of experiences, behaviors,
actions, and activities that would have been observable if you had been
present. If it were Tuesday after school, what would you be doing?

) Opinion/value questions help you understand peopl€ sgoals, intentions,
desires, and values. What would you like to see young peopl e doing more
of? Less of ? What would you like to see the community doing for young
people? What would you like to see young people doing for the community?

@
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P Feeling questions help you understand emotional responsesto aperson’s
experiences and thoughts. How do you feel about your experience at the
health clinic?

» Knowledge questions help you find out what factual information the person
knows. How many children or young peoplein your family attend school ?
Where do young men and women get together with their friends?

P Background/demographic questions help you understand the person with
whom you are speaking in relation to other people. They might include
guestions about a person’ s age, education, occupation, place of birth, and
relativesinthecommunity.

P Ask closed-ended questionsthat can be answered with a“yes’ or “no” or
another one-word answer such as: What school do you go to? Who isyour
favorite singer? How many of you walked to this meeting today?

) Ask open-ended questionsthat encourage peopleto talk about what they
think, do, and feel such as: Would you tell me about what kind of work girls
do? Can you explain why you think participating in sportsisagood idea?
Could you describeyour typical day? Can you say more about why you look
uptoher?

P Remember never to ask aleading question or one that suggests a specific
answer if your goal isto encourage young peopleto discuss an issue and
maketheir own decisions. Some examples of leading questions; Don’t you
thinkit’ sbad for young peopleto drink alcohol ? Isn’'t it true that having a
party isthe best way to get everyoneinvolved?

) Use probing techniques, including being silent, repeating asentence or part
of it, nodding your head, and maintaining culturally appropriate eye contact
and body position, such asavoiding crossing your armsor legs.

‘ﬁ INFORMAL INTERVIEWS

One of the best waysto get to know the youth’ sworld on their termsand from
their perspectiveisto spend timewith youth wherethey spend their day. Go to
aschool or youth program and talk with the young peoplethere. Y outh may not
be open to astranger coming in and interviewing them at first. It will take some
timeto get to know the youth and become acquainted with them. Don’ t intrude;
try to stay in the background and observe. Gotolisten and learn, not to teach or
advise. Thiscannot be donein onevisit. Eventually you will be ableto ask
them about their needs, interests, hopes, aspirations, and everyday life. Listen
with an open mind. Try to really understand (not necessarily agree with) what
their viewsareand what their lifeislike.
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Onceyou have gotten acquainted with the youth, one good discussion strategy
isto ask them how they spend their day. Thiswill giveyou agood feel for what
their lifeislike. (Makesurethey aretelling you what they really do, not what
they think you want to hear.)

Thisexerciseisespecially useful with youth you begin to work with. After
talking with them, write down their answers and note the date the discussion
took place. Repeat thisdiscussion several monthslater and comparenotes. In
thisway, you can judge what kind of impact you are having on the youth you
work with. If you see achange over timefrom aimless, destructive, or unpro-
ductive use of timeto time spent in working toward agoal (job, education,
constructive activities, etc.), you can conclude there has been some positive
changefor theyouth. (Be sureyou look at thisthrough the values of thelocal
cultureand not through American val ues concerning goal -directed behavior.)

Think about aspecific youth (or youths) you know and write abrief description
covering thefollowing points:

P Youth’'sroleinthe community: youth’ s perception and adult community’s
perception

) Expectationsadults have of thisyoung person

p What hisor her family/homelifeislike

) Who the authority figuresare and how he or sherelatesto them
) Strengthsand challengesasapotential employeeand/or student

) Lifestyle: how thisyoung person spendsthe day and who he or she spends
timewith

p Music, dress, or language that isunique

P Needs of thisyoung person: as he/she sees them and as the community/
family seesthem

p Hopesor goalsfor thisyouth for thefuture: youth' s perspective and family/
community perspective
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FOR YOUTH...

(From* Adolescent Community Baseline Needs Assessment,” page 117)
TO0L

‘ﬁ THE COMMUNITY MAP

Community mapping can be used to orient agroup of youth with regard to their
surroundings. They know their community very well but may never havetried
to describeit, let dlonedraw it. Dividethe group into pairsand send them out to
draw certain sections of their community. Ask them to include as much detail
aspossible, such ashouses, streets, landscape, parks, whereyouth live, where
community leaderslive, where clubs or social groupsgather, and major build-
ings. Then ask them to come together and draw one large community map on
construction paper. Or try thisin single sex groupsfirst, then bring them to-
gether to discussthetwo maps. Try the samewith groups of youth and groups
of adults. Ask themtoindicate placesthat are good for young peopleand places
that are not. Discussthe similarities and differences between the maps. Use
thisvisual representation of the community to determine what kinds of health
(or other) servicesare needed and wherethey should belocated.

NOTE: You can usecommunity mapping to orient yourself to your host com-
munity. Plan awalking tour earlyin your stay. Takea child or other commu-
nity member with you. Ask your companion to point out whereleaderslive,
whereimportant community centersarelocated, and any other placesheor
shethinksyou should know about. Try thisa fewtimeswith men and women
and with boysand girlsof different agesor backgrounds.

: THE VENN DIAGRAM

Usethisactivity to orient the youth group. Have them draw a symbol for the
community’ syouth in the center of apiece of construction paper, then draw
symbolsfor each community organization, socia group, or ingtitution, and locate
the symbol depending on how involved that particul ar organization/group/
institutionisinthelivesof the youth in the community. The symbolsthat are
placed closeto the center of the construction paper are more involved than
those placed away from the center. The youth group can do this same exercise
with other topicsalso. Thisactivity helpsthe young peopl e see possible sources
of support for future activities. The diagram may a so help them seewherethey
might want to focus some attention in order toimprove communication between
youth and certain organizationsof thecommunity.
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TOOL

&} BRAINSTORM

Thisactivity providesthe meat of the needs assessment. Theyouth group brain-
storms about what types of questions are appropriatefor the needs assessment.
They also make alist of the questions they will ask the community’syouth
during their interviews. First, allow them to suggest any questionsthat cometo
mind related to the topic (thisisthe brainstorming part). After they have made
aligt, ask themto identify the questionsthat are relevant to the objectives of the
needs assessment. They should be questions about how the youth feel, what
they know, and how they think the problem can be addressed.

4 GROUP INTERVIEWS WITH
COMMUNITY YOUTH

Theseinterviewsarealot of fun because they bring many opinionsout into the
open. It isimportant that the youth group understands and explainsto the 12-15
community youth that thisisasession to record opinions and thoughts and not
tojudge or discussthetopics. Thisisasurvey typeinterview, not adialogue.
Thewhole youth group should be involved in thisactivity. One personisin
charge of talking and asking thelarger group of youth questions. Thispersonis
also responsiblefor the tape recorder. Recording the sessionsisimportant so
that theinformation can bereviewed in case something ismissed. Itisimpor-
tant that theinterview berecorded anonymously. Therest of theyouth groupis
in charge of writing down what the participants say to the questions without
intervening in theinterview. Each person should bein charge of writing the
responses of threeto four participants. Before the interview, the youth group
should decide who will record which participants.

. IN-DEPTH INTERVIEWS WITH YOUTH

Theseinterviewsarerun withtwoto four individual youth from the commu-
nity. The purpose of in-depth interviewsisto delveinto thetopic. Theseinter-
views are also recorded and are anonymous. Only one or two youth group
members should beinvolved in theinterview to ensure acomfortable environ-
ment for the person being interviewed. (See* Asking Questions’ and “Informal
Interviewing,” pages86-87, for moreonthistopic.)
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Thisiswherealot of thework comesin. Theyouth now divideup theinforma
tion and compilethe results. Each question should be presented and the indi-
vidual responseswritten out, along with the statistics of how many femalesor
mal esresponded a certain way to each question. Thisrequiresalot of writing,
soit helpsto find acomputer.

PRESENTING THE INFORMATION

Thisforum with the community should be fun and festive. It should be achance
for the youth group to impressthe community with theinformation they have
collected and analyzed. The Volunteer can decide with the group how they
want to organize this presentation.
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PLANNING TOOLS

(From “Planning, mplementing, and Evaluating a Youth Development
Activity” pages60-74.)

TOOL

& SOLUTION TREE®®

The purpose of thisexerciseisto help peopleinvolved in planning to formul ate
connections between their resources and their goal's, discuss the concept of
“winnable victories,” and describe what incremental steps they will use to
achievetheir goals.

Begin thisexercise by selecting alocal plant and drawing a picture of itsseed
under the ground. Explain that this seed symbolizesthe participants’ hidden
skillsand knowledge. Draw astembreaking through the ground and putting
forth leaves—representing the means of achieving their goals, and their goals/
dreams/hopes, respectively. Then draw rootsleading from the seed down into
the ground. Explain that these hel p to nourish the seed and allow the plant to
develop. Theroots symbolize resources within the community. Ask the partici-
pants what might be some of the resources necessary to support activitiesin
their community. Examples might be verbal encouragement, community rec-
ognition, human resources, material resources.

Finally, draw the plant giving off new seeds. This symbolizesempowering oth-
ersor giving something of value back to the community; providing an example
of successencourages others. Discussthefact that all partsare necessary, even
the seedsthe plant gives off, if itisto regenerateitself. Make an analogy be-
tween the plant and acommunity—that both need to be nourished and grow in
order to flourish. Now, introduce Saul Alinsky’ sconcept of “winnablevicto-
ries,” or theideathat in order for peopleto gain self-confidence, it’ snecessary
to start small and “win” with small achievementsor “victories.” If peopletry to
tackle something too big, they may not be able to see the progress they’re
making and become discouraged, thereby damaging their self-esteem. Ask the
group: “What are some goalsthat you’ ve been able to achievein the past?”’
“What were some of theincremental steps, the ‘winnablevictories,” that in-
spired you along theway?’ List these onlarge paper.

Have each group draw alargetree on paper or achakboard. Havethemwrite
inanumber of their skillsand knowledge to represent their “ seed” and their
selected hopesand dreams astheleaves. It sokay if it’ savery large seed! Have
them also list what stems (the means) are necessary to go from skillsto dreams,
and what roots (the resources) may be needed to support their activity. Just asa
plant hasleavesat different heights, the groups should consider what “win-
nablevictories’ they will go for before reaching out for the upper heights of
their hopesand dreams.
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Have each group shareitsdrawingswith thelarge group and explain the differ-
ent parts.

TooL
‘ﬁ CHOOSING A “WINNABLE VICTORY”7°

For some groupsthe one “winnable victory” may be obvious. For others, a
choice may need to be made among anumber of options. When thegroupis
large or there seem to be anumber of “winnablevictories” on thetable, con-
sider the process bel ow to help the group makeitsdecision.

Write these criteriafor effective youth activities on large paper or a chalk-
board. Invitethe group to consider thelist and ask if anyone hascriteriato add.

) Canincludeyouthinthe planning, implementation, and eval uation of the
activity

) Canhave animmediate and visibleimpact on youth

p Iseasy todo

P Isnot costly intermsof money, time, energy, or status

P Iscompatiblewith cultural beliefs about youth

P Isaready apriority of other individuals, agencies, and organizationsinthe
community involved in youth work

p Other

Ask participantsto propose “winnablevictories.” List amaximum of fiveon a
large sheet of paper and number them. Invite participantsto discussthemin
light of the criteriayou have selected. Invitethem to usethe criteriato evaluate
each of the suggestions. Ask participantsto writeyesor no under each action
for each criterion. Add up the number of yesanswersfor each suggestion. This
will provide you with the “winnablevictory” that thisgroup feels best meets
thecriteria.

NOTE: If two solutionsaretied or very close, you have some optionsfor how
to proceed. Consider doing both of themif you havetheresourcesand skills;
if that isnot an option, discussthem again. | f thereismoreenergy or enthu-
siasmfor onethan the other, choosethat one—itismorelikely to get done!
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% FORCE FIELD ANALYSIS: "
ASSETS AND OBSTACLES

Thisexerciseisdesignedto hel p participantsidentify both driving and restrain-
ing forcesthat might have an impact upon achieving aparticular solution.

Begin by acknowledging that even achievabl e sol utions or “winnabl e victo-
ries’ will encounter many forcesthat contributeto their successor failure. Say
that one of the ways of analyzing potential activitiesislooking at all of the
forcesthat comeinto play.

Diagram and explain theforcefield analysis concept:

GOAL, OBJECTIVE, OR PROBLEM TO BE SOLVED

(Forcesfavoring
thechange.)

(Forcesresisting
thechange.)

Driving Forces —> | <—- Restraining Forces

I

—_> | <
I

_> | <— -
I

-—> | <
I
I
I

Have the group consider and record alist of driving forces and restraining
forcesthat can contribute to the success or failure of the activity.

Questionsto consider:

P What strengths within the community will help the community or the ac-
tivity to goforward?

P What key barriersexist that need to be addressed?
Have them break into small groups with each group selecting one of the
restraining forces mentioned. With the goal of “How can we overcomethe

problem of ?" havethem do asecond analysison their own particular
restraining force. Groupswill then report their findings back to thelarge groups.
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i TASK ANALYSIS

This activity is designed to determine who might be best suited to fulfill a
particular task so asto fully utilizethe available skillswithin agroup.

Have the group brainstorm different tasks that would be necessary to achieve
theoverall goal they have chosen. With thetaskslisted on large paper, havethe
participants pair up with each other and ask, “What skillswould you need to
completetask #1?' Have the pairswork through the entirelist and come up
with arelated list of required skills, which they will report to the others. List
the skills on a separate sheet of large paper and have the teams match them
with theindividual (s) most likely to be ableto provide those necessary skills.
Consider also pairing people who want to learn anew skill with those who
aready haveit.

&} ADVISORY BOARDS

Advisory boardsare hel pful assetsto outside groupswho areinterested in pro-
moting devel opment activitieswithin aparticular community. They canalso be
assetsfor acommunity group, within an activity setting, that wishesto broaden
itsbase of support for or understanding of developmental activities.

Discusswhat characteristics might be helpful in selecting individual sto serve
on the advisory board. For example, you might want people who are good
liai sons between the community and outside groups, people who have agood
ideaof theinner workings of the community while at the sametime are knowl-
edgeable about how NGOs/government ministries operate. Have each person
write down as many characteristics ashe or shefeelsareimportant. Ask afew
volunteersto share their lists with the large group and then have the group
select their top 10 components. Taking thetop 10 list, have each person write
downindividua swithintheir communitieswhom they feel possessthese char-
acteristics.

Ask afew participantsto share the names and occupations of thetop five people
ontheir lists, requesting that the group listen for any patternsthat might exist
(e.g., schoolteachers, mothers, religious|eaders, etc.).

Makealist of peoplethe group agreeswould be good to have on the advisory
board and decide how you will invite them to do so.
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IMPLEMENTATION TOOLS
MANAGING GROUP DYNAMICS

AsaVolunteer, you may bein the position to facilitate meetings and discus-
sions. Learning group facilitation skillswill be useful for you, your Counter-
parts, and the youth you work with. Here are sometipsfor successful meetings.

9 Getting Started

Create acomfortable environment. Choose alocation that isfree of distrac-
tions. Set up chairsand/or tablesin acircleor semicircle. Provide refreshments
if possible. Greet people asthey comeinto theroom. Wait aculturally appro-
priate amount of time for the participants to arrive, and then open with an
explanation of the purpose of the meeting, how longit will last, and the agenda.
Consider using anicebreaker to motivate or involveyoung peopleinthedis-
cussion.

9 Setting Ground Rules

All groups benefit from establishing ground rulesfor how they will work to-
gether. Agreeing on ground rules at the beginning of agroup’ swork together
can help thegroup manage conflict later. Ask theyoung peopletowork in pairs
or small groupsto come up with answersto the question “What can wedo to
help thisgroup work well together?” (Then makeacommon list.) Some useful
ground rulesmight include:

» Avoidinterrupting * Participate

» Berespectful * Listen openly

» Encourage others * Speak for yourself

* If you haveaproblemwith » Havefun (but not at the
someone, speak directly to expenseof another)

that person
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e Managing the Discussion

Y our role asfacilitator isto ask questionsthat help the group talk about the
topic they have cometogether to discuss (see“ Asking Questions’ on page 86
for more on this), to encourage everyoneto beinvolved in the discussion, if
necessary, and to remind participants of the ground rules.

If you arefacilitating ayouth group or agroup that includesyouth and adults,
itisparticularly important to make sure everyonefeelsfreeto speak. Inevery
group, therewill be quiet members and those who are eager to speak up. Y our
job asfacilitator isto make surethat everyone who wantsto contribute hasthe
opportunity to do so. Following are some “typical” kinds of participantsand
tips on how to managetheir participation.

 Dominant participants—Avoid eye contact, turn away slightly, call
on others, and politely explain to the talkative participant that you' d also
liketo hear from other people.

» Shy participants—Use eye contact to encourage their participation,
observe them closely for signsthat they want to speak, ask them easy ques-
tions.

* Leader participants—Beawareif one member seemsto beaninfor-
mal |eader that others|ook to before they make decisions. Draw out other
participants, but be sure not to insult theleader. He or she can be helpful in
moving thegroup forward.

Besureto consider any cultural issuesthat might be affecting participation and
work with your Counterparts or other adultsto determine how to addressthem.
If itisinappropriate for males and femalesto discuss certain topicstogether,
for example, you may want to break thegroup intwo.

Don’t worry too much if the discussion movesinto areasthat were not on the
original agenda. Part of creating asupportive environment involvesallowing
young peopleto talk to each other freely. A group may need to do thisin order
tofeel comfortabletogether, particularly inthe early stages of itsdevel opment.
Toward the end of the meeting time, gently pull the group toward adiscussion
of agreements or next steps. Groups can be very efficient if they have been
given thetime and freedom to get to know one another and devel op trust.

Closing the Meeting

Be sureto closethe meeting. Ask participantsto summarizetheir decisionsand
what they will do next. Choose adate and timefor the next meeting or activity
and thank everyonefor participating.
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&} SOME ICEBREAKERS

Human Knot

Tell the participantsto form abig circle facing inward and to stretch out and
cross their arms in front of themselves. Then ask them to close their eyes,
dowly advancetoward themiddle of thecircle, and grasp one other participant’s
hand with each of their own hands. Be surethat three hands do not join and that
participants are holding hands, not wrists. Tell participantsto untangle the knot
without | etting go. They may end up intwo or morecircles.

9 All Aboard

Chooseatree stump or another item that isheavy and stable. Explainto partici-
pantsthat itistheir job to get everyone onto thetree stump and stay therefor 10
seconds, or fewer if you have abig group and asmall stump.

9 Spider Web or Cobweb

Have participantsformacircle. Giveoneaball of string, yarn, or cord and ask
this participant to say hisor her name and share one other piece of information,
such as a hobby or favorite food, then toss the ball to someone else. When
everyoneisconnected, you can disentangletheweb inreverse order. Thistime,
before returning the ball of string to the one who passed it to him/her, have
each person try to repeat the information that was presented by that person.
Y ou can structurethisactivity to fit the objectives of the workshop by asking
participantsto share an expectation or aguestion about the topic at the begin-
ning, for example, or an action that will take place after the workshop isover.

Processing Icebreakers or
Group Dynamics Exercise’

Usethe questions below to hel p participants examine how they work together
and what might be getting intheir way. Thefollowing questions can help your
group processthe experience:

p Did everyone contribute some suggestionstoward the solution? Why or why
not?

P> Did anyonetake on therole of group leader? What did that person do to
causeyou toidentify him or her astheleader?

P What were some examples of helpful leadership?
P> Did conflictsarisein the group? How were they handled?

» Inwhat ways did working as ateam make you more successful ? In what
waysdid it hinder success?

@
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TOOL

‘ﬁ MANAGING CONFLICT

Whenever people cometogether thereisapotential for conflict. Thefact that
conflict existsisnot bad in and of itself, for we can learn to communicate and
work with people even when we disagree. Properly managed, conflict can pro-
vide opportunitiesfor growth and learning. Y oung men and women will bring
many experienceswith conflict to their work with you; helping them to under-
stand conflict and useit productively will providethem with avaluablelife
skill. Besureto keep in mind that different cultures handle conflict differently.
Inthe United States, we tend to val ue an open approach to handling disagree-
ments. However, even in the United States, individualsvary enormously in
their approachesto conflict. Keep thisin mind and work with your Counter-
partsto understand your host community’ stypical conflict management style.

If you arein the position of mediating aconflict, consider using thefollowing
model:

Steps to Resolving a Conflict™
1. Establish Ground Rules

Make surethat both parties agreeto:

» Resolve the conflict using compromise or win-win strategies, not
aggression or passivity

» Treat each other with respect

 Confidentiality—decidewhat will and will not be shared with others

2. Define the Problem

Begin by allowing each person to objectively state the problem or tell
hisor her side of the story. The mediator can ask, “What happened?’ or
“What is the problem?” or “What was the incident that brought you
here?’ Concentrate on facts, |eaving out blame and shame. Separatethe
problem from the peoplewho causedit. Asthemediator, repeat back all
storiesfor clarification and agreement before moving on.

3. Express Feelings and Needs

Allow each person timeto expressfeelingsand unmet needsthat rel ate
to the problem. The mediator can ask, “How did you feel about what
happened?’ and “What did you need at the time of the conflict that con-
tributed to the problem?’ Encourage both partiesto use“1” messages
rather than blaming the other. Explore what might be at the root of the
person’s anger, such as past conflicts, fear, and hurt feelings. Asthe
mediator, repeat back all that was said for clarification and agreement
before moving on to the next step.
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4. Create Options

Explorewhat can be doneto resolve conflict. Invite the disputing parties
to suggest solutionswithout eval uating them. Ask “What would you like
to see happen?’ or “What needsto happen in order to resolve this prob-
lem?” Y ou can lighten the mood and encourage creativity by inviting
silly, unrealistic solutionsat first.

5. Bargain Toward Agreement

Allow disputing partiesto bargain toward an agreement. Step inonly if
the ground rules are being broken. Remember that the sol utions must
come from the people involved or they won't stick. Once they have
reached an agreement, repeat it back to them to clarify. If they cannot
concur after areasonable period, acknowledge thisand set up another
meeting timetotry again.

6. Set Goals

Help draw up aplan composed of very small stepstoward the solution.
These should be specific and not too demanding. When they arefol-
lowed through in sequence, the goalswill gradually dispel mistrust, cre-
ate afeeling of success, and bring about adegree of cooperation. Set a
timetable and meeting time to eval uate progress.
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COMPUTER ACTIVITIES
(From*“ Computer SkillsTraining” on page 135)

Z@‘ THE INCREDIBLE FLYING DINOSAUR!

Provide studentswith ahandout featuring a short story of an amazing archaeo-
logical find: afeathered dinosaur. Ask themto typethestory in Microsoft Word
using aspecific font and size. After they finish writing, discusswhat the dino-
saur looked like. Asagroup, brainstormideas. Then assign each to draw what
they envision using Paint. Then, by using “ copy and paste,” havethe students
createanillustration for the story.

NOTE: Story ideascan comefrom the news, periodicals, or folk tales.

Z@‘ ON THE ROAD...IN

Distribute a handout with handwritten noteswith the following information
about the country you have chosen:

* Magjor towns * Population
» Areacodes » Sitestosee
« Distancefromthecapital city
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Make surethat everything isjumbled!
Introducetheactivity by saying:

A family from a faraway place is planning to visit your
country for a vacation. Everyone in the family is very
excited. The children quickly write down the placesthey
want to visit. Unfortunately, itisall mixed up.

Use Microsoft Excel to create achart and organize the data so that the family
will haveagresat trip.

NOTE: Thisisagreat way to reviewlocal geography.

“d5r COOKIES!

Why not create an activity where studentstype up arecipe for atasty treat?
Print up your favorite cookierecipeasahandout or writeit on newsprint. Have
students copy and organize. It’ sagreat way to practice Microsoft Word fea-
tures such asword art, bullets, numbering, font adjusting. It’ salso achanceto
practice and use measurements. Of course, it' seven better if the cookies can be
prepared for eating after the class.
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ECOLOGY LEADERSHIP

TRAINING ACTIVITIES
(From*Environmental Campsfor Youth Leadership” on page 146)

‘* SENSORY WALK

Participants are asked to isolate the use of sensesto experiencetheir surround-
ings.

Divide participantsinto pairs. Blindfold one of the two and have his/her part-
ner lead him/her to an object or scene. Tell those wearing blindfoldsto act asa
cameraby taking amental picture of what he or she seeswhen theblindfoldis
taken off. Switch roles and repeat the activity. Have participants draw what
they saw asacameraand present it to the group.

GREEN UMBRELLAS

Have participants place soil in their palms. Pour water over it, demonstrating
the effect of rain on the forest floor when deforestation has eliminated the
canopy cover and root system. Then ask participantsto hold their empty hand
over the hand containing the soil to simul ate the effectiveness of the canopy
cover and root system. Pour water again and show participantsthat the soil has
remained intact. Follow this exercise with a discussion on soil erosion and
deforestation.

TOOL

& HABITAT LAP SIT

Participantsstand inacircle. Identify an ecosystem. Ask participantsto brain-
storm living thingsin that ecosystem. They can namethe floraand faunathat
they encountered during ahike or other experience. Compressthecircle so that
everyone sshouldersaretouching. Ask everyoneto turnto theleft (or theright)
so that everyoneisfacing another person’ sback. Ask participantsto sit simul-
taneously so each person issitting in another person’ slap. Explain the concept
of interdependence. Each forest creaturerelieson another to live. Each creature
isthreatened when any one creature in the habitat iseliminated. Introduce an
event into the circle, such asdeforestation or poaching, that causesthe elimina-
tion of acreature. Ask that person to leavethecircle. Thiswill causethe collapse
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of thecircleor habitat. Discusshabitats, niches, andinterdependence. Ask the
participantsto consider local issuesthat could lead to the extinction or threat-
ening of life.

: SOLID WASTE MANAGEMENT

Have parti cipantsclean an areanearby. Demonstratethat some piecesof waste,
such as cans and sticks, can be used asinstruments or to create a scul pture.
Have participantsturn thewasteinto instruments and create asong about trash,
or ascul pture. Sharethese at the closing ceremony.

FISHING DILEMMA

Thisactivity introduces adiscussion on overfishing. Participants are divided
into teamsthat represent fisher folk in a village. Tell them that they can sell
their fish and receive points, but, with each round of the game, only apercent-
age of thefish sold will bereturned. Play three rounds. The team with the most
pointswins. Follow thiswith adiscussion of overfishing and environmental
degradation, discussing waysto prevent this. Introduce the concept of advo-
cacy and raising public awareness on theissuesthat affect their lives.

If you are near the water and can do so safely, take the participants snorkeling.
Uselifevestsand make surethat you have afacilitator per two participants.
Ask them to choosetwo or three creaturesthey see on thereefsand to identify
their surroundings, actions, and physical descriptions. Discusswater safety,
rules, and the use of the mask and snorkel with the participants.

7% REFORESTATION GAME
(From* Camp Peace Corps’ on page 130)

The objective of thisgameisto show children how treesdisappear fromtheir
community and how they can prevent deforestation by replanting. Y ou will
need to set up theareaby placing about 30-40 small treesinamodel forest near
your teaching area. One method involvestaking small wooden brochette sticks
and attaching aheavy piece of green plastic to thetop.
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Sit the studentsin acircle. Discussthe types of treesthey haveintheir area.
Pass around adrawing pad and ask each student to draw something that his or
her family usestreesfor. Responseswill include thingslike furniture, food,
cooking, medicine, and shade. Ask themto tell you wherethey get all of this
wood. They will say aforest. Using the cooking example, tell them that isgood
becauseyou arerather hungry and you want to cook. Show them one of your
model trees and then show them the forest. Now indicate that they will be
allowed to take wood from your forest only onetree at atimeand bring it back
toyour cooking area. Send them out to get asmuch wood asthey can.

In about aminute they should have cleared theforest. Sit them down and ask
them what they are going to do for wood now that the forest isgone. Point out
that thereis no more shade, and ask them if they noticein their own village
how far the women go to look for wood. In somevillages, they even haveto
buy wood from other villages.

Pick someone from the group and point out that this person has seen the prob-
lem and has decided to do areforestation activity. Tell the player to takethe
treesoneat atimeand placethem back in theforest. Give her afew secondsto
get about 10 trees planted and then announce that you need morewood for the
villageand send out all of the other kidsto bring back oneat atime. Thelesson
isobvious. One person can't plant for thewholevillage. Discussthework it
takesto createatree nursery and how it isbetter done by the community than
individuals.

Inthethird and final round, make your message clear. Have every person but
one plant treesin your village and then make thelast person try to cut down the
wholeforest while five others are planting. It won’t be possible. Tie up the
lesson by showing the young people seedsfrom their local treesand suggesting
how they might create atree nursery themselves.
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GIRLS EMPOWERMENT ACTIVITIES
(From*® Girls Empower ment Workshop” on page 162)

TOOL

& GIRLS CAN DO ANYTHING! BANNER

Thisactivity isdesigned to get girlsto think about all the possible careersopen
to them and to create abanner asamemento of theworkshop. Thisisabrain-
storming activity and an art activity combined into one. First, thegirlsaredi-
vided into groupsand challenged to comeup with at least 100 different careers
or jobsthat awoman can have. When agroup completesthelist, each of its
membersisinvited to dip her hand in paint and put her handprint on abanner
that saysGirlsCan Do Anything! Below her handprint she writes any one of
the 100 careers fromthelist and signsher namebelow it. Ask the participants:
What do you want to do when you finish school ? How did you decide? Who
areyour rolemodels?

PARTICIPANT-LED DISCUSSIONS

This activity is designed to encourage participants to explore a variety of
women'’ sissues so asto expose the girlsto different viewpoints concerning
theseissues. Before breaking up into small groups, everyone brainstormsto
comeup withalist of topicsto discuss. Some popular topicsare: Succeedingin
School, The Woman' s Body, Student-Teacher Relations, Girlsin Science, House-
hold Choresvs. Studies, Career Opportunities, Boyfriends/Sexual Pressure,
Sexual Harassment, Girls' vs. Boys Education, Women'sRolein Society, Bride
Price, Female Circumcision, Birth Control, Teenage Pregnancy, Effective Study
Skills, Sexual Health/Sexuality, Peer Pressure, Marriage, HIV/AIDS, and
Women' sPlacein Society.

Each topic isassigned a specific meeting space and students are asked to vol-
unteer to facilitate. The girlsthen go to whichever discussionsinterest them.
Thediscussion groups can besmall or large. Studentsarefreeto moveontoa
different discussion group at any time. Werefer to thisasthetwo-foot rule. It
meansthey are free to use their two feet towalk. After the allotted time, the
studentsare given an additional half-hour to prepare presentations on the con-
tent of their discussions. They can compose songs, draw pi ctures, prepare skits,
make magazine collages, or use any other method to convey their ideasto ev-
eryoneelse.
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Thisactivity providesaforum for discussing controversial issuesand encour-
agesthegirlsto speak out and expresstheir opinions. A debate providesawell-
structured opportunity for girlsto formulate arguments and expresstheir views.
The sessionisintroduced the night before so that the students have timeto set
some motions, organize teams, and prepare points. Examples of motionsin-
clude:

P A schoolgirl who becomes pregnant should not be allowed to continue with
her education.

P Itismoreimportant to educate agirl thanit isto educate a boy.
) Bridepriceisapracticethat should be abolished.

p Femaecircumcisionisanimportant rite of passage and should therefore be
preserved.

P Single-sex schoolsare better than co-educational schoolsfor the education
of girls.

P Itisawoman’ sduty to keep housefor her husband.

P Women havethe soleresponsibility for family planning/birth control.

The students are divided into teams of approximately six and decide on which
motionsto debate. A chairpersonischosento call on speakersand act asmod-
erator/timekeeper. After discussing therulesand guidelines, thefirst two teams
begin, with the side proposing the motion speaking first. Thefirst speaker on
each teamisallowed five minutesto make her team’ spoints. Each subsequent
speaker isallowed three minutes and the debate continues back and forth with
the remai ning speakers on each team elaborating and/or rebutting. Thefinal
speakersmaketheteams' concluding remarksafter abrief discussionwiththeir
teammates. At the completion of the debate, the floor can be opened up for
further discussion and debate from the audience. Informal voting by ashow of
hands can determine the winner based on the strength of each team’ sargu-
ments. The teams then switch places with the audience and the new teams
debate the next motion.

ﬁ PANEL OF DISTINGUISHED WOMEN

Thepanel isdesigned tointroducethegirlsto successful and prominent women
inthe community, to motivate thegirlsto continuetowork hardin their studies,
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to encourage them to struggle through difficulties, and to answer any questions
they may have concerning education and careers. A panel of fiveto 10 women
from variousfieldsof work isinvited to come and spend afew minutestalking
to the girlsabout themsel ves. Possi bl e guests might include government offi-
cial, police officer, NGO worker, business owner, doctor, accountant, postal
clerk, engineer, banker, nurse, computer specialist, secretary, and homemaker.

Following theintroductions, an informal question and answer session allows
the girlsto ask general questions addressing the entire panel or to direct spe-
cific questionstoindividual women. Early preparationsarecrucial in order to
have asuccessful panel. Maketheinitial contacts several monthsin advance
and follow up later to ensuretheir attendance. It isimportant to be clear with
theguestsabout what thefinancial arrangementswill befor transportation costs,
meal s, and other expenses.

TOOL

“ CLOSING CEREMONY

Toalow thegirlsto recognizewhat they have accomplished and to add formal -
ity and asense of closureto the entire event, you can hold aclosing ceremony.
Ask the head of the host school or another guest to make a closing speech to
end thefestivities. To makethingsalittlelivelier, consider these creative ways
towrap up the event and cel ebrate the accomplishments of the weekend:

) Prepare and present certificates of completion of the conferenceto al par-
ticipants.

P Tell each girl to tape apiece of paper on her back. Allow the girlstowalk
around and write positive things about each person on her back. At theend,
have them take their papers off and read what others have written about
them. Thisactivity also givesthe girlsachanceto exchange addresses.

p Haveeach school present an original song about women' sissues.

) Haveacandle-lighting ceremony. Giveeach girl acandle, turn off thelights,
and passthe flamefrom thefirst girl onto everyoneelseuntil theroomis
bright with candlelight. This signifies unity and cooperation among the
members, and demonstrates that a candle has nothing to lose by lighting
another candle.

p Organizeadisco party with sodas and unwind after all the sessions.

) Videotapethe entire event and watch the highlights over supper.
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EVALUATION TOOLS
TOOL

‘ﬁ DAILY EVALUATION OF A WORKSHOP

Theprincipal ideaisto involvethe participants, not the planners, in evaluating
aworkshop. Ask afew youth to interview different peopleinthegroup. To
ensure diversity of feedback, organize the participantsto beinterviewed in
different categories such as staff, local youth, youth from other areas, host
country Counterparts, and presenters. I nterviewers can use questions such as
the ones bel ow to conduct short interviews on adaily basis with membersin
each category. The notesfrom these interviews can be summarized and re-
ported each morning to theentiregroup. The coordinator of the eval uationscan
also take some of the concernsto the plannersfor immediate adjustments.

Sample Questions:

P What skillshave you learned or adapted that you will take back with you?

»  What will you do differently? b B

) How areyour expectations of the conference being met or not met? e Hk ﬁ
P Any suggestionsor recommendations? . B

p»  What has had the most impact on you? - g

<5F MUSICAL QUESTIONS

Writeanumber of evaluation questions on sheets of 8x11 paper and spread
them on the floor randomly. Play some music and instruct peopleto walk or
dancearound asmusic isbeing played. When the music stopsinvite peopleto
go to the sheet nearest them and discuss the question with the other people
there. Ask each group to report to the large group.

Sample Questions:

What do theinitialsA-1-D-Smean?

What arethe activitiesyou likethe most so far?
What haveyou learned?

Doyou likethefood?

vVvvyvyy

Do you think we should be doing anything differently?

Options: Write the questions on small pieces of paper and fold them like
fortunesin afortune cookie. Have people select, read, and answer one question
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each. Y ou can use ahat or abasket to hold the questions and passthem while
musicisplaying or until someone claps. The playful quality raises people’s
spiritsand hel psthem relax while soliciting important feedback onthe activity.
It can be hel pful to have an observer take notes on the responses.

Giveout large sheets of poster board, markers, and anumber of questionsyou
wish to have addressed. Have small groups make posters representing what
they havelearned so far (content) and how they havelearnedit (process). After
they arefinished, ask them to describe the postersand, at the sametime, give
you important eval uativeinformation.

2@ LIKERT SCALE QUESTIONNAIRE

Writeaseriesof positive statements about skillsthat have been taught or goals
for theworkshop. Ask participantsto choosethe responsethat fitstheir beliefs
and experienceinrelation to the statement. The statements can bewrittenona
questionnaire or read a oud whilethe youth write down their responses. They
can also beinstructed to stand in specially marked places around the room that
represent the different answers. If answers are written down anonymously, you
can add up everyone' sresponse to summarizeimportant information. If they
stand at the place they agree with, you can facilitate conversations about the
responses.

Example:

| feel | can makeavery good five-minute speech to other youth about
the need to write down goals as part of planning.

1 2 3 4 5
stronglyagree  agree disagree stronglydisagree  noopinion
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GAMES, SONGS, AND
OTHER ACTIVITIES

Looking for some quick ideasfor thingsto do with young people?Here’ salist

to get you started.
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60 THINGS TO DO ON THE SPOT

Indoor Games/

Activities songs Other Activities
1. Go Fish 26. Follow the Leader 42. Soccer
2. Memory 27. 60-SecondAlphabet 43. Basketball
3. Twenty-one 28. I'mgoing on atrip 44, Ultimate Frisbee
4. Speed 09 _T_%d L\T:}Zkb'quso 45. Scavenger hunts
. The n
5. Spoons P . d 46. Walks
) 30. GoodMorningtoYou
6. Liar 31 1fy H g 47. Jump rope
. ou’'re Happy an o
48. Elast
7. Telephone Y ouKnow It Clap icjumprope
8. Charades Y our Hands. .. 49. Hopscotch
9. | Spy 32. The Hokey Pokey 50. Pinthe Tail onthe
10. Shagai 33. Head, Shoulders Donkey (or other
11. Twister Knees, and Toes animal....)
. 51. Red Light, G
12. Twenty Questions 34. TheHappy Birthday Liht 'ght, Lreen
13. Pictionary Song 9
. . 52. Tag
14. Memory with pictures | 35. Thisisthe way (we _
and words wash our hands...) 53. Hide-and-Seek
15. Scavenger hunt with 36. Brother John S4. Freeze Teg
magazines 37. LondonBridges 55. Elbow Tag
16. Spellingbee 38. OldMacDonald 56. Red Rover
17. Origami 39. Poems 57. Blind Trust Walk
18. Cat'sCradle 40. Jokes 58. Trust Falls
19. Dominoes 41. Riddles 59. Blind Square
20. Dice 60. CapturetheFlag

21. Musical Chairs
22. Freeze Dance
23. Limbo

24. Simon Says
25. Mother May 1?
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