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��YEARS�OF�A�CHILD�S�LIFE�ARE�CRITICALLY�IMPORTANT�FOR 
AND�COGNITIVE�DEVELOPMENT��3TUDIES�REVEAL�THAT 
S�EARLY�LANGUAGE�DEVELOPMENT�SETS�THE�STAGE�FOR 
ACY�AND�SCHOOL�SUCCESS��9ET��CHILDREN�FROM�LOW
666666AMILIES�OFTEN�LAG�BEHIND�MIDDLE
INCOME�PEERS 

IN�LANGUAGE�DEVELOPMENT�WHEN�THEY�ENTER�SCHOOL��/NE 
SEMINAL�STUDY��(ART���2ISLEY������	�SHOWED�THAT�DURING 
THE�EARLY�YEARS��LOW
INCOME�CHILDREN�ARE�EXPOSED�TO�LESS 
LANGUAGE�IN�THEIR�HOMES�ON�A�DAILY�BASIS�THAN�MIDDLE
 
INCOME�CHILDREN��!S�A�CONSEQUENCE��CHILDREN�LIVING�IN 
POVERTY�ENTER�KINDERGARTEN�WITH�A�VOCABULARY�THAT�IS 
ONE
FOURTH�THE�SIZE�OF�VOCABULARIES�OF�CHILDREN�FROM 
HIGHER
INCOME�FAMILIES��4HIS�2ESEARCH�TO�0RACTICE�BRIEF� 
EXAMINES�HOW�CHILDREN�IN�THE�%ARLY�(EAD�3TART�2ESEARCH 
AND�%VALUATION�0ROJECT�WERE�FARING�AT�THREE�KEY�AGES 
IN�LANGUAGE�AND�COGNITIVE�DEVELOPMENT�AND�IDENTIlES� 
CRITICAL�EARLY�LANGUAGE�AND�LITERACY�EXPERIENCES�THAT 
APPEAR�TO�MAKE�A�DIFFERENCE�IN�CHILDREN�S�DEVELOPMENT� 
4HE�BRIEF�ALSO�SUGGESTS�WAYS�PARENTS�AND�PROGRAM�STAFF� 
CAN�POSITIVELY�AFFECT�INFANT�AND�TODDLER�COMPETENCIES�IN 
LANGUAGE�AND�COGNITIVE�DEVELOPMENT� 

5HVXOWV�IURP�WKH�(YDOXDWLRQ

(DUO\�+HDG�6WDUW�FKLOGUHQ�SHUIRUP�

VLJQLÀFDQWO\�EHWWHU�WKDQ�FRQWURO�JURXS�

FKLOGUHQ��EXW�IDOO�EHORZ�QDWLRQDO�QRUPV�


4HE�%ARLY�(EAD�3TART�2ESEARCH�AND�%VALUATION�0ROJECT 
FOUND�THAT�ON�AVERAGE��%ARLY�(EAD�3TART�CHILDREN 
PERFORMED�SIGNIlCANTLY�BETTER�ON�A�STANDARDIZED 

ASSESSMENT�OF�COGNITIVE�DEVELOPMENT��THE�"AYLEY 
3CALES�OF�)NFANT�$EVELOPMENT�))��-ENTAL�$EVELOPMENT 
)NDEX�;-$)=��%ARLY�(EAD�3TART��������VS��CONTROL�GROUP 
������	�AND�LANGUAGE�DEVELOPMENT��0EABODY�0ICTURE 
6OCABULARY�4EST
)))��%ARLY�(EAD�3TART��������VS��CONTROL 
GROUP������	�THAN�CONTROL�GROUP�CHILDREN�AT����MONTHS 
OLD	��(OWEVER��%ARLY�(EAD�3TART�CHILDREN�STILL�PERFORMED 
BELOW�THE�NATIONAL�NORM�OF����� 

!�NUMBER�OF�ANALYSES�USING�NON
EXPERIMENTAL� 
TECHNIQUES�PROVIDE�ADDITIONAL�INFORMATION�ABOUT 
CHILDREN�S�LANGUAGE�AND�COGNITIVE�ENVIRONMENTS� 

3DUHQW�SUDFWLFHV�DQG�SURJUDP�VHUYLFHV�FDQ� 
HQKDQFH�ODQJXDJH�DQG�FRJQLWLYH�RXWFRPHV� 
RI�KLJK�ULVN�FKLOGUHQ�� 

4HREE�FEATURES�OF�EARLY�HOME�LITERACY�ENVIRONMENTS 
INmUENCE�EARLY�LANGUAGE�AND�COGNITIVE�DEVELOPMENT�� 
��	�LANGUAGE
LEARNING�PRACTICE��E�G���SHARED 
BOOKREADING�OR�STORYTELLING	����	�SENSITIVE�AND 
RESPONSIVE�PARENTING��AND���	�AVAILABILITY�OF�BOOKS 
AND�OTHER�LEARNING�MATERIALS��2ATERS�SCORED�PARENTS� 
AS�PROVIDING�INSUFlCIENT��MODERATE��OR�ENRICHED 
EXPERIENCES��WITH�SCORES�RANGING�FROM��
��POINTS	�AT 
EACH�AGE�AND�SUMMED�THE�SCORES�TO�OBTAIN�A�TOTAL� 
COMPOSITE�SCORE�OF�THE�(OME�,ITERACY�%NVIRONMENT 
�TOTAL�OF���POSSIBLE�POINTS	�FOR�EACH�CHILD��2ODRIGUEZ 
ET�AL������	��4HE�STUDY�FOUND�THAT�THE�(OME�,ITERACY 
%NVIRONMENT�SCORE��AND�THE�SCORES�FOR�EACH�OF�THE 
THREE�INDIVIDUAL�FEATURES��CONTRIBUTED�TO�CHILD�COGNITIVE 
AND�LANGUAGE�DEVELOPMENT��4HE�lGURES��BELOW	�SHOW 

(QFRXUDJH� 
IDWKHUV� 
DQG�RWKHU� 
FDUHJLYHUV�WR� 
SDUWLFLSDWH� 
LQ�UHDGLQJ� 
DQG� 
VWRU\WHOOLQJ� 
ZLWK� 
FKLOGUHQ�� 
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�"AYLEY�-$)�AT����-ONTHS 

4HE�lGURES�LEFT�AND�RIGHT�SHOW�THAT���
MONTH
OLD�CHILDREN�S�"AYLEY�-$)�AND�0064
)))�SCORES�INCREASED�AS�(OME�,ITERACY� 
%NVIRONMENT�3CORES�INCREASED��!�SCORE�OF�����IS�THE�NATIONAL�AVERAGE�FOR�BOTH�MEASURES� 



&ROM�THE�PARENT�REPORT������ 
REPORTED�READING�DAILY�WHEN� 
CHILDREN�WERE�AT����MONTHS�OF� 
AGE������AT����MONTHS��AND� 
����AT����MONTHS��!CROSS� 
THE�THREE�ASSESSMENT�POINTS�� 
THE�LIKELIHOOD�OF�PARENTS� 
READING�TO�THEIR�CHILDREN� 
WAS�DIFFERENT�FOR�SPECIlC� 
GROUPS��!T����MONTHS�OF�AGE�� 
(ISPANIC�CHILDREN�WERE�HALF�AS� 
LIKELY�TO�BE�READ�TO�DAILY��BOYS� 
WERE�TWO
THIRDS�AS�LIKELY�� 
#HILDREN�WERE�MORE�LIKELY�TO� 
BE�READ�TO�AT�THIS�AGE�IF�THEY� 
HAD�MOTHERS�WITH�HIGHER� 
LEVELS�OF�EDUCATION�OR�IF�THEY� 
WERE�lRSTBORN� 

!T����MONTHS��!FRICAN� 
!MERICAN�AND�(ISPANIC� 
CHILDREN�WERE�ONE
HALF�TO� 
TWO
THIRDS�AS�LIKELY�TO�BE�READ� 
TO�DAILY�AS�7HITE�CHILDREN�� 
CONSISTENT�WITH�lNDINGS� 
REPORTED�IN�OTHER�STUDIES� 
�9AROSZ���"ARNETT������	��!T� 
THE�SAME�AGE��CHILDREN�WERE� 
ONE�AND�A�HALF�TIMES�MORE� 
LIKELY�TO�BE�READ�TO�DAILY�IF� 
THEY�AND�THEIR�FAMILIES�WERE�IN� 
%ARLY�(EAD�3TART��COMPARED� 
TO�THE�CONTROL�GROUP� 

!T����MONTHS��!FRICAN� 
!MERICAN�AND�NON
%NGLISH� 
SPEAKING�(ISPANIC�CHILDREN� 
WERE�ABOUT�TWO
THIRDS�AS� 
LIKELY�TO�BE�READ�TO�DAILY�� 
-ATERNAL�EDUCATION�AND� 
VERBAL�ABILITY��PARTICIPATION�IN� 
THE�%ARLY�(EAD�3TART�PROGRAM�� 
AND�lRSTBORN�STATUS�ALSO� 
INCREASED�THE�CHANCES�OF� 
CHILDREN�BEING�READ�TO�DAILY�� 

-OST�CHILDREN�HAD�ACCESS� 
TO�CHILDREN�S�BOOKS�IN�THEIR� 
HOMES��!T����MONTHS������ 
OF�CHILDREN�HAD�ACCESS�TO� 
BOOKS�IN�THEIR�HOMES��!T���� 
MONTHS������HAD�ACCESS�TO� 
lVE�OR�MORE�BOOKS�AND�AT���� 
MONTHS������HAD�ACCESS�TO� 
���OR�MORE�BOOKS��(OWEVER�� 
NON
%NGLISH�SPEAKING� 
(ISPANIC�CHILDREN�WERE�HALF� 
AS�LIKELY�TO�HAVE�MULTIPLE� 
CHILDREN�S�BOOKS��IN�ANY� 
LANGUAGE	�IN�THEIR�HOMES�AS� 
OTHER�CHILDREN� 

THAT���
MONTH
OLD�%ARLY�(EAD�3TART�CHILDREN�IN 
HOMES��WITH�HIGH�(OME�,ITERACY�%NVIRONMENT 
SCORES��SCORED�ABOVE�OR�NEAR�NATIONAL�NORMS 
�SCORE������	�ON�MEASURES�OF�COGNITIVE�AND 
LANGUAGE�DEVELOPMENT��2ODRIGUEZ�ET�AL�������	� 

-ATERNAL�BOOKREADING�POSITIVELY�AFFECTS 
CHILDREN�S�VOCABULARY� )N�A�CLOSER�EXAMINATION 
OF�MATERNAL�BOOKREADING��CHILDREN�OF�MOTHERS 
WHO�READ�TO�THEM�DAILY�HAD�LARGER�VOCABULARIES 
AND�BETTER�LANGUAGE�COMPREHENSION�SCORES 
AT����MONTHS�OF�AGE��LARGER�VOCABULARIES�AND 
COGNITIVE�DEVELOPMENT�SCORES�AT����MONTHS� 
AND�STRONGER�VOCABULARY�AND�COGNITIVE�SCORES 
AT����MONTHS��2AIKES�ET�AL���IN�PRESS��#HILD 
$EVELOPMENT	�� 

BE�ENCOURAGED�TO�INCREASE�THE�APPROACHES�THAT 
PRODUCED�POSITIVE�RESULTS��"OYCE�ET�AL�������	� 

#HILDREN�ALSO�BENElT�WHEN�FATHERS�READ�TO� 
THEM��#HILDREN WHOSE FATHERS READ TO THEM 
DAILY�BY����MONTHS�OF�AGE�HAD�MORE�ADVANCED 
VOCABULARY�AND�COGNITIVE�SKILLS�AT�AGE���THAN�THOSE 
WHOSE�FATHERS�DID�NOT�READ�TO�THEM��(OWEVER� 
COMPARED�TO�MOTHERS��FEWER�FATHERS�REPORTED 
READING�FREQUENTLY�TO�CHILDREN��$UURSMA� ET AL�� ����	� 

$AILY�BOOKREADING�BENElTS�CHILDREN�OF�MOTHERS� 
WITH�LOW�VERBAL�ABILITY� 4HE�STUDY�ALSO�FOUND�THAT 
PRESCHOOL�CHILDREN�OF�MOTHERS�WITH�LOW�VERBAL 
ABILITY�HAD�HIGHER�SCORES�IN�VERBAL�AND�COGNITIVE 

ABILITY�WHEN�THEIR�MOTHERS�READ� 
TO�THEM�DAILY��4HE�%ARLY�(EAD 

3TARTING�EARLY�MATTERS� 3TART�2ESEARCH�AND�%VALUATION 
#HILDREN�WHOSE�MOTHERS� 0ROJECT�IS�ONE�OF�THE�lRST�STUDIES� 
BEGAN�READING�TO�THEM�DAILY TO�DEMONSTRATE�THAT�BOOKREADING� 
AT����MONTHS�OF�AGE�HAD CAN�PROMOTE�COGNITIVE�AND� 
MORE�ADVANCED�VOCABULARY LANGUAGE�DEVELOPMENT�AMONG� 
AT�AGE���THAN�CHILDREN CHILDREN�WHOSE�MOTHERS�HAVE�LOW 
WHOSE�MOTHERS�BEGAN VERBAL�ABILITIES��2AIKES�ET�AL���IN 
READING�TO�THEM�DAILY�AT���� PRESS��#HILD�$EVELOPMENT	� 
MONTHS��#HILDREN�WHOSE� 
PARENTS�BEGAN�READING (OW�PARENTS�READ�TO�INFANTS 
TO�THEM�DAILY�WHEN�THEY� AND�TODDLERS�MATTERS� /THER� 
WERE����MONTHS�HAD�MORE� STUDIES��BEYOND�THOSE�COMPLETED 
ADVANCED�VOCABULARIES�THAN BY�%ARLY�(EAD�3TART�RESEARCHERS� 
CHILDREN�WHOSE�PARENTS SHOW�THAT�CHILDREN�AT�RISK�MAKE 
DID�NOT�BEGIN�READING�TO 
THEM�DAILY�BEFORE�AGE����4HUS��IT�IS�BENElCIAL 
TO�START�READING�DAILY�TO�CHILDREN�BY����MONTHS 
�OR�EARLIER	��0ARENTS�WHO�BEGIN�READING�REGULARLY 
TO�CHILDREN�AT�AN�EARLY�AGE�ARE�MORE�LIKELY�TO� 
CONTINUE�TO�DO�SO�AS�CHILDREN�BECOME�OLDER� 
#HILDREN�WHO�ARE�FREQUENTLY�READ�TO�AT�EARLY 
AGES�ALSO�HAVE�LARGER�VOCABULARIES��WHICH 
SEEMS�TO�MOTIVATE�THEIR�PARENTS�TO�READ�TO 
THEM�EVEN�MORE��2AIKES�ET�AL���IN�PRESS��#HILD 
$EVELOPMENT	�� 

3PANISH
SPEAKING�CHILDREN�BENElT�FROM�DAILY� 
BOOKREADING� 3PANISH
SPEAKING�CHILDREN�WHO 
WERE�READ�TO�DAILY�AT�AGE���HAD�HIGHER�RECEPTIVE 
3PANISH�VOCABULARY�SCORES��MEASURED�BY 
THE�46)0��A�RECEPTIVE�VOCABULARY�MEASURE�FOR 
3PANISH
SPEAKING�CHILDREN��AT�AGE��	��(OWEVER� 
3PANISH
SPEAKING�CHILDREN�DID�NOT�HAVE�ACCESS 
TO�AS�MANY�BOOKS�AS�%NGLISH
SPEAKING�CHILDREN 
�2AIKES�ET�AL���IN�PRESS��#HILD�$EVELOPMENT	� 

4HE�CHILDREN�OF�3PANISH
SPEAKING�MOTHERS 
WHO�USED�A�HIGHLY�INTERACTIVE�STYLE�OF 
READING�HAD�MORE�ADVANCED�LANGUAGE 
DEVELOPMENT�THAN�OTHER�3PANISH
SPEAKING 
CHILDREN��4HE�MANNER�IN�WHICH�MOTHERS�READ 
HAD�A�GREATER�IMPACT�THAN�THE�FREQUENCY�OF� 
READING�FOR�3PANISH
SPEAKING�CHILDREN��-OTHERS 
WITH�SENSITIVE�INTERACTION�DURING�READING�COULD 

THE�GREATEST�GAINS�WHEN�PARENTS 
ENGAGE�IN�DIALOGIC�READING��7HITEHURST�ET�AL�� 
����	��)N�THIS�METHOD��PARENTS�READ�A�SMALL� 
SEGMENT��ASK�QUESTIONS��AND�HELP�THE�CHILD�TELL 
THE�STORY��4HIS�CREATES�A�CONVERSATION�OR�DIALOGUE� 
ENCOURAGES�THE�CHILD�TO�BE�ACTIVELY�ENGAGED��AND 
ENHANCES�THE�CHILD�S�COMPREHENSION� 

&KLOG�FDUH�SURJUDPV�FDQ�HQKDQFH�WKH� 
ODQJXDJH�DQG�FRJQLWLYH�GHYHORSPHQW�RI� 
KLJK�ULVN�FKLOGUHQ� 

4HOUGH�CHILDREN�IN�%ARLY�(EAD�3TART�CENTER
BASED 
SETTINGS�DEMONSTRATE�STRONGER�COGNITIVE�OUTCOMES 
THAN�THEIR�CONTROL�GROUP�COUNTERPARTS��!#&������	� 
THE�lNDINGS�ON�EXPECTED�LANGUAGE�DEVELOPMENT 
OUTCOMES�WERE�NOT�CONSISTENT��&INDINGS 
SUGGEST�THAT�CHILDREN�S�EXPERIENCE�IN�HIGH
 
QUALITY�CENTERS�WAS�NOT�ASSOCIATED�WITH�HIGHER 
LANGUAGE�OUTCOMES��BEYOND�THE�CONTRIBUTIONS 
OF�CHILDREN�S�HOME�ENVIRONMENTS��WHICH 
WERE�STRONGLY�ASSOCIATED�WITH�EARLY�LANGUAGE� 
DEVELOPMENT	��4HESE�lNDINGS�SUGGEST�THAT�%ARLY 
(EAD�3TART�PROGRAMS�COULD�DO�MORE�TO�PROMOTE 
LANGUAGE�DEVELOPMENT�IN�CENTER
BASED�SETTINGS� 
#LOSER�STUDY�OF�THE�SPECIlC�TYPES�OF�LANGUAGE 
INTERACTIONS�CHILDREN�EXPERIENCED�IN�CHILD�CARE 
CENTERS�MAY�REVEAL�HOW�CHILDREN�S�EXPERIENCES�IN 
THOSE�SETTINGS�RELATE�TO�THEIR�LANGUAGE�OUTCOMES� 



,PSOLFDWLRQV�IRU�3URJUDPV�DQG�3DUHQWV� 

0ROGRAM�STAFF�SHOULD�ENCOURAGE�PARENTS�TO���	�PROVIDE 
FREQUENT�OPPORTUNITIES�FOR�THE�CHILD�TO�PRACTICE 
LANGUAGE�THROUGH�CONVERSATIONS�AND�BOOKREADING� 
��	�BE�RESPONSIVE�AND�ATTENTIVE�TO�THEIR�CHILD��AND���	 
PROVIDE�LANGUAGE�AND�LITERACY�MATERIALS�IN�THE�HOME� 
%ACH�OF�THESE�ELEMENTS�SEEMS�TO�CONTRIBUTE�TO�POSITIVE 
LANGUAGE�AND�COGNITIVE�OUTCOMES�IN�CHILDREN� 

(ELP�PARENTS�lND�BOOKS�AND�OTHER� 
LITERACY�MATERIALS�IN�THEIR�lRST� 
LANGUAGE� .ON
%NGLISH�SPEAKING 
FAMILIES�OFTEN�HAVE�FEWER�CHILDREN�S� 
BOOKS�THAN�%NGLISH
SPEAKING�FAMILIES� 
0ROGRAM�STAFF�SHOULD�STRIVE�TO�SUPPORT� 
CHILDREN�S�DEVELOPMENT�IN�THEIR�lRST 
LANGUAGE�AND�IN�%NGLISH��3TAFF�SHOULD 
PROMOTE�THE�IMPORTANCE�OF�BOOKS�AND 
READING�AND�HELP�NON
%NGLISH�SPEAKING 
FAMILIES�lND�BOOKS�IN�THEIR�lRST�LANGUAGE 
AND�IN�%NGLISH��-ANY�PROGRAMS�HAVE� 
ESTABLISHED�BOOK
LENDING�LIBRARIES�SO 
PARENTS�HAVE�AN�ONGOING�SUPPLY�OF� 
CHILDREN�S�BOOKS�� 

4EACH�PARENTS�HOW�TO�READ�TO�VERY�YOUNG�CHILDREN� 
2EADING�TO�CHILDREN�SHOULD�BE�A�PLEASANT��FUN��AND 
ENGAGING�TIME��0ARENTS�SHOULD�ASK�QUESTIONS��PAUSE�FOR 
THE�CHILD�S�RESPONSE��ANSWER�QUESTIONS��AND�EXPAND�ON 
THE�CHILD�S�RESPONSES�DURING�THE�BOOKREADING�EXPERIENCE� 
5SE�VIDEOS�AND�MODEL�EXERCISES�TO�TEACH�PARENTS�HOW 
TO�READ�IN�THIS�WAY��"OOKS�FOR�YOUNGER�CHILDREN�DO�NOT 
NEED�TO�BE�READ�COVER�TO�COVER��-ANY�BOOKS�FOR�YOUNG 
CHILDREN�DO�NOT�HAVE�WORDS��SO�THE�PARENT�AND�CHILD�CAN 
INTERACT�BY�DESCRIBING�THE�PICTURES�AND�STORIES��0ARENTS�OF� 
ALL�LANGUAGES�CAN�BE�INTRODUCED�TO�WORDLESS�BOOKS�AS�A 
WAY�TO�CREATIVELY�SHARE�STORIES�WITH�THEIR�YOUNG�CHILDREN� 
7ORDLESS�BOOKS�FOSTER�PARENT
CHILD�CONVERSATIONS� 
IMAGINATION��AND�CONSTRUCTIVE�STORYTELLING��7ORDLESS�BOOKS 
ALSO�HELP�PARENTS�RECOGNIZE�THAT�EARLY�BOOKREADING�IS�MORE 
ABOUT�BOOK�SHARING�THAN�READING�TEXT�VERBATIM� 

(ELP�PARENTS�ESTABLISH�DAILY�BOOKREADING�HABITS�WHEN 
CHILDREN�ARE�VERY�YOUNG� 0ROMOTE�DAILY�BOOKREADING�TO 
BEGIN�WHEN�CHILDREN�ARE�NO�OLDER�THAN����MONTHS��EVEN 
IF�DAILY�READING�IS�ONLY�FOR�A�BRIEF�PERIOD�OF�TIME��)DEALLY� 
START�DAILY�BOOKREADING�BEFORE�CHILDREN�BEGIN�TO�TALK��%VEN 
BEFORE�BABIES�CAN�SAY�WORDS��BOOK�SHARING�ALLOWS�THEM�TO 
LOOK�AT�PICTURES�WITH�THEIR�PARENTS��LEARN�HOW�TO�TURN�PAGES 

AND�MOVE�FROM�LEFT�TO�RIGHT�ON�A�PAGE��AND�SIMPLY�ENJOY 
TIME�TOGETHER� 

0AY�PARTICULAR�ATTENTION�TO�READING�AND�LANGUAGE 
EXPERIENCES�FOR�BOYS��LATER
BORN�CHILDREN��AND 
CHILDREN�OF�COLOR��WHO�ARE�LESS�LIKELY�TO�RECEIVE�EARLY 
LITERACY�EXPERIENCES�THAN�THEIR�COUNTERPARTS� 

0AY�PARTICULAR�ATTENTION�TO�LANGUAGE 
DEVELOPMENT�FOR�CHILDREN�WHO�ARE 
LEARNING�TWO�LANGUAGES��)T�IS�TYPICAL� 
FOR�LANGUAGE�LEARNING�TO�BE�SLOWER�FOR 
DUAL
LANGUAGE�LEARNERS��3PECIlCALLY 
MONITOR�WHAT�THE�CHILD�COMPREHENDS 
AND�EXPRESSES�IN�BOTH�LANGUAGES��4HIS 
WILL�ENSURE�IMPORTANT�LANGUAGE�AND 
COGNITIVE�INPUTS�ARE�BEING�RECEIVED 
DURING�THE�EARLY�YEARS��3UPPORT�PARENTS 
IN�NATURAL�INTERACTIVE�STYLES�OF�READING 
AND�BE�SURE�BOOKS�ARE�AVAILABLE�IN 
BOTH�LANGUAGES�� 

3UPPORT�STORYTELLING��NURSERY�RHYMES�� 
AND�SINGING�SONGS�WITH�INFANTS�AND� 

TODDLERS� )N�SOME�CULTURES�THESE�TRADITIONS�ARE�STRONGER 
THAN�BOOKREADING�TRADITIONS��%NCOURAGE�CHILDREN�S 
LANGUAGE�DEVELOPMENT�BY�USING�THEIR�OWN�LANGUAGE 
TRADITIONS�AND�LEARNING�NEW�APPROACHES� 

2EMEMBER�THAT�FATHERS�AND�OTHER�CAREGIVERS�ARE 
IMPORTANT�SOURCES�OF�LANGUAGE�LEARNING�FOR�YOUNG 
CHILDREN��%NCOURAGE�FATHERS�AND�OTHER�CAREGIVERS�TO 
PARTICIPATE�IN�READING�AND�STORYTELLING�WITH�CHILDREN� 

0ROVIDE�SUPPORT�FOR�ALL�FAMILY�MEMBERS�IN�THEIR� 
OWN�LITERACY�EXPERIENCES��!S�CHILDREN�BECOME�OLDER� 
PARENTAL�READING�ABILITY�WILL�BECOME�AN�IMPORTANT 
ASPECT�IN�THE�CONTINUING�DEVELOPMENT�OF�CHILDREN�S 
LITERACY�SKILLS��0ARENTS�WHO�MODEL�READING�AND� 
ARE�COMFORTABLE�READING�CAN�SUPPORT�CHILDREN�S 
LINGUISTIC�COMPETENCY�BETTER�AND�PROVIDE�CONTINUED 
ENCOURAGEMENT�OF�CHILDREN�S�LITERACY��3UPPORT�PARENTS 
WITH�THEIR�OWN�LITERACY�GOALS��PARTICULARLY�WHEN�THEY�ARE� 
LEARNING�%NGLISH� 

)N�CHILD�CARE�SETTINGS��TAKE�EVERY�OPPORTUNITY�TO 
PROMOTE�CHILDREN�S�LANGUAGE�DEVELOPMENT� -ANY� 
GROUP�PROGRAMS�PROVIDE�QUALITY�CARE�OVERALL��BUT 

&KLOGUHQ�ZKR�DUH�IUHTXHQWO\�UHDG�WR�DW�HDUOLHU�DJHV�DOVR�KDYH�ODUJHU�YRFDEXODULHV���� 

4HE�RESEARCH�HIGHLIGHTS�VARIOUS�PRACTICES�PARENTS�AND�PROGRAM�STAFF�CAN�IMPLEMENT�TO�ENHANCE�CHILDREN�S�LINGUISTIC 
AND�LANGUAGE�DEVELOPMENT�BEFORE�AGE����4HESE�PRACTICES�ARE�CRITICAL�BECAUSE�THE�AVERAGE�%ARLY�(EAD�3TART�CHILD 
BEGINS�TO�FALL�BELOW�LANGUAGE�AND�COGNITIVE�NATIONAL�NORMS�BY�THE�TIME�THEY�ARE����MONTHS�OLD��7ITH�EFFECTIVE� 
LANGUAGE�AND�COGNITIVE�DEVELOPMENT�SUPPORT��%ARLY�(EAD�3TART�CHILDREN�CAN�LEARN�TO�BECOME�GOOD�COMMUNICATORS� 
AND�HAVE�THE�LANGUAGE�SKILLS�NEEDED�FOR�KINDERGARTEN� 

3DUHQWV�RI�DOO� 
ODQJXDJHV� 
FDQ�EH� 
LQWURGXFHG� 
WR�ZRUGOHVV� 
ERRNV�DV� 
D�ZD\�WR� 
FUHDWLYHO\� 
VKDUH�VWRULHV� 
ZLWK�WKHLU� 
\RXQJ� 
FKLOGUHQ�� 



4HE�%ARLY�(EAD�3TART�2ESEARCH�AND 
%VALUATION�0ROJECT�INCLUDED�STUDIES�OF� 
THE�IMPLEMENTATION�AND�IMPACTS�OF�%ARLY 
(EAD�3TART��4HE�RESEARCH�WAS�CONDUCTED 
IN����SITES�REPRESENTING�DIVERSE�PROGRAM 
MODELS��RACIAL�ETHNIC�MAKEUP��AUSPICE��AND 
REGION��)N�������������CHILDREN�AND�FAMILIES 
IN�THESE�SITES�WERE�RANDOMLY�ASSIGNED�TO 
RECEIVE�%ARLY�(EAD�3TART�SERVICES�OR�TO�BE 
IN�A�CONTROL�GROUP�WHO�COULD�UTILIZE�ANY� 
COMMUNITY�SERVICES�EXCEPT�%ARLY�(EAD�3TART� 
#HILDREN��FAMILIES��AND�CHILDREN�S�CHILD�CARE 
ARRANGEMENTS�WERE�ASSESSED�WHEN�CHILDREN 
WERE���������AND����MONTHS�OLD��AND�FAMILIES� 
WERE�INTERVIEWED�ABOUT�SERVICES�AT��������AND 
���MONTHS�AFTER�RANDOM�ASSIGNMENT��#HILD 
ASSESSMENTS�INCLUDED�A�WIDE�ARRAY�OF�CHILD 
COGNITIVE��LANGUAGE��AND�SOCIAL
EMOTIONAL 
MEASURES�USING�DIRECT�ASSESSMENT�AND 
PARENT�REPORT��0ARENT�ASSESSMENTS�INCLUDED 
OBSERVATION��VIDEOTAPED�AND�BY�INTERVIEWERS	 
AND�SELF
REPORT��&AMILIES�IN�THE�PROGRAM 
AND�CONTROL�GROUPS�WERE�DEMOGRAPHICALLY 
COMPARABLE�AT�BASELINE�AND�ASSESSMENT 
POINTS��3EVERAL�RESEARCH�BRIEFS�HAVE�BEEN 
PUBLISHED�BASED�ON�lNDINGS�FROM�THIS�STUDY� 
!�PREKINDERGARTEN�FOLLOWUP�WAS�COMPLETED 
AND�A��TH�GRADE�FOLLOWUP�IS�CURRENTLY 
UNDERWAY� 

MAY�NOT�PROVIDE�INDIVIDUAL�CHILDREN�AMPLE�OPPORTUNITIES 
TO�PRACTICE�LANGUAGE��)T�IS�CRITICAL�TO�FOCUS�ON�THIS�ASPECT 
IN�THE�CHILD�CARE�ENVIRONMENT��BECAUSE�MANY�%ARLY�(EAD� 
3TART�CHILDREN�HAVE�LOWER�SCORES�IN�LANGUAGE�DEVELOPMENT 
THAN�THE�NATIONAL�NORMS��4EACHERS�CAN�PROMOTE�LANGUAGE 
DEVELOPMENT�BY�WAITING�FOR�AND�ENCOURAGING�CHILDREN�TO 
SPEAK��LISTENING��EXPANDING�ON�WHAT�CHILDREN�SAY��AND�PAYING 
ATTENTION�TO�LABELING�OBJECTS�AND�EVENTS�IN�CLASSROOMS� 
4EACHERS�SHOULD�FOCUS�ON�COMMUNICATION�WITH�PREVERBAL 
CHILDREN��ATTENDING�TO�CHILDREN�S�GESTURES�AND�SIGNS�AND 
TALKING�WITH�BABIES��4EACHERS�CAN�ALSO�READ�AND�TELL�STORIES 
DAILY��0ROGRAM�STAFF�SHOULD�CONTINUOUSLY�ASK��!RE�WE�DOING 
EVERYTHING�WE�CAN�FOR�CHILDREN�TO�PRACTICE�LANGUAGE��)S�EACH 
CHILD�ENGAGED�IN�CONVERSATIONS�EVERYDAY��(OW�CAN�WE 
INCREASE�CHILDREN�S�INDIVIDUAL�LANGUAGE�EXPERIENCES� 

/FFER�STAFF�DEVELOPMENT�FOR�TEACHERS�AND�HOME 
VISITORS�TO�IMPROVE�THEIR�ABILITY�TO�ENHANCE�LANGUAGE 
DEVELOPMENT� )T�IS�VITAL�FOR�%ARLY�(EAD�3TART�TEACHERS�TO 
STAY�CURRENT�ON�EFFECTIVE�METHODS�TO�PROMOTE�LANGUAGE 
DEVELOPMENT��AS�LANGUAGE�DEVELOPMENT�IS�KEY�FOR�LITERACY 
AND�LATER�SCHOOL�SUCCESS��!DDITIONALLY��EARLY�LANGUAGE�INPUTS 
ARE�IMPORTANT�FOR�LATER�LANGUAGE�DEVELOPMENT� 

7KH�6WXG\� 

!DMINISTRATION�FOR�#HILDREN�AND�&AMILIES�� 5�3��$EPARTMENT�OF�(EALTH�AND�(UMAN�3ERVICES 

!PRIL����� 
%ARLY�(EAD�3TART�EVALUATION�REPORTS�ARE�AVAILABLE�ONLINE�AT��HTTP���WWW�ACF�HHS�GOV�PROGRAMS�OPRE�EHS�EHS?RESRCH�INDEX�HTML 
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"OYCE��,��+���#OOK��'��!���2OGGMAN��,��!�����)NNOCENTI��-��3� 
�����	� %ARLY�LANGUAGE�AND�LITERACY��"OOK�SHARING�BEHAVIORS�OF� 
,ATINO�MOTHERS�AND�THEIR�YOUNG�CHILDREN� �"IENNIAL�-EETING�OF�THE� 
3OCIETY�FOR�2ESEARCH�IN�#HILD�$EVELOPMENT��!TLANTA��'!��!PRIL 
�
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$UURSMA��%���2AIKES��(���,UZE��'�����0AN��"��!�������	� 
"OOKREADING�TO�CHILDREN�AT�AGES����AND����MONTHS�BY�FATHERS�AND� 
MOTHERS�IN�LOW
INCOME�FAMILIES� �"IENNIAL�-EETING�OF�THE�3OCIETY�FOR� 
2ESEARCH�IN�#HILD�$EVELOPMENT��!TLANTA��'!��!PRIL��
��� 

(ART��"�����2ISLEY��4�������	� -EANINGFUL�$IFFERENCES�IN�THE�%ARLY� 
%XPERIENCES�OF�9OUNG�!MERICAN�#HILDREN� �"ALTIMORE��-$��"ROOKES� 

2AIKES��(���0AN��"���,UZE��'���4AMIS
,E-ONDA��#���"ROOKS
 
'UNN��*���#ONSTANTINE��*���ET�AL���IN�PRESS��#HILD�$EVELOPMENT	� 
-OTHER
#HILD�"OOKREADING�IN�,OW
)NCOME�&AMILIES��#ORRELATES�AND� 
/UTCOMES�$URING�THE�&IRST���9EARS�OF�,IFE� 
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,E-ONDA��#���3PELLMANN��-� 
�����	��#HILDREN�S�EARLY�LITERACY�ENVIRONMENT��0ROMOTING 
LANGUAGE�AND�COGNITIVE�DEVELOPMENT�OVER�THE�lRST� 
FOUR�YEARS�OF�LIFE� "IENNIAL�-EETING�OF�THE�3OCIETY�FOR� 
2ESEARCH�IN�#HILD�$EVELOPMENT��!TLANTA��'!��!PRIL� 
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7HITEHURST��'��*���!RNOLD��$��3���%PSTEIN��*��.���!NGELL�� 
!��,���3MITH��-�����&ISCHEL��*�������	��!�PICTURE�BOOK� 
READING�INTERVENTION�IN�DAY�CARE�AND�HOME�FOR�CHILDREN� 
FROM�LOW
INCOME�FAMILIES��$EVELOPMENTAL�0SYCHOLOGY�� 
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9AROSZ��$��*�����"ARNETT��7��3�������	��7HO�READS�TO 
YOUNG�CHILDREN��)DENTIFYING�PREDICTORS�OF�READING�OF� 
FAMILY�READING�ACTIVITIES��2EADING�0SYCHOLOGY����� 
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