NATIONAL CENTER FOR EDUCATION STATISTICS

Statistical Analysis Report June 2002

Arts Education in Public Elementary
and Secondary Schools. 1999-2000

=59/ % %)

Fast Response Survey System

Nancy Carey
Mathematica

Brian Kleiner
Rebecca Porch
Elizabeth Farris
Westat

Shelley Burns
Project Officer
National Center for Education Statistics

U.S. Department of Education
Office of Educational Research and Improvement NCES 2002-131



U.S. Department of Education
Rod Paige
Secretary

Office of Educational Research and Improvement
Grover J. Whitehurst
Assistant Secretary

National Center for Education Statistics
Gary W. Phillips
Deputy Commissioner

The National Center for Education Statistics (NCES) is the primary federal entity for collecting, analyzing,
and reporting data related to education in the United States and other nations. It fulfills a congressional
mandate to collect, collate, analyze, and report full and complete statistics on the condition of education in
the United States; conduct and publish reports and specialized analyses of the meaning and significance
of such statistics; assist state and local education agencies in improving their statistical systems; and
review and report on education activities in foreign countries.

NCES activities are designed to address high priority education data needs; provide consistent, reliable,
complete, and accurate indicators of education status and trends; and report timely, useful, and high
quality data to the U.S. Department of Education, the Congress, the states, other education policymakers,
practitioners, data users, and the general public.

We strive to make our products available in a variety of formats and in language that is appropriate to a
variety of audiences. You, as our customer, are the best judge of our success in communicating
information effectively. If you have any comments or suggestions about this or any other NCES product
or report, we would like to hear from you. Please direct your comments to:

National Center for Education Statistics

Office of Educational Research and Improvement
U.S. Department of Education

1990 K Street, NW Suite 900

Washington, DC 20006-5650

June 2002

The NCES World Wide Web Home Page is: http://nces.ed.gov
The NCES World Wide Web Electronic Catalog is: http://nces.ed.gov/pubsearch

Suggested Citation

U.S. Department of Education, National Center for Education Statistics. Arts Education in Public
Elementary and Secondary Schools, 1999-2000. NCES 2002-131, by Nancy Carey, Brian Kleiner,
Rebecca Porch, and Elizabeth Farris. Project Officer: Shelley Burns. Washington, DC: 2002.

Contact:

Shelley Burns

(202) 502-7319

email: Shelley.Burns@ed.gov



EXECUTIVE SUMMARY

Background

During the last decade, arts instruction has
received increasing attention as an important
aspect of education. The Improving Americas
Schools Act of 1994 (U.S. Public Law 103-382),
and the release of the voluntary National
Standards for Arts Education (Consortium of
National Arts Education Association 1994),
demonstrated this increase in attention. By 1998,
there were no national data sources that
specifically addressed the condition of arts
education in the nation’s public schools. To fill
this data gap, the National Endowment for the
Arts, the Office of Educational Research and
Improvement (OERI), and the Office of Reform
Assistance and Dissemination (ORAD) of OERI
regquested that surveys be conducted under the Fast
Response Survey System (FRSS) of the National
Center for Education Statistics (NCES) of the U.S.
Department of Education. The purpose of this
report is to provide a national profile of the status
of arts education in the nation’s regular' public
schools during the 1999-2000 school year.
Specifically, this report presents information on
the characteristics of public elementary and
secondary school arts education programs,
including data on the availability of instruction in
the arts, staffing, funding, supplemental programs
and activities, and administrative support of arts
education.

This report is based on data that were collected
from elementary and secondary school principals
and from elementary school arts speciaists and
classroom teachers during the 1999-2000 schaool
year. The teacher-level component provides data
on the educational backgrounds and experience of
arts teachers and the curricula and learning
environments that characterize arts education. The
school-level results presented in this report are

! Regular school is defined as a public elementary/secondary school
that does not focus primarily on vocational, special, or aternative
education.

based on questionnaire data from 640 public
elementary school principals and 686 public
secondary school principals (or their designated
respondents). The elementary school teacher
findings are based on data collected from 453
music specialists, 331 visua arts specialists, and
497 regular classroom teachers. The responses to
the school questionnaires were weighted to
produce national estimates that represent al
regular public elementary and secondary schools
in the United States; those for the teacher surveys
were weighted to produce national estimates that
represent all regular elementary school classroom
teachers, music specidists, and visua arts
specialists.

Key Findings
Arts Education in Public Elementary Schools

The elementary school survey addressed a variety
of topics regarding characteristics of arts education
programs in public elementary schools during the
19992000 school year. In 1999-2000, music
instruction and visual arts instruction were
available in most of the nation’s public e ementary
schools (94 and 87 percent, respectively). Dance
and drama/theatre were available in less than one-
third of elementary schools (20 and 19 percent,
respectively). Results of the elementary school
survey aso indicate that:

e Oveal, 72 percent of elementary schools that
offered music instruction and 55 percent of
eementary schools that offered visual arts
instruction employed full-time specidists to
teach these subjects. Full-time specidlists in
dance were employed by 24 percent of
eementary schools that offered this subject,
and full-time specialists in dramaltheatre were
employed by 16 percent of elementary schools
that offered it.



e Sixty-seven percent of elementary schools that
offered music had dedicated rooms with
special equipment for instruction in this
subject. Of the schools that offered visual
arts, 56 percent had dedicated rooms with
special  equipment  for  visua @ arts.
Fourteen percent of elementary schools that
offered dance had dedicated rooms with
specia equipment for dance instruction, and
13 percent of schools with drama/theatre had
dedicated rooms with specia equipment for
this subject.

* Seventy-sevenpercent of regular public
elementary schools sponsored field trips to
arts performances during the 1998-99 school
year, and 65 percent sponsored field trips to
art galleries or museums. Thirty-eight percent
sponsored  visiting  artists, 22 percent
sponsored artists-in-residence, and 51 percent
of public elementary schools sponsored after-
school activities that included the arts during
the 1998-99 school year.

Arts Education in Public Secondary Schools

Music and visua arts instruction were offered in
most of the nation’s public secondary schools (90
and 93 percent, respectively) in 1999-2000.
Dance and dramaltheatre instruction were less
commonly offered within secondary schools (14
and 48 percent, respectively). Further, the
secondary school survey indicates that:

 Most public secondary schools that offered
music, visua arts, dance, and dramal/theatre
employed full-time specidists to teach these
subjects, with 91 percent reporting one or
more full-time music specialists, 94 percent
reporting one or more full-time visua arts
specialists, 77 percent reporting one or more
full-time dance speciaists, and 84 percent
reporting one or more full-time dramaltheatre
specialists.

e 1n 1999-2000, 91 percent of public secondary
schools that offered music instruction had
dedicated music rooms with special equipment
for teaching the subject, and 87 percent of
those with visual artsinstruction had dedicated

art rooms with specia equipment. Of the
schools that offered dance, 41 percent
provided dedicated dance spaces with special
equipment, and of those that offered
dramaltheatre, 53 percent provided dedicated
theatre spaces with specia equipment.

e Fied trips to arts performances were
sponsored by 69 percent of regular public
secondary schools during the 1998-99 school
year, and 68 percent sponsored field trips to
art galleries or museums. Thirty-four percent
of secondary schools sponsored visiting
artists, 18 percent sponsored  artists-in-
resdence, and 73 percent sponsored after-
school activities in the arts during the 1998-99
school year.

Elementary Music Specialists, Visual Arts
Specialists, and Self-Contained Classroom
Teachers

The teacher surveys gathered information related
to the preparation, working environments, and
instructional practices of public elementary school
music and visual arts specialists and non-arts
classroom teachers. Results from the three teacher
surveys indicate that:

e In 1999-2000, 45 percent of music speciaists
and 39 percent of visua arts specialists had a
master’'s degree in their respective fields of
study or in arelated field. Forty-five percent
of regular classroom teachers had a master's
degree.

e Arts specidlists participated in a variety of
professional development activities. For
instance, 72 percent of music specialists and
79 percent of visual arts specialists reported
professional development activities focusing
on the integration of music or visual arts into
other subject areas within the last 12 months.

e A sizable mgjority of music and visual arts
specidists felt that their participation in
various professional development activities
focusing on arts instruction improved their
teaching skills to a moderate or great extent
(69 to 75 percent).



On a typical school day in 1999-2000, music
specialists taught an average of six different
classes of students. Visual arts specialists
taught on average five classes on a typical
school day.

Visual arts speciaists had more time set aside
each week for planning or preparation during
the regular school day than music specialists
and classroom teachers (4.2 hours versus 3.6
and 3.4 hours, respectively).

Forty-six percent of music specialists and
44 percent of visual arts specialists strongly
agreed with the statement that parents support
them in their efforts to educate their children.
Fifty-eight percent of music specialists and
53 percent of visua arts specialists strongly
agreed that they were supported by the
administration at their schools.



Vi



Table of Contents

Chapter

1

2

3

EXECULIVE SUMMENY ......cviiiieieeeenese e

INEFOAUCTION......co ettt e et e e e e e e e e reeeeeeeaaas

Arts Education: Perspectives and Approachesin U.S. Public Schoals.........................

Study Methodology .......ccoeveieereseee e
Organization of ThiSREPOIt........ccccoecerireeee e

Arts Education in Public Elementary Schools.....................

HighlightS.....ceeee e

Availability and Characteristics of Arts Education Programsin

Public Elementary SChools..........ccccevvveeieieceececeenn,

Availability of Arts Education Programs............
Characteristics of Music Instruction...................
Characteristics of Visua Arts Instruction...........
Characteristics of Dance Instruction...................
Characteristics of Drama/Theatre Instruction.....

Supplemental Arts-Related Activitiesin Public Elementary Schools...........ccccoceeeene.

Availability of Supplemental Programs and ActiVities.........cccccveeeeveieennnee.

Funding Supplemental Programs and Activities

Administrative Support for Arts Education in Public Elementary Schoadls..................

Mission Statements, School Goals, and Arts Reform........ccceeeeeeiiecvencenee,
Status of Arts Specialists and Programs in Public Elementary Schools........

Arts Education in Public Secondary Schools............cc.cc......

HighlightS.....ccoooee e

Availability and Characteristics of Arts Education Programsin

Public Secondary SChOOIS........ccccoccveveveeceie e,

Availability of Arts Education Programs............
Characteristics of Music Instruction...................
Characteristics of Visual Arts Instruction...........
Characteristics of Dance Instruction...................
Characteristics of Drama/Theatre Instruction.....
Creative Writing as Arts Instruction...................

Supplementa Arts-Related Activitiesin Public Secondary Schools...........cccoceeee.

Availability of Supplemental Programs and ActiVities.........cccccveeeveieennee.

Funding Supplemental Programs and Activities

Vii

17
25
27
28

28
30

31

31
33

37
37
37
37
38

46
53

55

55
56



Table of Contents (continued)

Chapter
Administrative Support for Arts Education in Public Secondary Schools....
Status of Arts Specialists and Programs in Public Secondary Schools..........
4 Elementary School Teachers of Music and Visual ArtS.......cccocvveeveiicceecececce e,
L 10 0] o {1 P
Music and Visual Arts Specialists and Self-Contained Classroom Teachers................
Characteristics of Public Elementary School Arts Specialists and Classroom
L= = TSP
Teacher Background and Professional Development ...........cccovvvevvieeienene
TeAChEr EQUCALION .......couiieiiiiiiesiee e
Teacher CartifiCalion .........coovreeiei et
Professional DevElOPMENT ...........covieeeci e
WOTK ENVIFONMENT ...ttt ettt neeneas
Teaching Load and Time for Planning and Preparation............c.ccccceeeecvenen.
Views of Arts Specialists on Facilities, Equipment, and Other Resources....
Status and Integration of Arts Education into Overall School Programs......
Support for Arts Education from Parents and School Staff ..o
Curriculum and INStruction INthe ATTS.......ooi e
Goals and Objectives of Student Learning .........ccocvveeveveeieeseseese s
ASSESSMENT TN TNE ATTS ..
Involvement in the Arts Outside Of SChOO ..........ccocuviiirinirc e
5 CONCIUSIONS. ...ttt et ee et e ae et e eesneeeesteeneeseesreeneesaeeneenes
Arts Instruction in Public Elementary and Secondary Schools...........ccccovveeceieceennene,
Elementary SChOOIS..........ocoeiiiiee e
SECONAArY SCOOIS. ......ccui it
Differences by School CharaCteristiCs........cceiviierereeeere e
Arts Teachersin Public Elementary SChOOIS.........ccecveviieeiiiice e
Arts EAuCation: 1999-2000.........ccueurererieriirieriesseesesessesiessesseseeesessesse s ssessesseneensenes
REFEIEINCES ...ttt a e bbbt e b e ettt nb b e

viii

Page

57
57

63

63
63

64
66
66
68
69
73
74
75
77
79
79

81
83

85
87
87
87
88
88

89
91

93



Table of Contents (continued)

List of Appendices

Appendix Page
A ST 4V YAV 1 0o o (o] oo 1V A-1
B Tables Of StAaNCArd EFTOrS ..ot B-1
C SUNVEY QUESLIONNAITES ......ecuvevieeeeie st eee st seeste e eaeste e e te s e e e e besaaeaestesnaestesreensesreennenes C-1

List of Text Tables
Table

1 Percent of public elementary schools offering instruction in various arts subjects,
by school characteristics: Academic year 1999-2000..........cccceevvreeneseeseseeeese e 7

2 Percentage distribution of public elementary schools offering music instruction
indicating how frequently atypical student received instruction designated
specifically for music, and average number of minutes per class period, by school
characteristics: Academic year 1999-2000 ...........ccoerrererreierierienere s 8

3 Percentage distribution of public elementary schools offering music instruction,
according to the total number of hours that atypical student received instruction
during the school year, and average hours per school year, by school
characteristics: Academic year 1999-2000 ..........cccoivieereienieeseseeieseeeese e eee e sneees 10

4 Percent of public elementary schools offering music instruction, according to the
position of the person(s) who provided the instruction, by school characteristics:
Academic year 1999-2000..........ccceeiririeerriiiesieseeeesre e e stesre e te e e e e e saesreeaesre e 11

5 Percentage distribution of public elementary schools offering music instruction,
according to the space used for teaching the subject, by school characteristics:
Academic year 19992000 ..........cceeeiririeeriiiierieseeeese e este s e et e e sre e eaesre e 12

6 Percent of public elementary schools offering music instruction, according to the
availability of adistrict curriculum guide in music, by school characteristics:
Academic year 19992000 .........ccceeurererereereerereesesesresesseseeseesesesessessessesseseeseesessessesses 13

7 Percent of public elementary schools reporting various kinds of music instruction,
by the earliest grade at which the instruction was offered and the percent of
students enrolled: Academic year 1998-99..........cccoeiiieieininerr e 15

8 Percentage distribution of public elementary schools offering visual artsinstruction
indicating how frequently atypical student received instruction designated
specifically for visual arts, and average number of minutes per class period, by
school characteristics: Academic year 1999-2000..........cccceeveereseeiesesieeneseeree e 17



Table

10

11

12

13

14

15

16

17

18

19

20

Table of Contents (continued)

List of Text Tables

Percentage distribution of public e ementary schools offering visua arts
instruction, according to the total number of hours that atypical student received
instruction during the school year, and average hours per school year, by school

characteristics: Academic year 1999-2000 ..........ccccvieerieiesieeseseeie e eeese e eee e sneees

Percent of public elementary schools offering visua arts instruction, according to
the position of the person(s) who provided the instruction, by school

characteristics: Academic year 1999-2000 ..........ccerrrerrrrerreerrseeeseeeesee e eee e sneeeas

Percentage distribution of public e ementary schools offering visual arts
instruction, according to the space used for teaching the subject, by school

characteristics: Academic year 1999-2000 ..........cceoererrrrerreerrnieeeseeeesee e eeeseeseeeas

Percent of public elementary schools offering visua arts instruction, according to
the availability of adistrict curriculum guide in visua arts, by school

characteristics: Academic year 1999-2000 ..........cceoirerrrrerreerrseeee e eeesee e eee e sneeeas

Percent of public elementary schools offering instruction in dance and

drama/thestre, by various program characteristics: Academic year 1999-2000............

Percent of public elementary schools that sponsored various supplemental arts

education programs, by school characteristics: Academic year 1998-99 ......................

Percent of public elementary schools that used various funding sources for

supplemental arts education programs: Academic year 1998-99...........cccccvveivreneenen.

Percent of public elementary schools in which arts education was included in the
mission statement or school improvement plan, or that were engaged in some
reform initiative involving the arts, by school characteristics: Academic year

1999-2000 .......ccuiiiiiieiiiei

Percent of public elementary schools indicating that arts specialists have input in
selected management issues related to arts instruction, by school characteristics:

Academic year 1999-2000..........ccceieirieieerriiierieseeeesre e e ste s eeeste e na e sre e sreeaeareeneenns

Percent of public elementary schools indicating various ways that arts programs

and instruction are assessed, and the presence of adistrict-level arts coordinator, by
school characteristics: Academic year 1999-2000..........cccceeverereeiesesieese e e e

Percent of public elementary school principals indicating the extent to which they
believe individuals at the school and parents consider the arts an essential part of a

high-quality education, by school characteristics: Academic year 1999-2000..............

Percent of public secondary schools offering instruction in various arts subjects, by
school characteristics: Academic year 1999-2000.........ccccceeeerrreereneeeene e eee e eeeeas

Page

19

20

21

22

26

29

30

32

33

34

36

39



Table

21

22

23

24

25

26

27

28

29

30

31

Table of Contents (continued)

List of Text Tables

Percentage distribution of public secondary schools offering music instruction,
according to the number of different music courses taught, by school
characteristics: Academic year 1998-99 ..........ccocoeviiieie s

Percent of public secondary schools offering music instruction and reporting two or
more full-time teachers on staff who taught music courses, by school
characteristics: Academic year 1998-99 ..........ccccoeiiiieiie s

Percentage distribution of public secondary schools offering music instruction,
according to the space used for teaching the subject, by school characteristics:
Academic year 19992000 ..........cccceiieieerriiieiieseeseeste e este e e e ste e sre e sae e aeare e

Percent of public secondary schools offering music instruction and receiving funds
from non-district sources to fund the music program, by school characteristics:
Academic year 19992000 ..........cceeerieeeriereenesieeeeseeseenee e e esse e neesreeeeseesreeaesreeneenes

Percentage distribution of public secondary schools offering visual arts instruction,
according to the number of different visual arts courses taught, by school
characteristics: Academic year 1998—99 .........cccoooiiiiirreieee e

Percent of public secondary schools offering visual arts instruction and reporting
two or more full-time teachers on staff who taught visual arts courses, by school
characteristics: Academic year 1998-99 ..........ccocoeiiiieie s

Percentage distribution of public secondary schools offering visual arts instruction,
according to the space used for teaching the subject, by school characteristics:
Academic year 1999-2000..........cceeeirieieeriiiieieeseeeese e ste e ereeste e sre e sae e ae e eneenns

Percent and percentage distribution of public secondary schools offering dance and
drama/theatre instruction, by various program characteristics. Academic year

1999-2000

Percent of public secondary schools that sponsored various supplemental arts
education programs, by school characteristics: Academic year 1998-99 ......................

Percent of public secondary schools that used various funding sources for
supplemental arts education programs: Academic year 1998-99...........cccccvevevvvenieenen.

Percent of public secondary schools in which arts education was included in the
mission statement or school improvement plan, or that were engaged in some
reform initiative involving the arts, by school characteristics. Academic year

1999-2000

Xi

Page

40

42

43

45

47

49

50

53

56

57

58



Table

32

33

35

36

37

38

39

40

41

42

Table of Contents (continued)

List of Text Tables

Percent of public secondary schools indicating that arts specialists have input in
selected management issues related to arts instruction, by school characteristics:

Academic year 19992000 ..........cccceiieieertiiierieseeiese e e ste s e ste et sre e sreeaesre e

Percent of public secondary schools indicating various ways that arts programs and
instruction are assessed, and the presence of adistrict-level arts coordinator, by

school characteristics: Academic year 1999-2000.........ccccceeveerereeiesesieerese e e

Percent of public secondary school principalsindicating the extent to which they
believe individuals at the school and parents consider the arts an essential part of a

high-quality education, by school characteristics: Academic year 1999-2000..............

Number and percent of music specialists, visual arts specidists, and classroom
teachersin public elementary schools, by teaching status: Academic year 1999—

2200 TP

Percentage distribution of public elementary school music speciaists, visual arts
specialists, and classroom teachers indicating their number of years of teaching

experience, both overall and in-field: Academic year 1999-2000..........ccccovvverrrereenen.

Percentage distribution of public elementary school music speciaists, visual arts
specialists, and classroom teachers indicating the number of yearsthey planto

continue teaching: Academic year 1999-2000...........ccceevierieereseeieseceese s eee e

Percent of public elementary school music specialists, visual arts specialists, and

classroom teachers, by degrees held: Academic year 1999-2000..........cccccvrveereerereenen.

Percent of public elementary school music and visual arts specialists with a degree
in-field and who majored in various fields of study for abachelor’'s or master’s

degree: Academic year 1999-2000 .........cccoeeverieeerieiieie e see e e

Percent of public elementary school music specialists, visual arts specialists, and
classroom teachers, by the types of teaching certificates held: Academic year

1999-2000 .......ccuiieiiiiii

Percent of public elementary school music specialists, visual arts specialists, and
classroom teachers indicating the number of hours spent in various professional
development activitiesin the last 12 months, by content area: Academic year

19992000 ......ccceeeueerrerreeresre et e r e re e r e nenreenne

Percentage distribution of public elementary school music and visua arts
specialists, by the number of schools at which they teach: Academic year 1999—

2000 ...ttt r e R R Rt R e R e e R nre e n e R e e renneenn

Xii

Page

59

60

61

64

65

65

66

67

68

71

74



Table

43

45

46

47

48

49

50

51

52

53

Table of Contents (continued)

List of Text Tables

Means for various indicators of teaching load for public elementary school music

and visual arts specialists: Academic year 1999-2000..........cccoovreereneeieeneneeeesee e

Percentage distribution of public elementary school music and visua arts
specialists indicating how adequate are various aspects of their schools' arts

programs in support of their instruction: Academic year 1999-2000..........cccccevvrveennens

Percentage distribution of public elementary school music and visua arts
specialists reporting frequency of participation in various collaborative activities

related to arts instruction within the last 12 months: Academic year 1999-2000..........

Percentage distribution of public elementary school music specialists, visual arts
speciaists, and classroom teachers reporting frequency of participation in various
collaborative activities related to teaching within the last 12 months: Academic

YA 1999-2000 .....c.eiiueeeeireieesie e e

Percentage distribution of public elementary school music and visua arts
specialists indicating the degree to which they agree with various statements about
how instruction in music and visua artsisviewed at their schools: Academic year

1999-2000 .......ccuiiriiiriiii

Percent of public elementary school music specialists, visual arts specialists, and
classroom teachers reporting various characteristics of the arts curriculum that is

taught at their schools: Academic year 1999-2000.........ccccceevereiieieseneese e

Percentage distribution of public elementary school classroom teachers, according
to the extent to which they included the artsin their instruction, by type of activity:

Academic year 19992000 ..........cceoerieieriereereeeeeeseeseenee e e esse e neesreeeeseesreeaeereeneenes

Percentage distribution of public elementary school music specialists reporting the
degree to which they emphasize various goals or objectives of student learning:

Academic year 19992000 ..........cceoerierieriereenieeeeeeseeseenee e eeesee e neesreeeeseesreeneareeneenes

Percentage distribution of public elementary school visual arts specialists reporting
the degree to which they emphasize various goals or objectives of student learning:

Academic year 19992000 ..........cceeereereereeieereeeeeeeseeeee e e eeesee e neesre e e seesreeaeaneeneenes

Percentage distribution of public elementary school music specialists, visual arts
specialists, and classroom teachers reporting the extent to which they use various

types of assessmentsin their artsinstruction: Academic year 1999-2000.....................

Percentage distribution of public elementary music specialists reporting the extent
to which they participate in various activities related to music outside of their

regular school duties, by type of activity: Academic year 1999-2000..........c.ccccevrveenene

Xiii

Page

74

76

7

78

79

80

81

82

83

85



Table

55

Figure

Table of Contents (continued)

List of Text Tables

Percentage distribution of public elementary visual arts specialists reporting the
extent to which they participate in activities related to visual arts outside of school

duties, by type of activity: Academic year 19992000 ..........cccceeeevereeeeseseereeseseenens

Percentage distribution of public elementary classroom teachers reporting the
extent to which they participate in activities related to the arts outside of school

duties, by type of activity: Academic year 1999-2000 .........cccccvveevereeieeseseeeese e

List of Text Figures

Percent of public elementary schools offering instruction designated specifically

for music, visua arts, dance, and drama/theatre: Academic year 1999-2000................

Percentage distribution of public e ementary schools offering music instruction,
according to the portion of the school year that atypical student received

instruction: Academic year 1999—2000 .........ccccureerirrereerereereesesee e e eree e see e seeeeens

Percentage distribution of public elementary schools with awritten curriculum
guide in music, according to whether the guide was aligned with the state’s

standards or the National Standards for Arts Education: Academic year 1999-2000....

Percentage distribution of public elementary schools with awritten curriculum
guide in music, according to whether the guide was created or updated in the last 5

years. Academic year 1999-2000.........ccccceieeieieriieseseeie e este e sre e

Percent of public elementary schools offering music instruction, according to
whether the school receives funds from non-district sources, and the percent of the
designated music budget that comes from these sources: Academic year 1999—

12200 PP PR R

Percentage distribution of public e ementary schools offering visual arts
instruction, according to the portion of the school year that atypical student

received instruction: Academic year 1999-2000...........cccroereererreeernneereesesee e seeeeens

Percentage distribution of public e ementary schools with awritten curriculum
guidein visual arts, according to whether the guide was aligned with the state's

standards or the National Standards for Arts Education: Academic year 1999-2000....

Percentage distribution of public elementary schools with awritten curriculum
guidein visual arts, according to whether the curriculum guide was created or

updated in the last 5 years: Academic year 1999-2000...........cccoevreevereereseeieeseseenns

Xiv

Page

14

14

16

18

23

23



Figure

10

11

12

13

14

15

16

17

18

19

Table of Contents (continued)
List of Text Figures
Percent of public elementary schools offering visua arts instruction, according to

whether the school receives funds from non-district sources, and the percent of the
designated visual arts budget that comes from these sources. Academic year 1999—

2000 ...t

Percent of public elementary schools indicating various methods of incorporating
dance or creative movement into other curriculum areas: Academic year 1999—

2000 ...ttt e R R Rt R e R r e R e e neane e e r e ns

Percent of public elementary schools indicating various methods of incorporating

drama/theatre into other curriculum areas. Academic year 1999-2000...........cccceeueeee.

Percent of public secondary schools offering music, visua arts, dance, and

drama/theatre instruction: Academic year 1999-2000........c.ccccovveeveneeieereseeee e

Percentage distribution of public secondary schools offering music instruction,
according to the numbers of full-time and part-time teachers who taught coursesin

the subject: Academic year 1998—99..........ccooiiiiiere e e e

Percentage distribution of public secondary schools with awritten curriculum
guide in music, according to whether the guide was aligned with the state’s

standards or the National Standards for Arts Education: Academic year 1999-2000....

Percentage distribution of public secondary schools with awritten curriculum
guide in music, according to whether the guide was created or updated in the last 5

years. AcademicC year 1999-2000.........cccccererrrreriereeeeseeseeeeenee e nee e eeeseesree e e eneenes

Percentage distribution of public secondary schools offering music instruction and
receiving funds from non-district sources, by the percent of the designated music

budget that came from these sources: Academic year 1999-2000.........cccccevvevverrieeennn.

Percentage distribution of public secondary schools offering visual arts instruction,
according to the numbers of full-time and part-time teachers who taught coursesin

the subject: Academic year 1998-99..........ccccovieiieie s

Percentage distribution of public secondary schools with awritten curriculum
guidein visual arts, according to whether the guide was aigned with the state's

standards or the National Standards for Arts Education: Academic year 1999-2000....

Percentage distribution of public secondary schools with awritten curriculum
guidein visual arts, according to whether the guide was created or updated in the

last 5 years: Academic year 19992000 ........ccccuiieieriereerrseeeeseseesee e enee e seeseeseeeneens

XV

Page

24

25

27

38

41

46

51

51



Table of Contents (continued)

List of Text Figures
Figure Page

20  Percentage distribution of public secondary schools offering visual arts instruction
and receiving funds from non-district sources, by the percent of the designated
music budget that comes form these sources: Academic year 1999-2000..................... 52

21 Percent of public secondary schools reporting various ways that creative writing is
taught or included in the school curriculum: Academic year 1999-2000...................... 55

22 Percent of public elementary school music specialists, visua arts specialists, and
classroom teachers who participated in various professional development activities
focusing on artsinstruction in the last 12 months. Academic year 1999-2000 ............. 69

23 Percent of public elementary school music specialists, visua arts specialists, and
classroom teachers who participated in various professional development activities
designed for teachersin the last 12 months: Academic year 1999-2000....................... 70

24 Percent of public elementary school music specialists, visua arts specialists, and
classroom teachers who participated in professional devel opment activities
focusing on artsinstruction in the last 12 months and indicated that the activity
improved their teaching to a moderate or great extent: Academic year 1999-2000 ...... 72

25  Percent of public elementary school music specialists, visual arts speciaists, and
classroom teachers who participated in professional development activities
designed for teachersin the last 12 months and indicating that the activity
improved their teaching to a moderate or great extent: Academic year 1999-2000 ...... 73

26  Mean number of hoursteachers have designated as planning or preparation time

when students are in attendance during atypical school week, by type of teacher:
Academic year 19992000 ..........ccurrererrererreresreresseseseseeseseesessesessesesseesseestesesseeeseseesenens 75

XVi



1. INTRODUCTION

During the last decade, arts instruction has
received increasing attention as an important
aspect of education. The Improving Americas
Schools Act of 1994 (U.S. Public Law 103-382),
and the release of the voluntary National
Standards for Arts Education (Consortium of
National Arts Education Association 1994),
demonstrated this increase in attention. By 1998,
there were no national data sources that
specifically addressed the condition of arts
education in the nation’s public schools. To fill
this data gap, the National Endowment for the
Arts, the Office of Educationa Research and
Improvement (OERI), and the Office of Reform
Assistance and Dissemination (ORAD) of OERI
regquested that surveys be conducted under the Fast
Response Survey System (FRSS) of the National
Center for Education Statistics (NCES) of the U.S.
Department of Education.

The purpose of this report is to provide a national
profile of the status of arts education in the
nation’s regular® public schools during the 1999
2000 school year. Specificaly, this report presents
information on the characteristics of public
elementary and secondary school arts education
programs, including data on the availability of
instruction in the arts, saffing, funding,
supplemental programs and activities, and
administrative support of arts education. This
report is based on data collected from elementary
and secondary school principas and from
elementary school arts specialists and classroom
teachers during the 1999-2000 school year.

The study was a follow up to a survey conducted
in 1994 by NCES that was also requested by the
National Endowment for the Arts and by the
National Institute on Student Achievement,
Curriculum, and Assessment of the U.S.
Department of Education (Carey et al. 1995). That
survey provided national data concerning public
schools' approaches to arts education and covered
topics such as the availability of music, visual arts,

2 Regular school is defined as a public elementary/secondary school
that does not focus primarily on vocational, special, or aternative
education.

dance, and dramaltheatre instruction in the
nation’s public elementary and secondary schools;
time devoted to instruction; space for arts
instruction; staffing; professional development;
and school support of arts programs. Results of
the study were embraced by the arts education
community as the single source of national data on
this topic, since at that time there were no up-to-
date, national data documenting the condition of
arts education in the United States.

The findings from that survey provided baseline
information on the extent to which public schools
were including the arts as core subjects in their
curricula. To summarize, the 1994 arts education
survey found that 97 percent of public e ementary
schools offered instruction in music, 85 percent
offered instruction in visua arts, 43 percent
offered instruction in dance, and 8 percent offered
instruction in drama/theatre. At the secondary
school level, the magjority of schools offered
separate instruction in music (94 percent) and
visual arts (89 percent). About half of secondary
schools offered separate  instruction in
dramal/theatre (54 percent), and 13 percent of
schools offered classesin dance.

The 1994 study also found that 70 percent of
public elementary schools that offered music
reported that the subject was taught only by
certified music specialists; 22 percent indicated
that both specialists and classroom teachers
provided instruction; and at 8 percent of schools
instruction was provided only by classroom
teachers. At the secondary level, in schools that
offered separate instruction in arts subjects, an
average of 4.5 courses were taught in music, 5
were taught in visua arts, and 2 courses on
average were provided in both dance and
dramaltheatre.  Most public elementary and
secondary schools that offered separate instruction
in arts subjects had curriculum guidelines provided
by their school districts. About one-third of
schools at both instructional levels had district-
level arts coordinators or curriculum speciaists on
staff. Also, about one-third of public elementary
and secondary schools had artists-in-residence



during the past 5 years. (See Carey et a. 1995 for
further findings from the 1994 study.)

Subsequent to the 1994 FRSS arts education
survey, publication of the NAEP (Nationa
Assessment of Educational Progress) 1997 Arts
Report Card (Persky, Sandene, and Askew 1998)
underscored the increased attention arts education
was receiving at the nationa level. As stated in
the NAEP Arts Report Card, “The last severa
years have seen a growing resolve among
educators and policymakers to assure the place of
a solid arts education in the nation's schools’
(Persky, Sandene, and Askew 1998, 2).

The 1999-2000 arts education survey provides
some indication of the extent to which arts
education has established its “solid place” in the
nation’s elementary and secondary public schools.
In addition, the current study presents a more
complete picture of arts education a the
elementary level than the 1994 study by providing
the first national data on the educational
backgrounds, professional development activities,
and teaching loads of music and visua arts
teachers, as well as on the curricula, instructional
practices, and work  environments that
characterized elementary school arts education in
1999-2000.

Arts Education: Perspectivesand
Approachesin U.S. Public Schools

The argument for including arts education as a
basic component in the core curriculum of public
schools has taken one of two perspectives
(Cortines 1999). The case for the arts is based on
either (1) the intrinsic value of the arts, or (2) the
value of the consequences of arts education. The
first position asserts that arts education is
important because of the intrinsic value of learning
about and experiencing the arts themselves, since
the arts reflect what it is to be human and are
fundamental to an understanding of ourselves and
others. The second position establishes the value
of the consequences of arts instruction, in
particular the contribution learning in the arts
makes to the development of many cognitive,
affective, and creative skills. More specificaly,
educators have made the case that students
demonstrate higher levels of academic achieve-

ment in non-arts areas or other success in school
through their engagement with the arts (Catteral,
Chapleau, and Iwanaga 1999).

A review of the literature on the value of arts
instruction, or its impact on learning or cognitive
development, uncovers numerous articles and
research summaries leading to the conclusion that
there is no one answer to the question “Why teach
the arts?’ (Eisner 1997). Just as notions about
why it is important to teach the arts differ, so do
conceptions about what constitutes arts education.
For this study, the view of arts instruction
encompasses the study of visua arts, music,
dance, and drama/theatre. In addition, arts
instruction includes not only teaching students
about the tools and processes used to produce
works of art but also educating them about how
the arts relate to history and cultures, and
connections among arts subjects and other
academic disciplines.

Another recurring, and sometimes controversial,
question that characterizes current thinking on arts
education is who should teach the arts? In the
most traditional approach to arts education, visual
arts and music are taught by specialists who have
the knowledge, skills, and professional experience
to teach the subjects in the most compelling and
authentic fashion. With the push toward a more
integrated, cross-discipline curriculum, some
schools provide arts instruction as a collaboration
between classroom teachers and arts specialists.
In this approach, classroom teachers need to have
some background or training in arts instruction,
and the role of the arts specidists includes
providing resources for teachers in curriculum and
staff development (Wilson 1997). At the other
extreme are schools where there are no arts
specialists on staff, either to teach students directly
or to act as resources to classroom teachers who
provide the artsinstruction that is offered.

Given the various configurations that schools can
adopt in providing instruction in the arts, the
survey instruments used in this study were
designed to be inclusive of several approaches. In
this way, the maximum amount of information
could be collected, without any philosophical bias
as to the optimum strategy for teaching students
about the arts.



Study M ethodology

The surveys of public elementary and secondary
school arts education were conducted during fall
1999 (see appendix C for survey questionnaires).
Respondents to the survey were sampled
elementary and secondary school principals. At
the same time, the elementary school principals
were asked to provide lists of their music and
visual arts speciaists and regular (self-contained)
classroom teachers for the sampling for a teacher
survey. From each list of teachers submitted, one
classroom teacher and one of each type of arts
specialist were sampled, depending on whether the
school had music and visua arts specialists on
staff. The teacher surveys were conducted during
spring 2000.

The 1994 surveys of arts education in public
elementary and secondary schools provided
baseline information on the extent to which public
schools were including the arts as core subjects in
their curricula. However, national data addressing
the ways that arts instruction is delivered, and the
gualifications of the teachers who provide the
instruction, were dtill lacking.  The positive
response from the arts education community to the
school-level data contained in the 1994 report
increased the conviction on the part of the data
regquesters that teacher-level data were essential in
order to present a more complete picture of the
ways that students experience the arts in public
schools.  Therefore, NCES, ORAD, and the
National Endowment for the Arts supported a
teacher component in the 1999-2000 data
collection to begin to fill this gap.

Providing the most complete picture would require
surveying teachers at both the elementary and
secondary school levels, but surveys of that
magnitude were beyond the scope of the Fast
Response Survey System. It was necessary to
limit the teacher survey to either elementary or
secondary school teachers. Data collection at the
secondary level would be constrained by the fact
that arts instruction is provided primarily through
elective courses and is often taught by multiple
specialists in each of the four arts subjects (Carey
et a. 1995). In contrast, at the elementary level,
arts instruction is usualy limited to music and
visual arts and is part of a standard curriculum in
which all students participate. Therefore, given
the resources available through the Fast Response

Survey System, it was decided to focus on arts
instruction in public elementary schools. Further,
for the elementary teacher-level surveys, only
music specialists, visual arts specidists, and
classroom teachers were sampled. The number of
schools employing dance and dramaltheatre
teachers is small, and so it was not possible to
select adequate samples based on the list
collection from the schools (see appendix A for
details on thelist collection).

The school-level results presented in this report
were based on questionnaire data from 640 regular
public elementary school principals and 686
regular public secondary school principals (or their
designated respondents) (see appendix A, tables
A-1 and A-2).®> The elementary school teacher
findings are based on data collected from 453
music speciaists, 331 visua arts speciaists, and
497 regular classroom teachers (see appendix A,
tables A-3 through A-5).

Many of the questionnaire items on the school
surveys were similar, but not identical, to the 1994
FRSS surveys. Some items were revised or
replaced because the results from the 1994 surveys
indicated that the items may have been
misinterpreted by respondents or had not produced
useful information (see appendix C for
questionnaires). In addition, the arts community
(who participated in the development of the
guestionnaires) was interested in obtaining
additional detail on various questions, such as who
taught the arts and what types of space were
available for ingtruction. Finaly, an effort was
made to revise items to be consistent with the
1997 National Assessment of Educationa
Progress. Given the differences in questions in
both form and content, it was decided not to
compare across survey years in this report. See
appendix A for alist of questions that were indeed
comparable  across  survey  years,  with
corresponding findings.

The teacher surveys contained questions about
teachers educational backgrounds  and
professional development, their teaching loads,
and the extent to which they collaborate with other
teachers or participate in various school

3 Only regular public schools in the 50 states and the District of
Columbia were included in the sample (see appendix A for
additional details).



committees. Some of these questionnaire items
were adapted from the 1998 NCES survey on
teacher quality (Lewis et a. 1999). The surveys
designed for music and visual arts specialists each
contained two unique sets of questions that
address the ways that schools support arts
programs, such as the facilities and resources
available to teachers, and the goals and objectives
of student learning in either music or visua arts.

The school characteristics used as anaysis
variables for reporting data from the school
surveys were school enrollment size, locale
(central city, wurban fringe, town, rural),
region, percent minority enrollment, and percent
of students eligible for free or reduced-price
school lunch (which indicates the concentration of
poverty in the school). These variables are
defined in appendix A. Some of the school
characteristics used for independent analyses may
be related to each other. For example, poverty
concentration and minority enrollment are related,
as schools with a high minority enrollment also
tend to have a high concentration of poverty.
Because of the relatively small samples used in
this study, it is difficult to separate the
independent effects of these variables. The
existence of such effects, however, should be
considered in the interpretation of the data
presented in this report.

The data from the teacher surveys are generaly
presented for the overall samples of teachers, and
are not broken down by specific school or teacher
characteristics. The survey samples of arts
specialists and classroom teachers were relatively
small (453 music specidlists, 331 visua arts
specialists, and 497 regular classroom teachers).
Thus, small cell sizes and resulting high standard
errors might not in many cases support
comparisons across subgroups of selected
independent variables.

The responses to the school questionnaires were
weighted to produce national estimates that
represent all regular public elementary and
secondary schools in the United States; those for
the teacher surveys were weighted to produce
national estimates that represent all regular
eementary school classroom teachers, music
specidists, and visual arts speciadists.  All
comparative statements in this report have been
tested for dtatistical significance using t-tests
adjusted for multiple comparisons using the
Bonferroni adjustment and are significant at the
0.05 level; however, not al significant
comparisons are cited in the report. Appendix A
provides a more detailed discussion of the survey
samples and methodology.

Organization of ThisReport

The chapters that follow present survey results
describing the status of arts education in
America’s public schools during the 19992000
school year. Specifically, chapter 2 presents
infformation on the characteristics of public
elementary school arts education programs.
Chapter 3 presents similar findings for public
secondary school arts education programs.
Chapter 4 reports on the results of the teacher
surveys, comparing findings from arts specialists
and classroom teachers.  The fina chapter
summarizes the findings of this study and draws
some overall conclusions. A description of the
study methodology (appendix A) and tables of
standard errors for all data presented in this report
(appendix B) are included as technical appendices.
The questionnaires for this study and the arts
survey conducted in 1994 are included in appendix
C.



2. ARTSEDUCATIONIN
PUBLIC ELEMENTARY SCHOOLS

Highlights

In 1999-2000, music instruction and visua arts instruction were available in most of the nation’s
public elementary schools (94 and 87 percent, respectively). Dance and dramaltheatre were
available in less than one-third of elementary schools (20 and 19 percent, respectively).

Overdl, 72 percent of elementary schools that offered music instruction and 55 percent of
elementary schools that offered visua arts instruction employed full-time specialists to teach these
subjects. Full-time specialists in dance were employed by 24 percent of elementary schools that
offered this subject, and full-time specialists in dramaltheatre were employed by 16 percent of
elementary schoolsthat offered it.

Sixty-seven percent of elementary schools that offered music had dedicated rooms with specia
equipment for instruction in this subject. Of the schools that offered visual arts, 56 percent had
dedicated rooms with specia equipment for visual arts. Fourteen percent of elementary schools that
offered dance had dedicated rooms with specia equipment for dance instruction, and 13 percent of
schools with drama/theatre had dedicated rooms with specia equipment for this subject.

Seventy-seven percent of regular public elementary schools sponsored field trips to arts
performances during the 1998-99 school year, and 65 percent sponsored field tripsto art galleries or
museums. Thirty-eight percent sponsored visiting artists, 22 percent sponsored artists-in-residence,
and 51 percent of public elementary schools sponsored after-school activities in the arts during the

1998-99 school year.

Availability and Characteristics of
Arts Education Programsin Public
Elementary Schools

The elementary school survey addressed a variety
of topics regarding characteristics of arts education
programs in public elementary schools during the
19992000 school year. One purpose of the
elementary school survey was to determine the
extent to which students received instruction
dedicated specifically to the arts during the regular
school day. In order to capture how elementary
schools provided this instruction, principals were
asked a series of questions concerning music,
visual arts, dance, and dramaltheatre. The first
guestion addressed whether, and how often, a
typical student received instruction in each arts
subject during the regular school day. To
determine the amount of instruction received in
each subject, principas were asked (1) the
approximate number of minutes students spent in a
typical class or period of instruction, and

(2) whether instruction was provided throughout
the school year, for some portion of the year, or in
some other timeframe.

Principals were asked to indicate the position of
the person(s) who teach(es) each subject,
including certified (credentialed) specialists,
classroom teachers, artists-in-residence, other
faculty, and volunteers. In addition, they were
asked to indicate the kind of space used for
teaching each subject, ranging from a dedicated
room with specia equipment to teachers regular
classrooms. Principals were also asked whether
their districts had a written curriculum guide in the
subject and whether the guide was aligned with
their states' standards or the National Standards
for Arts Education.” Finally, in order to gather

4 The National Standards for Arts Education, published in 1994 by the
Consortium of National Arts Education Associations, identify what
students should know and be able to do in kindergarten through
grade 12 in dance, music, theatre, and visua arts. Many states have
also adopted their own arts standards that are often modeled after
the National Standards.



some basic information about support for each
subject, principals were asked whether their
schools typically received monies from any
outside sources (that is, non-district funding) to
supplement the arts education program budget,
and to indicate thepercentage of the budget
designated for each subject that came from these
funds.

The elementary school survey also contained a
series of questions that alowed principals to
describe in more general terms their educational
programs in dance and drama/theatre, since most
elementary schools do not typically offer separate
programs of instruction in these subjects (Carey et
a. 1995). Thus, these questions were included to

determine whether students experienced these arts
subjects within the context of instruction in other
subject areas, such as physical education (for
dance) or language arts (for drama/theatre).

Availability of Arts Education Programs

Music was amost universally available in the
nation's regular public elementary schools in
1999-2000, with 94 percent of al schools
reporting that they offered music® as specific
instruction during the regular school day in 1999—
2000 (figure 1 and table 1). Visua artsinstruction
was also available in most of the nation’s regular
public  elementary  schools (87 percent).

Figure 1.—Per cent of public elementary schools offering instruction designated specifically for
music, visual arts, dance, and drama/theatre: Academic year 19992000
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SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.

® Music instruction could include general music, as well as more
specialized types of music instruction, such as chorus, band, and
strings/orchestra.



Compared with music and visual arts, dance and
dramal/theatre were less commonly taught in
elementary schools (20 percent for dance, and
19 percent for drama/theatre).

These findings present a picture of the availability
of arts instruction in the nation’s regular public

dementary schools. The following sections
provide details on a variety of characteristics of
instructional programsin music, visua arts, dance,
and dramaltheatre, including the quantity of
instruction, teacher status, types of space used, the
presence of written curriculum guides, and outside
sources of funding.

Table 1.—Percent of public elementary schools offering instruction in various arts subj ects,
by school characteristics:. Academic year 19992000

School characteristic Music Visual arts Dance Dramaltheatre
All public elementary schoals...........cceoevvieccninene 94 87 20 19
School enrollment size
Lessthan 300..........cccveeeereeeeeesrerseseeeeee 95 88 21 18
300 to 599 94 86 17 15
94 86 25 29
96 85 23 22
94 89 19 19
97 83 15 15
92 86 20 19
94 95 16 11
95 81 19 19
96 91 14 11
93 81 29 32
Percent minority enrollment
5 PErCENt OF [€SS.....veieeeieiecceee e 95 92 17 15
6 to 20 percent 97 89 18 18
21 t0 50 PEICENE....vvverererererere s nerenas 94 86 17 18
More than 50 percent.........cocoeeerrreeennesreenenenees 91 81 27 27
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent........c.coveeerrreeeeneneereeeneees 97 94 20 20
3510 49 PEICENE.....vveerrrererrererere e 98 74 17 16
50 to 74 percent.... 94 89 25 21
75 PEICENt OF MOTE.....vieiieieerereeiereeeitsr s snenenas 88 79 20 20

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.




Characteristics of Music I nstruction

Time devoted to instruction. Among the
94 percent of regular public elementary schools
that offered music instruction, students in
6 percent of schools had music classes every day
in 1999-2000 (table 2). Students had music three

or four times aweek in 14 percent of schools, and
in 73 percent of schools students attended music
classes once or twice a week. Students in
7 percent of schools had music classes less than
once a week. Class periods for music instruction
lasted on average 38 minutes.

Table 2.—Percentage distribution of public elementary schools offering music instruction
indicating how frequently a typical student received instruction designated specifically
for music, and average number of minutes per class period, by school characteristics:

Academic year 1999-2000

Frequency of instruction
Average number
School characteristic 3t04 1to?2 Less than once of minutes per
Bvery day times aweek times aweek aweek class period
All public elementary schoals................. 6 14 73 7 38
School enrollment size
Lessthan 300........cccoereereninenieenieenins 10 15 68 7 35
300t0 599......... 5 14 76 37
600 or more 4 10 75 12 41
Locae
3 12 77 8 39
5 12 76 7 37
13 17 61 9 37
8 16 72 5 37
3 10 82 5 39
4 12 75 9 40
6 16 76 2 35
9 15 64 12 37
Percent minority enrollment
5 percent Or 1€SS.......c.evverervereernericiens 6 14 74 5 37
6 to 20 percent 5 16 73 6 37
PAR(RSI0N o'= (v1= o) SR 9 12 72 8 38
More than 50 percent..........coceeeevrerenene 4 12 74 10 39
Percent of students eligible for free or
reduced-price lunch
Lessthan 35 percent..........ccceeveeenieennnne 3 17 73 6 38
351049 PErCENt.....ccvrereeeeeeeeererennas 9 12 75 5 35
50 to 74 percent.... 7 16 69 8 37
75 percent or MON€.......ccveiveieenieriarereennes 8 8 73 11 39

NOTE: Percentages are based on the 94 percent of public elementary schools that reported instruction in music during the regular school day in

fall 1999. Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.




Most eementary schools offering music
(93 percent) reported that students participated in
music instruction throughout the entire school year
(figure 2). To calculate the total amount of music
instruction that typical elementary school students
received in a school year, a “dosage” variable was
created.® On average, in schools where music was
offered, elementary school students received
46 hours of music instruction during the course of

a school year (table3). Fourteen percent of the
eementary schools that offered music provided
students with 25 hours or less of music instruction
during the school year, and 43 percent provided
students with 26 to 40 hours. Twenty-one percent
provided between 41 and 50 hours, and 22 percent
provided students with more than 50 hours of
music instruction over the course of a school year.

Figure 2—Per centage distribution of public elementary schools offering music instruction,
accor ding to the portion of the school year that a typical student received instruction:

Academic year 1999-2000

2% 1%
4% 1%

B Entire school year

UHalf the year

B One-quarter of the year

O | ess than one-quarter of the year
B Other

NOTE: Percentages are based on the 94 percent of public elementary schools that reported instruction in music during the regular school day in

fall 1999. Percentages do not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.

% Dosage of ingtruction is the number of days per week music was
offered, multiplied by the approximate number of weeks it was
offered during the school year, multiplied by the number of minutes
atypical class period lasted. Number of weeks of instruction was
based on the assumption that a typical school year encompasses 40
weeks. For the purposes of this analysis, minutes were converted
into hours.



Table 3.—Percentage distribution of public elementary schools offering music instruction,
according to the total number of hoursthat atypical student received instruction
during the school year, and average hours per school year, by school characteristics:

Academic year 1999-2000

Percent of schools with
School characteristic Average hours
25 hours 2610 40 411050 More than 50 per year
or less per year hours per year hours per year hours per year
All public elementary schoals............... 14 43 21 22 46
School enrollment size
Lessthan 300........cccoerrereeieneereeneeeens 15 39 18 27 45
300t0 599......cocimrrrrrereeeeennes 11 49 19 21 46
19 34 29 18 45
19 39 25 17 44
12 50 19 19 43
15 35 18 33 50
11 41 22 27 48
8 56 23 13 43
13 45 22 20 47
13 46 17 25 45
20 30 24 26 47
Percent minority enrollment
5 percent Or 1€SS.......cevververecniririciens 13 45 19 23 45
6 to 20 percent...... 9 49 19 24 46
21 to 50 percent 13 46 19 21 46
More than 50 percent.........c.ccceveerereneee 20 33 29 18 46
Percent of students eligible for free or
reduced-price lunch
Lessthan 35 percent..........ccceeeereeneeennee 13 43 20 25 45
351049 PErcent......cocovrereeeeceeeerenenenas 10 51 17 22 46
50 t0 74 PErCeNt......ovevvrereeceierererenenas 16 42 20 22 46
75 percent or MON€.......ccvevenvenerianenees 18 35 29 17 46

NOTE: Percentages are based on the 94 percent of public elementary schools that reported instruction in music during the regular school day in
fall 1999. Tota hours were based on the multiplication of the number of days per week music was offered, by the approximate number of weeks
it was offered during the school year, by the number of minutes atypical class period lasted. Number of weeks of instruction was based on the
assumption that atypical school year encompasses 40 weeks. Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.

Music teachers. According to most leadersin the
arts education community, the best quaified
people to teach the arts are specialists who possess
expertise that can enhance student knowledge,
understanding, and skills in art appreciation and
art making (Wilson 1997). Principals were asked
whether those responsible for music instruction at
their schools fell into any of the following
categories. full-time certified specialists, part-time
certified specialists, regular classroom teachers,
artists-in-residence, other faculty members, or
volunteers. Overall, public elementary schools
that offered music were most likely to employ
full-time certified specialists to teach the

10

subject (72 percent)  (table 4).’ Part-time
specialists taught music at 20 percent of schools.
Smaller percentages relied on either classroom
teachers (11 percent), artists-in-residence
(3 percent), or other faculty or volunteers
(4 percent) to teach music.

Schools varied with respect to the individuas
responsible for music instruction. Large and
moderate-size schools were more likely than small
schools to employ full-time music specialists (80

7 Percentages in table 4 sum to more than 100 because respondents
could select more than one category. The same holds true for
similar findings pertaining to staffing that follow in this chapter
(including tables 10 and 13).



and 76 percent versus 57 percent). Schools in the
West were less likely to employ full-time music
specialists compared with schools in the Northeast
and Central regions of the country (56 percent
versus 80 and 85 percent). Conversely, schoolsin
the West were more likely than schools in other
regions to employ classroom teachers to teach
music (26 percent versus 2 to 7 percent), and were
more likely than schools in the Northeast region to
employ other faculty or volunteers (8 percent

versus 1 percent). Schools with 6 to 20 percent
minority enrollment were more likely than those
with more than 50 percent minority enrollment to
have full-time specialists in music (80 percent
versus 63 percent). Yet schools with the lowest
minority enrollment (5 percent or less) were no
more likely than other schools to have full-time
music specialists on staff (71 percent versus 63 to
80 percent).

Table 4.—Percent of public elementary schools offering music instruction, according to the position
of the per son(s) who provided theinstruction, by school characteristics: Academic year

19992000
Full-time Part-time L
School characteristic certified music | certified music Classroom Artist-in- Other faculty
o S teacher residence or volunteers*
specialist specialist
All public elementary schools...........ccccoeerenenerenne. 72 20 11 3 4
School enrollment size
Lessthan 300..........ccceeererererererereressseseseeeenes 57 28 13 1 6
76 19 8 3 3
80 13 13 4 6
68 23 10 4 5
78 16 12 3 4
75 15 9 1 5
65 24 10 2 5
80 25 3 2 1
70 21 7 3 5
85 16 2 1 3
56 20 26 5 8
Percent minority enrollment
5 PErcent OF [€SS......cueirieieeeenreceeseee s 71 21 8 3 4
6 to 20 percent...... 80 19 11 4 2
21 to 50 percent.... . 74 19 11 2 1
More than 50 percent.........c.coeeerrreenneseecnneens 63 22 13 3 8
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 percent..........coeeveeenenenenieienie e 76 21 9 5 3
35 to 49 percent....... 76 15 11 3 6
50 to 74 percent.... . 63 19 15 1 6
75 PEICENt OF MOE....viueieireiiieiieie e 66 23 11 2 5

*This category combines responses to separate survey questions about whether music was taught by other faculty members and volunteers.

NOTE: Percentages are based on the 94 percent of public elementary schools that reported instruction in music during the regular school day in
fall 1999. Percentages sum to more than 100 because respondents could select more than one category.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Space for music instruction. Access to
appropriate instruments and equipment is
important to the delivery of many aspects of a
broad music curriculum. A dedicated space that is
consistently open for instruction and in which
materials are readily available facilitates a school’ s
music program. Overall, 67 percent of public
elementary schools that offered music reported
having a dedicated room with specia equipment
for teaching the subject (table5). Seven percent
reported a dedicated room with no specia
equipment; 10 percent  conducted  music
instruction in a gymnasium, auditorium, or
cafeteria; and 15percent did so in regular
classrooms only.

Whether a school had a dedicated room with
specia equipment for music instruction varied by
school characteristics. Specifically, schools with
more than 50 percent minority enrollment were
less likely than schools with 5 percent or less and
21 to 50 percent minority enrollments to have
a dedicated room with special equipment
(53 percent versus 71 and 72 percent). Schools
with the highest concentration of poverty
(75 percent or more) were less likely than those
with less than 35 percent and 50 to 74 percent
poverty concentrations to have a dedicated room
with special equipment for music instruction
(51 percent versus 70 percent).

Table 5.—Percentage distribution of public elementary schools offering music instruction,
accor ding to the space used for teaching the subject, by school characteristics:

Academic year 1999-2000

Dedicated Dedicated Gymnasium, Regular
School characteristic room(s), with room(s), no auditorium, or
) ) : ’ . classrooms only
special equipment | specia equipment cafeteria
All public elementary schoals..........cceceerireceninene 67 7 10 15
School enrollment size
Lessthan 300..........ccccveeeererereeerereseseeeees 55 9 13 22
300to 599......... 71 7 9 11
600 or more 71 5 8 16
Locae
64 10 10 15
68 3 10 16
66 5 9 20
67 10 9 12
62 8 10 17
68 10 8 12
74 7 6 13
63 5 14 19
Percent minority enrollment
5 PErCENt OF [€5S.....vviiiiiceirceese e 71 6 6 16
6 to 20 percent...... 70 6 8 16
21 to 50 percent 72 4 14 9
More than 50 percent.........cccoueerrreeennesreenenenees 53 12 12 21
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent........cooveeerrreeeenenereeseneees 70 6 7 15
35 to 49 percent 69 7 12 11
50 to 74 percent 70 3 9 16
75 PEICENt OF MOTE...c.viveieieerereeesree et sreneanas 51 15 14 19

NOTE: Percentages are based on the 94 percent of public elementary schools that reported instruction in music during the regular school day in
fall 1999. Row percentages may not sum to 100 because the “other” category was not included in this table due to the small number of cases

reported or due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Written curriculum guide for music. Of the
elementary schools that offered instruction in
music, 81 percent reported that their district had a
written curriculum guide in music that the teachers
were expected to follow (table 6). Schools in the
West were less likely than those in the Northeast
and Central regions to have a written curriculum
guide for music (70 percent versus 90 and
88 percent).  Schools with 50 percent or less

minority enrollment were more likely to have a
written curriculum guide for music than schools
with more than 50 percent minority enrollment (84
to 87 percent versus 71 percent). Also, schools
with the lowest concentration of poverty were
more likely than those with the two highest
concentrations of poverty to report written
curriculum guides for music (88 percent versus 75
and 73 percent).

Table 6.—Per cent of public elementary schools offering music instruction, according to the
availability of a district curriculum guidein music, by school characteristics:

Academic year 1999-2000

School characteristic

District curriculum guide in music

All public elementary SChOOIS...........ccereirerinere e

School enrollment size

LESSThan 300........ccuecuiiieiieieiie ettt ettt st b et sneere s

300t0 599.........
600 or more

Percent minority enrollment

5 PEICENT OF IS eeeeietetereseeeeeeeeeee b eeeeeeees bt

6 to 20 percent
21 to 50 percent

MoOre than 50 PEICENE.........ccv ettt

Percent of students eligible for free or reduced-price lunch
Less than 35 percent
35 to 49 percent
50 to 74 percent....
75 percent or more....

81

NOTE: Percentages are based on the 94 percent of public elementary schools that reported instruction in music during the regular school day in

fall 1999.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Of the schools with curriculum guides in music,
78 percent indicated that the curriculum guide was
aligned with their states' standards or the National
Standards for Arts Education (figure 3), although
18 percent of principalsindicated that they did not

know if it was or not. About three-quarters
(78 percent) indicated that the music curriculum
guide had been created or updated in the last 5
years, and 12 percent of principals did not know
when the guide had been created (figure 4).

Figure 3.—Per centage distribution of public
elementary schoolswith awritten
curriculum guidein music,
accor ding to whether the guide was
aligned with the state's standards or
the National Standardsfor Arts
Education: Academic year 1999—
2000

Hyes
UNo
B Don't know

18%

4%

78%

NOTE: Percentages are based on the 76 percent of public elementary
schools that reported instruction in music and had a district written
curriculum guide in music; that is, 94 percent that offered instruction
in music multiplied by 81 percent that had awritten curriculum guide.

SOURCE: U.S. Department of Education, National Center for
Education Statistics, Fast Response Survey System, “ Elementary
School Arts Education Survey: Fall 1999,” FRSS 67.

Figure 4—Per centage distribution of
public elementary schools
with awritten curriculum
guide in music, according
to whether the guidewas
created or updated in the last
5years. Academic year
1999-2000

Hyes
UNo
B Don't know

12%

10%

78%

NOTE: Percentages are based on the 76 percent of public elementary
schools that reported instruction in music and had a district written
curriculum guide in music; that is, 94 percent that offered instruction
in music multiplied by 81 percent that had awritten curriculum guide.

SOURCE: U.S. Department of Education, National Center for

Education Statistics, Fast Response Survey System, “Elementary
School Arts Education Survey: Fall 1999,” FRSS 67.
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Types of music instruction offered. Music
instruction can take a variety of forms in
elementary schools. While schools typically offer
students classes in general music during the
regular school day, many schools also offer
separate instruction dedicated to chorus, band, or
strings/orchestra. In general, these kinds of
specialized learning experiences are offered as
electives to students who express interest in
learning how to sing in a group or how to play an
instrument. In order to capture rates of student
enrollment over the span of an entire school year,
principals were asked to describe these types of
music offerings during the 1998-99 school year.
This question was asked of all principals, rather
than only those indicating that a typical student
received music instruction during the regular
school day at their school, so that any specia
performance-based instruction offered to students
choosing to enroll would be captured.

Most regular public elementary schools
(92 percent) offered instruction in general music

during the 1998-99 school year. Also, most
schools reported that general music was first
offered to students in grade 2 or earlier
(91 percent), and 94 percent of schools indicated
that more than 75 percent of the student body
participated in the instruction (table 7).
Considerably fewer elementary schools offered
instruction in chorus (52 percent), and if they did,
schools were most likely to introduce students to
chorus in grades 3 or 4 (52 percent).?
Forty percent of schools offering chorus reported
that 25 percent or less of the student body actually
enrolled in chorus, and 24 percent reported more
than 75 percent participation.

Band instruction was offered in 48 percent of
public elementary schools and was most typically
introduced to students in grade 5 or above
(61 percent). About half of the schools that
offered band (52 percent) reported that 25 percent
or less of the student body participated in the
activity.  Fewer elementary schools offered

Table 7.—Percent of public elementary schoolsreporting various kinds of music instruction, by
the earliest grade at which theinstruction was offered and the per cent of students

enrolled: Academic year 1998-99

Characteristic of music program Genera music Chorus Band Strings/orchestra

All public elementary schoals............ccoceceruenene 92 52 48 27
Earliest grade offered*

Second and UNAEr ........ccceerererrnvrrerereeees 91 19 3 6

Third through fourth............covininiiiiee 5 52 36 65

Fifth and higher ... 4 29 61 30
Percent of dligible students enrolled*

25 percent O [€SS.......ovveereeeeneneeeseereee e 1 40 52 73

2610 50 PEICENT .....cvvieieeerieeere s 3 25 30 17

5110 75 PErCENt ..o 2 11 14 5

More than 75 percent 94 24 4 6

* Percentages are based on the percent of public elementary schools that reported instruction in each music areain fall 1999.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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8 One might consider whether findings in table 7 involving earliest
grade offered (of general music, chorus, band, and strings/orchestra)
might be midleading if the schools at which these subjects were
offered only begin with grades 3 and above. For example, table 7
shows that at 52 percent of elementary schools, chorus was not
offered until third or fourth grades. This might be because chorus
was a subject reserved for older children, or else because at these
schools there were no grades K to 2. Analysis reveads that the
former is generally the case, athough for a smal percentage of
schools, the latter holds true. For instance, of the elementary
schools that first offer chorus to fourth graders, 31 percent begin
with prekindergarten, and 59 percent begin with kindergarten. Only
7 percent of these schools begin with fourth grade.



programs in strings or orchestra (27 percent) than
chorus and band. Schools typicaly introduced
students to strings/orchestra in grades 3 or 4
(65 percent), and 73 percent of these schools
reported that 25 percent or less of the student body
was enrolled in the program. These differencesin
enrollment may be attributed to the fact that
chorus, band, and strings are generally offered as
elective classes for interested students, while
general music is typically part of the regular
school curriculum where attendance is required.

Outside funding of music programs. Principals
were asked whether their schools received funding
from outside sources (that is, non-district funding),
including (but not limited to) parent groups or

local businesses, to fund their education programs
inmusic. If funds were received from non-district
sources, principals were asked to indicate the
approximate percentage of the music budget that
came from these sources. Relatively few public
elementary schools (20 percent) received non-
district funding for their music programs
(figure5). Of the 20 percent of schools that
received non-district funds, 65 percent said these
funds contributed 10 percent or less to their total
music budget, and 26 percent said these funds
contributed between 11 and 50 percent to their
budget. Nine percent reported that more than 50
of their music budget came from non-district
Sources.

Figure 5.—Per cent of public elementary schools offering music instruction, according to whether
the school receives funds from non-district sour ces, and the percent of the designated
music budget that comes from these sources. Academic year 1999-2000

Per cent
100 7
80 - O 10 percent or less
B 11 to 50 percent
No non-district M More than 50 percent
604  funding (80%)
40
20 1 o
Any non-district —>  65%
funding (20%)
—> 26%
0 —» 9%

NOTE: Percentages are based on the 94 percent of public elementary schools that reported instruction in music during the regular school day in

fall 1999.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.

16



Characteristics of Visual ArtslInstruction

Time devoted to instruction. As noted earlier,
visual arts instruction was offered in 87 percent of
public elementary schools. Of these schools,
3 percent provided visua arts classes to students
every day in 1999-2000 (table 8). In 9 percent of

these schools, students had visual arts three or four
times a week, and in 73 percent of schools
students had visual arts once or twice a week.
Students in 15 percent of schools had visua arts
classes less than once a week. Class periods for
instruction lasted an average of 43 minutes.

Table 8.—Percentage distribution of public elementary schools offering visual artsinstruction
indicating how frequently a typical student received instruction designated specifically
for visual arts, and aver age number of minutes per class period, by school
characteristics. Academic year 1999-2000

Freguency of instruction
Average number
School characteristic 3t04 1to?2 Less than once of minutes per
Bvery day times aweek times aweek aweek class period
All public elementary schoals................. 3 9 73 15 43
School enrollment size
Lessthan 300........cccoereereninenieenieenins 3 11 71 15 43
300t0 599......... 2 8 75 15 43
600 or more 4 9 71 16 43
Locae
1 9 71 18 43
3 7 75 15 43
2 9 69 20 41
5 13 74 8 44
2 3 88 7 43
3 13 65 19 42
2 7 79 12 45
5 13 62 21 41
Percent minority enrollment
5 percent Or 1€SS.......c.evverervereernericiens 3 11 79 7 a4
6 to 20 percent 0 9 7 14 44
PAR(RSI0N o'= (v1= o) SR 3 7 65 26 42
More than 50 percent..........coceeeevrerenene 5 9 69 16 12
Percent of students eligible for free or
reduced-price lunch
Lessthan 35 percent..........ccceeeeeenieennnns 1 9 79 11 45
351049 PErCeNt......covveverereeeeeeererennas 1 7 71 20 42
50 to 74 percent.... 4 9 69 17 41
75 percent or MON€.......ccvvveieeneiianereenne 6 13 62 19 42

NOTE: Percentages are based on the 87 percent of public elementary schools that reported instruction in visual arts during the regular school day

infall 1999. Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Most of the public elementary schools that offered
visual arts instruction reported that students
participated in this subject throughout the entire
school year (88 percent) (figure 6). On average, in
schools where visual arts was offered, elementary
school students received 44 hours of visual arts
instruction during the course of a school year
(table 9).  Nineteen percent of the elementary

schools that offered visual arts provided students
with 25 hours or less of visua arts instruction
during the school year, and 29 percent provided
students with 26 to 40 hours. Thirty percent
provided between 41 and 50 hours, and 22 percent
provided students with more than 50 hours of
visual artsinstruction over the course of the school
year.

Figure 6.—Per centage distribution of public elementary schools offering visual artsinstruction,
accor ding to the portion of the school year that atypical student received instruction:

Academic year 1999-2000
2%

3%

3%
5%

B Entire school year

UHalf the year

B One-quarter of the year

B | ess than one-quarter of the year
8 Other

NOTE: Percentages are based on the 87 percent of public elementary schools that reported instruction in visual arts during the regular school day

infall 1999. Percentages do not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Table 9.—Per centage distribution of public elementary schools offering visual artsinstruction,
according to thetotal number of hoursthat atypical student received instruction
during the school year, and average hours per school year, by school characteristics:
Academic year 1999-2000

Percent of schools with
. Average hours
School characteristic
25 hours 261040 411050 More than per year
or less per year hours per year hours per year per year
All public elementary schools.............cccceunee. 19 29 30 22 44
School enrollment size
Lessthan 300..........ccceererererernrnnrsseseseeenes 17 23 35 25 45
300t0599......cocmemirrrrrrr s 18 35 27 21 44
24 26 30 20 44
22 28 29 21 43
18 34 30 18 43
26 26 32 16 40
12 26 32 31 49
10 42 36 12 43
22 38 19 21 42
15 24 36 25 46
27 20 28 25 44
Percent minority enrollment
5 percent Or 1€SS.......cuevnererieeeernneeeeseeneiens 13 28 34 25 47
6 to 20 percent... 16 33 32 19 43
21 to 50 percent......... 28 27 26 19 39
More than 50 percent..........coeeeerrereceeenenn 21 31 27 21 45
Percent of students eligible for free or
reduced-price lunch
Lessthan 35 percent..........ccceeeevenencnecenienens 14 27 35 23 46
351049 PErCENt.....cvvvveerererereeeee s 24 34 29 14 37
50 t0 74 PEICENt .....cvvvererererrereeceeeeeeerenenes 21 34 27 18 42
75 PErcent OF MONE.......ccveveiiiriisieeeeienees 23 27 23 27 47

NOTE: Percentages are based on the 87 percent of public elementary schools that reported instruction in visual arts during the regular school day
infall 1999. Total hours were based on multiplying the number of days per week visual arts was offered, by the approximate number of weeks it
was offered during the school year, by the number of minutes atypical class period lasted. Number of weeks of instruction was based on the
assumption that atypical school year encompasses 40 weeks. Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Visual arts teachers. At regular public
elementary schools where visual arts was offered,
about half (55percent) employed full-time
certified specialists to teach the subject (table 10).
Part-time specialists taught visual arts at
18 percent of schools. About one-quarter of
schools (26 percent) relied on classroom teachers
to teach visua arts, 6 percent relied on artists-in-
residence, and 6 percent used other faculty or
volunteers to teach visual arts.

Whether schools employed full-time visual arts
specialists varied according to school size, region,
and poverty concentration. Large schools were

more likely than moderate-size or small schools to
employ full-time visual arts specialists (69 percent
versus 53 and 45 percent). Schools in the West
were least likely to employ full-time specialists
compared with schools in other regions of the
nation (25 percent versus 55 to 76 percent). Fifty-
seven percent of schools in the West relied on
classroom teachers for visua arts instruction.
Schools with the lowest concentration of poverty
were more likely to have full-time speciaists in
visual arts than were schools with 50 to 74 percent
poverty  concentration (63 percent  versus
41 percent).

Table 10.—Percent of public elementary schools offering visual artsinstruction, according to the
position of the per son(s) who provided theinstruction, by school char acteristics:

Academic year 1999-2000

Full-time Part-time e
- P e Classroom Artist-in- Other faculty or
School characteristic certified \'/|sgai certified y@al teacher residence volunteerg*
arts specialist arts specialist
All public elementary schoals................. 55 18 26 6 6
School enrollment size
L ess than 300 45 22 31 4 5
53 21 24 6 7
69 5 26 8 5
61 16 22 6 5
60 18 21 7 9
43 18 40 6 6
47 19 32 2 2
76 21 7 2 0
55 25 19 5 5
70 18 14 2 2
25 11 57 12 14
Percent minority enrollment
5 percent Or 1€SS.......cccvvereereecerninicieens 53 24 23 3 5
6 to 20 percent...... 64 16 20 6 9
21 to 50 percent........... 47 17 31 10 3
More than 50 percent..........ccoeevrerenene 55 13 32 5 5
Percent of students eligible for free or
reduced-price lunch
Lessthan 35 percent..........ccceveveeeenieennnne 63 18 18 6 8
35 to 49 percent....... 53 11 27 8 4
50 to 74 percent.... 41 21 36 3 6
75 percent or more.... 52 15 35 7 4

*This category combines responses to two separate survey questions about whether visual arts was taught by “other faculty members’ and by

“volunteers.”

NOTE: Percentages are based on the 87 percent of public elementary schools that reported instruction in visual arts during the regular school day
in fall 1999. Percentages sum to more than 100 because respondents could select more than one category.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.

20



Space for visual arts instruction. Overdl,
56 percent of the regular public elementary
schools that offered visual arts had a dedicated
room with special equipment for teaching visual
arts; 8 percent had a dedicated room with no
special equipment; 3 percent used a gymnasium,
auditorium, or cafeteria; and 33 percent taught
visua artsin regular classrooms only (table 11).

The availability of dedicated rooms for visual arts
instruction in elementary schools varied by school
characteristics. Specifically, large and moderate-
size schools were more likely than small schools

to have a dedicated room with specia equipment
for teaching visua arts (67 and 59 percent versus
41 percent). Urban fringe schools (65 percent)
were more likely than schools in towns
(41 percent) and rural schools (48 percent) to have
a dedicated room with special equipment for
visual arts instruction. Also, schools with the
lowest concentration of poverty were more likely
to have a dedicated room with specia equipment
than schools with 50 percent or more poverty
concentrations (65 percent versus 48 and
42 percent).

Table 11.—Percentage distribution of public elementary schools offering visual artsinstruction,
accor ding to the space used for teaching the subject, by school characteristics:

Academic year 1999-2000

Dedicated Dedicated Gymnasium, Regular
School characteristic room(s), with room(s), no auditorium, or
B A ; ’ h classrooms only
specia equipment | specia equipment cafeteria
All public elementary schoals..........cccceovvriiecirinene 56 8 3 33
School enrollment size
Lessthan 300..........ccceeueremerererereessseseseseeeee 41 8 5 45
59 9 2 28
67 4 1 28
56 10 2 31
65 5 1 27
41 8 5 44
48 8 6 37
71 9 1 16
59 8 4 25
62 8 3 25
35 5 3 56
Percent minority enrollment
5 Percent OF [€SS.......coueeririrerieeseese e 58 7 2 30
6 to 20 percent...... 59 7 6 26
21 to 50 percent........... 57 5 1 37
More than 50 Percent...........coeerereeerenenerieieseieneens 48 10 2 39
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 percent .........ccoeeeerereereenenenieieseeneens 65 6 3 25
35 to 49 percent........ 51 11 9 27
50 to 74 percent.... 48 3 1 47
75 PEFCENE OF MOTE....c.eeeeiesiteteeeeeee e 42 14 3 40

NOTE: Percentages are based on the 87 percent of public elementary schools that reported instruction in visual arts during the regular school day
infall 1999. Row percentages may not sum to 100 because the “other” category was not included in this table due to the small number of cases

reported.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.




Written curriculum guide for visual arts. Of
the elementary schools that offered visua arts
instruction, 78 percent reported that their district
had a written curriculum guide in the subject
(table 12). As with music instruction, schools in
the West were least likely to report availability of
adistrict curriculum guide in visual arts compared

with schools in other regions of the country
(62 percent versus 83 to 89 percent). Further,
schools with the highest concentration of poverty
were less likely to report a written curriculum
guide in visua arts than schools with the lowest
poverty  concentration (70 percent  versus
84 percent).

Table 12.—Per cent of public elementary schools offering visual artsinstruction, according to the
availability of adistrict curriculum guidein visual arts, by school characteristics:

Academic year 1999-2000

School characteristic

District curriculum guidein visual arts

All public elementary SChOOIS.........c.viieiiririiere e

School enrollment size
LESSthan 300........curirieirieiseisesie e ste st e et es s sesee et sesae e see e esesae e senennens

Percent minority enrollment

B PEICENE OF [ESS....c.eieiiieeete ettt e

6 to 20 percent
21 to 50 percent
More than 50 percent

Percent of students eligible for free or reduced-price lunch
Less than 35 percent....
35 t0 49 percent
50 to 74 percent....

75 PEICENE OF IMOT. . ettt ettt ettt sr e reseeenesse e e nnesneanesneanens

78

NOTE: Percentages are based on the 87 percent of public elementary schools that reported instruction in visual arts during the regular school day

infall 1999.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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About three-quarters (77 percent) of the schools
whose districts had a curriculum guide indicated
that the guide was aigned with their states
standards or the National Standards for Arts
Education  (figure7), athough 18 percent
indicated that they did not know if it was or not.

Eighty-one percent indicated that the visua arts
curriculum guide had been created or updated in
the last 5 years, 10 percent said that it had been
created or updated more than 5 years ago, and
9 percent of principals did not know when it had
been created or updated (figure 8).

Figure 7.—Per centage distribution of
public elementary schools with
awritten curriculum guidein
visual arts, according to whether
the guide was aligned with the
state’sstandardsor the National
Standardsfor Arts Education:
Academic year 1999-2000

Hyes
UNo
B Don't know

18%

5%

7%

NOTE: Percentages are based on the 68 percent of public elementary
schools that reported instruction in visua arts and had adistrict
written curriculum guide in visua arts; that is, 87 percent that offered
instruction multiplied by 78 percent that had awritten curriculum
guide.

SOURCE: U.S. Department of Education, National Center for
Education Statistics, Fast Response Survey System, “ Elementary
School Arts Education Survey: Fall 1999,” FRSS 67.

Figure 8—Per centage distribution of
public elementary schools
with awritten curriculum
guidein visual arts, according
to whether the curriculum
guide was created or updated
inthelast 5years. Academic year

1999-2000
9% BYyes
10% UNo
B Don't know
81%

NOTE: Percentages are based on the 68 percent of public elementary
schools that reported instruction in visual arts and had a district
written curriculum guide in visua arts; that is, 87 percent that offered
instruction multiplied by 78 percent that had a written curriculum
guide.

SOURCE: U.S. Department of Education, National Center for
Education Statistics, Fast Response Survey System, “Elementary
School Arts Education Survey: Fall 1999,” FRSS 67.
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Outside funding of visual arts programs. Non-
district funding of visual arts programs was similar
to that reported for music programs, with
22 percent of the public elementary schools that
offered visual arts indicating that they received
such funds to support their programs (figure 9).
Sixty-three percent of these schools reported that

10 percent or less of the visual arts budget came
from non-district sources. Another 23 percent of
schools reported that between 11 and 50 percent of
their visual arts budget was funded in this way,
and 15 percent reported that more than 50 percent
of their visual arts budget came from non-district
Sources.

Figure 9.—Per cent of public elementary schools offering visual artsinstruction, according to
whether the school receives funds from non-district sources, and the percent of the
designated visual arts budget that comes from these sources: Academic year 1999-2000

Per cent
100 T
0 10 percent or less
80 1 B 11 to 50 percent
B More than 50 percent
No non-district
60 1 funding (78%)
40
20 o
Any non-district —  63%
funding (22%)
—  23%
0 15%

NOTE: Percentages are based on the 87 percent of public elementary schools that reported instruction in visual arts during the regular school day

infall 1999.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Characteristics of Dance I nstruction

While most public elementary schools reported
that atypical student received instruction in music
and visual arts in 1999-2000, fewer reported the
same with respect to dance. One-fifth (20 percent)
of public elementary schools reported that a
typical student received instruction designated
specifically for dance during the regular school
day (see figurel). However, students could also
learn dance in the context of other subject areas,

such as physical education or music. The
eementary school survey results reveal that in
19992000, about haf of al public elementary
schools (48 percent) incorporated dance or
creative movement into their physical education
programs (figure 10). Dance was also taught as
part of the music curriculum in 48 percent of
eementary schools. In 28 percent of elementary
schools, dance was integrated into other,
unspecified, areas of the curriculum.

Figure 10.—Per cent of public elementary schoolsindicating various methods of incor por ating
danceor creative movement into other curriculum areas. Academic year 19992000

Per cent
100 1

80 1

60 1

48

40

20 1

Dance taught as part of the
physical education program

Dance taught as part of the
music curriculum

Dance integrated into other
curriculum areas

NOTE: Respondents could report more than one method of including dance in their program of study.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Of the schools offering instruction designated
specifically for dance, 77 percent reported that
students received instruction less than once a
week, and 21 percent reported that they received it
once or twice a week (table13).” The average
dance class lasted 37 minutes. About one-third

(37 percent) of the schools that offered dance
indicated that it was provided for the entire school
year.  Fourteen percent reported that students
received dance for one-quarter of the year, and
37 percent indicated that it was provided for less
than one-quarter of the school year.

Table 13.—Percent of public elementary schools offering instruction in dance and drama/theatre,
by various program characteristics. Academic year 1999-2000

Program characteristic Dance Dramaltheatre
Frequency of instruction
3.0r MOMEHIMES AWEEK ...ttt 1 7
108 2HMES AWEEK ....c.ecuiieiete ettt ettt b e e 21 14
LeSSthan ONCE AWEEK ........c.cucuiiiiiics s 77 79
Mean numMber of MINUEES PEF CIaSS ........coviiireieiririeices et 37 39
Portion of the school year instruction is offered
LT ES o aToTo] I = RS 37 35
Half the SCNOOI YEAI ........oieiieeieee ettt 4 5
ONE-QUANEr Of TNE YN ...t 14 11
Less than one-quarter of the SChOOl YEA..........ccoueiiiirirereee e 37 33
ONEY s 8 15
Teachers'
Full-time, certified SPECIAlISt ......covuriiii e 24 16
Part-time, certified SPECIAliSt .......c.coviireireeee e 14 9
ClESSIO0M EEBCHEY ... 41 62
ATTISE-TN-TESIAENCE......e ettt be e b e b e e 15 15
OUNEI ..ottt s bbbt 20 17
Space used for instruction
Dedicated room, with special @qUIPMENt...........cceiirireinieeeree e 14 13
Dedicated room, N0 SPECial EQUIPMENT ........couririeirieirieriee et s 4 8
Gymnasium, auditorium, OF CafELENTA.......cuceerireeereieeeeee e eseseenas 58 30
Regular ClassrOOMS ONIY .........coucerieiriinieierieseeie et sbe st e ebe e saeneas 22 48
District written curriculum guide in the subject available............ccovveiinnccinncce 49 36
Curriculum guide based on state standards or the National Standards for Arts Education®
75 87
6 4
20 9
Funds from non-district sources available for iNStruction.............coceeevcinenciesccneee e 26 29
Percent of program budget coming from non-district sources®
1O PEICENTE OF IE5S.. ..ttt ettt b e # 36
1T 10 50 PEICENE ...ttt sttt re et b et b e e b e e et b e e e e b e e b b e ne b e e b et benean # 36
MOTE than 50 PEICENME. ....c.eiiirer ittt (#) 28

#Too few cases for areliable estimate.

Percentages may sum to more than 100 because respondents could select more than one type of instructor.
2This category combines responses to two separate survey questions about whether each subject was taught by “other faculty members’ and by

“volunteers.”

®Based on schools that offered instruction in dance or dramaltheatre and reported using awritten curriculum guide.
“Based on schools that offered dance or dramaltheatre and reported non-district funding for these subjects.

NOTE: Percentages are based on the percent of public elementary schools that offered instruction in the subject during the regular school day in
fall 1999 (dance, 20 percent; dramaltheatre,19 percent). Percentages (where applicable) may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.

® Since relatively few schools offered instruction designated speci-
fically for dance, findings in this section will not be presented by
school characteristics.
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Dance teachers. In the 20 percent of public
elementary schools that offered dance instruction,
24 percent employed full-time certified specialists
to teach the subject, and 14 percent had part-time
specidists (table 13). In 41 percent of schools that
offered dance, classroom teachers provided the
instruction.  Fifteen percent of schools relied on
artists-in-residence  for dance ingtruction, and
20 percent of schools employed other faculty
members or volunteers to teach dance.

Space for dance instruction. In schools where
dance was offered, 14 percent reported a dedicated
room with specia equipment for teaching dance,
and another 4 percent reported a dedicated room
with no specid equipment (table 13).  Fifty-
eight percent of schools indicated that dance was
taught in a gym, auditorium, or cafeteria, and
22 percent of schools taught dance in regular
classrooms.

Written curriculum guide for dance. About haf
(49 percent) of the public elementary schools that
offered dance instruction reported that their district
had a written curriculum guide in the subject

(table 13). In 75 percent of these schools, the
guide was aligned with their states standards or
the Nationd Standards for Arts Education,
although 20 percent of principals did not know if
this was the case. Seventy-five percent indicated
that the dance curriculum guide had been created
or updated in the last 5 years (not shown in tables).

Characteristics of Drama/Theatre I nstruction

About onefifth (19 percent) of dl public
elementary schools reported that a typical student
received instruction designated specificaly for
dramaltheatre during the regular school day in
19992000 (see figure 1). However, students also
learned drama/theatre in the context of other
subject areas, such as English/language arts. The
eementary school survey showed that almost one-
third of regular public eementary schools
(30 percent) incorporated dramaltheatre into the
language arts curricullum  (figure 11). In
43 percent of elementary schools, dramaltheatre
was integrated into other, unspecified, areas of the
curriculum.

Figure 11.—Per cent of public elementary schoolsindicating various methods of incor porating
drama/theatreinto other curriculum areas. Academic year 1999-2000

Per cent

100 1

80 1

60 1

20 1

Dramataught as part of the
English/language arts
curriculum

Drama activities integrated
into other areas of the
curriculum

11

Other approachesto
including drama activities

NOTE: Respondents could report more than one method of including drama/theatre in their program of study.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.




Of the schools offering dramaltheatre, 79 percent
reported that students received dramaltheatre
instruction less than once a week, and 14 percent
reported that they received it once or twice a week
(table13).) The average dramaltheatre class
lasted 39 minutes. About one-third (35 percent) of
the schools that offered dramal/theatre indicated
that it was provided during the entire school year.
Another 11 percent indicated that it was provided
for one-quarter of the school year, and 33 percent
reported that students received instruction in
drama/theatre for less than one-quarter of the year.

Drama/theatre teachers. Sixteen percent of the
elementary schools that offered instruction in
drama/theatre  employed  full-time  certified
specialists to teach the subject, and 9 percent had
part-time specialists (table 13). Regular classroom
teachers taught dramaltheatre in 62 percent of
schools.  Fifteen percent of schools relied on
artists-in-residence, and other faculty members or
volunteers were responsible for dramaltheatre
instruction in 17 percent of schools.

Space for drama/theatre instruction. In schools
where drama/theatre was offered, 13 percent had a
dedicated room with special equipment for
teaching drama/theatre, and another 8 percent had
a dedicated room with no specia equipment
(table 13).  Forty-eight percent indicated that
dance was taught in regular classrooms only, and
30 percent of schools used a gym, auditorium, or
cafeteria.

Written curriculum guide for drama/theatre.
About one-third (36 percent) of the elementary
schools that offered instruction in drama/theatre
reported that their district had awritten curriculum
guide in the subject (table 13). In 87 percent of
these schools, the guide was aligned with their
states' standards or the National Standards for Arts
Education; 9 percent of principals indicated that
they did not know if this was the case. Eighty-
two percent indicated that the dramalthestre
curriculum guide had been created or updated in
the last 5 years (not shown in tables).

Outside funding of drama/theatre programs. In
schools with drama/theatre programs, 29 percent

YAs with dance, since relatively few schools offered dramaltheatre
instruction compared with music and visual arts, only nationa
findings are presented in this section.
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received funding from non-district sources to
support their programs (table13). Of those
schools that recelved non-district funding,
36 percent reported that 10 percent or less of the
dramal/theatre budget came from these sources.
Another 36 percent reported that between 11 and
50 percent of their drama/theatre budget came
from non-district funds, and 28 percent reported
that more than 50 percent of their budget came
from non-district funding.

Supplemental Arts-Related Activities
in Public Elementary Schools

To derive a more complete picture of how public
elementary schools included the arts in their
approach to education in 1999-2000, it is
important to take into account other aspects of
their programs that could enhance arts instruction.
For example, what kinds of supplementa
activities, such as field trips to art museums or
galeries or to arts performances, are sponsored?
Do schools support visiting artists or artists-in-
residence? Do schools provide or sponsor after-
school activities for students that incorporate the
arts? How do schools fund these kinds of
programs? The elementary school arts education
survey included several questions that addressed
various ways that public elementary schools
augment the arts curriculathat are offered.

Availability of Supplemental Programsand
Activities

Supplemental programs and activities refer to arts-
related experiences that go beyond regular course
offerings and provide students aternative
opportunities to experience the arts first hand.
Examples include field trips to arts performances,
art galleries, and museums. Visiting artists and
artists-in-residence can also expose students to
different art forms that they may not have
experienced in the school curriculum.

Field trips. Field trips can be scheduled at any
time during the school year, as can visits from
performing artists. Therefore, rather than asking
principals in 1999-2000 to project the kinds of
arts-related programs and activities that would be
taking place during the upcoming year, they were



asked to report on those that had actually taken
place during the previous school year, 1998-99.

About three-quarters of public elementary schools
(77 percent) reported that they had sponsored field
trips to arts performances during the 1998-99
school year (tablel14). Field trips to arts
performances were sponsored by small schools
less frequently than by large schools (67 percent
versus 86 percent). Field trips to art galeries or
museums were sponsored by 65 percent of
elementary schools.

Vigiting artists.  Viditing artists and artists-in-
residence (sometimes called artists-in-the-schools)
are other ways that schools can give students
varying degrees of engagement with the arts. For
the purposes of this survey, visiting artists were
defined as performing artists who visit schools to

perform, demonstrate, or teach students for a
period of 1 week or less. Artists-in-residence are
performing or visual artists who visit a school for
an extended period (more than 1 week) for the
purposes of teaching artistic techniques and
concepts, conducting inservice teacher training,
and/or consulting in the development of curricula

Thirty-eight percent of public elementary schools
reported that they had at least one visiting artist
during the 1998-99 school year (table 14). In the
schools that had visiting artists, the mean number
per school was 3.3 (not shown in tables).
The percentage of public elementary schools that
sponsored at least one artist-in-residence during
199899 was 22 percent. In the schools that
sponsored artists-in-residence, the mean number
per school was 2.1 (not shown in tables).

Table 14.—Per cent of public elementary schoolsthat sponsored various supplemental arts
education programs, by school characteristics. Academic year 1998-99

) . . ) After-school
- . Fiddtips | Feldtripsto | ;g0 Artist(9-in- | activitiesthat
00l characteristic to arts art galleries or atisi(s) residence incorporate
performances museums
the arts
All public elementary schools...........cocceeereieneiennns 77 65 38 22 51
School enrollment size
Lessthan 300..........ccceeueererererereessse e 67 60 32 18 40
300 to 599.... 79 65 40 21 51
600 OF MOTE.....ocueiiiiiii s 86 70 41 28 65
Locae
87 74 45 30 54
83 69 39 23 57
63 52 30 16 48
65 53 32 14 41
79 73 47 31 60
82 57 37 17 42
74 61 35 23 47
77 67 34 19 55
Percent minority enrollment
5 PErCENt OF [€5S.....veieiiieeecirceee e 70 58 33 17 45
610 20 PEICENE.....cvevvrrerrrererere e 79 69 39 25 56
21 t0 50 PEICENE.....veverererererere s eeeieeeieierererenerenas 87 64 40 22 53
More than 50 percent.........c.coeeerrreerenneneeneneees 75 68 38 24 52
Percent of students eligible for free or reduced-price
lunch
LesSthan 35........ccveeeeeeereeeesese e 79 71 41 26 55
3510 49 PEICENE .....vevreererererererre e 82 62 34 17 50
50 to 74 percent........cccoverenene. 79 56 40 20 45
75 percent or more 72 65 35 21 50

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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After-school activities. Other avenues to
expanding students arts experiences are through
enrichment options that go beyond the regular
school day or the school’s own arts curriculum.
About half (51 percent) of public elementary
schools reported that they provided or sponsored
after-school activities that incorporate the arts
(table 14).** Large schools were more likely than
small schools (65 percent versus 40 percent), and
schools in the Northeast were more likely than
those in the Southeast to sponsor after-school
activities that incorporate the arts during the 1998—
99 school year (60 percent versus 42 percent).

Funding Supplemental Programsand Activities
Funding is essential to maintaining or expanding

schools' arts programs, and influences whether or
not schools can offer students field trips or support

supplemental programs such as visiting artists.
Elementary school principals were asked to
indicate among four different funding sources
which were used to support the supplemental arts
programs and activities discussed above. The
sources included state or local arts agencies, state
or federal education grants, general school or
district funds, and parent groups.

The primary source of funding for field trips to art
galeries or museums, arts performances, and
artists-in-residence was general school or district
funds (table 15). Specifically, 63 percent of public
elementary schools that sponsored field trips to
arts performances used general school or district
funds, as did 65 percent of schools that sponsored
field trips to art galleries or museums. In schools
that sponsored artists-in-residence, 55 percent used
general school or district funds.™

Table 15.—Per cent of public elementary schoolsthat used various funding sour cesfor supplemental
artseducation programs. Academic year 1998-99

Source of funding*
Percent
Supplemental arts program sponsoring General school Parent State or local State or federal
program or district funds groups arts agency education grant
Field trips to arts performances.................... 77 63 44 17
Field tripsto art galleries or museums............ 65 65 42 13
ViSiting @rtiSt(S) «..eeveeeerervererereeerierenieseeenieens 38 44 48 30 17
Artist(s)-iN-reSidence......cceevveeerereenreeneneens 22 55 43 34 22

* Percentages are based on the percent of public elementary schools that sponsored each program. Percentages sum to more than 100 because

respondents could select more than one category.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.

HAIl sampled elementary schools are included, not just those with
established arts programs.

2Artists-in-residence were as likely to be supported by funds from
parent groups as by general school or district funds. Although the
difference between estimates appears large (43 percent versus
55 percent), it is not statistically significant because the estimates
have relatively large standard errors (5.3 and 5.1, respectively).
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Parent groups also were supporters of arts-related
field trips, visiting artists, and artists-in-residence.
Forty-four percent of public elementary schools
that reported field trips to arts performances, and
42 percent of schools that reported field trips to art
galleries or museums, indicated using funds from
parent groups to pay for these activities. Visiting
artist programs received support from parent
groups in 48 percent of schools that sponsored
them, and artist-in-residence programs received
support from parent groups in 43 percent of
schools. Elementary schools also used funding
from state or local arts agencies to support artists-
in-residence (34 percent),  visiting  artists
(30 percent), field trips to arts performances
(17 percent) and field trips to art galeries and
museums (13 percent). State or federal education
grants also were used by elementary schools to
fund these kinds of programs, from 7 percent
using such grants for fied trips to arts
performances, to 22 percent using them for artists-
in-residence.

Administrative Support for
ArtsEducation in
Public Elementary Schools

The elementary school survey included severa
guestions to address the extent to which arts
education received administrative support during
the 1998-99 school year. For example, is arts
education included in any mission statements or
school improvement plans? Are schools
undertaking reform initiatives related to arts
education? To what extent are arts speciaists
included on site-based management teams or in
decision-making about how arts programs are
staffed, structured, or funded? Do arts programs
and specialists receive the same kind of evaluation
as other curriculum areas in the school? Isthere a
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digtrict-level coordinator responsible for the arts
programs offered? Findly, to what extent do
school administrators, non-arts staff members, and
parents view the arts as essential to a high-quality
education? All principals to the elementary school
survey answered these questions, whether or not
they reported offering specific instruction in any
of the arts areas discussed previously.*

Mission Statements, School Goals, and
ArtsReform

Schools often prepare mission statements, yearly
goals, or school improvement plans to identify
topics or reforms on which they intend to focus for
a given period of time. The issues addressed in
these documents reveal where schools intend to
expend time, energy, and resources. While
inclusion of arts education in a school’'s yearly
goals does not reflect the extent to which the
school is focusing on the arts, it does suggest that
the arts are important enough to be included in
these goals along with other academic subjects.
Thus, inclusion of arts education in documents
such as these is an indicator of the status of the
arts in schools. Results of the elementary school
survey show that 45percent of al schools
included the arts in their mission statements or
school improvement plans (table 16).

Thirty-eight percent of elementary schools had
undertaken a school reform initiative related to
arts education or the integration of the arts with
other academic subjects. Small schools were less
likely than large schools to report any kind of arts
reform (30 percent versus 46 percent). Also,
schools in the Northeast and Southeast were more
likely to report arts reform than schools in the
Central and Western regions of the country (50
and 48 percent versus 30 and 32 percent).

20f the 640 elementary schools surveyed, 10 (or 2 percent) did not
offer any instruction in music, visua arts, dance, or dramalthesatre.
In addition, of the 640 schools, 16 (or 3 percent) did not have any
full- or part-time specidlists to teach music, visua arts, dance, or
dramalthestre.



Table 16.—Percent of public elementary schoolsin which arts education wasincluded in the
mission statement or school improvement plan, or that were engaged in somereform
initiative involving the arts, by school characteristics. Academic year 1999-2000

School characteristic

Arts education included
in mission statement
or school improvement plan

School reform
initiatives related to arts education
or theintegration of the arts with
other academic subjects

All public elementary schoals..........ccoerirneeinrc e

School enrollment size
L ess than 300.

Percent minority enrollment
B PErCENt OF [ESS......einiiiieeeeieee e
6 to 20 percent...
21 to 50 percent.........
More than 50 PErCent.........ccoerrereereiesereee e

Percent of students eligible for free or reduced-price lunch
35 t0 49 percent.

50 to 74 percent.....
75 PEFCENE OF IMOTE....c.ieeiieeie sttt ere e

45

38

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Status of Arts Specialists and Programs
in Public Elementary Schools

Another way to view the status of artsin schoolsis
to look at the position of arts specialists within the
school staff. Survey results indicate that arts
specialists were generally included in selected
management aspects of public elementary schools.
For example, in 1999-2000, 58 percent of all
elementary schools indicated that arts specialists
were included in site-based management or school
improvement teams, and/or leadership councils
(table 17). However, small schools (42 percent)
were less likely than moderate-size schools
(64 percent) or large schools (65 percent) to
include arts speciadists on these management
teams. Fewer schools in the West reported that

this took place compared with schools in the other
three regions of the country (36 percent versus 63
to 76 percent). In addition, schools with the
highest poverty concentration were less likely to
have arts speciadists participating in this aspect of
school administration than schools with the lowest
concentration of poverty (46 percent versus
66 percent).

Schools were also asked to indicate whether arts
speciaists had input in decisions about three
aspects of their schools' arts education program:
curriculum offerings, allocation of arts funding,
and staff hiring. About two-thirds (67 percent) of
public elementary schools reported that arts
speciaists had input into the arts curriculum that
was offered, compared to 55 percent who reported

Table 17.—Percent of public elementary schoolsindicating that arts specialists haveinput in
selected management issues related to artsinstruction, by school characteristics:

Academic year 1999-2000

Site-based
management/
- school Arts curriculum Allocation of Hiring of arts
School characteristic improvement offered arts funds staff
teams; leadership
councils

All public elementary schools...........cocceeercieneiennns 58 67 55 34
School enrollment size

Lessthan 300..........ccceeeerererererereerssseseseeeeee 42 61 47 28

30010 599......cocuemerereriirr e 64 71 58 34

600 OF MOTE....cocuiiiiiiii s 65 67 57 38
Locae

CItY e 64 66 56 34

Urban friNge......cocovvereiieeseeee e 64 73 60 38

TOWN oo 54 60 46 30

RUFEL ..o 45 64 50 29
Region

NOIhEaSt ... 76 86 68 47

SOULNEBSE ...t 63 60 57 21

CONTaA ... 68 76 57 38

WESE ... 36 52 43 30
Percent minority enrollment

5 PErCENt OF [€5S.....veieeeieeicirie e 61 74 59 38

610 20 PEICENt....c.eiirereieieeeeiee et 69 76 63 47

21 t0 50 PEICENE .....cvveeererererererere e 55 67 58 25

More than 50 percent.........cocoeeerrreeenneseenenenees 50 54 41 24
Percent of students eligible for free or reduced-price

lunch

LeSSthan 35.......cceeeeieeiereereeee e 66 75 62 43

35 to 49 percent 61 69 55 28

50 to 74 percent.... 54 64 54 30

75 PEFCENt OF MOT....cviiiiiieieie sttt 46 50 40 21

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.




that arts speciaists provided input into decisions
about the allocation of arts funds. Fewer public
elementary schools (34 percent) indicated that arts
specialists had input in decisions about hiring arts
staff and use of arts funds. As was the case for
participation in management teams, schools with
the highest poverty concentration were less likely
to report input from arts specialists in al three
areas compared with schools with the lowest
poverty concentration. Finally, schools with the
highest minority enrollment were less likely to
report input from arts specialists into the arts
curriculum offered and allocation of arts funds
than schools with less than 20 percent or less
minority enrollment.

About three-quarters of public elementary schools
(77 percent) reported that arts specialists received
the same kind of performance evauation as
teachers in other instructional programs at their
schools (table 18). Seventy-two percent of schools
reported evaluating the arts program in the same
manner as they evaluated other instructiona
programs. Seventeen percent of schools reported
that they conducted standardized or district-wide
assessments  of student performance and
achievement in the arts. For each of these types of
evaluation or assessment, schools in the West were
less likely to report that they were used compared
with schools in the other three regions of the
country.

Table 18.—Percent of public elementary schoolsindicating various ways that arts programs and
instruction are assessed, and the presence of a district-level arts coordinator, by school
characteristics. Academic year 19992000

- - School conducts District has
Principal eva! uates | Principal eva uates standardized specialist or
teachers are other programs are r?tudent responsiblefor the
evaluated evaluated achievement arts programs
inthearts offered
All public elementary schoals...........cccovvneiecinenene 77 72 17 56
School enrollment size
Lessthan 300..........cccveeeereereesrerereseeeeee 68 63 14 42
30010 599......cocuemerereriirr e 82 77 19 60
600 OF MONE ...ttt 76 72 15 65
Locae
CItY ettt 78 75 21 78
Urban fringe......ccveovveveireeceeeese e 80 75 15 65
TOWN oo 75 65 17 31
RUFEL ..o 71 68 14 30
90 87 18 67
77 72 19 61
88 85 24 53
58 52 8 49
Percent minority enrollment
5 PErcent OF [€SS.......couceriirirereeeneee e 82 80 18 46
610 20 PEICENE.....cvveeeeerrrererere e 86 77 19 63
2110 50 PEICENE .....cveveererererrererereee e 69 71 15 58
More than 50 Percent...........coeerereererenereeieseieneens 69 61 14 61
Percent of students eligible for free or reduced-price
lunch
LesSthan 35.......coovvveeiceee e 85 80 19 61
3510 49 PEICENE .....coveerererererererere e 78 74 17 53
5010 74 PEICENT ..o 70 64 14 53
75 PEICENt OF MOTE...c.vieeieieerireeesree et seeneanas 64 62 16 55

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.




Fifty-six percent of schools had a curriculum
specialist or program coordinator at the district
level who was responsible for the arts programsin
their school (table18). Small schools were less
likely to have a district specialist or program
coordinator than moderate-size or large schools
(42percent versus 60 and 65 percent,
respectively). Schools in cities (78 percent) and
the urban fringe (65 percent) were more likely
than schools in towns (31 percent) and rural
schools (30 percent) to have a district-level
curriculum specialist or program coordinator, and
schools in the West (49 percent) were less likely
than schools in the Northeast (67 percent) to have
one. In addition, schools with 5 percent or less
minority enrollment were less likely to have a
specialist or coordinator than schools with 6 to
20 percent and more than 50 percent minority
enrollments (46 percent  versus 63  and
61 percent).™

Percelved satus of arts education among
administrators, other teachers, and parents.
The survey also asked principals their perceptions
on the extent to which administrators, non-arts
teachers, and parents at their schools considered
the arts an essentiad part of a high-quality
education.® Response choices included “not at
al,” “to a small extent,” “to a moderate extent,”
“to a great extent,” and “cannot judge.” About

¥Although the percentage difference between the lowest percent
minority enrollment category (46 percent) and the highest percent
minority enrollment category (61 percent) appears large, this
difference was not statistically significant, due to high standard
errors.

51t should be kept in mind that asking respondents about the beliefs
of others is subject to a certain degree of subjectivity, and thus the
results represent the perspective of school principals, but do not
necessarily reflect the actual views of (other) administrators,
teachers, and parents.
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two-thirds of all school principals (67 percent)
believed the administrators at their schools
(presumably including themselves) considered the
arts essential to a great extent, and 25 percent
believed that administrators considered the arts
essentiadl to a moderate extent (table 19).
Significantly fewer principals in the West
expressed the belief that administrators considered
the arts essential to a great extent compared with
administrators in the Northeast (59 percent versus
82 percent). The arts were considered essentia to
a great extent by non-arts teaching staff and by
parents, according to 47 percent and 39 percent of
principals, respectively.  Forty-four percent of
principals reported that non-arts teaching staff and
parents considered arts essential to a moderate
extent.

Findings indicate that according to principals,
parents of students in small schools were less
likely to consider the arts essential to a great
extent than parents of students in moderate-size
and large schools (25 percent versus 44 percent).
In addition, urban fringe schools were more likely
than schools in towns or rural areas (49 percent
versus 21 and 31 percent), and schools in cities
were more likely than those in towns (40 percent
versus 21 percent) to report that parents consider
the arts essential to a great extent with respect to
their children’s education.



Table 19.—Per cent of public elementary school principalsindicating the extent to which they
believeindividuals at the school and parents consider the artsan essential part of a
high-quality education, by school characteristics. Academic year 1999-2000

Administrators Non-arts teaching staff Parents
School characteristic Great Moderate Great Moderate Great Moderate
extent extent extent extent extent extent
All public elementary schools...........cocceeereeneienins 67 25 47 44 39 44
School enrollment size
Less than 300 58 29 42 44 25 48
70 25 49 43 a4 42
73 22 49 44 44 42
69 23 48 43 40 44
73 23 53 41 49 42
60 28 33 54 21 49
61 30 46 43 31 43
82 15 56 41 49 40
70 26 42 45 36 46
65 26 49 42 33 47
59 31 a4 46 38 42
Percent minority enrollment
5 percent or less.. 70 23 51 42 35 42
6 to 20 percent... 71 23 51 45 46 42
21 to 50 percent......... 66 28 50 41 48 38
More than 50 percent.........c.coeeerrreeennesreenenenees 64 28 39 47 28 52
Percent of students eligible for free or reduced-price
lunch
LeSSthan 35.......cceveeieieeierereeee e 73 19 54 41 50 40
351049 PEICENE .....cvveeeerererrererere e 73 23 49 45 39 45
5010 74 PEICENE .....cvoveeererererrererereeeeeeee e 59 35 38 50 26 50
75 PEFCENt OF MOT....ceiiiiiieieie st 60 28 40 44 29 47

NOTE: Other response categoriesincluded “not at al,” “small extent,” and “cannot judge.” Results for these responses are not presented.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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3. ARTSEDUCATIONIN
PUBLIC SECONDARY SCHOOLS

Highlights

Music and visual arts instruction were offered in most of the nation’s public secondary schools (90
and 93 percent, respectively) in 1999-2000. Dance and drama/thestre instruction were less
commonly offered within secondary schools (14 and 48 percent, respectively).

Most public secondary schools that offered music, visual arts, dance, and drama/theatre employed
full-time specialists to teach these subjects, with 91 percent reporting one or more full-time music
specialists, 94 percent reporting one or more full-time visual arts specialists, 77 percent reporting
one or more full-time dance specialists, and 84 percent reporting one or more full-time drama/thestre
speciaists.

In 19992000, 91 percent of public secondary schools that offered music instruction had dedicated
music rooms with special equipment for teaching the subject, and 87 percent of those with visual arts
instruction had dedicated art rooms with special equipment. Of the schools that offered dance,
41 percent provided dedicated dance spaces with specia equipment, and of those that offered
drama/theatre, 53 percent provided dedicated theatre spaces with special equipment.

Field trips to arts performances were sponsored by 69 percent of regular public secondary schools
during the 1998-99 school year, and 68 percent sponsored field trips to art galleries or museums.
Thirty-four percent of secondary schools sponsored visiting artists, 18 percent sponsored artists-in-
residence, and 73 percent sponsored after-school activities in the arts during the 1998-99 schaool

year.

Availability and Characteristics
of Arts Education Programs
in Public Secondary Schools

In secondary schools, arts education is typically
provided through elective courses that are taught
by arts teachers or specidists. Therefore, the
secondary school survey differed from the
elementary school survey in the kinds of
information it requested. In order to determine the
availability of arts education in public secondary
schools, principals were asked a series of
guestions about their schools' programs in music,
visual arts, dance, and drama/theatre. The first
guestion addressed whether each arts subject was
taught at the school during the regular school day.
If so, principals were asked to provide further
details on their instructional programs, such as the
number of different courses offered in the subject,
the number of full- and part-time teachers on staff
who taught courses in the subject, and the type of
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space in which the subject was taught. Asin the
eementary school survey, principals were also
asked if the district provided a written curriculum
guide in the subject and whether the school
received monies from non-district sources to assist
in funding the arts programs. The secondary
school survey also included a set of questions that
alowed principals to describe ways in which
creative writing was taught and incorporated into
the curriculum. This was included to determine
whether creative writing was considered a
program of instruction that emphasized writing as
an art form, separate from how it is taught or used
in English courses or other curriculum aress.

Availability of Arts Education Programs

Most public secondary schools offered instruction
in music, with 90 percent of al schools reporting
that it was offered during the regular school day in
19992000 (figure 12 and table 20). Visual arts



instruction was also offered in most secondary
schools (93 percent). Fewer secondary schools
(48 percent) reported that dramal/theatre was
taught during the regular school day, and dance
was offered in even fewer secondary schools
(14 percent).  The percentages of schools that
offered each of these arts subjects are presented in
table 20, by various school characteristics. In
general, large schools were more likely than small
ones to offer instruction in each subject, but these
differences were especially noticeable for dance
and dramaltheatre. Four percent of small schools
reported instruction in dance, compared with
32 percent of large schools. Similarly, 30 percent
of small schools had instruction in drama/thegtre,

compared with 75percent of large schools.
Differences in arts offerings by other school
characteristics will be discussed for each subject in
the sections that follow.

Characteristics of Music I nstruction

Despite the overal prevalence of music instruction
in public secondary schools, large schools were
more likely than small schools to offer instruction
in music (95 percent versus 84 percent) (table 20).
The percentage of secondary schools offering
music instruction did not vary by other school
characteristics.

Figure 12.—Per cent of public secondary schools offering music, visual arts, dance, and
drama/theatreinstruction: Academic year 1999-2000

Per cent
100 1

80 1

60

40 A

20 1

Visuadl arts

Music

48

14

Dance Drama/theatre

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Table 20.—Per cent of public secondary schools offering instruction in various arts subjects, by
school characteristics. Academic year 1999-2000

School characteristic Music Visual arts Dance Dramaltheatre
All public secondary schools..........cccoeiererecieneienene 90 93 14 48
School enrollment size
84 84 4 30
92 95 11 46
95 98 32 75
90 96 22 50
94 96 17 58
89 91 13 50
87 87 6 37
93 98 13 38
84 87 13 53
92 95 6 40
90 91 23 58
Percent minority enrollment
5 PErCENt OF [€5S.....veieieeieccireeee e 90 94 9 39
6 to 20 percent... 93 92 13 57
21 t0 50 PEICENE.....vveeererererererere et 92 97 17 56
More than 50 percent.........cccoeeerrreeennesreenenenees 87 88 21 46
Percent of students eligible for free or reduced-price
lunch
Less than 35 percent.. 92 96 16 53
35 to 49 percent......... 92 93 11 48
50 to 74 percent..... 89 85 12 38
75 PEFCENt OF MOTE....cviiiiieieie st 89 85 13 36

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Number of music courses offered. Principals at
schools that offered music instruction were asked
to report the number of music courses that were
taught during the 1998-99 school year. Thirty-
one percent of public secondary schools that
offered music instruction taught one or two
courses, 26 percent taught three or four courses,
18 percent taught five or six courses, and
26 percent taught more than six music courses

(table 21). Large schools were more likely than
moderate-size or small schools to offer more than
Six courses in music (48 percent versus 24 and
9 percent). Schools in cities and urban fringe
areas were more likely than rural schools to offer
more than six courses (38 and 33 percent versus
11 percent).

Table 21.—Per centage distribution of public secondary schools offering music instruction,
according to the number of different music coursestaught, by school characteristics:

Academic year 1998-99

School characteristic lor2 3or4 50r6 More than 6
courses courses courses courses
All public secondary schools..........ccccoevereicieneienine 31 26 18 26
School enrollment size
54 29 8 9
26 29 20 24
11 18 23 48
17 32 13 38
21 23 23 33
28 31 19 23
52 23 14 11
22 28 22 28
29 25 17 29
32 25 20 23
35 27 13 25
Percent minority enrollment
5 PErCENt OF [€5S.....veieeeieeeceeee e 34 30 18 18
6 to 20 percent...... 29 17 18 36
21 to 50 percent 29 23 15 32
More than 50 percent.........cocoeeerrreeenneseenenenees 29 33 20 19
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent .........ccceeeerereeereeneneesieeseeneens 25 28 17 31
35 to 49 percent....... 41 26 13 20
50 to 74 percent.... 43 23 20 14
75 PEFCENt OF MOTE....ceiiiiieieie sttt 30 30 23 18

NOTE: Percentages are based on the 90 percent of public secondary schools that reported offering instruction in music in fall 1999. Row

percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Number of music teachers on staff. Principals
were asked to report the number of full-time and
part-time teachers who taught music courses
during the 1998-99 school year. Principals were
instructed to consider any itinerant teachers as
part-time staff, even if these teachers were full-
time employees of the district. Overall, most
public secondary schools that offered music had at
least one full-time music teacher on staff who
taught courses in the subject, with 38 percent of

schools reporting one full-time teacher, 34 percent
reporting two full-time teachers, and 19 percent
reporting three or more (figure13).  Sixty-
two percent of public secondary schools that
offered music reported no part-time teachers on
staff who taught courses in the subject. Twenty-
five percent of secondary schools reported one
part-time teacher who taught courses in music,
9 percent reported two part-time teachers, and
3 percent reported three or more.

Figure 13.—Per centage distribution of public secondary schools offering music instruction,
accor ding to the number s of full-time and part-time teacher swho taught coursesin the

subject: Academic year 1998-99

Per cent
100 1

80 1

60 1

40 1

38
34
19
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9 I
,
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or more
Number of full-timeteachers

62
25
9
B .
-
0 1 2

3
or more

Number of part-timeteachers

NOTE: Percentages are based on the 90 percent of public secondary schools that reported offering instruction in music in fall 1999. Percentages

may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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The percentage of schools with two or more full-
time teachers on staff who taught coursesin music
varied by locale, geographic region, and poverty
concentration (table 22). Schools in cities
(65 percent), the urban fringe (65 percent), and
towns (59 percent) were more likely than rural
schools (30 percent) to have two or more full-time
teachers. Schools in the Northeast were more

likely to have two or more full-time teachers on
staff than schools in the West (71 percent versus
43 percent).  Also, schools with the lowest
concentration of poverty were more likely than
those with 50 to 74 percent concentration of
poverty to have two or more full-time teachers on
staff who taught courses in music (60 percent
versus 40 percent).*®

Table 22.—Per cent of public secondary schools offering music instruction and reporting two or
mor e full-time teacher s on staff who taught music cour ses, by school characteristics:

Academic year 199899

School characteristic

Two or more full-time music teachers*

All public SecoNdary SChOOIS.......cccciiuiirieererie e

School enrollment size

Percent minority enrollment

B PEICENE OF [ESS....ceeeiieeeete ettt ettt sttt be et eeaenne

6 to 20 percent
21 to 50 percent

MOre than 50 PEICENL.........corieueiiririei ettt

Percent of students eligible for free or reduced-price lunch
Less than 35 percent
35 t0 49 percent
50 to 74 percent....

75 PEICENE OF MNOT. ..ttt et seeiter et tss s sr e sresrsseenesesreneresr et are e seearesesrensresreseereansennene

53

*Full-time teachers that taught courses in music (e.g., band) were not necessarily full-time music teachers.

NOTE: Percentages are based on the 90 percent of public secondary schools that reported offering instruction in music in fall 1999.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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category (60 percent) and the highest poverty category (40 percent)
appears large, this difference was not statistically significant, due to
high standard errors.



Space for music instruction. Overall, most percentage of schools that had a dedicated room
public secondary schools that offered music had a  with special equipment showed no clear patterns
dedicated room with special equipment for by school characteristics, with little measurable
teaching music (91 percent) (table23). The variation.

Table 23.—Percentage distribution of public secondary schools offering music instruction,
accor ding to the space used for teaching the subject, by school characteristics:
Academic year 1999-2000

Dedicated Dedicated Gymnasium,
School characteristic room(s), with room(s), no auditorium, or Other
special equipment | special equipment cafeteria

All public elementary SChOOIS..........ccceoeieiereinereeseerene 91 6 2 1

School enrollment size

91 4 4 1
89 9 1 1
96 3 1 1
87 11 1 1
93 4 1 1
92 6 1 0
90 5 4 1
92 5 2 1
88 8 2 1
94 6 2 0
89 7 3 2
Percent minority enrollment
S PEIrCENt OF [E5S.....eeiiieteie et 93 3 2 1
610 20 PEICENT ....cviireriieieeietee st 95 4 1 0
21 to 50 percent........... 86 10 5 0
More than 50 percent 87 10 0 3
Percent of students eligible for free or reduced-price lunch
Lessthan 35 PErCent ........ccovereerrereeeieresereesereseeieeseseneiene 95 3 1 #
3510 49 PEICENT ..ot 88 8 3 1
5010 74 PEICENE .....eeeereerereeeeeee e 85 11 4 #)
75 PEICENE OF MOME.....viuriiireiiieieei et 76 17 0 7

#Estimate less than 0.5 percent.

NOTE: Percentages are based on the 90 percent of public secondary schools that reported offering instruction in music in fall 1999. Row
percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Written curriculum guide for music. Of the
secondary schools that offered instruction in
music, 86 percent reported that their district had a
written curriculum guide in music that the teachers
were expected to follow (not shown in tables). Of
the schools that had curriculum guides in music,
80 percent indicated that the curriculum guide was
aligned with their states' standards or the National

Standards for Arts Education (figure 14).
However, 17 percent of principals did not know if
it was aligned or not. Also, 83 percent indicated
that the music curriculum guide had been created
or updated in the last 5 years, and 10 percent of
principals did not know when the guide had been
created (figure 15).

Figure 14.—Per centage distribution of public
secondary schoolswith awritten
curriculum guidein music,
accor ding to whether the guide was
aligned with the state' s standards
or the National Standardsfor Arts
Education: Academic year
1999-2000

Hyes
UNo
B Don't know

17%

4%

80%

NOTE: Percentages are based on the 76 percent of public secondary
schools that reported offering instruction in music and that had a
district written curriculum guide in music; that is, 90 percent that
offered instruction multiplied by 86 percent that had a written
curriculum guide. Percentages do not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for

Education Statistics, Fast Response Survey System, “ Secondary
School Arts Education Survey: Fall 1999,” FRSS 67.

Figure 15.—Per centage distribution of
public secondary schools
with awritten curriculum
guidein music, according to
whether the guide was
created or updated in the last
5years. Academic year
1999-2000

10%

HYyes
UNo

8%
B Don't know

83%

NOTE: Percentages are based on the 76 percent of public secondary
schools that reported offering instruction in music and that had a
district written curriculum guide in music; that is, 90 percent that
offered instruction multiplied by 86 percent that had a written
curriculum guide. Percentages do not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for

Education Stetistics, Fast Response Survey System, “ Secondary
School Arts Education Survey: Fall 1999,” FRSS 67.




Outside funding of music programs. Principals
were asked whether their schools received funding
from outside (non-district) sources, including (but
not limited to) parent groups, booster clubs, or
loca businesses, to fund their instructional
programs in music. If they did, principals were
asked to indicate the approximate percentage of
the music budget that came from these sources.
Unlike public elementary schools that had limited
non-district  funding of music programs
(20 percent), nearly half of public secondary

schools (47 percent) received non-district funding
for their music programs (table 24). Schools with
the highest minority enrollment were less likely to
report this kind of funding than schools with the
lowest minority enrollment (33 percent versus
56 percent), as were schools with the highest
poverty concentration compared with those with
less than 35 percent and 35 to 49 percent poverty
concentrations (23 percent versus 54 and
47 percent, respectively).

Table 24.—Per cent of public secondary schools offering music instruction and receiving funds from
non-district sourcesto fund the music program, by school characteristics. Academic

year 1999-2000

School characteristic

Non-district funding

All public SecoNdary SChOOIS.......cccciiiririeirerieerie e

School enrollment size

40010 999......ccuiieeceee e e
1,000 or more

Locae

Percent minority enrollment
5 percent or less.
6 to 20 percent
21 to 50 percent

MOre than 50 PEICENL.........coruireiiirriei ettt

Percent of students eligible for free or reduced-price lunch
Less than 35 percent
35 to 49 percent
50 to 74 percent

75 PEICENE OF MNOT. ..ttt reesear e s tss s sr e sresnssteresesreaneresr et ene e srearesesrensresreneeneansesnene

47

NOTE: Percentages are based on the 90 percent of public secondary schools that reported offering instruction in music in fall 1999.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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About half (53 percent) of the secondary schools
with access to non-district funding reported that
10 percent or less of their music budget came from
such sources (figure16). Another 34 percent
reported that between 11 and 50 percent of their
music budget was funded in this way, and
13 percent reported that more than 50 percent of
their budget was funded from non-district funds.

Characteristics of Visual ArtslInstruction

Visua arts instruction, like music instruction, was
available at most regular public secondary schools
(93 percent) (table 20). Large and moderate-size
schools were more likely than small schools to
offer instruction in visual arts (98 and 95 percent
versus 84 percent).

Figure 16.—Per centage distribution of public secondary schools offering music instruction and
receiving funds from non-district sour ces, by the per cent of the designated music
budget that came from these sources. Academic year 1999-2000

Per cent
100 T
80 O 10 percent or less
B 11 to 50 percent
o B More than 50 percent
No non-district
60 1 funding (53%)
407 —>  53%
20 1 o
Any non-district L > 3404
funding (47%)
S
0

NOTE: Percentages are based on the 90 percent of public secondary schools that reported instruction in music during the regular school day in

fall 1999.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Number of visual arts courses offered.
Principals at schools that offered visual arts were
also asked to report the number of courses that
were taught during the 1998-99 school year. To
summarize the number of visua arts courses
offered, 28 percent of public secondary schools
that offered visual arts reported that one or two
courses were taught, 34 percent reported three or
four courses, 20 percent reported five or six

courses, and 18 percent reported more than six
visual arts courses in their arts curriculum
(table 25). Large schools were more likely to offer
more than six visual arts courses than moderate-
size or small schools (39 percent versus 14 and
6 percent, respectively). Schools in the Northeast
were more likely to offer more than six courses
compared with schools in the other regions of the
country (34 percent versus 8 to 19 percent).

Table 25.—Per centage distribution of public secondary schools offering visual artsinstruction,
accor ding to the number of different visual arts cour ses taught, by school
characteristics. Academic year 199899

School characteristic lor2 3or4d 50r6 More than 6
courses courses courses courses
All public secondary schools..........cocceenniccininne. 28 34 20 18
School enrollment size
L ess than 400 45 34 15 6
27 38 21 14
11 25 25 39
30 34 19 17
26 28 22 25
24 41 18 17
31 36 21 13
24 27 15 34
27 43 21 8
26 31 23 19
33 33 20 14
Percent minority enrollment
5 PErcent OF [€SS.......couceriirirereeeneee e 24 36 23 18
6 to 20 percent...... 25 29 20 26
21 to 50 percent........... 30 33 21 15
More than 50 Percent..........ccoeerereeererenereeieseieneens 34 36 16 14
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent........cccoveeerrneeeesenesreeseneees 24 32 21 23
35 to 49 percent....... 37 32 21 10
50 to 74 percent.... 32 39 22 8
75 percent or more.... . 42 33 9 16

NOTE: Percentages are based on the 93 percent of public secondary schools that reported offering instruction in visual artsin fall 1999. Row

percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Number of visual arts teachers on staff.
Principals were asked to report the number of full-
time and part-time teachers who taught visual arts
courses during the 1998-99 school year. Overall,
most public secondary schools that offered the
subject had one full-time teacher on staff who
taught visua arts courses (62 percent), compared

with 20 percent with two full-time teachers, and
13 percent with three or more (figurel7).
Seventy-eight percent of secondary schools did not
employ any part-time teachers (78 percent) who
taught courses in visual arts; 20 percent employed
one part-time teacher; and 2 percent employed two
or more.

Figure 17.—Per centage distribution of public secondary schools offering visual artsinstruction,
accor ding to the number s of full-time and part-time teacher swho taught coursesin the

subject: Academic year 1998-99
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NOTE: Percentages are based on the 93 percent of public secondary schools that reported offering instruction in visual artsin fall 1999.

Percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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The percentage of secondary schools with two or
more full-time teachers who taught visual arts
courses varied by geographic region and minority
enrollment. Schools in the Northeast were the
most likely to have two or more full-time teachers
on staff who taught visual arts courses than
schools in the other regions of the country

(50 percent versus 25 to 33 percent) (table 26).
Schools with the lowest minority enrollment were
less likely to have two or more full-time teachers
than schools with 6 to 20 percent and more than
50 percent minority enrollments (22 percent versus
42 and 36 percent).

Table 26.—Per cent of public secondary schools offering visual artsinstruction and reporting two
or mor e full-timeteacher s on staff who taught visual arts cour ses, by school
characteristics. Academic year 199899

School characteristic

Two or more full-time teachers*

All public secondary SChOOIS........c.cvuiueiririicrc e

School enrollment size

4000 999......ci i

1,000 or more

Locae

Percent minority enrollment

B PEICENE OF ISttt teeteteeeee b eeeeeee b e b eeee b eeeeebebese e

6 to 20 percent
21 to 50 percent

MOre than 50 PEICENL.........coriireiiirrieieere ettt

Percent of students eligible for free or reduced-price lunch
Less than 35 percent
35 to 49 percent
50 to 74 percent

75 PEICENE OF MNOTE. ..ttt et reeseer e setss st sr e sresnsstar e e srsaneresr et ere e sreanesesrensresresearennsennne

32

*Full-time teachers that taught coursesin visual arts were not necessarily visual arts specidists.
NOTE: Percentages are based on the 93 percent of public secondary schools that reported offering instruction in visua artsin fall 1999.
SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Space for visual arts instruction. Overdl,
87 percent of the public secondary schools that
offered visual arts had a dedicated room with
special equipment for teaching the subject
(table 27). This finding varied little by school
characteristics. One exception was that rura
schools were less likely than urban fringe schools
and schools in towns to have a dedicated room
with special equipment for teaching visual arts
(78 percent versus 92 and 93 percent). Another

exception was that schools with the highest level
of poverty concentration were less likely to have a
dedicated room with special equipment than
schools with the lowest poverty concentration
(65 percent  versus 92 percent). Conversely,
schools with the highest concentration of poverty
were more likely than schools with the lowest
poverty concentration to have a dedicated room
without specia equipment for teaching visual arts
(22 percent versus 6 percent).

Table 27.—Per centage distribution of public secondary schools offering visual artsinstruction,
accor ding to the space used for teaching the subject, by school characteristics:

Academic year 1999-2000

Dedicated Dedicated Gymnasium,
School characteristic room(s), with room(s), no auditorium, or Other
specia equipment | specia equipment cafeteria
All public elementary schoals...........cceovevieieninene 87 9 1 3
School enrollment size
82 8 1 9
89 10 0 2
91 8 1 #)
87 12 1 #)
92 6 0 1
93 5 0 2
78 13 1 8
88 11 0 1
87 11 0 2
93 4 # 2
80 13 1 6
Percent minority enrollment
5 PErcent OF [€SS.......coueererererieeneese e 89 6 1 3
6 to 20 percent...... 89 9 # 2
21 to 50 percent........... 86 12 0 1
More than 50 Percent...........coeerereereneneneeieseieneens 82 12 0 6
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent .........cceeeeerereeereesenieseeieseeneens 92 6 # 2
35 t0 49 percent........ 87 10 0 3
50 to 74 percent.... 79 15 2 4
75 PEFCENE OF MOTE....c.eeeeeieseeeteeeeeee e 65 22 0 13

#Estimate less than 0.5 percent.

NOTE: Percentages are based on the 93 percent of public secondary schools that reported offering instruction in visual artsin fall 1999. Row

percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Written curriculum guide for visual arts. Of
the secondary schools that offered instruction in
visual arts, 87 percent reported that their district
had a written curriculum guide in visual arts (not
shown in tables). Of the schools that had awritten
curriculum guide in visual arts, 81 percent
indicated that it was aligned with their states
standards or the Nationa Standards for Arts

Education (figure 18). Fifteen percent  of
principals indicated that they did not know if this
was the case. Also, 82 percent indicated that the
visual arts curriculum guide had been created or
updated in the last 5 years, although 8 percent of
principals did not know when the guide had been
created or updated (figure 19).

Figure 18.—Per centage distribution of public
secondary schoolswith awritten
curriculum guidein visual arts,
accor ding to whether the guide was
aligned with the state' s standards
or the National Standardsfor Arts
Education: Academic year 1999—
2000

15%

Hyes
UNo

4% ®Don't know

81%

NOTE: Percentages are based on the 81 percent of public secondary
schools that reported offering instruction in visual arts and that had a
district written curriculum guide in visual arts; that is, 93 percent that
offered instruction multiplied by 87 percent that had a written
curriculum guide.

SOURCE: U.S. Department of Education, National Center for

Education Statistics, Fast Response Survey System, “ Secondary
School Arts Education Survey: Fall 1999,” FRSS 67.

Figure 19.—Per centage distribution of
public secondary schools
with awritten curriculum
guidein visual arts, according
to whether the guide was
created or updated in the last
5years. Academic year
1999-2000

8% Byes

UNo

B Don't know

82%

NOTE: Percentages are based on the 81 percent of public secondary
schools that reported offering instruction in visual arts and that had a
district written curriculum guide in visua arts; that is, 93 percent that
offered instruction multiplied by 87 percent that had a written
curriculum guide.

SOURCE: U.S. Department of Education, National Center for

Education Stetistics, Fast Response Survey System, “ Secondary
School Arts Education Survey: Fall 1999,” FRSS 67.
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Outside funding of visual arts programs. Non-
district funding of visual arts programs in public
secondary schools (18 percent) was not as
prevalent as it was for music (47 percent)
(figure 20). Eighteen percent of secondary schools
indicated that they typically receive funding from
parent groups, booster clubs, or local businesses to
support the education program in visua arts (not
shown in tables). Moreover, non-district funding
represented a small percentage of the visual arts

budget in the majority of schools. About three-
quarters of these schools (74 percent) reported that
10 percent or less of the visual arts budget came
from non-district sources (figure 20). Another
14 percent of schools reported that between 11 and
50 percent of their visual arts budget was thus
funded, and 12 percent reported that more than
50 percent of their budget came from non-district
funds.

Figure 20.—Per centage distribution of public secondary schools offering visual artsinstruction and
receiving funds from non-district sources, by the per cent of the designated visual arts
budget that comes from these sources. Academic year 19992000

Per cent
100 1
O 10 percent or less
80 - B 11 to 50 percent
B More than 50 percent
No non-district
60 1 funding (53%)
40 A
20 1 o
Any non-district
funding (47%) — > 74%
+» 14%
0 12%

NOTE: Percentages are based on the 93 percent of public secondary schools that reported instruction in visua arts during the regular school day

infall 1999.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Characteristics of Dance I nstruction

In 19992000, 14 percent of public secondary
schools reported that dance was taught during the
regular school day (table20). As noted earlier,
large schools were more likely than small schools
to include dance instruction in their instructional
programs (32 percent versus 4 percent). Of the
secondary schools that had dance instruction,
71 percent offered one or two courses in the
subject during the 1998-99 school year, 21 percent
offered three or four courses, and 8 percent offered
five or more dance courses (table 28).

Dance teachers and space for instruction.
Among the public secondary schools that offered
dance instruction, 77 percent reported that at least
one full-time teacher taught dance courses during
the 1998-99 school year. Part-time teachers
taught dance in 29 percent of schools. Dance
teachers were provided a dedicated room with
special equipment in 41 percent of the public
secondary schools that offered this subject.
Another 13 percent of schools provided a
dedicated room with no specia equipment, and
44 percent indicated that dance instruction took
placein agym, auditorium, or cafeteria.

Table 28.—Percent and per centage distribution of public secondary schools offering dance and
drama/theatre instruction, by various program characteristics: Academic year 1999—

2000
Program characteristic Dance Dramaltheatre
Number of courses offered in 1998-99
LUOF 2 COUISES.....cuteeeeteeeeee st sttt st b e st b st h et e b s bt e b e e e e e e b ne e e bt st e s e nene e ebesaeenn e e ene e 71 68
30N A COUSES ...ttt bbb bbb 21 22
5o0r 6 courses........... 4 6
More than 6 courses 4 4
Types of teachers
One or More full-time tEAChENS. ..o s 77 84
One or More Part-time tEACHEIS ..ot 29 22
Space used for instruction
Dedicated room, with special €QUIPMENT.........ccoiereirririeireee s 41 53
Dedicated room, N0 SPECial EQUIPMENT ........covririeeeieirieriee et 13 24
Gymnasium, auditorium, or cafeteria 44 18
ONEY .o 2 5
District curriculum guide in the subject available...........cccoooeiiieininie e 68 75
Curriculum guide based on state standards or the National Standards for Arts Education®
74 76
5 2
22 22
Funds from non-district sources available for INSIruction..............cocoeveeeeeennnnnsseeenes 34 23
Percent of program budget coming from non-district sources?
L0 PEICENE OF IE5S.. ..ttt b ettt b e a4 57
120 50 PEICENL ....eeeeeeeieeeeie sttt ettt e e rb e b e b e bt ne e n e ne e ne e 40 23
MOre than 50 PEICENL. ........coveuiieeieteietieiei ettt se et eb et b e ese e e e e e e ebeseeneereneas 16 20

!Based on the percentage of schools that reported awritten curriculum guide.

?Based on the percentage of schools that reported non-district funding.

NOTE: Percentages are based on the percent of public secondary schools that reported offering instruction in each subject in fall 1999 (dance, 14
percent; dramaltheatre, 48 percent). Percentages (where applicable) may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Written curriculum guide for dance. Sixty-
eight percent of the public secondary schools that
offered dance instruction reported that their district
had a written curriculum guide in the subject. In
74 percent of these schooals, the guide was aligned
with their states standards or the National
Standards for Arts Education, although 22 percent
of principals did not know whether this was the
case.

Outside funding of dance programs. In schools
that offered dance, 34 percent received non-district
funding to support their programs.  Forty-
four percent of the schools that received non-
district funding reported that this represented
10 percent or less of their dance budget. Another
40 percent reported between 11 and 50 percent of
their budget, and 16 percent reported that more
than 50 percent of their dance budget came from
non-district funding.

Characteristics of Drama/Theatre I nstruction

In 1999-2000, 48 percent of public secondary
schools reported that dramaltheatre was taught
during the regular school day. Sixty-eight percent
of these schools indicated that one or two courses
were offered in dramaltheatre during the 1998-99
school year, 22 percent reported that three or four
courses were offered, and 10 percent reported that
five or more courses were offered in the subject
(table 28).

Dramal/theatre teachers and space for
instruction. Of the public secondary schools that
offered dramaltheatre instruction, 84 percent
reported that at least one full-time teacher taught
courses in the subject during the 1998-99 schaool
year. Part-time teachers taught drama/theatre
courses at 22 percent of schools. In schools where
drama/theatre was offered, 53 percent indicated
that it was taught in a dedicated room with special
equipment, compared with 24 percent of schools
that used a dedicated room with no specia
equipment, and 18 percent that used a gym,
auditorium, or cafeteria

Written curriculum guide for drama/theatre.
Three-quarters (75 percent) of the public
secondary schools that offered dramalthestre

instruction reported that their district had a written
curriculum guide in the subject. In 76 percent of
these schools, the guide was aligned with their
states' standards or the National Standards for Arts
Education. However, 22 percent of principals
indicated that they did not know if this was the
case.

Outside funding of drama/theatre programs.
About one-quarter (23 percent) of the public
secondary schools that offered dramal/theatre
received non-district funding to support their
programs. Fifty-seven percent of schools reported
that 10 percent or less of their dramaltheatre
budget came from non-district funding, 23 percent
reported between 11 and 50 percent of their
budget, and 20 percent reported that more than
50 percent of their budget came from non-district
funding.

Creative Writing as ArtsInstruction

The secondary school survey aso included
questions about the ways creative writing is taught
in schools, since this subject is frequently
considered a component of arts education. For the
purposes of the survey, creative writing was
defined as an instructional program that describes
the process and techniques of original composition
in various literary forms, such as short stories,
plays, and poetry. Principals were asked whether
their schools offered separate courses in creative
writing, whether processes and techniques in
creative writing were taught in courses offered by
their English departments, and whether creative
writing activities and instruction were integrated
into other, unspecified, areas of the curriculum.

Thirty-five percent of public secondary schools
offered separate courses in creative writing in
1999-2000, and 90 percent of schools reported
that creative writing processes and techniques
were taught in courses offered by their English
departments (figure 21). In addition, 81 percent
reported that creative writing activities and
instruction were integrated into other areas of the
curriculum.



Figure 21.—Per cent of public secondary schoolsreporting variouswaysthat creativewritingis
taught or included in the school curriculum: Academic year 19992000

Per cent
100 1

80 1

60

40 A

20 1

Coursesin
creative writing
taught at school

Creative writing techniques  Creative writing integrated
taught in English department

into other areas of the
curriculum

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.

Supplemental Arts-Related Activities
in Public Secondary Schools

The secondary school survey included severa
guestions that addressed various ways that public
secondary schools may augment the arts curricula
that are offered. With a few exceptions, these
guestions were identical to those included in the
elementary school survey.

Availability of Supplemental Programsand
Activities

Field trips and visits from performing artists can
be scheduled at any time during the school year.
Thus, rather than asking principals in fall 1999 to
project the kinds of artsrelated programs and
activities that would be taking place during the
upcoming year, they were asked to report on those
that had actualy taken place during the previous
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school year, 1998-99. During the 1998-99 school
year, 69 percent of public secondary schools
sponsored field trips to art performances, and
68 percent sponsored field trips to art galleries or
museums (table 29). Field trips to galleries or
museums were more likely to be sponsored by
large schools than by small or moderate-size
schools (82 percent versus 64 percent).

Thirty-four percent of public secondary schools
had at least one visiting artist during the 1998-99
school year. Among schools that had sponsored
visiting artists during that time, the overall mean
number reported per school was 2.5 (nhot shown in
tables). Eighteen percent of public secondary
schools supported artists-in-residence during the
199899 school year. More schools in the
Northeast supported artists-in-residence than
schools in other regions of the country (33 percent
versus 14 to 16 percent). The mean number of
artists-in-residence supported by these schools was
2.0 (not shown in tables).



Other avenues for expanding students arts
experiences are through enrichment options that
go beyond the regular school day or the school’s
own arts curriculum. About three-quarters
(73 percent) of public secondary schools provided
or sponsored  after-school  activities  that
incorporated the arts. Large schools were more
likely to sponsor these activities than small
schools (83 percent versus 64 percent). Schoolsin
the urban fringe were more likely than schools in
towns and rural areas to sponsor after-school
activities (83 percent versus 63 and 65 percent).

Funding Supplemental Programsand Activities

Secondary schools were asked to indicate which
among four different funding sources were used to

support the supplemental arts programs and
activities discussed above. The sources included
state or local arts agencies, state or federal
education grants, general school or district funds,
and parent groups.  Seventy-ninepercent of
schools that sponsored field trips to art galleries or
museums were funded by general school or district
funds, as were 79percent of schools that
sponsored trips to arts performances (table 30). In
schools that sponsored visiting artists, 58 percent
reported that general school or district funds
supported the programs, and 50 percent supported
artists-in-residence this way.

Table 29.—Per cent of public secondary schoolsthat sponsored various supplemental arts education
programs, by school characteristics. Academic year 1998-99

) . . ) After-school
. Feduips | HedUipsto | yighing | Artist(9-in- | activitiesthat
School characteristic to arts art galleries or atisi(s) residence incorporate
performances museums the arts
All public secondary schools..........ocoeeinrieciniene. 69 68 34 18 73
School enrollment size
65 64 33 15 64
69 64 32 21 75
77 82 38 18 83
72 68 33 19 79
74 74 35 21 83
60 54 35 10 63
67 72 33 19 65
78 80 37 33 83
67 63 33 14 71
71 67 34 16 76
64 68 33 15 68
Percent minority enrollment
5 Percent OF [€SS.......coueererirerieeneeeseere e 71 72 32 20 74
610 20 PEICENE.....cvevrerererererere e 71 67 38 18 75
21 t0 50 PEICENE .....cvveeerererererererere e 64 70 36 19 79
More than 50 Percent..........ccoeerereeereneneneeieseeneens 72 66 28 15 68
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent .........ccceeeeerereeereeneneseeieseeneens 74 74 34 19 78
351049 PEICENE ..o 67 62 36 26 76
500 74 PEICENE .....veveerererererererrereeeeeeeieierererenenenas 61 60 34 15 61
75 PEFCENE OF MOTE......eeieeeiisiieteeieeeeeesee e 63 68 28 14 66

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Table 30.—Percent of public secondary schoolsthat used various funding sources for supplemental
artseducation programs. Academic year 1998-99

Source of funding*
Percent
Supplemental arts program sponsoring
program General school Parent State or local State or federal
or district funds groups arts agency education grant
Field trips to arts performances...........c.c....... 69 79 32 7 5
Field tripsto art galleries or museums............ 68 79 27 10 5
ViSIting artiSt(S) «.ooeveeeveeereeereeereeseeeseeesessennes 34 58 22 21 18
Artist(s)-iN-reSidence......ccoevveerereeereerenrnens 18 50 24 36 26

*Based on the percent of schools sponsoring that type of program.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.

Parent groups were also supporters of field trips
and artists in the schools, with between 22 and
32 percent of schools having access to such funds
for these purposes. Some secondary schools used
funding from state or local arts agencies to support
artists-in-residence (36 percent), visiting artists
(21 percent), field trips to art galeries and
museums (10 percent), and trips to arts
performances (7 percent). Also, some schools
used funds from state or federal grants to support
artists-in-residence (26 percent), visiting artists
(18 percent), field trips to art galeries and
museums (5 percent), and trips to arts
performances (5 percent).

Administrative Support for Arts Education in
Public Secondary Schools

Results of the secondary school survey show that
64 percent of schools included the arts in their
mission statements, yearly goals, or school
improvement plans (table 31)."” Schools in the
Northeast were more likely to report that their
mission statement included the arts than were
schools in other regions of the country (79 percent
versus 58 to 63 percent). About half of public
secondary schools (49 percent) had undertaken a
school reform initiative related to arts education or
the integration of the arts with other academic

YAll respondents to the secondary school survey answered these
questions, whether or not they reported offering specific instruction
in any of the arts areas. Of the 686 secondary schools surveyed, 6
(or 2 percent) did not offer any instruction in music, visua arts,
dance, or drama/theatre.

subjects. Again, schools in the Northeast were
more likely to report involvement in some arts
education reform than were schools in other
regions of the country (72 percent versus 38 to
50 percent).

Status of Arts Specialistsand Programsin
Public Secondary Schools

Arts teachers in public secondary schools were
generally included in selected management aspects
of their schools. In 1999-2000, 87 percent of
secondary school principals indicated that arts
teachers were included on site-based management
or school improvement teams, and/or leadership
councils (table32). Most secondary schools
(91 percent) reported that arts teachers had input
into the arts curriculum, and 76 percent reported
that they had input into the allocation of arts funds.
Fifty percent of secondary schools indicated that
arts teachers had input in the hiring of new arts
staff. Schools in the Southeast were less likely to
report input from arts speciaists in this area when
compared with schools in other geographic regions
(31 percent versus 51 to 62 percent).

Most public secondary schools (96 percent)
reported that arts teachers received the same kind
of performance evaluation as teachers in other
instructional programs at their schools (table 33).
In addition, 91 percent of principals reported that
they evaluated the arts program in the same
manner that they evaluate other instructiona
programs. Twenty-three percent of public
secondary schools conducted standardized or
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district-wide assessments of student performance
and achievement in the arts.

District curriculum coordinators.  Fifty-three
percent of public secondary schools had a
coordinator at the district level who was
responsible for the arts programs in their schools.

Small schools were less likely to have a district
coordinator than moderate-size or large schools
(39 percent versus 53 and 68 percent, respec-
tively). Further, schoolsin cities were more likely
than schools in the urban fringe, towns, and rural
schools to have a district coordinator (74 percent
versus 37 to 59 percent).

Table 31.—Percent of public secondary schoolsin which arts education wasincluded in the mission
statement or school improvement plan, or that wer e engaged in somereform initiative
involving the arts, by school characteristics. Academic year 1999-2000

School characteristic

School reform initiative related to
arts education or the integration of
the arts with other academic

Arts education included
in mission statement
or school improvement plan

subjects
All public secondary SchoOIS..........ociirnieieirrc e 64 49
School enrollment size
64 49
63 49
67 50
73 52
67 50
58 47
57 47
79 72
58 47
63 50
60 38
Percent minority enrollment
5 percent or less.... 62 49
6 to 20 percent...... 63 47
21 to 50 percent....... 67 52
More than 50 PErCent.........coueeerrreirreeeesree e 64 49
Percent of students eligible for free or reduced-price lunch
Lessthan 35 PErCeNnt ........coovereerrereetrireeieeee e 64 51
35t0 49 percent....... 62 44
50 to 74 percent.... 65 50
75 PEICENE OF MOTE...uieiieiueererreitar et sneneanas 61 46

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Table 32.—Percent of public secondary schoolsindicating that arts specialists have input in selected
management issuesrelated to artsinstruction, by school characteristics: Academic year

19992000
Site-based
management/
- school Artscurriculum Allocation of Hiring of
School characteristic improvement offered arts funds arts staff
teams; leadership
councils
All public secondary schools..........occeenriiccininne. 87 91 76 50
School enrollment size
Lessthan 400...........ccoceeeemereeeereseseeeees 81 89 71 35
400t0999....... 89 92 78 52
1,000 or more 90 91 80 64
Locae
91 88 75 55
88 92 79 58
89 93 82 50
82 91 73 37
87 92 76 62
83 81 67 31
89 97 80 51
87 92 80 54
Percent minority enrollment
5 PErcent OF [€SS.......coueeririrerieeneeese e 84 93 75 46
6 to 20 percent... 93 96 84 62
21 to 50 percent......... 89 91 79 46
More than 50 Percent..........ccoeeeereererenereeieseieneens 81 82 68 44
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent........c.coveeerrneeeeenenesreeeneees 88 9 80 58
35 to 49 percent 84 93 73 39
50 to 74 percent 90 86 76 38
75 PEICENt OF MOTE.....vieeieieeeereeesren et sneieanas 74 80 59 39

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table 33.—Percent of public secondary schoolsindicating various ways that arts programs and

instruction are assessed, and the presence of a district-level arts coordinator, by school

characteristics. Academic year 1999-2000

- - School conducts ecialist or
Principd eva!uat& Principal eval uat'& standardized coci%i nator at the
artsteachersinthe | the artsprogramin assessment of district level who
School characteristic same way other the same way dent ) ble for
teachers are other programs are : uden 'ﬁ responst
evaluated evaluated achievement the arts programs
inthe arts offered
All public secondary schools..........occeenriiccininne. 96 91 23 53
School enrollment size
Lessthan 400........cccoereeeeinneeerreeesese e 92 88 21 39
400t0 999......... 97 93 24 53
1,000 or more 98 93 25 68
Locale
99 95 21 74
97 9 23 59
95 91 26 41
92 86 23 37
96 93 25 63
9 88 21 55
95 9 23 49
96 89 23 49
Percent minority enrollment
5 PErcent OF [€SS.......coueeririrerieeneeese e 95 90 21 45
6 to 20 percent 97 93 20 52
2110 50 PEICENT ....evvieieiereieirieeeee e 99 90 31 60
More than 50 Percent..........ccoeeeereererenereeieseieneens 92 91 24 59
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent........c.coveeerrneeeeenenesreeeneees 96 92 21 53
351049 PEICENt ....cveviieieieeeereeeie e 99 93 23 49
50 to 74 percent.... 97 93 27 50
75 PEICENt OF MOTE.....vieeieieeeereeesren et sneieanas 86 82 25 62

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.

Percelved status of arts education among
administrators, teachers, and parents. The
secondary school survey also asked school
principals their perceptions of the extent to which
the administrators, non-arts teachers, and parents
at their schools considered the arts an essential
part of a high-quality education.’® This set of
guestions was asked of principals at al secondary
schools, not just those with established arts
programs. Response choices included “not at al,”
“to a small extent,” “to a moderate extent,” “to a

%8|t should be kept in mind that asking respondents about the beliefs
of others is subject to a certain degree of subjectivity, and thus the
results represent the perspective of school principals, but do not
necessarily reflect the actual views of (other) administrators,
teachers, and parents.

60

great extent,” and “cannot judge.”  Seventy-
two percent of principals believed that their school
administrators (presumably including themselves)
considered the arts essential to a great extent, and
20 percent felt that the arts were essential to
administrators to a moderate extent (table 34).
Less than half of the survey respondents indicated
that they felt non-arts teaching staff and parents
considered the arts essential to a great extent
(40 percent and 41 percent, respectively). Parents
of students in large schools were more likely than



parents of students in small schools to be viewed  parents of students in their schools viewed the arts
as considering arts instruction as essential to a  as essentia to a great extent than principals in
great extent (49 percent versus 36 percent). Also,  schools with the two highest concentrations of
more principals from schools with the lowest  poverty (51 percent versus 31 and 24 percent).
poverty concentration reported the belief that

Table 34.—Percent of public secondary school principalsindicating the extent to which they believe
individuals at the school and parents consider the arts an essential part of a high-
quality education, by school characteristics. Academic year 1999-2000

Administrators Non-arts teaching staff Parents
School characteristic Great Moderate Great Moderate Great Moderate
extent extent extent extent extent extent
All public secondary schools..........ccccvevereieeieneienins 72 20 40 47 41 42
School enrollment size
Less than 400.... 73 19 38 46 36 48
73 19 39 50 41 41
71 22 a4 45 49 37
76 17 40 49 41 41
67 23 39 45 a7 36
74 19 42 51 48 39
73 19 40 47 31 50
72 19 41 47 48 39
73 20 40 46 34 41
80 13 41 46 41 45
64 27 38 49 42 41
Percent minority enrollment
5 PErCENt OF [€5S....cveiiieiiecireeee e 73 15 41 14 37 46
6 to 20 percent...... 74 20 39 53 49 39
21 to 50 percent....... 70 23 37 45 41 40
More than 50 percent.........cocoeeerrneeeennneeneneees 70 24 39 49 36 43
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent .........ccceeeeerereeerieneneseeieseeniens 71 19 43 44 51 35
35 to 49 percent........ 78 15 40 56 35 47
50 to 74 percent.... 72 23 42 45 31 51
75 PEFCENt OF MOTE...cviiieiieieie sttt 64 32 29 54 24 52

NOTE: Other response categoriesincluded “not at al,” “small extent,” and “cannot judge.” Results for these responses are not presented.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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4. ELEMENTARY SCHOOL TEACHERS
OF MUSIC AND VISUAL ARTS

Highlights

In 19992000, 45 percent of music speciaists and 39 percent of visual arts specialists had a master’s
degree in their respective fields of study or in a related arts field. Forty-five percent of regular
classroom teachers had a master’ s degree.

Arts specialists participated in a variety of professional development activities. For instance,
72 percent of music specialists and 79 percent of visual arts specialists reported professional
development activities focusing on the integration of music or visual arts into other subject areas
within the last 12 months.

A sizable majority of music and visual arts specialists felt that their participation in various
professional development activities focusing on arts instruction improved their teaching skills to a
moderate or great extent (69 to 75 percent).

On atypica school day in 1999-2000, music specialists taught an average of six different classes of
students. Visual arts specialists taught on average five classes on atypical school day.

Visual arts speciaists had more time set aside each week for planning or preparation during the
regular school day than music specialists and classroom teachers (4.2 hours versus 3.6 and 3.4,

respectively).

Forty-six percent of music specialists and 44 percent of visua arts specialists strongly agreed with
the statement that parents support them in their efforts to educate their children. Fifty-eight percent
of music specialists and 53 percent of visual arts speciaists strongly agreed that they were supported
by the administration at their schools.

Music and Visual Arts Specialists
and Self-Contained Classr oom
Teachers

This chapter presents information about instructors
of music and visual arts in public elementary
schools in 1999-2000. It includes findings from
the survey of elementary school music specialists,
the survey of elementary school visua arts
specialists, and the arts survey of elementary
school classroom teachers. Self-contained
classroom teachers were included in the survey for
two reasons: (1) to compare the qualifications and
teaching responsibilities of arts teachers to those
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of non-arts teachers;”® and (2) to determine the
extent to which classroom teachers were
incorporating the arts into their instructiona
programs and participating in professiona
development relevant to arts instruction
(regardless of whether there was an arts specialist
on daff).  Separate surveys of dance and
drama/thestre specialists were not included in the

A question may be raised regarding the comparability of data
collected on self-contained classroom teachers and music and visua
arts specidists, given the possibility that the elementary grades
taught by these groups might not be equivalent. Specifically, there
might be concern that classroom teachers (in self-contained
classrooms) might not generally teach beyond grade 3, whereas arts
specialists might teach all elementary grades. Analysis of the data
shows that this is not the case—regular classroom teachers were
distributed across al grades available in the elementary schools
within the sample. For example, in elementary schools where
kindergarten through grade 6 were available, 40 percent of teachers
in self-contained classrooms taught kindergarten or grades 1 or 2,
32 percent taught grades 3 or 4, and 29 percent taught grades 5 or 6.



study, since the percentage of schools with either
of these specialists on staff was quite small.
According to the elementary school survey (see
chapter 2), 8 percent of all schools had a full- or
part-time dance specialist on staff, and 5 percent
had a full- or part-time drama/theatre specialist on
staff.

The chapter includes findings related to the
preparation,  working  environments, and
instructional practices of public elementary school
music and visual arts speciaists and non-arts
classroom teachers.® Specifically, teachers were
asked about their educational background and

teaching experience and the professiona
development activities in  which they had
participated in the last 12 months. They were

asked about their teaching load, the amount of
planning time their schedules permit, and the kinds
of collaboration with other teachers that take place
a their schools. Arts specialists were asked to
report on the adequacy of the arts facilities,
equipment, and other resources available to them
a their schools. All teachers were also asked to
report their perceptions of the support that arts
instruction receives from parents and other staff at

their schools. With respect to teaching practices,
arts specialists were asked about the curriculum
guidelines available at their schools, their goas
and abjectives for student learning, the assessment
strategies they use, and their own involvement in
the arts outside of school. Classroom teachers
were asked about the extent to which they
incorporate various arts subjects into their own
instructional programs.

Characteristics of Public Elementary
School Arts Specialistsand
Classroom Teachers

In 1999-2000, an estimated 70,700 music
specialists taught elementary school students in
U.S. public schools (table 35). Of these,
89 percent taught music full time, and 11 percent
taught part time. An estimated 37,800 visual arts
specialists taught in elementary schools, of which
80 percent were full time and 20 percent were part
time. An estimated 903,200 teachers taught full
time in self-contained, regular elementary school
classrooms.

Table 35.—Number and per cent of music specialists, visual arts specialists, and classroom
teachersin public elementary schools, by teaching status. Academic year 1999-2000

National estimate

Type of teacher and status

Number Percent

Music specidists 70,700 100
Full time.. 63,100 89
Part timMe .......ceeuerereierisrsseseee e 7,600 11
Visual arts SPeCialistS.....cccvreeererereneererese s 37,800 100
FUITHIME.....oce s 30,200 80
Part timMe .......ceeuerereierisrsseseee e 7,600 20
Full time classroom teachers.........coveeeerveevveeniccieeenes 903,200 100

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “ Survey of Elementary School Visua Arts Specidlists,” and “ Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.

\While findings from the school-level surveys were presented in
terms of national estimates as well as by selected school
characteristics, this chapter focuses on national estimates only. The
survey samples of arts specialists and classroom teachers were
relatively small (453 music specialists, 331 visual arts specialists,
and 497 regular classroom teachers). Thus, small cell sizes and the
resulting high standard errors might not support comparisons across
subgroups of selected independent variables.



Thirty-two percent of elementary school music
specialists had 20 or more years of teaching
experience in-field (i.e., in music), 34 percent had
10 to 19 years, 20 percent had 4 to 9 years, and
14 percent had 3 or fewer years of music teaching
experience. Twenty-four percent of elementary
school visual arts specialists had 20 or more years
of teaching experience in-field (i.e., in visual arts),
31 percent had 10 to 19 years, 25 percent had 4 to
9 years, and 20 percent had 3 or fewer years of
visual arts teaching experience (table 36).

As an indicator of the stage at which teachers
perceive themselves to be in their careers, teachers
were asked to report the approximate number of
years they intended to continue teaching. Overal,
arts specialists and classroom teachers alike were
fairly evenly distributed in their estimations.
Between 34 and 39 percent of teachers estimated
that they would teach 1 to 9 years more, 35 to
39 percent estimated between 10 and 19 years, and
26 to 28 percent estimated 20 years or more
(table 37).

Table 36.—Per centage distribution of public elementary school music specialists, visual arts
specialists, and classr oom teachersindicating their number of year s of teaching
experience, both overall and in-field: Academic year 1999-2000

Y ears of teaching experience

Type of teacher 3 or fewer 4t09 10to 19 20 or more
years years years years

Music specidists )

Y ears of teaching experience overall ...........cooireieneinencenereee e 13 19 33 35

Years of teaching IN-FIeld ..o 14 20 34 32
Visual arts specialists

Y ears of teaching experience overall ...........ccoeereineineneenereee e 15 22 32 31

Years of teaching IN-FIeld ..o 20 25 31 24
Classroom teachers

Y ears of teaching experience overall ...........ccoeereineinencienereee e 15 21 28 35

Years of teaching IN-FIeld ..o (—) (—) (—) (—)

— Not available; statistic not collected for the classroom teacher survey.
NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “Survey of Elementary School Visua Arts Specidlists,” and “ Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.

Table 37.—Percentage distribution of public elementary school music specialists, visual arts
specialists, and classroom teachersindicating the number of yearsthey plan to continue
teaching: Academic year 19992000

Type of teacher 1to9years 10to 19 years 20 or more years
MUSIC SPECIALISES ...t 34 39 27
Visual arts SPeCialistS .....covrerererirenieereresee s 35 38 28
Classroom tEBCHEYS...........ccveeeeererereree e 39 35 26

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidlists,” “Survey of Elementary School Visual Arts Specialists,” and “Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.
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Teacher Background and Professional
Development

Data from the teacher surveys aso provide
information about the educational backgrounds
and professional development activities of arts
specialists and regular classroom teachers. Music
specialists, visual arts speciaists, and classroom
teachers were asked questions about the highest
level of education they attained, which subjects
they majored in, and whether or not they received
teacher certification in their subject area. They
were also asked about their participation in a wide
range of professional development activities, as
well as the extent to which they believed those
activities helped to improve their teaching.

Teacher Education

The type of degree earned by a teacher is one
measure used to assess teacher qualifications.
While having a bachelor's degree was once
considered adequate qualification for teachers,
today’s teachers often are expected to have
advanced degrees (Lewis et al. 1999). At thetime
of this survey, virtually al elementary school arts
specialists and regular classroom teachers had a
bachelor's degree (table 38). In addition,
45 percent of music speciaists and 39 percent of
visual arts speciaists had a master’'s degree in
their respective fields of study or in arelated field.
Forty-three percent of regular classroom teachers
had a master’ s degree.

Table 38.—Percent of public elementary school music specialists, visual arts specialists, and
classroom teachers, by degrees held: Academic year 1999-2000

Type of teacher Bachelor's Master's Doctor’s Other

degree degree degree degree
MUSIC SPECIBIISES ...t 100* 45 1 2
Visual arts SPECIAlISIS .....cvvivreeiririeieee s 100* 39 0 5
ClassrO0M tEACNENS........cvieerireee et esaeneenens 100* 43 # 3

#Estimate less than 0.5 percent.
*Rounds to 100 percent for presentation in the table.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidlists,” “Survey of Elementary School Visual Arts Specialists,” and “Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.
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Overdl, 92 percent of music specidists had a
bachelor's or master's degree in-field (i.e, in
music education or music), and 88 percent of
visual arts specialists had a bachelor’s or master’s
degree in-field (i.e., in arts education or applied or
fine arts). Among elementary school music
specialists, 68 percent completed undergraduate
majors in music education, and 29 percent
completed majors in music, either performance,
history, or theory (table39).”* Five percent of
music specialists completed undergraduate majors
in elementary education, and 7 percent completed
majors in other fields. Of the 45 percent of music
specialists with a master’s degree, 41 percent had
a degree in music education, 26 percent had a
degreein some form of music study (performance,
history, or theory), 4 percent had a degree in

elementary education, and 34 percent had degrees
in other fields.

Forty-four percent of elementary school visual arts
speciaists completed undergraduate majors in
general/visual arts education, and 45 percent
completed majors in applied art, identified as fine
arts, studio arts, or visua arts. Ten percent of
visual arts gpecidists reported completing
undergraduate majors in elementary education,
and 9 percent completed majorsin other fields. Of
the 39 percent of visua arts teachers with a
master’s degree, 34 percent had a degree in arts
education, 28 percent had a degree in applied or
fine arts, 7 percent had a degree in dementary
education, and 38 percent had degrees in other
fields.

Table 39.—Per cent of public elementary school music and visual arts specialistswith a degreein-
field and who majored in variousfields of study for a bachelor’sor master’sdegree:

Academic year 1999-2000

Degree and field of study Music speciaists Visual arts specialists
Bachelor's or master’s degree in-field ........cccceeevvvcievcivninnne 92 88
Bachelor’ s degree
(VLU [or=" (0o 1 o] o RS 68 #
MUSIC ..ot 29 #
ATTS EUUCELION.....eneeeiieeee e # 44
Applied O fINE @S ......ceveeeeceee s # 45
Elementary €dUCELION ........ccceerieirerieereeeseeseeseee e naens 5 10
(@127 TSSOSO 7 9
Master's degree*
(VLU (o= (0o 4 o] o SRR 41 #
IVIUSIC ..ttt st 26 #
ATTS EUUCELION......eeeeeieieeeee e # 34
Applied Or fiNE @IS .......ccovieriiiceee e #) 28
Elementary €dUCELION ........cccverieeveerieereeseeseeseee e 4 7
Other 34 38

#Estimate less than 0.5 percent.

* Percentages are based on the 45 percent of music specialists and 39 percent of visual arts specialists who reported having a master’s degree.
NOTE: Specialists could have named up to three majors for abachelor’s and master’ s degree. Percentages do not sum to 100 percent because
some specialists reported more than one major for their bachelor’s or master’s degree.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary School
Music Specialists,” and “Survey of Elementary School Visual Arts Speciaists,” FRSS 77.

Zgpecialists could have named up to three majors for a bachelor's and
master's degree.
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Classroom teachers were asked whether they had
an arts major or minor for their bachelor’s degree
or master’s degree (if applicable).”? Nine percent
of classroom teachers had an arts major or minor
for their bachelor’s degree, and 2 percent of those
with a master’s degree had an arts major or minor
(not shown in tables). Overal, 10 percent of
classroom teachers had an arts major or minor for
a bachelor’s and/or master’s degree (not shown in
tables).

Teacher Certification

Teachers' certification status is another measure of
teachers qualifications. Over and above the
coursework required for a degree, teacher
certification includes clinical experiences such as
student teaching and often some type of formal
assessment.  All three types of teachers surveyed
in this study were asked to indicate which of three
types of certificates they held: (1) a regular,
standard, or professional certificate;, (2) a
probationary certificate; or (3) a provisional,
temporary, or emergency certificate. Arts

specialists were aso asked to specify their
certification status in both genera elementary
education and in their magjor fields of study (i.e,
music education or visua arts education). They
could specify more than one type of certification.

Almost all music specidists (91 percent) were
certified to teach music, and 90 percent of the
teachers that were certified to teach music had
regular, standard, or professional certification
(table 40). Twenty-one percent of music
specidists indicated that they had a general
elementary education certificate. Similarly,
89 percent of visua arts specialists were certified
to teach art, of which 89 percent indicated that
they had a regular, standard, or professional
certification. Twenty-nine percent of visua arts
specidists had a general elementary education
certificate. One hundred percent of regular
classroom teachers had a genera eementary
education certificate, of which 93 percent held a
regular, standard, or professiona certificate.
Classroom teachers were not asked whether they
were certified to teach an arts subject.

Table 40.—Per cent of public elementary school music specialists, visual arts specialists, and
classroom teachers, by the types of teaching certificatesheld: Academic year 1999—

2000
General elementary Arts education )
Type of teacher education certificate certificate Neither
MUSIC SPECIBISES .....cvoveeeveeeeeeeeectee s eenaeen 21 912 9
ViSUal artS SPECIAlISS....vu.vveverereeesee s ssnnes 29 89° 8
ClassrOOM tEACNEYS" ..........coeeeceeeeeceeetee e 100" () ()

— Not available; statistic not collected for the classroom teacher survey.

*Rounds to 100 percent for presentation in the table.

%0f the 91 percent of music specialists with an arts education certificate (in music), 90 percent reported regular, standard, or professional

certification.

30f the 89 percent of visual arts specialists with an arts education certificate (in visual arts), 89 percent reported regular, standard, or professional

certification.

“Classroom teachers were asked if they had a general elementary or secondary teaching certificate in their state. Of the 100 percent of classroom
teachers with a general elementary or secondary teaching certificate in their state, 93 percent reported regular, standard, or professional

certification.
NOTE: Respondents could select more than one type of certificate.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “ Survey of Elementary School Visua Arts Specidlists,” and “ Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.

2The data requesters were interested in determining whether self-
contained classroom teachers had any kind of educationa
background in the arts.



Professional Development

To meet the changing demands of their profession,
both new and more experienced teachers must
continuously update their knowledge and skills
through formal professional development. Some
school districts require teachers to participate in
professional development, and certain states have
passed initiatives encouraging or mandating
professional development if teachers are to retain
their certification (Lewis et a. 1999). The three
teacher surveys asked about participation in
various kinds of professiona development
activities, designed both for music and visual arts
speciaists in particular, and for al teachers in
general. Further, in order to gauge their views on
how beneficial these activities were, specialists
and regular classroom teachers were asked to rate
the extent to which they felt their teaching had

improved as a result of participation in these
activities.

Content of professional development. Arts
specidists and regular classroom teachers were
asked to report on the professional development
activities in which they had participated in the last
12 months that focused both on enhancement of
arts instruction (e.g., applied study in an arts area
or connecting arts learning with other subject
areas) and on aspects of teaching relevant to all
teachers (e.g., new methods of teaching or student
performance assessment). Music specialists (49 to
72 percent) and visua arts specidists (56 to
79 percent) were more likely to have participated
in arts-related professional development in the last
12 months than were regular classroom teachers
(25 to 46 percent) (figure 22). On the other hand,

Figure 22.—Per cent of public elementary school music specialists, visual arts specialists, and
classr oom teacher swho participated in various professional development activities
focusing on artsinstruction in thelast 12 months: Academic year 1999-2000

B Music specialists
UVisual arts specialists

Per cent B Classroom teachers
100 1
79
80 1 72 72
60 1 6
49 46
40
20 1
0
Applied study in Developing knowledge Connecting arts learning
an arts area* about an arts subject area with other subject areas

*For music specialists, this refers to applied study in performing music. Music specialists were also asked about applied study in improvising,

arranging, or composing music, in which 31 percent had participated.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidlists,” “Survey of Elementary School Visual Arts Specialists,” and “Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.
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classroom teachers (84 to 90 percent) were more
likely than music specialists (65 to 78 percent) and
visual arts specialists (64 to 81 percent) to have
participated in professional development designed
for al teachers (figure 23). It should be noted that
at least two-thirds of arts specialists participated in
general  teacher  professona  development
activities, compared to 25 to 46 percent of
classroom teachers who participated in activities
related to arts education.

Seventy-two percent  of music  specialists,
79 percent of visual arts specialists, and 46 percent
of regular classroom teachers participated in
professional development activities focusing on

the integration of music or visual arts into other
subject areas within the last 12 months (figure 22).
Visual arts specialists were more likely than music
specialists to participate in activities designed to
develop knowledge about the historical, cultural,
or anaytical aspects of their subject area
(72 percent  versus 60 percent). Twenty-
five percent of classroom teachers participated in
this type of professional development. Fifty-
six percent of visual arts specialists, 49 percent of
music specialists, and 27 percent of classroom
teachers participated in activities involving applied
study of the production or performance aspects of
their subject area.

Figur e 23.—Per cent of public elementary school

music specialists, visual arts specialists, and

classr oom teacher swho participated in various professional development activities
designed for all teachersin thelast 12 months. Academic year 1999-2000

Per cent

100 1 90

86

B \Music specialists
UVisual arts specialists
B Classroom teachers

| 78 8l
80 s 70

60
40 1

20

69 69 65 o4

New methods of
teaching

Incorporating state
or district standards
into instruction

Student performance
assessment

Integrating education
technologiesinto
instruction in taught
subject area

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “ Survey of Elementary School Visua Arts Specidlists,” and “ Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.
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As for professional development activities
designed for all teachers, 86 percent of regular
classroom teachers participated in professional
development activities involving new methods of
teaching, compared with 68 percent of music
specialists and 70 percent of visual arts specialists
(figure 23). Similarly, 84 percent of classroom
teachers participated in professional development
involving integrating educational technologies into
instruction in their subject area, compared with
65 percent of music specialists and 64 percent of
visual arts specialists. Classroom teachers were
aso more likely than music and visua arts
specialists to have participated in activities that
focused on incorporating state or district standards
into instruction (90 percent of classroom teachers
versus 78 percent of music speciadists and
81 percent of visual arts speciaists) and student

performance assessment (87 percent of classroom
teachers versus 69 percent of both music and
visual arts specialists).

In general, participation in particular professional
development activities within the last 12 months
for most music and visua arts specialists and
regular classroom teachers lasted from 1 to 8
hours, or the equivalent of 1 day or less of training
(table 41). Specifically, of those who participated,
music specialists, visual arts specidists, and
classroom teachers were more likely to have spent
1 to 8 hours, rather than more than 8 hours, in
professional development activities involving
connecting arts learning with other subject areas,
new methods of teaching, student performance
assessment, and integrating education technologies
into instruction.

Table 41.—Per cent of public elementary school music specialists, visual arts specialists, and
classroom teacher sindicating the number of hours spent in various professional
development activitiesin thelast 12 months, by content area: Academic year 1999—

2000
Music specialists Visual arts specialists Classroom teachers
Content area M M M
ore ore ore
1to8 than 8 l1to8 than 8 1to8 than 8
Activitiesfocusing on artsinstruction
Applied study inan artsarea* ...........cocveevnirnienne. 47 53 47 53 84 16
Developing knowledge of the historical, cultural,
or analytical aspects of an artsarea............cceenee 69 31 54 46 82 18
Connecting arts learning with other subject areas.... 64 36 57 43 73 27
Activities designed for all teachers
New methods of teaching...........cceeevverveiericieneiinnens 65 35 71 29 56 44
Incorporating state or district standards into
INSEUCHION ... 63 37 53 47 49 51
Student performance assessment...........cooeeerereneee 72 28 69 31 64 36
Integrating education technologies into
INSHUCHON ... 73 27 68 32 60 40

*For music specialists, this refers to applied study in performing music. Music specialists were also asked about applied study in improvising,
arranging, or composing music, in which 66 percent participated for 1 to 8 hours and 34 percent participated for more than 8 hours.

NOTE: Percentages are based on those teachers who participated in professional development activitiesin a particular content area.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “ Survey of Elementary School Visua Arts Specidlists,” and “ Arts Surveys of Elementary School Classroom

Teachers,” FRSS 77.
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Perceived impact of professional development.

Since the rationale behind professional
development programs is to provide an
opportunity for teachers to upgrade their

knowledge, skills, and practices, it is useful to
explore the extent to which teachers believed their
participation in these activities helped them to
achieve these objectives. The surveys asked
teachers to assess the extent to which they
believed their participation in these activities
improved their teaching. Response categories

ranged from “not at all” to “a great extent.”
Overal results showed, for each activity focusing
on arts instruction, that 69 to 75 percent of music
and visua arts speciadists who participated in
professional development thought that the
activities improved their teaching skills to a
moderate or great extent (figure24). Fewer
regular classroom teachers (between 51 and
57 percent) evaluated their participation in arts-
related professional development activities in this

way.

Figure 24.—Per cent of public elementary school music specialists, visual arts specialists, and
classr oom teacherswho participated in professional development activitiesfocusing on
artsinstruction in thelast 12 months and indicated that the activity improved their
teaching to a moderate or great extent: Academic year 1999-2000

Per cent

100 1

80 1 73 73

70

60 51

40 1

20

75

B Music specialists
UVisual arts specialists
B Classroom teachers

75

57
53

Applied study
in an arts area*

Developing knowledge
about an arts subject area

Connecting arts learning with
other subject areas

*For music specialists, this refers to applied study in performing music. Music specialists were also asked about applied study in improvising,
arranging, or composing music, in which 31 percent had participated. Of those, 64 percent indicated improvement in their teaching to a moderate

or great extent.

NOTE: Percentages are based on those who participated in professional development activitiesin a particular content area.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “Survey of Elementary School Visual Arts Specialists,” and “Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.
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With respect to professiona development
activities designed for al teachers, 50 to
61 percent of music and visual arts specialists who
participated reported that these activities had
improved their teaching to a moderate or great
extent (figure 25). Classroom teachers were more
likely than music and visual arts specidlists to
report that new methods of teaching (77 percent
versus 58 and 58 percent), incorporating state or
district standards into instruction (70 percent
versus 54 and 55percent), and student
performance assessment (67 percent versus 50 and
55 percent) improved their teaching to a moderate
or great extent.

Work Environment

A supportive work environment includes features
such as reasonable teaching load, adequate time
for planning and preparation, adequate facilities,
equipment, and materials, and the opportunity to
interact and exchange ideas with other teachers.
In addition, the perceptions teachers have of parent
and staff support may have an impact on their
approach to their jobs, and is therefore an
important feature of the environment in which
they work. Arts specialists and regular classroom
teachers were asked about these features of their
work environments.

Figure 25.—Per cent of public elementary school music specialists, visual arts specialists, and
classr oom teacherswho participated in professional development activities designed
for all teachersin thelast 12 months and indicating that the activity improved their
teaching to a moderate or great extent: Academic year 19992000
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NOTE: Percentages are based on those who participated in professional development activitiesin a particular content area.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidlists,” “Survey of Elementary School Visual Arts Specidists,” and “Arts Surveys of Elementary School Classroom

Teachers,” FRSS 77.
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Teaching Load and Time for Planning and of students, and visual arts specialists taught five
Preparation classes (table 43). During a typical school week,

music specialists taught an average of 24 different
In 1999-2000, 44 percent of music specialistsand  classes of students across all schools, and visua
51 percent of visual arts specialists reported that  arts specialists taught an average of 22 different
they taught at only one school (table42). classes. Music and visual arts specialists were
Thirty percent of music specialists and 33 percent  asked to report the total number of students that
of visual arts specialists taught at two schools, and  they taught at the time of the survey, counting all
12 percent of music speciaists and 10 percent of  students across al schools if they taught at more
visual arts specialists taught at three schools. than one school. Music specialists taught an
Fifteen percent of music specialists and 6 percent  average of 450 students per week at the time of the
of visua arts specidists taught at four or more  survey, and visua arts speciaists taught an

schools. average of 555 students per week.

On a typica school day in 1999-2000, music
specialists taught on average six different classes

Table 42.—Per centage distribution of public elementary school music and visual arts specialists, by
the number of schools at which they teach: Academic year 1999-2000

4 schools or
Type of teacher 1 school 2 schools 3 schools
more
MUSIC SPECIAIISES ... a4 30 12 15
Visual artS SPECIAlISES ....coveererieirieeeie e 51 33 10 6

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” and “ Survey of Elementary School Visual Arts Specialists,” FRSS 77.

Table 43.—Meansfor variousindicators of teaching load for public elementary school music and
visual arts specialists:. Academic year 1999-2000

Indicator of teaching load Music specidists Visual arts specialists
Mean number of classes taught in atypical school day™ ...........cccoveeiininiccnennns 6 5
Mean number of classes taught in atypical school week, across al schools........ 24 22
Mean number of students taught in total, across all schools........ccoceveevveieieinnnens 450 555

*Refersto aday at the school named on the cover of the questionnaire.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidlists,” and “Survey of Elementary School Visual Arts Specidists,” FRSS 77.
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Finally, the amount of time during the school day
that teachers have set aside for planning and
preparation can make a difference in teaching
load. There were some differences in the amount
of time arts specialists and classroom teachers had
for this purpose. During atypical school week in
1999-2000, visua arts specialists had an average
of 4.2 hours each week designated for planning
and preparation during regular school hours (i.e.,
when students were in attendance) (figure 26).
Music speciadists and classroom teachers had
dightly less time designated for these purposes
(3.6 and 3.4 hours, respectively).

Views of Arts Specialists on Facilities,
Equipment, and Other Resour ces

Designated rooms, proper equipment, awide range
of supplies and materials, and state-of-the-art
technologies may facilitate arts speciaists
abilities to present students with a wide range of
tools with which they can explore the arts. In
addition, teachers may benefit from adequate
instructional time with students as well as
adequate time to prepare for their classes. The
surveys asked elementary school music and visual
arts specialists to rate the adequacy of a variety of
supports for teaching music or visua arts.
Response options ranged from “not at al
adequate” to “completely adequate.”

Figure 26.—M ean number of hour steacher s have designated as planning or preparation time when
studentsarein attendance during a typical school week, by type of teacher: Academic

year 1999-2000

Hours
10 T

3.6

Music specialists

Visual arts specialists

Classroom teachers

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidlists,” “Survey of Elementary School Visual Arts Specidists,” and “Arts Surveys of Elementary School Classroom

Teachers,” FRSS 77.
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Views of music specialists. Forty-three percent of
music specialists rated their elementary schools
classroom equipment as completely adequate, and
35 percent rated their schools' dedicated room or
space as completely adequate (table 44). On the
other hand, 51 percent of music specialists rated
their schools electronic technological support as
not at all adequate. In addition, 23 percent of
music specialists rated the time they had available
for individual or collaborative planning as not at
al adequate, and 38 percent rated it as minimally
adequate.

Views of visual arts specialists. Forty percent of
visual arts specialists reported that the dedicated
room or space for visua arts instruction that their

schools provided was completely adequate. Many
visual arts speciaists in public elementary schools
rated the art materials—expendabl e resources such
as paint, ink, clay, and paper—at their schools as
completely adequate (36 percent). Many also
rated the art tools, such as brushes, brayers, and
clay tools, as completely adequate (36 percent).
On the other hand, visual arts speciaists indicated
that the electronic technologies used in the study
and creation of art were either not at all adequate
(30 percent) or minimally adequate (37 percent).
Twenty-four percent rated the time they had
available for individual or collaborative planning
as not at all adequate, and 36 percent rated it as
minimally adequate.

Table 44.—Per centage distribution of public elementary school music and visual arts specialists
indicating how adequate ar e various aspects of their schools' arts programsin support
of their instruction: Academic year 19992000

Not at all Minimally Moderately Completely
Type of support adequate adequate adequate adequate
Music speciaists

Facilities (dedicated room or space for music instruction) ............cceceeee 15 21 29 35
Instructional resources (materials and supplies for music instruction,

such as sheet music, tapes, and CDS) .....c.covvveeeeririniereenrereeeeseneiens 6 31 37 26
Classroom instruments (instruments typically used by studentsin the

general MUSIC ClaSSrO0M) .....ccueiveuerierieierieese et 10 26 42 22
Orchestra or band instruments (instruments available for students

wishing to participate in the school string/orchestra or band

PrOGIEIM) ..eeeieieiete sttt ettt se e et be e b e e b e e b e see e s bese e st be e sbenane 13 36 37 13
Classroom equipment (equipment typically used in the general music

classroom, such asapiano or astereo System)........cceeeeveerenereecenenens 4 17 37 43
Technologies (electronic equipment used in the study and creation of

music, such as computer, MDI keyboards, and sequencers)................ 51 26 15 7
Instructional time with StUdeNts ..o 3 31 48 19
Time for individual or collaborative planning..........ccccoceeeereeenenencneene. 23 38 29 10

Visual arts speciaists

Facilities (dedicated room or space for visual artsinstruction) ............... 15 16 28 40
Instructional resources (reusable resources used for instruction in

visua arts, such as art prints, sides, and videotapes) ...........cocceeereee. 11 28 36 24
Art materials (expendable resources such as paint, ink, clay, and

PADET) o 1 17 46 36
Art tools (equipment used to create and learn about visua arts, such as

brushes, scissors, brayers, and clay toolS) ........coccerereierieneieneinee 0 19 44 36
Classroom equipment (equipment used to create and learn about visual

arts, such as cameras, kilns, and €asels) .........cccoevereinennciccceeene 16 30 34 21
Technologies (electronic equipment used in the study and creation of

art, such as computers, scanners, and video equipment)..........c.c.cceeene 30 37 20 13
Instructional time with students............ccceeeeiinciinns 3 27 41 28
Time for individual or collaborative planning 24 36 28 13

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidlists,” and “Survey of Elementary School Visual Arts Specidists,” FRSS 77.
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Status and Integration of Arts Education
into Overall School Programs

Some advocates of arts education contend that the
strength of arts education in the nation’s schools
may be contingent upon the integration of the arts
into other academic subject areas (Wilson 1997).
Music and visua arts specialists were asked about
the extent of their participation in a variety of
activities involving collaboration among teachers
and the integration of arts instruction into the
broader curriculum.

Findings show that music and visua arts
specialists were able to collaborate to some extent
with regular classroom teachers on arts instruction
iSsues. For instance, 49 percent of music
specialists and 45 percent of visual arts speciaists

indicated that they consulted a few times a year
with classroom teachers about integrating their
subjects into a lesson or unit of study (table 45).
However, visual arts specialists were more likely
than music specialists to engage in this activity at
least once a month (33 percent versus 17 percent).
Similarly, visual arts specialists were more likely
than music specialists to collaborate with other
teachers at least once a month in designing and
teaching an interdisciplinary lesson that included
their subject (24 percent versus 10 percent).
About half or more of both music and visual arts
specialists never had a common planning period
with other arts specialists (55 percent and
59 percent, respectively) or visited classrooms of
colleagues who teach arts subjects (63 percent and
65 percent, respectively).

Table 45.—Per centage distribution of public elementary school music and visual arts specialists
reporting frequency of participation in various collabor ative activitiesrelated to arts
instruction within thelast 12 months: Academic year 1999-2000

Music specidists Visual arts specialists
Arts-specific collaborative activity A few At least A few At least
Never timesa oncea Never timesa oncea
year month year month
Common planning period with other arts specialists at the
SCNOO ..ottt 55 27 18 59 23 19
Consulting with classroom teachers about integrating arts
subject taught into alesson or unit of study that they
EEACK .o 34 49 17 22 45 33
Collaborating with other teachers on designing and
teaching an interdisciplinary lesson or unit of study that
includes taught SUDJECE .........cooveeiieiriirere e 48 43 10 29 48 24
Visiting classrooms of colleagues who teach the same
SUBJECE ... 63 32 5 65 28 8

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” and “ Survey of Elementary School Visua Arts Specialists,” FRSS 77.

77



With respect to collaborative activities that are not
arts-specific, arts specialists were as likely as
regular classroom teachers to share ideas about
teaching with teachers outside their assigned
school(s) at least once a month (34 and 30 percent
for music and visual arts specialists, respectively,
versus 35percent for classroom teachers)
(table 46). However, they were less likely than
classroom teachers to have a common planning
period with (other) regular classroom teachers at

least once a month (7 and 10 percent for music and
visual arts specialists, respectively, versus
68 percent for classroom teachers).  Further,
classroom teachers were more likely than music
and visua arts specialists to have participated at
least once a month in site-based management or
school improvement teams (40 percent versus 18
and 23 percent) and in the preparation of
individual educational plans for students with
special needs (27 percent versus 5 and 9 percent).

Table 46.—Per centage distribution of public elementary school music specialists, visual arts
specialists, and classroom teachersreporting frequency of participation in various
collabor ative activities related to teaching within the last 12 months: Academic year

19992000
Music specidists Visual arts specialists Classroom teachers
Collaborative activity Afew | Atleast Afew | Atleast Afew | Atleast
Never timesa | oncea Never timesa | oncea Never timesa | oncea
year month year month year month
Common planning period with (other)
regular classroom teachers..........cc.ceeueen. 74 19 7 61 29 10 14 18 68
Sharing ideas about teaching with
teachers outside assigned schoal(s) ........ 16 50 34 21 49 30 13 51 35
Participating in site-based management or
school improvement teams.............c.c.... 58 24 18 a7 30 23 22 38 40
Providing input in the preparation of
Individual Education Plans..................... 65 30 5 60 31 9 13 59 27

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “Survey of Elementary School Visua Arts Specidlists,” and “ Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.
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Support for Arts Education from
Parents and School Staff

Overal, 46 percent of music specialists and
44 percent of visual arts specidists strongly
agreed with the statement that parents support
them in their efforts to educate their children
(table 47). Fifty-eight percent of music
speciadists and 53 percent of visua arts
specialists strongly agreed that they were
supported by the administration at their schools.
Twenty-five percent of music specialists and
31 percent of visual arts specialists strongly
agreed with the statement that other teachers
considered the arts subject they taught as an
important part of their school’ s curriculum.

Music specidists differed from visua arts
specialists with respect to their belief that
administrators and other teachers favored
interdisciplinary instruction that included their
subject area. Thirty-eight percent of visua arts
specialists strongly agreed with this statement,
compared with 23 percent of music specialists.
Also, visua arts specialists were more likely
than music specidists to strongly agree that
students were motivated to do well in ther
classes (64 percent versus 45 percent).

Curriculum and Instruction
inthe Arts

In 1992, the National Council on Education
Standards and Testing (NCEST) issued a report
entitled Raising Standards for American Education.
A Report to Congress, the Secretary of Education,
the National Education Goals Panel, and the
American People (1992). It caled for the
development of voluntary national education
standards, along with aligned systems of assessment
in core subjects. In 1994, the voluntary Nationa
Standards for Arts Education were published
(Consortium  of  National Arts  Education
Associations 1994). These standards were designed
to establish clear guidelines for what a student
should know and be able to do in the arts.
Specificaly, they promoted the notion that students
should develop an understanding of such questions
as the following: What are the arts? How do artists
work, and what tools do they use? How do
traditional, popular, and classical art forms influence
one another? Why are the arts important to me and
my society?

Table 47.—Per centage distribution of public elementary school music and visual arts specialists
indicating the degree to which they agree with various statements about how instruction
in music and visual artsisvalued at their schools. Academic year 1999-2000

Music Visua arts
Supportive statement Strongly ?hma? thma? Strongly | Strongly ?hma? Svc\;hma? Strongly
disagree disagree agree agree disagree disagree agree agree

Parents support me in my effortsto

educate their children ..........ccocceeevieenne. 2 6 46 46 2 6 48 44
The administration supports me in my

WOTK cevvirsesese e 3 11 28 58 3 11 33 53
Other teachers consider my subject an

important part of the school’s

CUMTICUIUM ..o 6 20 49 25 4 16 48 31
The school administrators and teachers

arein favor of interdisciplinary

instruction that includes my subject........ 5 18 54 23 4 13 46 38
Students are motivated to do well in my

ClaSS...coiiicccc 2 10 43 45 1 6 29 64

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” and “ Survey of Elementary School Visual Arts Specialists,” FRSS 77.
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The 2000 surveys of elementary public school
music and visua arts speciaists included
guestions about the instructional program in each
arts subject, whether it was based on a local or
district curriculum guide, aligned with state
standards or the National Standards, or integrated
with other arts or non-arts subjects.  Arts
specialists were also asked to indicate the extent to
which they emphasized various goals or objectives
of student learning, and the kinds of assessments
that they used to determine student progress and
achievement. To assess the extent to which arts
instruction took place in students regular
classrooms, the classroom teacher survey included
a question about whether or not different arts
subjects were incorporated into instruction in other
subject areas.

Arts specialists and regular classroom teachers
were asked to indicate whether four statements
about arts curricula described the instructional
programs that they followed. Specifically, they
were asked whether their schools instructional
programs in the arts were (1) based on a written,
sequential, local (or district) curriculum guide, (2)
aligned with their state's standards or the National
Standards for Arts Education, (3) integrated with
other arts subjects, and (4) integrated with other
academic subjects.

Eighty-six percent of music specidists and
87 percent of visua art specialists reported that
their instructional programs were aigned with
their state's standards or the National Standards
for Arts Education (table 48). Most arts specialists
also indicated that their programs were based on a
local or district curriculum guide (79 percent of
music speciaists and 73 percent of visual arts
specialists). However, visual arts specialists were
more likely than music specialists to report that
their programs either were integrated with other
arts subjects (69 percent versus 41 percent) or with

other academic subjects (77 percent versus
47 percent).
Ninety-two percent of classroom  teachers

indicated that they included arts instruction in
some aspects of their instructional program. Of
these, 22 percent indicated that their arts
curriculum was based on a local or district
curriculum guide, but 17 percent did not know if it
was or not (not shown in tables). Twenty-
nine percent indicated that their arts curriculum
was aligned with arts standards, while 56 percent
reported that they did not know if this was the
case. Eighty-eight percent of classroom teachers
indicated that their arts instruction was integrated
with other academic subjects.

Table 48.—Per cent of public elementary school music specialists, visual arts specialists, and
classroom teachersreporting various char acteristics of theartscurriculum that is
taught at their schools: Academic year 1999-2000

Characteristic of arts curriculum

Music specidlists | Visual arts specialists | Classroom teachers

Based on alocal or district curriculum guide............ccoeeerereeienicieneenennene
Aligned with state standards or National Standards for Arts Education ...

Integrated with other arts SUDJECES.........ccoeeiiircieeee
Integrated with other academic SUDJECES........ccovvevvereverccecccce e

79 73 22
86 87 29
a2 69 (—)
47 77 88

— Not available; statistic not collected for the classroom teacher survey.

"Percentages are based on the 92 percent of regular classroom teachers who reported including arts instruction in any aspect of their instructional

program.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” and “Survey of Elementary School Visual Arts Specidists,” and “Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.
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Classroom teachers who included arts instruction
were also asked a series of questions addressing
the extent to which they incorporated various arts
subjects into their instruction in other areas
(table 49). Fifteen percent of classroom teachers
incorporated music into their instruction to a great
extent, and 27 percent incorporated visual arts into
their instruction to a great extent. Twenty-
eight percent of classroom teachers indicated that
they teach thematic units that integrate various
subjects, including the arts, to a great extent. On
the other hand, 55 percent of classroom teachers
reported never having incorporated dance into
instruction, and 49 percent never used
prepackaged curriculum materials or textbooks to
teach the arts.

Goals and Objectives of Student Learning

The National Standards for Arts Education
provides lists of content standards for each arts
area. In order to capture the extent to which arts
teachers were addressing these content standards,
the content standards for music and visual arts
were used as a basis for developing the survey
questions about the goals and objectives of student
learning. Music and visual arts specialists were
asked to indicate the extent to which they
emphasized various goals and objectives in their
instruction.

Table 49.—Per centage distribution of public elementary school classroom teachers, according to
the extent to which they included the artsin their instruction, by type of activity:

Academic year 1999-2000

Activity Not at all Small extent Moderate extent Great extent

Incorporate music into instruction in other subject aress................ 10 48 27 15
Incorporate visual artsinto instruction in other subject aress......... 1 23 49 27
Incorporate drama/theatre into instruction in other subject areas.... 10 52 30 8
Incorporate dance into instruction in other subject aress................ 55 33 9 3
Teach thematic units that integrate subjects, including the arts....... 7 27 38 28
Use prepackaged curriculum materials or textbooks to teach the

BITS ettt 49 36 11 3

NOTE: Percentages are based on the 92 percent of regular classroom teachers who reported including arts instruction in any aspect of their
instructional program. Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, and “Arts Survey of

Elementary School Classroom Teachers,” FRSS 77.
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Goals and abjectives for student learning in
music. The two content areas in which the
highest percentage of music specialists placed
major emphasis in their teaching were singing a
varied repertoire of music (54 percent), and
reading and notating music (51 percent)
(table50).*  Twenty-seven percent of music
specialists placed no emphasis on composing and
arranging music, and 48 percent indicated a minor
emphasis on this objective of student learning.

Sixteen percent of music specidists gave ho
emphasis to improvising melodies, variations, and
accompaniments, and 50 percent gave minor
emphasis. Goals such as these may be viewed as
more appropriate for secondary school students,
although the Nationa Standards for Music
Education do include severa achievement
standards at the elementary level under each of
these topics.

Table 50.—Per centage distribution of public elementary school music specialistsreporting the
degree to which they emphasize various goals or objectives of student learning:

Academic year 1999-2000

Goal or objectivein music No . Minor_ ModeraFe Major_
emphasis emphasis emphasis emphasis

Singing avaried repertoire of music 10 9 27 54
Performing a varied repertoire on arange of instruments............... 8 28 40 24
Improvising melodies, variations, and accompaniments................. 16 50 27 7
Composing and arranging MUSIC .......ccueeeeuerveereeneeieseeesreseseseeeseens 27 48 19 6
Reading and NOtating MUSIC ......ccveueveerieireeee e 2 10 38 51
Listening to, analyzing, and describing muSIC...........ccocereeerenennne 3 24 45 29
Evaluating music and music performances.............coeoevreeveecrenenenn 7 29 41 23
Learning about the expressive possibilities of music..........c.cccc...... 1 19 39 41
Making connections between music, the other arts, and other

AISCIPIINES ... 4 31 37 29
Understanding music in relation to history and cultures 3 28 37 32

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary

School Music Specidlists,” FRSS 77.

ZAn exception was that music specialists were as likely to place
major emphasis on learning about the expressive possibilities of
music (41 percent) as on reading and notating music (51 percent).
Although the difference between estimates appears large, it is not
statistically significant because the estimates have relatively large
standard errors (2.8 and 2.8, respectively).
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Goals and abjectives for student learning in
visual arts. The content areas in which the
highest percentage of visual arts teachers placed
major emphasis were understanding and applying
various media, techniques, and processes
(72 percent) and using knowledge of elements,
functions, and principles of art (69 percent)
(table 51). Fifty-six percent of visual arts teachers
also placed major emphasis on creating worksin a
broad range of art forms (i.e,, fine arts, design arts,
or crafts), and 51 percent placed major emphasis
on understanding the visua arts in relation to
history and cultures. Few visual arts specialists
reported placing no emphasis on the content areas
included in the survey (3 percent or less), and
20 percent or fewer of the specialists placed minor
emphasis on any areas (3 to 19 percent).

Assessment in the Arts

Teachers were asked whether they used any
formal assessments of student achievement, and if
so, to indicate the extent to which they used
various assessment techniques. Many music and
visual arts specialists did use some formal
assessments to determine student progress and
achievement (91 percent of music specidists, and
87 percent of visual arts teachers).  Forty-
eight percent of classroom teachers who included
arts instruction in any aspect of their instructional
program indicated that they used some formal
assessments to evaluate student progress in their
artsinstruction (not shown in tables).

Table 51.—Per centage distribution of public elementary school visual arts specialistsreporting the
degree to which they emphasize various goals or objectives of student learning:

Academic year 1999-2000

Goal or objectivein visual art No . Mlnor‘ Modera?e Major_
emphasis emphasis emphasis emphasis

Creating worksin abroad range of art forms........cccccveeveveecnieennnn. 1 7 36 56
Understanding and applying various media, techniques, and

PIOCESSES .....uvuiiiieiisisiie ettt (€] 25 72
Using knowledge of elements, functions, and principles of art........... 0 4 26 69
Choosing and evaluating a range of subject matter, symbols, and

TAEBS ..o 1 11 42 46
Learning about the expressive possibilities of visua arts................... # 11 44 45
Reflecting upon and assessing own or others’ Work ..........coccceeeeeneene # 18 52 29
Making connections between visual arts, other arts, and other

AISCIPIINES. ...t 3 19 41 37
Understanding visual artsin relation to history and cultures.............. 1 14 34 51

#Estimate less than 0.5 percent.
NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary

School Visual Arts Speciaists,” FRSS 77.
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Music specidists relied on the processes of
creating art and the products that result from these
processes in their assessment of student learning.
Eighty-seven percent of music speciaists used
observation of students as an assessment strategy
to agreat extent, and 56 percent used performance
tasks to a great extent (table52). On the other
hand, selected-response assessments, short written
answers or essays, portfolio collections of student
work, and developed rubrics were used by
12 percent or fewer of music specialists to a great
extent (12 percent, 3percent, 6 percent, and
6 percent, respectively).

Visual art specialists also relied on observation of
students and performance tasks or projects.
Eighty-two percent used observation to a great
extent, and 73 percent used performance tasks or

projects to a great extent. Thirty-five percent of
visual arts specialists used portfolio collections of
student work to a great extent. However, few
visual arts specialists indicated that they rely to a
great extent on selected-response assessments
(3 percent), short written answers or essays
(4 percent), or developed rubrics (14 percent).

Sixty-one percent of regular classroom teachers
who reported incorporating arts into their
classrooms and assessing student progress in art-
related activities used observation to evauate that
progress to a great extent. Performance tasks or
projects were used to a great extent by 44 percent
of these classroom teachers, and 27 percent used
portfolio collections of student work as an
assessment technique to agreat extent.

Table 52.—Per centage distribution of public elementary school music specialists, visual arts
specialists, and classroom teacher sreporting the extent to which they use varioustypes
of assessmentsin their artsinstruction: Academic year 1999-2000

Selected- Short written | Performance Portfgl '
. collections Developed
Extent of use Observation response answers or tasks or )
. of student rubrics
assessments essay’s projects work
Music specialists®
NOE & @l oo 1 25 47 3 67 54
SMall eXteNt.....c.cevvvirerrrrrrceeennes 2 30 35 12 19 25
Moderate eXtent.........ooeereererererencereeeee e 10 33 16 29 9 15
Great eXtENt .....cucveveereeererrrrre e 87 12 3 56 6 6
Visual arts specialists®
NOE @ @l # 52 45 3 23 35
Small eXteNt.......cevvvrrrrrrreennes 1 31 34 5 19 26
Moderate extent 17 13 18 19 24 25
Great eXtENt .....c.cveveererererrrr e 82 3 4 73 35 14
Classroom teachers®
NOE & @l 3 61 53 7 24 43
Small extent 10 23 23 18 23 24
Moderate eXtENt..........coceuererererernirreresseseseeeans 26 13 16 31 26 20
Great eXtENt ... 61 3 7 44 27 13

#Estimate less than 0.5 percent.

YPercentages are based on the 91 percent of music specialists who reported including arts instruction in any aspect of their instructional program

and doing any formal assessmentsin the arts.

ZPercentages are based on the 87 percent of visual arts specialists who reported including arts instruction in any aspect of their instructional

program and doing any formal assessmentsin the arts.

®Percentages are based on the 44 percent of regular classroom teachers who reported including arts instruction in any aspect of their instructional

program and doing any formal assessmentsin the arts.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “ Survey of Elementary School Visua Arts Specidlists,” and “ Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.




I nvolvement in the Arts
Outside of School

To gain information on teachers engagement in
the arts outside of their teaching professions, arts
specialists were asked to indicate the extent to
which they participated in a variety of activities
related to the arts. This information provides
some indication of whether teachers keep their
knowledge and skills current through performing
and creating their own artwork, studying or
writing about art, or responding to the artwork of
others.

Music specialists were most likely to participate to
agreat extent in performing as a soloist or with an

ensemble (38 percent) and attending live music
performances (33 percent) (table 53). Visua arts
specialists were most likely to participate to a
great extent in creating works of art (27 percent)
and viewing and responding to the works of other
artists (31 percent) (table 54). Classroom teachers
reported some engagement in the arts outside of
their school duties. Thirteen percent reported that
they participated to a great extent in attending
museums or arts performances, and 43 percent
reported doing so to a moderate extent (table 55).
Some classroom teachers created or performed
works of art as well, with 7 percent indicating that
they do so to a great extent and 16 percent doing
S0 to a moderate extent.

Table 53.—Per centage distribution of public elementary music specialistsreporting the extent to
which they participatein various activitiesrelated to music outside of their regular
school duties, by type of activity: Academic year 1999-2000

Activity Not at all Small extent Moderate extent Great extent
Provide instrument/voice inStruction.............cccccevveeenisnrccceneenns 31 27 21 21
Perform as asoloist or with an ensemble...........ccooeeiieiicccinne. 17 15 30 38
COMPOSE OF ATANGE MUSIC ...ttt 43 30 18 10
Conduct community or other ensembles...........cccooeveiennnene 51 18 15 16
Attend live mUSIC Performances...........coeereeereierenesiesesese e 1 23 43 33
Study, critique, or write 80Ut MUSIC......c.cvrreieeiireseeereeceene 52 30 11 7
Provide arts leadership in community or State..........cccoceveeereenennnne 44 30 19 8

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “ Survey of Elementary School Visua Arts Specidlists,” and “ Arts Survey of Elementary School Classroom

Teachers,” FRSS 77.

Table 54.—Per centage distribution of public elementary visual arts specialistsreporting the extent
to which they participatein activitiesrelated to visual artsoutside of school duties, by
type of activity: Academic year 1999-2000

Activity Not at all Small extent Moderate extent Great extent
Teach art at astudio or gallery.........coveveeirieniineeeeeeea 74 12 8 6
Create WOrKS Of @t ........ccooveeiiiicii e 5 28 40 27
EXhibit WOrkS Of @rt........cceeiiiiiieceeee s 44 29 17 9
View and respond to art at museums or galleries..........coccovereenennn. 6 21 42 31
Study, critique, or Write @boUt art ............ccceeeerererereieeereeeseeene 35 33 22 11
Provide arts leadership in community or state...........c.coceeeerirenene 39 33 20 8

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary

School Visual Arts Speciaists,” FRSS 77.
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Table 55.—Per centage distribution of public elementary classroom teachersreporting the extent to
which they participatein activitiesrelated to the arts outside of school duties, by type of
activity: Academic year 1999-2000

Activity Not at all Small extent Moderate extent Great extent
Create or perform Works of art ..........cccoeeeereinenneneieseeeeseene 52 25 16 7
Teach ONe Of the artS .....c.cvviiccccr e 88 7 3 3
View OF reSPONA L0 @It ......cceeuereeereeieieree et 11 33 43 13
Study, critique, or Write @DoUt art ............ccoeeeererrereieeeseeseene 81 14 4 1
Provide arts leadership in community or state...........c.cocoeveerirenene 88 9 2 1

NOTE: Row percentages may not sum to 100 due to rounding.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, and “Arts Survey of
Elementary School Classroom Teachers,” FRSS 77.
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5. CONCLUSIONS

This report is based on data that were collected
from elementary and secondary school principals
and from elementary school arts speciaists and
classroom teachers during the 1999-2000 school
year. At the time of the surveys, there were no
national data sources that specifically addressed
the condition of arts education in the nation’s
public schools. The study upon which this report
was based aimed to fill this data gap by providing
a national profile of arts education in public
elementary and secondary schools in 1999-2000.
Information was collected from school principals
on a wide variety of topics related to how the arts
were delivered in the nation’s regular public
schools, such as the availability and characteristics
of instructional programs in music, visua arts,
dance, and dramaltheatre; staffing; space for arts
instruction; and funding sources. Other topics
included supplemental programs and activities in
the arts, administrative support, and the perceived
status of the arts among school staff and parents.
Information was gathered in the teacher surveys
on the educational backgrounds of music
specialists, visua arts specidists, and self-
contained classroom teachers at the elementary
level, their professional development activities,
their work environments, their views on the
resources made avalable to them, and their
instructional practices. This chapter summarizes
findings across this broad array of topics,
highlights noteworthy comparisons, and draws
some general conclusions.

Artslnstruction in Public
Elementary and Secondary Schools

Arts instruction is carried out differently within
elementary and secondary schools. At the
secondary level, arts instruction is provided
primarily through elective courses and is often
taught by multiple specialists in each of the four
arts subjects. In contrast, at the elementary level,
arts instruction is usualy limited to music and
visual arts and is part of a standard curriculum in
which al students participate (Carey et al. 1995).
It is for these reasons that distinct surveys were
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sent to elementary and secondary school
principals.  Further, given these fundamenta
differences in the ways in which the arts are
delivered at the elementary and secondary levels,
comparisons across education levels are not

appropriate.

Elementary Schools

Findings from the elementary school survey
indicate that music and visual arts instruction were
available in most of the nation's regular
eementary schools (94 percent and 87 percent,
respectively). Dance and drama/theatre instruction
were less commonly available at the elementary
level (20 percent and 14 percent, respectively). Of
those schools offering instruction in arts subjects,
dedicated rooms with special equipment were used
for music by 67 percent of schools, for visual arts
by 56 percent, for dance by 14 percent, and for
drama/theatre by 13 percent of schools.

Overal, 72 percent of elementary schools that
offered music instruction and 55 percent of
eementary schools that offered visual arts
instruction employed full-time specialists to teach
these subjects. Full-time specialists in dance were
employed by 24 percent of elementary schools that
offered this subject, and full-time specialists in
dramal/theatre were employed by 16 percent of
eementary schools that offered it. Dance was
more likely than music to be taught by artists-in-
residence, while dramal/theatre was more likely
than both music and visual arts to be taught by
artists-in-residence (15 percent of schools for
dance and drama/theatre, 3 percent for music, and
6 percent for visua arts). Also, dance and
dramalthestre were both more likely than music
and visual arts to be taught by other faculty or
volunteers (20 percent for dance, 17 percent for
dramaltheatre, 4 percent for music, and 6 percent
for visua arts) in elementary schools.

As for space, elementary schools were more likely
to have a dedicated room with specia equipment
for teaching music (67 percent) than visual arts
(56 percent), dance (14 percent), and drama/



theatre (13 percent). Elementary schools were
equally likely to have a district curriculum guide
in music as in visua arts (81 percent versus
78 percent). They were less likely to have guides
in dance (49 percent) or dramaltheatre
(36 percent). During the 199899 school year,
77 percent of al regular public elementary schools
sponsored field trips to arts performances and
65 percent sponsored field trips to art galleries or
museums. Thirty-eight percent sponsored visiting
artists, 22 percent sponsored artists-in-residence,
and 51percent of public elementary schools
sponsored after-school activities in the arts during
the 1998-99 school year.

Secondary Schools

Among secondary schooals, survey results indicate
that 90 percent offered music instruction during
the regular school day in 1999-2000, and
93 percent offered visual arts instruction.
Fourteen percent of secondary schools offered
instruction in dance, and 48 percent offered
instruction in drama/theatre during the regular
school day in 1999-2000. In  1999-2000,
91 percent of public secondary schools that
offered music instruction had dedicated music
rooms with special equipment for teaching the
subject, and 87 percent of those with visua arts
instruction had dedicated art rooms with special
equipment. Of the schools that offered dance,
41 percent provided dedicated dance spaces with
special equipment, and of those that offered
dramaltheatre, 53 percent provided dedicated
theatre spaces with special equipment.

Most public secondary schools that offered music,
visual arts, dance, and drama/theatre employed
full-time specidlists to teach these subjects, with
91 percent having one or more full-time music
specialists, 94 percent having one or more full-
time visua arts specialists, 77 percent having one
or more full-time dance specialists, and 84 percent
having one or more full-time dramaltheatre
specialists. Secondary schools were more likely to
have two or more full-time teachers who taught
courses in music than in visua arts (53 percent
versus 32 percent), athough it should be noted
that some of the full-time teachers included in
these percentages might have taught music courses
(e.g., band) and yet not be music specialists.
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Secondary schools were more likely to have
curriculum guides in music and visua arts than in
dance and drama/theatre (86 and 87 percent versus
68 and 75 percent, respectively). During the 1998—
99 school year, field trips to arts performances
were sponsored by 69 percent of al regular public
secondary schools, and 68 percent sponsored field
trips to art galeries or museums.  Thirty-
four percent of secondary schools sponsored
visiting artists, 18 percent sponsored artists-in-
residence, and 73 percent sponsored after-school
activities in the arts during the 1998-99 school
year.

Differences by School Characteristics

Findings of the elementary and secondary surveys
reveal that how the arts were taught in 1999-2000
varied to some extent by school characteristics
such as enrollment size, locale, region, percentage
minority enrollment, and poverty concentration.
In general, large schools, schools in the Northeast
(especialy at the secondary level), schools with
low minority enrollments, and schools with low
poverty concentrations tended for some indicators
to show more activity in arts education.

School enrollment size. Large elementary
schools (600 students or more) were more likely
than small elementary schools (less than 300
students) to employ full-time music specidists
(80 percent versus 57 percent) and visua arts
specialists (70 percent versus 45 percent), have
dedicated rooms with special equipment for
teaching visual arts (67 percent versus 41 percent),
sponsor field trips to art performances (86 versus
67 percent), provide after-school activities in the
arts (65 percent versus and 40 percent), and have a
district level coordinator in the arts (65 percent
versus 42 percent).

Large secondary schools (1,000 or more students)
were more likely than small secondary schools
(less than 400 students) to provide instruction in
music (95 percent versus 84 percent), visua arts
(98 percent versus 85 percent), dance (32 percent
versus 5 percent), and drama/theatre (75 percent
versus 30 percent). Also, large secondary schools
were more likely to offer more than six coursesin
music (48 percent versus 9 percent) and visual arts
(39 percent versus 7 percent), sponsor field trips to
art galeries or museums (82 percent versus



64 percent), sponsor after-school activities in the
arts (83 percent versus 64 percent), and have a
district-level coordinator in the arts (53 percent
versus 39 percent).

Region. At the elementary school level, schools
in the West differed from those in other regions on
a variety of items. For example, schools in the
West were less likely than schools in the Northeast
and Central regions to employ full-time specialists
to teach music (57 percent versus 76 and
80 percent), and to have a district curriculum
guide for music (71 percent versus 91 and
88 percent). In addition, schools in the West were
less likely than all other regions to employ full-
time specidists to teach visua arts (26 percent
versus 55 to 76 percent), have adistrict curriculum
guide for visual arts (62 percent versus 83 to
89 percent), and have arts speciadists on site-based
management teams (36 percent versus 63 to
76 percent).

At the secondary school level, schools in the
Northeast were notably different from other
regions with respect to some aspects of their arts
education programs. Specificaly, schools in the
Northeast were more likely than schools in the
other regions to offer more than six visual arts
courses during the 199899 school year
(34 percent versus 8 to 19 percent), have two or
more full-time teachers who taught visua arts
courses during the 199899 school year
(50 percent versus 25 to 33 percent), sponsor
artists-in-residence (33 percent versus 14 to
16 percent), include the arts in their schools
mission statements (79 percent versus 58 to
60 percent), and have school improvement
initiatives related to arts education (72 percent
versus 38 to 50 percent).

Percentage minority enrollment and poverty
concentration.  Although the percentages of
elementary schools offering instruction in music
and visual arts did not vary by minority enrollment
or poverty concentration in 1999, elementary
schools did vary by percentages of minority
enrollment and poverty concentration with respect
to severa features of their arts education
programs. Schools with the lowest minority
enrollment (5 percent or less) were more likely
than those with the highest minority enrollment
(more than 50 percent) to have a dedicated room
with specia equipment for music instruction
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(71 percent versus 53 percent) and a district
curriculum guide for music (87 percent versus
71 percent). Schools with the lowest poverty
concentration (less than 35 percent eligible for free
or reduced-price lunch) were more likely than
those with the highest poverty concentration
(75 percent or more) to have a dedicated room
with special equipment for music instruction
(70 percent versus 51 percent) and visua arts
instruction (65 percent versus 42 percent); a
district curriculum guide for music (88 percent
versus 73 percent) and visua arts (84 percent
versus 70 percent); and input from arts specialists
on staff hiring (43 percent versus 21 percent), the
curriculum (75 percent versus 50 percent), and the
dlocation of arts funds (62 percent versus
40 percent).

There was not a great deal of variation at the
secondary level by percentage minority enrollment
and poverty concentration. Secondary schools
with the lowest minority enrollment were more
likely than schools with the highest minority
enrollment to receive outside funding for their
music programs (56 percent versus 33 percent)
and to have two or more full-time teachers who
taught courses in visua arts (54 percent versus
23 percent).  Schools with the lowest poverty
concentration were more likely than those with the
highest poverty concentration to receive outside
funding for their music programs (54 percent
versus 23 percent), and to have a dedicated space
with specia equipment for visual arts. There was
no variation by either minority enrollment or
poverty concentration with respect to the
availability of music and visual artsinstruction.

ArtsTeachersin Public
Elementary Schools

As a complement to the elementary school survey,
the elementary school music specialist, visual arts
specidist, and self-contained classroom teacher
surveys provided data on a broad range of topics
regarding how the arts were taught in the nation’s
public elementary schools in 1999-2000. Topics
included the educational backgrounds (e.g.,
degrees, certification, years of experience) of
music specialists, visual arts specidists, and
classroom teachers; participation in professional
development activities, teaching load; teaching



practices; collaboration and integration of the arts
into other areas of the curriculum; and teacher
involvement in arts-related activities outside of
school. Classroom teachers were included in the
survey to compare the qualifications and teaching
responsibilities of arts specialists to those of non-
arts teachers and to determine the extent to which
classroom teachers were incorporating the arts into
their instruction and participating in professional
development relevant to arts instruction.

Virtually al teachers surveyed had a bachelor's
degree in 19992000 (99.9 percent), and close to
half of all music specialists, visual arts specialists,
and classroom teachers held a master's degree
(45 percent, 39 percent, and 43 percent,
respectively). Most teachers were certified in the
field of their main teaching assignment. Most
music specialists (91 percent) were certified to
teach music, and 90 percent of the teachers that
were certified to teach music had regular,
standard, or professional certification. Similarly,
89 percent of visua arts specialists were certified
to teach art, of which 89 percent indicated that
they had a regular, standard, or professional
certification.  One hundred percent of regular
classroom teachers had a genera elementary
education certificate, of which 93 percent held a
regular, standard, or professional certificate.

Asfor professional development, music specialists
(49 to 72 percent) and visual arts specialists (56 to
79 percent) were more likely to have participated
in arts-related professional development in the last
12 months than were regular classroom teachers
(27 to 46 percent). The three artsrelated
professional development activities asked about
were applied study in an arts area, developing
knowledge about an arts subject area, and
connecting arts learning with other subject areas.
On the other hand, classroom teachers (84 to
90 percent) were more likely than music
specidists (65 to 78 percent) and visua arts
specialists (64 to 81 percent) to have participated
in professional development designed for all
teachers. The four general professiona
development activities asked about were new
methods of teaching, incorporating state or district
standards into instruction, student performance
assessment, and integrating education technologies
into instruction. It should be noted, however, that
many arts specialists participated in genera
teacher professional development activities, and
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many classroom teachers participated in activities
related to arts education.

Music and visual arts specidists provided
information on their teaching load during the
19992000 school year. About half of al music
and visual arts specialists taught at one school (44
and 51 percent), about a third taught at two
schools (30 and 33 percent), and the remainder
taught at three or more schools. Music specialists
taught on average six classes during a typical
school day and visual arts speciaists taught five
on average. During atypical school week in 1999—
2000, visual arts specialists had an average of 4.2
hours each week designated for planning and
preparation during regular school hours (i.e., when
students were in attendance). Music specialists
and classroom teachers had dightly less time
designated for these purposes (3.6 and 3.4 hours,

respectively).

Both music and visual arts specialists reported that
the facilities provided to them by their schools
were moderately or completely adequate for
supporting their instruction. However, about half
of the speciadists indicated that the time for
individual or collaborative planning was
minimally or not at all adequate. Furthermore,
68 percent of classroom teachers indicated that
they participated in common planning periods with
other classroom teachers at least once a month,
compared with 7 percent of music specialists and
10 percent of visua arts specidists. Also, music
and visua arts specidists were less likely than
classroom teachers to participate at least once each
month in site-based management teams (18 and
23 percent versus 40 percent), or in the preparation
of individual educational plans for students with
specia needs (5 and 9 percent versus 27 percent).

The majority of music and visual arts specialists
reported that the arts curriculum they teach from
was based on a local or district curriculum guide
that was aligned with their states’ standards or the
National Standards for Arts Education (79 and
73 percent). Forty-seven percent of music
specialists and 77 percent of visual arts specialists
reported that their instructional programs were
integrated with other academic subjects. Also,
nearly all classroom teachers reported that they
included arts instruction in some aspect of their
instructional programs, and the majority indicated
that the arts they taught were integrated into other



curriculum areas as part of thematic units of
instruction.

While the mgjority of arts specialists indicated that
they did conduct some forma assessments to
determine student progress and achievement, this
was primarily in the form of observation and
performance assessment, with limited use of
written responses to questions, portfolio
collections, or developed rubrics.

ArtsEducation: 1999-2000

This national profile of arts education provided
information regarding the state of arts education
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programs in public elementary and secondary
schools, with particular emphasis on arts education
at the elementary school level. Overdl, the
findings suggest that arts education (and especially
music and visual arts) was an integral part of many
elementary and secondary public schoolsin 1999
2000. Future researchers may want to explore the
teaching of arts at the secondary school level,
specifically focusing on the educational
backgrounds, teaching practices, and working
conditions of arts speciaists in secondary schools.
Also, future studies should track the status of arts
education at both school levels over time.
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Fast Response Survey System

The Fast Response Survey System (FRSS) was
established in 1975 by the National Center for
Education Statistics (NCES), U.S. Department of
Education. FRSS is designed to collect small
amounts of issue-oriented data with minimal
burden on respondents and within a relatively
short timeframe. Surveys are generaly limited to
three pages of questions, with a response burden
of about 30 minutes per respondent. Sample sizes
are relatively small (usualy about 1,000 to 1,500
respondents per survey) so that data collection can
be completed quickly. Data are weighted to
produce national estimates of the sampled
education sector. The sample size permits limited
breakouts by classification variables. However, as
the number of categories within the classification
variables increases, the sample size within
categories decreases, which results in larger
sampling errors for the breakouts by classification
variables. FRSS collects data from state education
agencies, local education agencies, public and
private elementary and secondary schools, public
school teachers, and public libraries.

Sample Selection

The samples for the school surveys consisted of
753 elementary school and 755 secondary school
principals of regular public schools. Included in
the mailing to the elementary school principals
was a form for collecting a list of music, visua
arts, and self-contained classroom teachers. The
samples were selected using the 1999-2000
Schools and Staffing Survey (SASS) universe file,
which was created from the 1997-98 NCES
Common Core of Data (CCD) Public School
Universe File. This sample was designed to
minimize the overlap with other large NCES
studies that were being conducted concurrently.
The sampling frame included 81,405 regular
public schools, consisting of 52,925 regular
elementary schools, 27,055 regular secondary
schools, and 1,425 regular combined schools. The
frame included the 50 states and the District of
Columbia and excluded special education,
vocational, and alternative/other schools; schools
in the U.S. territories; and schools with a high

grade less than grade 1, or ungraded. A school
was defined as an elementary school if the lowest
grade was less than or equal to grade 6 and the
highest grade was less than or equal to grade 8. A
secondary school was defined as having a lowest
grade greater than or equal to grade 7 and having
grade 7 or higher. Combined schools were
defined as those having grades higher than grade 8
and lower than grade 7.

Separate dtratified samples of public elementary
and secondary schools were selected to receive the
appropriate survey instrument. Combined schools
were given a chance for selection for both surveys,
and if selected were asked to complete only one of
the survey instruments. The sampling frame was
stratified by instructional level (elementary,
secondary, and combined) and school size (less
than 300, 300 to 499, 500 to 999, 1,000 to 1,499,
and 1,500 or more). Within the primary strata,
schools were sorted by geographic region
(Northeast, Southeast, Central, and West), locale
(city, urban fringe, town, and rural), and percent
minority enrollment (less than 5 percent, 5 to 19
percent, 20 to 49 percent, and 50 percent or more)
to produce additional implicit stratification. A
sample of 753 elementary schools and 755
secondary schools was then selected from the
sorted frame with conditional probabilities that
accounted for the selection of schools for other
NCES studies, such as National Assessment of
Educational Progress (NAEP), Early Childhood
Longitudina Study-Kindergarten Cohort (ECLS
K), and Schools and Staffing Survey (SASS). The
conditional  probabilities were designed to
minimize the overlap with the samples selected for
the other studies while at the same time ensuring
that the overall probabilities of selection were
roughly proportionate to the aggregate square root
of the enrollment of schoolsin the stratum.

Respondents at each sampled elementary school
were asked to send lists of its teachers—music
specialists, visual arts specialists, and classroom
teachers—from which a teacher sampling frame
was prepared. The list collection instructions
asked respondents to take their complete roster of
teachers, identify music and visual arts specialists,
and cross off teachers in the following categories:
preschool teachers, teachers aides, bilingual/ESL
teachers, special education teachers, and non-full-



time classroom teachers. Of the 753 sampled
elementary schools, 634 provided a teacher list.
Operations staff examined the records from the
634 schools that provided teacher lists and found
that 85 percent had provided complete rosters of
teachers, while the remaining 15 percent provided
only a selected list of teachers. About three-fourths
(73 percent) of the lists were provided by
principals, and 5 percent by the assistant principal.
The remaining lists were provided by secretaries,
teachers, or were unspecified.

Exactly one teacher was randomly selected from
each of the following groups: classroom teachers,
full- or part-time music specialists (if available at
the school), and full- or part-time visua arts
specialists (if available). A total of 1,614 teachers
were sampled: 559 music specialists, 422 visua
arts specialists, and 633 self-contained classroom
teachers. On average, 2.6 teachers were sampled
per elementary school.

Only eementary-level teachers, and not
secondary-level teachers, were sampled. First,
given scope limitations of FRSS surveys, it was
necessary to limit the teacher survey to either the
elementary or secondary level. Second, data
collection at the secondary level would be
constrained by the fact that arts instruction is
provided primarily through elective courses and is
often taught by multiple specialists in each of the
four arts subjects. In contrast, at the elementary
level, arts instruction is usualy limited to music
and visual arts and is part of a standard curriculum
in which al students participate. For the teacher-
level surveys, only music specialists, visual arts
specialists, and classroom teachers were sampled.
The number of schools offering dance and
dramal/theater teachers is small, so that it was not
feasible to select adequate samples based on the
list collection from the schools.

School-L evel Respondents
and Response Rates

Questionnaires and cover |etters for the elementary
and secondary school principal surveys were
mailed in mid-September of 1999. Included in the
elementary school mailing was a form for

preparing a list of classroom teachers and arts
specialists at the school. The cover letters
indicated that the survey and list collection were
designed to be completed by the school’'s
principal.

Telephone follow up for those who did not
respond to the initial questionnaire mailing was
conducted from mid-October 1999 through mid-
February 2000 for secondary principals, and
through mid-March 2000 for eementary
principals. Of the 755 secondary schools selected
for the sample, 3 schools were found to be out of
the scope of the survey. Of the 753 sampled
elementary schools, 18 were out of scope for the
survey, while 20 were out of scope for the list
collection. The discrepancy between the number
of out-of-scope schools for the elementary survey
and the list collection was due to two schools that
had 5 through 8 grade spans. Although these
schools were eligible for the survey, they had no
teachers in self-contained classrooms and so they
could not provide teacher lists appropriate this

study.

This left a total of 752 eligible secondary school
principals, 735 €ligible eementary school
principals, and 733 eligible respondents for the list
collection. Completed questionnaires were
received from 686 secondary school principals and
from 640 eementary school  principals.
Completed lists were received from 634
elementary schools. The weighted response rates
were 87.8 percent for the elementary school
survey, 91.7 percent for the secondary school
survey, and 87.3 percent for the teacher list
collection.

The item nonresponse rates for individua
questionnaire items appearing in the secondary
school survey rose above 3 percent for 14 items,
with 10 of the 14 questions ranging between 4.7 to
6.2 percent item nonresponse. The remaining
four items involved the same question across the
four arts subjects. what percent of the budget,
designated for that subject, came from outside
sources. A possible explanation of the high rate of
item nonresponse for these four items (8.7 to 18.9
percent) is that some respondents did not have
ready access to this information, or that this
information was not available.



All but seven of the questions appearing in the
elementary school survey had item nonresponse
rates of 3 percent or less. Six of the seven
guestions ranged between 4.7 and 6.6 percent.
The question with the highest nonresponse rate
(12.8 percent) was the same question that caused
high item nonresponse in the secondary school
survey, i.e., the percent of the budget designated
for (in this case) dramaltheatre that came from
outside sources. Again, an explanation for the
high item nonresponse rate is that some survey
respondents did not have ready access this
information or that the information was not
available.

Teacher-L evel Respondents
and Response Rates

Questionnaires and cover letters were mailed to
the sampled music specidlists, visua arts
specialists, and regular classroom teachers in late
February 2000. The respondents were mailed one
of three guestionnaires that were tailored to each
type of teaching assignment (see appendix C).
Each cover letter indicated that the survey was
designed to be completed by a music speciaist, a
visual arts specidist, or a regular classroom
teacher.

Telephone follow up for questionnaire
nonresponse was conducted from mid-April 2000
through late June 2000. Of the 1,614 teachers
selected for the sample, 559 were music
specialists, 422 were visua arts specialists, and
633 were regular classroom teachers. Of these, 31
music specialists, 36 visual arts specialists, and 50
regular classroom teachers were out of the scope
of the survey. For both the music and visual arts
surveys, respondents were out of scope because
they were not employed at the sampled school at
the time of the study, or did not primarily teach
music or visua arts at an elementary school.
Respondents found to be out of scope for the
classroom teacher survey included non-self-
contained classroom teachers, such as speciad
education or math teachers, teachers teaching
grades beyond the grade scope of the survey,
teachers who no longer taught at the school, and
part-time teachers. Other reasons included teachers

on long-term sick leave, long-term substitutes, and
rotating teachers.

A total of 528 eligible music specialists, 386
digible visual arts specialists, and 583 eligible
classroom teachers were left in the sample.
Completed questionnaires were received from 453
music speciaists, 331 visua arts speciaists, and
497 regular classroom teachers. The weighted
response rates were 84.5 percent for the music
specialist survey, 83.4 percent for the visual arts
speciaist survey, and 85.6 percent for the
classroom teacher survey. The overall weighted
response rates were computed by multiplying the
weighted response rate for the teacher list
collection (87.3 percent) by the weighted response
rates of the particular surveys. The overadl
weighted response rate for the music specialist
survey was 73.8 percent (87.3 percent multiplied
by 84.5 percent), 72.8 percent for the visua arts
specialist survey (87.3 percent multiplied by 83.4
percent), and 74.7 percent for the classroom
teacher survey (87.3 percent multiplied by 85.6
percent).

Item nonresponse for the three elementary teacher
surveys was generaly low, with a few items over
3 percent. Six items from the music speciaists
survey had item nonresponse rates above 3 percent
(ranging from 3.7 to 5.0 percent). For the visua
arts specialists survey, item nonresponse ranged
from O to 3 percent. Seven items from the self-
contained classroom teacher survey had item
nonresponse rates above 3 percent (ranging from
5.4 to 15.6 percent). All items above 3 percent
item nonresponse dealt with the extent to which
teachers felt that participating in specific
professional development activities improved their
teaching.

Sampling and Nonsampling Errors

The responses to the five surveys were weighted to
produce national estimates (see tables A-1 through
A-5). The weights were designed to adjust for the
variable probabilities of selection and differential
nonresponse. The findings in this report are
estimates based on the samples selected and,
consequently, are subject to sampling variability.



Table A-1.—Number and percentage distribution of all regular public elementary schoolsin the
study, and the estimated number and per centage distribution in the nation, by school
characteristics. Fall 1999

o School sample National estimate
School characteristic Number | Percent Number | Percent
All public elementary SChOOIS.........cccoerieeneiirereereeee e 640 100 52,926 100
School enrollment size
L eSS than 300........cccuierieririeieieieieieissese s 105 17 14,609 28
30010 599.....cccuiueieieiererereier et 323 51 25,366 48
207 33 12,616 24
194 30 15,340 29
234 37 18,303 35
80 13 6,832 13
132 21 12,450 24
127 20 10,361 20
154 24 11,008 21
161 25 14,612 28
198 31 16,944 32
Percent minority enrollment in school
5 percent or less. 162 25 14,760 28
610 20 PEICENE ....vvrrrererereier ettt 156 24 12,990 25
210 50 PEICENE ...vvrrrrreree sttt 136 21 11,008 21
More than 50 percent 183 29 13,827 26
Percent of public school students
eligible for free or reduced-price school lunch
LesSthan 35 PErCENt ......ccevruiririerieieie et 251 41 21,112 42
35 to 49 percent 94 15 7,883 16
50 to 74 percent 132 22 11,225 22
75 PEFCENE OF MOFE...c.eiiieiieeeteste sttt ene e 137 22 10,583 21

NOTE: Details may not sum to totals because of rounding and because there were missing data for some school characteristics, ranging from no
missing datafor locale and region, 3 missing cases for percent minority enrollment, 5 missing cases for school enrollment size, to 26 missing
cases for poverty concentration.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education, Fall 1999,” FRSS 67.
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Table A-2—Number and percentage distribution of all regular public secondary schools in the
study, and the estimated number and percentage distribution in the nation, by school
characteristics. Fall 1999

School characteristic School sample National estimate
Number | Percent Number | Percent
All public secondary SchoOIS.........c.covieveiinrccerecee 686 100 28,332 100

School enrollment size

LesSthan 400..........cccciiriiieeeeere e 115 17 8,682 31

4000 999......eerr s 301 45 12,222 44

1,000 or more: 260 38 6,996 25
Locae

CILY s 182 27 6,205 22

Urban friNGE .....ooveeeeces et 250 36 8,824 31

TOWNL .ot 103 15 4,332 15

RUFEL ..o 151 22 8,971 32
Region

NOMEASE ... 119 17 4,746 17

SOULNEBSE ...t 162 24 6,187 22

CONTA ... 190 28 8,596 30

WWESL......ei e 215 31 8,803 31
Percent minority enrollment in school

S PEICENE OF [8SS.....viiiieeieeseet e 187 28 9,275 33

610 20 PEICENE ... 171 25 6,597 24

2110 50 PEICENE ... 160 24 5,879 21

More than 50 PErCENt.........overrirrereenreeceesee s 162 24 6,232 22
Percent of public school students
eligible for free or reduced-price school lunch

Lessthan 35 PErCENt ..ot 372 59 14,872 56

3510 49 PEICENE ... 99 16 4,432 17

5010 74 PEICENE ... 114 18 5,004 19

75 percent or more 49 7 2,068 8

NOTE: Details may not sum to totals because of rounding and because there were missing data for some school characteristics, ranging from no
missing data for locale and region, 6 missing cases for percent minority enrollment, 10 missing cases for school enrollment size, to 52 missing
cases for poverty concentration.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “ Secondary School Arts
Education, Fall 1999,” FRSS 67.
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Table A-3—Number and percentage distribution of all regular public elementary school music
specialistsin the study, and the estimated number and percentage distribution in the
nation, by school characteristics: Spring 2000

o Teacher sample National estimate
School characteristic Number | Percent Number | Percent
All public elementary teachers.........ccocooeeereireneeneiesereeen 453 100 70,706 100
School enrollment size
L eSS than 300........cccuierieririeieieieieieissese s 70 16 16,602 24
3000 599.....cccueueieierererererer s 234 53 34,481 50
136 31 18,045 26
123 28 18,891 27
162 37 26,713 39
57 13 8,473 12
99 22 15,116 22
95 22 17,896 26
105 24 10,668 15
123 28 22,521 33
118 27 18,108 26
Percent minority enrollment in school
5 percent or less. 130 30 22,013 32
610 20 PEICENE ...vvrrrererereiee sttt 109 25 19,453 28
210 50 PEICENE ...vvrrrerereiet ettt 91 21 14,299 21
More than 50 percent 109 25 13,147 19
Percent of public school students
eligible for free or reduced-price school lunch
LesSthan 35 PErCENt ......cccvruirirerieirie e 192 45 35,297 53
35 to 49 percent 73 17 11,071 17
50 to 74 percent 80 19 10,710 16
75 PEFCENE OF MOT...c.eieieiieeetesie sttt ene e 78 18 9,483 14

NOTE: Details may not sum to totals because of rounding and because there were missing data for some school characteristics, ranging from 12
missing cases for locale and region, 13 missing cases for school enrollment size, 14 missing cases for percent minority enrollment, to 30 missing
cases for poverty concentration.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education, Fall 1999,” FRSS 77.
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Table A-4—Number and percentage distribution of regular public elementary school visual arts
specialistsin the study, and the estimated number and percentage distribution in the
nation, by school characteristics: Spring 2000

o Teacher sample National estimate
School characteristic Number | Percent Number | Percent
All public elementary SChOOIS.........cccoerieeneiirereereeee e 331 100 37,836 100
School enrollment size
L eSS than 300........cccuierieririeieieieieieissese s 53 16 9,300 25
3000 599.....cccueueieierererererer s 169 52 18,302 49
103 32 9,494 26
90 28 9,792 26
133 41 15,312 41
32 10 4,009 11
71 22 8,050 22
96 29 11,339 31
80 25 7,699 22
98 30 11,608 31
52 16 6,518 18
Percent minority enrollment in school
5 percent or less. 104 32 12,947 35
610 20 PEICENE ...vvrrrrerereiee ettt 88 27 9,967 27
210 50 PEICENE ...vvrrererereiee sttt 65 20 7,076 19
More than 50 percent 69 21 7,174 19
Percent of public school students eligible
for free or reduced-price school lunch
LesSthan 35 PErCENt ......ccevrueririerieeriereees e 156 50 18,447 52
35 to 49 percent 47 14 4,884 14
50 to 74 percent 57 18 6,446 18
75 PEFCENE OF MOTE...c.eiiieiieeeeeste sttt ene e 54 17 5,555 16

NOTE: Details may not sum to totals because of rounding and because there were missing data for some school characteristics, ranging from 5
missing cases for locale, region, and percent minority enrollment and 6 missing cases for school enrollment size, to 17 missing cases for poverty
concentration.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education, Fall 1999,” FRSS 77.
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Table A-5—Number and percentage distribution of all regular public elementary school self-
contained classroom teachersin the study, and the estimated number and per centage
distribution in the nation, by school characteristics. Spring 2000

o Teacher sample National estimate
School characteristic Number | Percent Number | Percent
All public elementary SChOOIS.........cccoerieeneiirereereeee e 497 100 921,924 100
School enrollment size
L eSS than 300........cccuierieririeieieieieieissese s 84 18 126,654 14
3000 599.....cccueueieierererererer s 246 51 420,806 48
600 or more 148 31 331,358 38
Locale
134 28 260,003 29
181 38 356,736 40
63 13 111,974 13
103 21 156,807 18
95 20 175,172 20
120 25 225,874 26
126 26 199,082 22
140 29 285,391 32
Percent minority enrollment in school
5 percent or less. 132 28 216,901 25
610 20 PEICENE ...vvvrrererereiee sttt 118 25 227,365 26
210 50 PEICENE ..vvvrrrerereeee sttt 103 22 195,405 22
More than 50 percent 125 26 240,592 27
Percent of public school students
eligible for free or reduced-price school lunch
LesSthan 35 PErCENt ......ccevrierirerieeeteree et 196 42 370,253 44
35 to 49 percent 73 16 125,611 15
50 to 74 percent 95 21 167,949 20
75 PEFCENE OF MOTE...c.eieieeieeeeeste sttt ene e 98 21 184,137 22

NOTE: Details may not sum to totals because of rounding and because there were missing data for some school characteristics, ranging from 12
missing cases for locale and region, to 19 missing cases for school enrollment size and percent minority enrollment, to 35 missing cases for
poverty concentration.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education, Fall 1999,” FRSS 77.
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The survey estimates are aso subject to
nonsampling errors that can arise because of
nonobservation (nonresponse or Noncoverage)
errors, errors of reporting, and errors made in data
collection. These errors can sometimes bias the
data. Nonsampling errors may include such
problems as misrecording of responses; incorrect
editing, coding, and data entry; differences related
to the particular time the survey was conducted; or
errors in data preparation. While general sampling
theory can be used in part to determine how to
estimate the sampling variability of a statistic,
nonsampling errors are not easy to measure and,
for measurement purposes, usually require that an
experiment be conducted as part of the data
collection procedures or that data externa to the
study be used.

To minimize the potentia for nonsampling errors,
the questionnaires were pretested with respondents
like those who completed the survey. During the
design of the surveys and the survey pretests, an
effort was made to check for consistency of
interpretation of questions and to eliminate
ambiguous items. The questionnaires and
instructions were extensively reviewed by the
National Center for Education Statistics (NCES);
the Office of Educationad Research and
Improvement (OERI), U.S. Department of
Education; and the National Endowment for the
Arts (NEA). Manua and machine editing of the
guestionnaire responses were conducted to check
the data for accuracy and consistency. Cases with
missing or inconsistent items were recontacted by
telephone. Data were keyed with 100 percent
verification.

Variances

The standard error is a measure of the variability
of estimates due to sampling. It indicates the
variability of a sample estimate that would be
obtained from all possible samples of a given
design and size. Standard errors are used as a
measure of the precision expected from a
particular sample. If al possible samples were
surveyed under similar conditions, intervals of
1.96 standard errors below to 1.96 standard errors
above a particular statistic would include the true

population parameter being estimated in about 95
percent of the samples. This is a 95 percent
confidence interval. For example, the estimated
percentage of music specialists who reported that
music was included in other academic subjects
was 47.2, and the estimated standard error was 2.8.
The 95 percent confidence interval for the statistic
extends from [47.2—(2.8 times 1.96)] to [47.2 +
(2.8 times 1.96)], or from 41.7 to 52.7 percent.
Tables of standard errors for each table and figure
in the report are provided in appendix B.

Estimates of standard errors were computed using
a technique known as jackknife replication. As
with any replication method, jackknife replication
involves constructing a number of subsamples
(replicates) from the full sample and computing
the statistic of interest for each replicate. The
mean square error of the replicate estimates
around the full sample estimate provides an
estimate of the variances of the statistics. To
construct the replications, 50 stratified subsamples
of the full sample were created and then dropped
one at atime to define 50 jackknife replicates. A
computer program (WesVar4.0) was used to
caculate the estimates of standard errors.
WesVar4.0 is a stand-alone Windows application
that computes sampling errors for a wide variety
of datistics (totals, percents, ratios, log-odds
ratios, general functions of estimates in tables,
linear regression parameters, and logistic
regression parameters).

The test statistics used in the anaysis were
calculated using the jackknife variances and thus
appropriately reflected the complex nature of the
sample design. In particular, an adjusted chi-
square test using Satterthwaite’ s approximation to
the design effect was used in the analysis of the
two-way tables. Finally, Bonferroni adjustments
were made to control for multiple comparisons
where appropriate. For example, for an
“experiment-wise” comparison involving g
pairwise comparisons, each difference was tested
at the 0.05/g significance level to control for the
fact that g differences were simultaneously tested.
The Bonferroni adjustment results in a more
conservative critical vaue being used when
judging statistical significance. This means that
comparisons that would have been significant with
acritical value of 1.96 may not be significant with
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the more conservative critical value. For example,
the critical value for comparisons between any two
of the four categories of poverty concentration is
2.64, rather than 1.96. This means that there must
be a larger difference between the estimates being
compared for there to be a statistically significant
difference.

Definitions of AnalysisVariables

School instructional  level—Schools  were
classified according to their grade span in the
1997-98 Common Core of Data (CCD) frame:

Elementary school—had grade 6 or
lower and no grade higher than grade 8.

Secondary school—had no grade lower
than grade 7 and had grade 7 or higher.

School enrollment size for the elementary
school survey and the teacher surveys—total
number of students enrolled on October 1, 1999,
based on responses to question 17A on the
elementary school survey:

L essthan 300 students
300 to 599 students

600 or more students

School enrollment size for secondary school
survey—total number of students enrolled on
October 1, 1999, based on responses to question
21A on the secondary school survey:

L essthan 400 students
400 to 999 students

1,000 or mor e students

L ocale—as defined in the CCD:

City—a large or mid-size central city of
aMetropolitan Statistical Area (MSA).

Urban Fringe—a place within an MSA
of a central city, but not primarily its
central city, and defined as urban by the
Census Bureau.

Town—an incorporated place not within
an MSA, with a population of greater
than or equal to 2,500.

Rural—any incorporated place with a
population density of less than 1,000 per
square mile and designated as rural by
the Census Bureau.

Geographic region:

Nor theast—Connecticut, Delaware,
Digtrict of Columbia, Maine Maryland,
Massachusetts, New Hampshire, New
Jersey, New York, Pennsylvania, Rhode
|sland, and Vermont.

Southeast—Alabama, Arkansas, Florida,
Georgia, Kentucky, Louisiana,
Mississippi, North Carolina, South
Carolina, Tennessee, Virginia, and West
Virginia

Central—lllinois, Indiana, lowa,
Kansas, Michigan, Minnesota, Missouri,
Nebraska, North Dakota, Ohio, South
Dakota, and Wisconsin.

West—Alaska, Arizona, California
Colorado, Hawaii, ldaho, Montana,
Nevada, New Mexico, Oklahoma,
Oregon, Texas, Utah, Washington, and
Wyoming.

Percent minority enrollment—The percent of
students enrolled in the school whose race or
ethnicity is classified as one of the following:
American Indian or Alaskan Native, Asian or
Pacific Idander, Black non-Hispanic, or Hispanic,
based on data in the 1997-98 CCD.

5 percent or less
6 to 20 percent
21 to 50 per cent

Mor e than 50 per cent

Percent of students at the school eligible for
free or reduced-price lunch—This was based on
responses to question 19 on the elementary school
survey and question 23 on the secondary school
survey; if it was missing from the questionnaire, it
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was obtained from the 1997-98 CCD frame. This
item served as the measurement of the
concentration of poverty at the school.

Lessthan 35 percent
3510 49 percent
50 to 74 percent

75 percent or more

It is important to note that some of the school
characteristics used for independent analyses may
aso be related to each other. For example,
enrollment size and locale are related, with large
schools tending to be in cities, and small schools
tending to be in towns and rural areas. Similarly,
poverty concentration and minority enrollment are
related, with schools with a high minority
enrollment also more likely to have a high
concentration of poverty. Other relationships
between analysis variables may exist. Because of
the relatively small samples used in this study, it is
difficult to separate the independent effects of
these variables. Their existence, however, should
be considered in the interpretation of the data
presented in this report.

Comparisonswith the 1994
Arts Education Study

The National Center for Education Statistics
conducted a school-level study in 1994 on arts
education in public elementary and secondary
schools, using the Fast Response Survey System
(see appendix C for 1994 survey questionnaires).
Although many of the questions on the 1999
elementary and secondary surveys asked for
similar information as the 1994 surveys, the
wording or organization of the questions differed
to the extent that direct comparisons were not
possible in this report.

The questions in the surveys were changed for
several reasons. First, some items in the 1999
surveys were changed to model the arts
assessment items of the 1997 National Assessment
of Educational Progress (NAEP). Second, more
space was available in the 1999 surveys, which

adlowed for certain questions to be elaborated
upon, thereby making them more complex, but
less comparable. Lastly, some of the 1994

questionnaire items contained limitations or
wording problems that required that those
questions be altered.

Although most items were not comparable across
survey years, two were determined to be
comparable between the 1994 and 1999
dementary questionnaires, and three were
comparable between the 1994 and 1999 secondary
questionnaires.  The first comparable items
between the 1994 and 1999 elementary surveys
concerned whether schools had district-level
curriculum guides in music and visua arts. No
change was found between 1994 and 1999 in the
percentage of elementary schools that indicated
that their districts provided curriculum guides.
Eighty-two percent of schools reported the
availability of curriculum guides for music in
1994, as did 81 percent in 1999 (not shown in
tables). In both 1994 and 1999, 78 percent of
elementary schools reported curriculum guides for
visual arts, also showing no change. The second
comparison involved whether the district had a
curriculum specialist or program coordinator in the
arts. The percentage of schools with a district-
level curriculum specialist or program coordinator
in the arts increased from 38 percent in 1994 to 56
percent in 1999 (not shown in tables).

There were three possible comparisons for the
1994 and 1999 secondary surveys. The first
concerned the number of different courses that
schools offered in the arts. In 1994, the mean
number of music courses offered to secondary
school students was 4.5; however, in 1999 the data
show an increase in the number of courses to a
mean of 5.0. For the other three comparable
subjects, visual arts, dance, and dramaltheater,
schools offered comparable numbers of courses
between the 2 survey years. For visua arts the
mean number of courses was 4.7 in 1994 and 5.0
in 1999 (not shown in tables). In 1994, the mean
number of courses offered in both dance and
dramal/theater was 2.1, and in 1999, the mean
number was 2.2 for dance and 2.3 for
drama/theater.
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As with elementary schools, the availability of
district-level  curriculum guides in public
secondary schools offering music and visual arts
instruction did not change between 1994 and 1999.
In 1994, 82 percent of secondary schools reported
that their district provided curriculum guides in
music, and 83 reported curriculum guides for
visua arts. In 1999, 86 percent of schools had
curriculum guides for music and 87 percent had
them for visual arts (not shown in tables). The
availability of a district curriculum guide for
schools that offered dance and drama/theatre also
remained unchanged in secondary schools
(66 percent in 1994 and 68 percent in 1999 for
dance, and 75 percent in both years for
dramaltheatre). Lastly, there was an increase in
the number of school principals reporting having a
district-level curriculum specialist or program
coordinator in the arts, 36 percent in 1994 to 53
percent in 1999 (not shown in tables).

Background Information

The survey was performed by Westat, using the
FRSS, under contract to the NCES. Westat's
project director was Elizabeth Farris, and the
survey manager was Nancy Carey. The operations
manager was Debbie Alexander, and the research
assistant for the project was Rebecca Porch.
Shelley Burns was the NCES Project Officer. The
data were requested by the National Endowment
for the Arts (NEA) and the Office of Educational
Research and Improvement (OERI), U.S.
Department of Education.

This report was reviewed by the following
individuals:

QOutside NCES

»  Stephanie Cronen, American Ingtitutes for
Research

* Michael Day, Professor, Department of Visual
Arts, Brigham Y oung University

e Lawrence Lanahan, American Institutes for
Research

¢ Scott C. Shuler, Arts Consultant, Bureau of
Curriculum and Instruction, Connecticut State
Department of Education

* Carol F. Stole, Vice President, Council for
Basic Education, and Director, Schools
Around the World

Inside NCES

e Kerry Gruber, Elementary/Secondary and
Libraries Studies Division

e Bill Hussar, Early Childhood, International,
and Crosscutting Studies Division

e Edith McArthur, Early Childhood,
International, and Crosscutting Studies
Division

e Marilyn McMillen Seastrom, Chief
Statistician

¢ VaenaPlisko, Associate Commissioner, Early
Childhood, International, and Crosscutting
Studies Division

¢ John Ralph, Early Childhood, International,
and Crosscutting Studies Division

e Bruce Taylor, Office of the Deputy
Commissioner

e SheidaWhite, NAEP Development and
Operations- Assessment Division

For more information about the FRSS or the
surveys on arts education, contact Shelley Burns,
Early Childhood, International, and Crosscutting
Studies Division, National Center for Education
Statistics, Office of Educational Research and
Improvement, U.S. Department of Education,
1990 K Street NW, Washington, DC 20006, e-
mail: Shelley.Burns@ed.gov, telephone (202) 502-
7319. Thisreport and other NCES reports are also
availlable on the NCES Web Site a
http://nces.ed.gov.
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Table B-1.—Standard errors of the percent of public elementary schools offering instruction in
various arts subjects, by school characteristics: Academic year 19992000

School characteristic Music Visua arts Dance Dramaltheatre

All public elementary schools...........cocceeereieneiennns 1.0 14 15 16

School enrollment size

Lessthan 300..........ccceeeereerererereressseseseseeee 20 29 41 4.0
3000 599......ueurereririririrere e 14 19 18 17
600 OF MOFE ...t 18 2.6 3.0 34
Locae
CItY ettt 15 2.6 31 33
Urban friNge......cocovveirircseeeee e 1.7 21 24 2.7
TOWN oottt 24 41 5.0 4.7
RUFEL .. 25 33 37 35
Region
NOIhESE ... 23 22 4.0 27
SOULNEBSE ...t 20 32 38 38
CONMTA ..ot 15 25 25 24
WWESE ..ttt 23 32 35 34

Percent minority enrollment

5 PErcent OF [€SS.......coueerinirereeeseeseeree e 1.7 2.2 3.2 2.8
610 20 PEICENE.....cvvvrererrrererre e 15 238 27 3.0
21 t0 50 PEICENE....vvverererererire et 20 36 3.0 35
More than 50 Percent...........coeerereeereneneseeieseieneens 3.0 29 3.6 3.6

Percent of students eligible for free or reduced-price

lunch

Lessthan 35 Percent .........ccceeeeerereeereeneneesieieseeneens 1.0 15 24 2.7
3510 49 PEICENE.....cvveerrrererrerre e 13 4.6 4.0 36
50 0 74 PEICENE .....cvevrerererererererere e 20 238 4.0 39
75 PEFCENt OF MOTE....cviiiiiieieie sttt 35 3.6 3.0 3.2

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-2—Standard errors of the percentage distribution of public elementary schools offering
music instruction indicating how frequently atypical student received instruction
designated specifically for music, and average number of minutes per class period, by
school characteristics. Academic year 1999-2000

Frequency of instruction
Average number
School characteristic of minutes per
3to4 1to2 Less than once class period
Every day . .
times aweek times aweek aweek
All public elementary schoals................. 12 16 19 11 04
School enrollment size
Lessthan 300........cccocererererninereninineneenes 35 39 49 29 1.0
300 t0 599......cueveureririrerirereeeeeeeierenenas 11 21 23 13 05
600 OF MOFE.....ccoeiriiiirine e 15 2.3 37 2.6 0.8
12 2.6 32 18 0.8
16 24 32 20 0.6
4.7 52 6.0 43 13
25 34 4.0 20 11
Region
NOMhEaSt ... 18 31 38 21 0.6
Southeast ... 14 31 38 25 0.8
CeNtral ... 21 33 38 12 0.8
WESE .. 32 27 41 24 0.8
Percent minority enrollment
5 percent or [€SS.......coeerienieerieine e 24 2.7 3.8 20 0.9
610 20 PEICENE....covvererereecccecieieierennas 23 34 39 22 0.8
21 t0 50 PEICENE....cvrererereeeccecieieierenenas 32 29 42 21 09
More than 50 percent...........ccoeeeeereiennene 15 29 3.9 28 0.7
Percent of students eligible for free or
reduced-price lunch
Lessthan 35 percent..........ccceeveeenieenenne 1.8 28 34 1.8 0.7
35 to 49 percent 3.0 34 45 24 13
50 to 74 percent 23 41 4.7 27 0.8
75 percent or MON€.......ccveveieeniereianeseenne 2.8 2.6 4.2 34 0.9

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-3—Standard errors of the percentage distribution of public elementary schools offering
music instruction, according to the total number of hoursthat atypical student
received instruction during the school year, and aver age hours per school year, by
school characteristics. Academic year 1999-2000

Percent of schools with
. Average hours per
School characteristic 25 hours 26t0 40 41to 50 More than 50 school year
or less per hours per hours per hours per
year year year year
All public elementary schools...........cocceeereieneiennns 15 2.3 18 16 12
School enrollment size
Less than 300.. 3.6 53 43 48 28
3000 599......cueueuereririninine e 19 238 25 22 15
600 OF MOFE ...ttt 32 33 3.7 29 23
32 41 35 31 24
23 38 25 31 21
49 5.6 51 5.9 41
32 49 34 43 27
Region
24 5.0 4.7 33 23
238 43 33 3.6 27
34 41 35 39 23
32 38 35 35 26
Percent minority enrollment
5 Percent OF [€SS.......coucevereeerieeneeeere e 3.6 44 3.0 39 24
610 20 PEICENE......cvvvrererrererere et 23 36 34 39 24
21 t0 50 PEICENE .....cvveererererererere et nenenas 27 5.0 38 41 26
More than 50 Percent..........ccoeerereeerenenereeieseieneens 34 3.9 33 33 2.6
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent .........ccceeeeerereeereeneniesieesieeneens 2.6 34 2.6 32 2.0
3510 49 PEICENE.....vvreerrrererererre e 3.6 53 37 43 238
50 to 74 percent..... 34 5.6 41 45 29
75 percent or more 35 44 3.9 39 2.8

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-4—Standard errors of the percent of public el ementary schools offering music instruction,
accor ding to the position of the person(s) who provided the instruction, by school
characteristics:. Academic year 19992000

Full-time Part-time .
- . . . . Classroom Artist-in- Other faculty
School characteristic certified music | certified music .
o o teacher residence or volunteers
specialist specialist
All public elementary schoals...........cccoovieccnnenee 21 2.0 14 09 09
School enrollment size
Lessthan 300..........cceeeereerereereseseseeeeens 53 45 3.6 10 25
30010 599......cocmemrrrrrr s 25 20 15 12 10
600 OF MOFE...c.oveeeieereeseere e 29 30 21 19 15
3.7 35 27 16 14
33 25 20 14 15
6.0 4.9 38 13 3.0
4.9 43 32 15 22
Region
NOIhEaSt ... 4.9 4.7 12 18 0.7
SOULNEBSE ... 38 39 22 18 20
CONral ... 35 37 12 0.5 13
WESE ..o 39 35 34 15 23
Percent minority enrollment
5 PErcent Or [€SS. ..o 47 4.0 2.6 14 19
6 to 20 percent... 43 3.7 33 16 15
211050 PEICENE .....vveeeerererererere s 38 32 29 13 0.8
More than 50 percent.........c.coeeeerrreeennseeennenens 4.1 34 25 13 24
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent ........cocoveeerrereeeneneseeenneneas 33 30 24 15 13
351049 PEICENE ..o 5.7 39 3.7 24 29
5010 74 PEICENE .....vveerererererrere s 4.6 45 35 0.5 25
75 PErCENt OF MOME.....veueieireieieieeie e 4.5 4.2 24 11 22

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-5.—Standard errors of the percentage distribution of public elementary schools offering
music instruction, accor ding to the space used for teaching the subject, by school
characteristics. Academic year 19992000

Dedicated Dedicated Gymnasium, Regular
School characteristic room(s), with room(s), no auditorium, or
. ) . ) . classrooms only
special equipment | specia equipment cafeteria

All public elementary schools...........cocceeercieneiennns 21 11 12 15
School enrollment size

Lessthan 300..........ccceeeereerererereressseseseseeee 53 27 37 41

3000 599......ueurereririririrere e 27 15 16 20

600 OF MOFE ...t 29 17 20 23
Locae

CItY ettt 37 22 23 32

Urban friNge......cocovveneiiceseee e 34 12 19 2.3

TOWN oottt 6.6 23 42 54

RUFEL .. 4.7 29 29 34
Region

NOIhESE ... 5.0 27 34 38

SOULNEBSE ...t 41 2.6 238 36

CONMTA ..ot 41 22 23 38

WWESE ..ttt 37 14 29 238
Percent minority enrollment

5 PErcent OF [€SS.......coueueririrerieeeeees e 4.2 21 19 37

610 20 PEICENt....c.viireriieieeeeiee et 45 23 24 3.6

21 t0 50 PEICENE....vevveeererererere s 35 18 35 24

More than 50 Percent...........coeerereeereneneseeieseieneens 44 29 3.0 29
Percent of students eligible for free or reduced-price

lunch

Lessthan 35 Percent .........ccceeeerereeereenenieseeieseeneens 3.6 20 17 29

3510 49 PEICENE.....cvveerrrererrerre e 53 35 41 35

50 0 74 PEICENE .....cvevrerererererererere e 48 13 3.0 36

75 percent or more 53 3.8 34 3.9

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-6.—Standard errors of the percent of public elementary schools offering music instruction,
accor ding to the availability of a district curriculum guidein music, by school
characteristics. Academic year 19992000

School characteristic District curriculum guidein music

All public elementary SChOOIS. ..ot 17
School enrollment size

LESSThaN B00......cueuiuireieeiiiriiet ettt 43

300 10 599......eceeiiei ettt 24

B00 OF IMOTE.....cvieiireiereeee ettt r et e b et r e e n e nn e ene s 2.7
Locale

L] ST TO TSSO POPTRTRTPTOI 3.0

UrDan fHINGE ....cueeciceee ettt n e enn 2.6

TOWN oottt 51

RUFE ...ttt bbbttt 49
Region

NOINEASE ...ttt 21

SOULNEASE ...ttt bbbt en s 38

CONEIAL ...ttt 32

WVBSE .ttt 35
Percent minority enrollment

B PEICENT OF IS5, 31

610 20 PEICENT ...ttt 34

2010 50 PEICENT ...ttt 3.0

MOre than 50 PEICENL........covuereiiiririet ettt 31

Percent of students eligible for free or reduced-price lunch

LESSThan 35 PEICENE ......cuiuiiieeeiiiririei et 25
3510 49 PEICENT ...ttt 5.0
5010 74 PEICENT ...ttt et ene s 35
75 PEICENE OF MNOTE... ettt eiereet st se e e st sresr st sr e sreaner e sr e e eren e anesenrsnene s 3.6

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-7—Standard errors of the percent of public elementary schoolsreporting various kinds of
music instruction, by the earliest grade at which theinstruction was offered and the
per cent of studentsenrolled: Academic year 199899

Characteristic of music program Genera music Chorus Band Strings/orchestra

All public elementary schools.........ccoveiiinicccnee 15 18 22 17

Earliest grade offered
Second and under .... 13 2.7 1.0 1.9
Third through fourth........cccccovieveiveeeec e 1.0 2.8 2.6 4.0
Fifth and higher .......coovvrieece s 0.9 24 2.3 3.8

Percent of eligible students enrolled

25 PErCENt OF 1E5S.....cueiieciiiieiee e 0.3 2.7 31 42
2610 50 PEICENT .....ceveeereiirieeee e 0.9 22 2.7 31
51 to 75 percent... 0.6 18 23 1.7
More than 75 Percent.........oceorieinnsciniseeeeseeas 13 2.7 15 2.3

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-8.—Standard errors of the percentage distribution of public elementary schools offering
visual artsinstruction indicating how frequently a typical student received instruction
designated specifically for visual arts, and average number of minutes per classperiod,
by school characteristics: Academic year 19992000

Frequency of instruction
Average number
School characteristic of minutes per
3to4 1to2 Lessthan once a class period
Every day ) .
times aweek times aweek week
All public elementary schoals................. 0.8 12 2.2 19 04
School enrollment size
Lessthan 300........cccccererererninernerineeenee 19 31 4.6 4.0 13
300 t0 599......coevirreririrererereeeeeieeiererenas 0.8 16 26 23 0.5
600 OF MOFE.....ccoviiiieiiiiri e 14 21 37 3.0 0.8
0.9 23 41 35 0.8
13 19 31 2.6 0.7
15 338 7.0 53 16
22 3.0 41 27 11
Region
NOMhEaSt ......c.cevveeererererereeseseeee 17 18 32 2.6 0.7
Southeast ... 13 35 48 4.0 0.8
CeNtral ... 11 22 35 29 0.9
WESE ..ot 17 2.7 4.6 41 10
Percent minority enrollment
5 percent or [€SS.......coeerenieereincieeees 16 29 3.8 2.3 0.8
610 20 PErCENt ....cveveeeereeieeree e @) 24 4.2 3.2 1.0
21 t0 50 PEICENE....cvvrerereeeccicieieierenenes 18 27 4.6 49 10
More than 50 percent...........ccoeveeereennns 18 2.7 51 45 1.0
Percent of students eligible for free or
reduced-price lunch
Lessthan 35 percent..........ccceeveecenieennnns 0.9 19 29 22 0.7
35 to 49 percent 14 35 5.6 55 15
50 to 74 percent 21 34 57 38 10
75 percent or MON€.......ccveveieeneriiaieseeane 23 35 53 54 13

T Not applicable: estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-9.—Standard errors of the percentage distribution of public elementary schools offering
visual artsinstruction, according to thetotal number of hoursthat atypical student
received instruction during the school year, and aver age hours per school year, by
school characteristics. Academic year 1999-2000

Percent of schoolswith
. Average hours
School characteristic
25 hours 26to 40 411050 More than 50 per year
or less per year hours per year hours per year hours per year
All public elementary schoals.................... 2.2 19 20 19 14
School enrollment size
Less than 300 41 4.0 43 44 22
300 t0 599....... 24 31 3.0 2.0 16
600 OF MOFE.....ccueiriiiinise s 34 33 3.7 31 22
Locale
CtY e 39 4.0 34 33 22
Urban fringe........ccoveneineiiiceecinee 2.8 37 37 2.6 21
TOWN oo 6.2 6.7 8.0 55 33
RUFE ..o 33 44 48 5.0 25
238 4.6 51 32 18
41 51 4.0 48 29
31 35 5.0 35 19
42 3.0 35 3.6 238
Percent minority enrollment
5 percent or [€SS.......coeerenicenieiene e 32 4.2 4.6 4.3 24
610 20 PEICENE.....vvrvrerererereecceeieieiernes 33 42 46 35 19
21 t0 50 PEICENE....cvrvrerererereeeecieieiererenes 53 4.0 45 45 27
More than 50 percent...........ccoeeeereeerennns 4.8 51 4.2 4.4 33
Percent of students eligible for free or
reduced-price lunch
Lessthan 35 percent..........ccceeveeeneienennnns 27 3.0 4.1 2.8 17
3510 49 PEICENE....cvvvrerererereecceeeeiernee 59 53 48 47 24
50 t0 74 PEICENE ....cvrvrererererereecceeieieierenes 42 51 47 4.0 29
75 percent or more 5.7 54 4.4 4.9 4.0

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-10.—Standard errorsof the percent of public elementary schools offering visual arts
instruction, according to the position of the per son(s) who provided the instruction,
by school characteristics: Academic year 1999-2000

Full-time Part-time o
. . ) . . Classroom Artist-in- Other faculty or
School characteristic certified visual certified visual .
. . teacher residence volunteers
arts specialist arts specialist
All public elementary schoals.............. 2.2 18 1.9 0.9 1.0
School enrollment size
Lessthan 300 .......cccevverereenneneccens 4.8 45 51 21 2.3
3000599 ...t 2.8 25 25 12 14
600 OF MOTE......crvieerereeienreereeeere e 38 16 32 21 17
Locale
44 33 31 21 2.0
35 2.6 2.7 18 21
8.0 5.7 7.2 238 2.8
44 38 49 15 21
Region
NOIhEaSt......c.ccovvreeeiirecerceee 44 37 26 12 @)
SOULNEASE ... 52 44 46 1.9 2.3
Central......covereeeieeece e 4.0 33 31 14 09
WESE ..ot 2.8 3.0 38 26 2.8
Percent minority enrollment
5 percent Or 1€SS......cooveveerevevecininieenne 47 37 42 12 17
6 to 20 percent..... 4.2 2.8 38 21 2.6
21 to 50 percent 47 36 4.6 3.0 16
Morethan 50 percent .........cccocvveevenne 45 29 4.2 16 21
Percent of students eligible for free or
reduced-price lunch
Lessthan 35 percent.........ccccevveveeienne 36 23 24 14 18
351049 PErcent......covveerreeeeirenenrenenes 6.4 4.3 6.1 31 2.7
5010 74 PErCENt....ccveveveerireeeceireeiernes 5.0 51 39 18 2.7
75 PErcent OF MONE ......overevreineeecreenenes 5.3 38 4.2 2.6 22

T Not applicable: estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-11.—Standard errorsof the percentage distribution of public elementary schools offering
visual artsinstruction, according to the space used for teaching the subject, by school
characteristics. Academic year 199899

Dedicated Dedicated Gymnasium, Regular
School characteristic room(s), with room(s), no auditorium, or
. ; . ) ) classrooms only
specia equipment | specia equipment cafeteria
All public elementary schoals...........cccoevrirecicnenene. 23 14 0.7 22
School enrollment size
Lessthan 300..........cccveeeereeeeereeseeeeee 4.8 3.0 23 5.0
30010 599......cocuemrererrirrr e 35 24 09 2.6
600 OF MOTE....ocuiiiiiiiiee s 3.6 17 0.7 33
37 2.6 09 34
38 19 0.8 38
5.8 31 35 6.3
45 29 25 45
Region
NOIhEaSt ... 4.6 2.8 0.7 37
SOULNEBSL ..o 4.8 29 20 4.4
CONTaAl ... 4.6 2.7 18 4.1
WESE ... 4.0 19 15 4.2
Percent minority enrollment
5 PErCENt OF [€5S.....veieieeeicireeee e 49 26 13 45
6 to 20 percent... 4.9 25 25 4.6
21 t0 50 PEICENE .....cvveeerererererererere e 51 29 0.7 53
More than 50 percent.........cocoeeerrreeennesreenenenees 45 2.7 11 41
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent..........coveeerrreeeeenenesreeeneees 3.7 18 13 3.7
3510 49 PEICENE .....cvveeerererrerere e 6.9 4.7 4.1 6.4
5010 74 PEICENE .....cveveeeerererererererereeeeeeee e 4.8 20 0.9 4.2
75 PEICENt OF MONE.....vieeieiecrireeesree et sreneanas 4.5 3.6 15 4.8

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-12.—Standard errorsof the percent of public elementary schools offering visual arts
instruction, according to the availability of a district curriculum guidein visual arts,
by school characteristics: Academic year 199899

School characteristic District curriculum guide in visual arts

All public elementary SChOOIS...........vuiieirirriiee e 2.0
School enrollment size

LESSThaN B00......cueuiieeciiiieiete sttt 49

300 T0 599......e ettt 24

B00 OF IMOTE.....covieeieireiertee ettt se et r e n e nr e renre e enes 31
Locale

Y ettt bbbt b bt n s 2.8

L0 o g = RSP SRSR 34

TOWN oottt 55

RUTE ...ttt 44
Region

NOINEASE ...ttt 35

SOULNEASE ...ttt bbbt 38

CBNEIAL ...ttt bbbt 35

WVEBSE ..ttt 4.0
Percent minority enrollment

B PEICENT OF IS5, bbb 36

610 20 PEICENE ...ttt 39

2010 50 PEICENT ...ttt 37

MoOre than 50 PEICENL.........cciueuiirireeieer ettt 39

Percent of students eligible for free or reduced-price lunch

LESSThan 35 PEICENE ......cueiiireeeeirireeiceer ettt 29
3510 49 PEICENT ...ttt 45
5010 74 PEICENT ...ttt r e r e nas 35
75 PEICENE OF MNOT.... ettt s ter s sr st r e sreaseresr e erensenanesesr e e sresneneanes 37

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-13.—Standard errorsof the percent of public elementary schools offering instruction in
dance and drama/theatre, by various program characteristics: Academic year 1999—

2000
Program characteristic Dance Dramaltheatre
Freguency of instruction
30r MOrEHIMES AWEEK ...t s 12 25
100 2HIMES AWEEK .....covrirriiiis e 38 36
LesSthan ONCE AWEEK ........c.ccuiiiiiicece e 38 36
Mean number of MINUEES PEF ClaSS ......cccouireuiiririeeeeee e 12 14

Portion of the school year instruction is offered

48 5.3
16 19
34 31
47 4.9
24 3.7
Teachers
Full-time, certified SPECIAliSt ..o 37 3.0
Part-time, certified SPECIAliSt ..o 4.3 2.7
Classroom teacher 5.0 4.2
Artist-in-residence 3.6 33
ONEE <R 41 38
Space used for instruction
Dedicated room, with special @qUIPMENt...........ooeirirrieeinree s 29 29
Dedicated room, no special EqUIPMENL .........cccorieuiiriereesreseeeese s 19 31
Gymnasium, auditorium, OF CafELENTA.......ovuevreeeerireeeseereree e ees 55 4.4
Regular classroomMS ONIY .........c.ciiriiieeiiiieieeree s 4.1 49
District written curriculum guide in the subject available............c.cooeeoinnicinniccee, 4.8 4.8
Curriculum guide based on state standards or the National Standards for Arts Education
Y S ettt R bbb 5.9 5.0
N1ttt 46 2.8
DON T KNOW. ...ttt 53 45
Funds from non-district sources available for iNStruction.............cocovvvvreccccceerenenns 4.0 4.7
Percent of program budget coming from non-district sources
TO PEICENE OF IE5S.....c.iieiiieieiet ettt bbb # 10.0
L1 O 50 PEICENE ...ttt bbbttt # 7.8
MOre than 50 PEICENML. .....e ittt (#) 7.8

#Too few cases for areliable estimate.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-14.—Standard errors of the percent of public elementary schoolsthat sponsored various
supplemental arts education programs, by school characteristics: Academic year

199899
) ) ) ) After-school
Field trips Field tripsto L ) ) o
. . Visiting Artist(s)-in- activities that
School characteristic to arts art galleries or . ) )
performances mUSBUMS artist(s) residence incorporate
the arts
All public elementary schoals...........cceovnrirecienenene. 17 2.0 1.9 1.9 22
School enrollment size
Lessthan 300..........cccoveeeemerereeesereseseeeees 45 54 4.6 4.1 52
30010 599......cocuemerrerrierrr e 21 25 22 29 29
600 or more..... 2.3 33 39 3.6 2.9
Locae
23 31 37 45 3.0
29 31 31 2.7 38
6.9 6.0 6.2 4.1 6.4
4.4 5.0 4.4 32 52
Region
NOIhEaSt ... 45 45 4.8 37 4.3
SOULNEBSL ..o 31 4.9 4.1 33 4.3
CONTaA ... 36 4.4 4.2 34 36
WESE ... 35 37 32 3.0 4.8
Percent minority enrollment
5 PErCENt OF [€5S.....vceieieieeicireccese e 41 41 39 31 40
610 20 PEICENE.....cevveerererererrerere e 4.0 4.1 38 39 4.9
21t0 50 PEICENE .....cvveeererererere e 36 4.4 45 39 4.3
More than 50 percent 34 4.2 3.6 37 4.2
Percent of students eligible for free or reduced-price
lunch
LesSthan 35........oovivceeeeee e 3.0 31 2.7 32 34
35 to 49 percent 4.1 5.6 5.6 4.2 55
50 to 74 percent 4.2 4.9 5.0 37 4.3
75 PEICENt OF MOTE...c.vieeieiecri s sneieanes 4.3 4.7 5.1 3.8 44

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-15.—Standard errorsof the percent of public elementary schoolsthat used various funding
sour cesfor supplemental arts education programs:. Academic year 1998-99

Percent Source of funding
Supplemental arts program sponsoring General school Parent State or local State or federal
program or district funds groups arts agency education grant
Field trips to arts performances.................... 1.7 20 23 21 12
Field tripsto art galleries or museums........... 20 24 23 18 13
ViSHING AMISH(S) cvvvovveeeeeeeseeesesee e 1.9 34 35 34 2.6
Artist(S)-iN-residence........coveeeeereeeneienienins 1.9 51 53 39 3.8

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Table B-16.—Standard errorsof the percent of public elementary schoolsin which arts education
wasincluded in the mission statement or school improvement plan, or that were
engaged in somereform initiative involving the arts, by school characteristics:
Academic year 1999-2000

School reform
initiatives related to arts education
or theintegration of the arts with

Arts education included
School characteristic in mission statement
or school improvement plan

other academic subjects
All public elementary SChOOIS..........ccocieriierenieerieiese e 22 24
School enrollment size
Lessthan 300........ccrieiiirieeire s 4.9 5.0
30010 599......cciiiiti e 25 29
600 OF MOTE.....cviiiiiirii i s 3.6 38
Locale
Gy o 35 39
Urban frINGE ......covciieeeee e 32 32
TOWN oo 55 6.0
RUFE ..o 4.1 4.4
4.8 52
4.0 4.4
36 4.2
4.0 34
Percent minority enrollment
5 percent or less.. 39 3.6
610 20 PEICENL ....cviierieeieee et e 38 4.1
21 tO 50 PEICENT ..ottt e 4.9 5.0
More than 50 PErCent.........ccoeirireereiesereee e 4.3 39
Percent of students eligible for free or reduced-price lunch
LeSSthan 35........ccciiiiiie s 33 33
3510 49 PEICENT ..ottt 53 53
5010 74 PEICENT ..o 4.8 4.8
75 PEFCENE OF IMOT...ciiiiiiieieie sttt sne e 54 51

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-17.—Standard errors of the percent of public elementary schoolsindicating that arts
specialists haveinput in selected management issuesrelated to artsinstruction, by
school characteristics: Academic year 1999-2000

Site-based
management/
. school Arts curriculum Allocation of Hiring of arts
School characteristic )
improvement offered arts funds staff
teams; leadership
councils
All public elementary schoals...........cceovnvirecininene. 1.9 2.0 23 2.0
School enrollment size
Lessthan 300..........cccoveeeemerereeererseseeeeee 45 4.8 52 4.8
30010 599......cocuemrererrirrr e 25 25 2.8 3.0
600 or more 3.2 33 33 3.2
Locae
34 37 38 37
34 34 34 37
57 6.5 6.4 6.3
4.4 4.8 51 38
Region
NOIhEaSt ... 35 33 4.4 45
SOULNEBSL ..o 39 4.4 4.1 35
CONTaAl ... 35 38 4.2 4.4
WESE ... 37 33 4.0 32
Percent minority enrollment
5 PErCENt OF [€5S.....vvieieiiecireee e 40 39 4.4 4.4
610 20 PEICENE.....coveveeeererererrerrere e 45 39 4.7 4.7
21 t0 50 PEICENE .....cvveerererererererere e 4.7 36 4.4 45
More than 50 percent 4.4 42 39 34
Percent of students eligible for free or reduced-price
lunch
LesSthan 35........ooveveeeee e 31 31 32 3.0
3510 49 PEICENE .....cvveeerererrerere e 5.0 53 4.9 5.0
5010 74 PEICENE .....cveveeeerererererererereeeeeeee e 52 4.6 5.0 53
75 PEICENt OF MOTE...c.vieeieircrereeeeree st sr e sreneanes 4.4 4.5 4.4 34

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.

B-25



Table B-18.—Standard errorsof the percent of public elementary schoolsindicating various ways
that arts programs and instruction ar e assessed, and the presence of a district-level
arts coordinator, by school characteristics. Academic

ear 1999-2000

Principal evaluates | Principal evaluates School conducts DIS(TIc-t e
) , standardized specialist or
artsteachersinthe | the artsprogramin assessment of coordinator who is
School characteristic same way other the same way Sudent responsible for the
ol R B
inthearts offered
All public elementary schoals...........cceovnvirecininene. 17 17 1.6 1.9
School enrollment size
Lessthan 300........cceereeeeinrieieerreeeesese e 46 42 40 5.0
300 t0 599......0cuiiireeieee e 2.0 23 22 23
600 or more 29 29 25 3.0
Locale
25 29 33 33
29 33 2.7 3.7
5.0 5.6 46 53
4.4 41 34 42
Region
NOIMNEASE ... 34 3.0 32 45
SOULNEASE ...t 33 3.7 3.0 33
CONEIA ... 29 33 3.7 45
WWESE ..o 39 40 18 36
Percent minority enrollment
5 PErCENt OF [€5S.....vvieieiiecireee e 36 32 35 4.4
610 20 PEICEN ....cvveeieieeieieee e 32 39 39 38
2110 50 PEICENL ....evveeeeiereeeireeeeere e 41 35 2.7 51
More than 50 percent 42 40 238 38
Percent of students eligible for free or reduced-price
lunch
LesSthan 35........cceiiiceieee e 23 238 26 35
351049 PEICENt ....ccvviiieieieeeirieeie e 5.2 5.2 47 5.0
5010 74 PEICENT ....cveeiieeieteecirieeeieese e 42 45 24 47
75 PEICENt OF MOTE...c.vieeieircrereeeeree st sr e sreneanes 4.0 4.1 31 4.7

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Table B-19.—Standard errorsof the percent of public elementary school principalsindicating the
extent to which they believeindividuals at the school and parents consider the artsan
essential part of a high-quality education, by school characteristics: Academic year

1999-2000
Administrators Non-arts teaching staff Parents
School characteristic Great Moderate Great Moderate Great Moderate
extent extent extent extent extent extent
All public elementary schoals..........ccecevrireceninene 18 18 21 21 2.0 2.3
School enrollment size
Lessthan 300........cccoerreeieinreee e 45 4.6 55 5.6 38 55
300to0 599....... 2.3 2.3 2.7 25 3.0 29
600 or more 2.6 27 4.0 4.1 4.0 39
Locale
G ettt 4.0 31 39 38 33 35
Urban friNge......ccevveveieeeeeee e 2.8 29 34 35 32 32
TOWN et 4.8 49 52 5.6 44 6.9
RUFE ..o 4.3 4.2 4.3 45 47 4.8
Region
47 45 5.0 47 5.6 51
4.3 4.2 4.6 4.3 44 44
4.6 38 47 4.2 4.1 45
4.2 37 47 47 38 4.2
Percent minority enrollment
5 PErCENt OF [€5S......veeiieiecirec e 35 33 4.1 4.3 4.3 4.4
610 20 PEICENE ....cveeieeeeieece et 44 4.1 4.3 4.2 4.6 4.2
21 to 50 percent..... 4.1 4.0 47 44 4.6 4.8
More than 50 percent.........cocoeeerrreeeenneseenenenees 3.6 38 4.2 4.2 32 4.0
Percent of students eligible for free or reduced-price
lunch
LesSthan 35........cceireeeieee e 33 3.0 32 32 36 38
351049 PEICENt ....cvviiiieeeeereeeeee e 5.8 53 6.2 6.1 5.6 5.6
5010 74 PEICENt ....eveeeeiereeireeeieee e 4.1 38 51 49 4.2 5.6

75 percent or more. 4.2 4.0 4.4 5.3 3.6 4.8

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Elementary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-20.—Standard errorsof the percent of public secondary schools offering instruction in
various arts subjects, by school characteristics: Academic year 19992000

School characteristic Music Visua arts Dance Dramaltheatre

All public secondary schools..........ccccoevrennieneienene 13 12 11 21

School enrollment size

Lessthan 400............coceeemrereeeresssseseseseeeee 36 35 18 4.7
4000 999......oceeeeee s 14 12 19 34
1,000 OF MOKE....ceveeiererieeieeeesee et 14 0.8 25 31
Locae
CItY ettt 29 19 22 41
Urban friNge......cocovveirircseeeee e 2.2 15 24 34
TOWN oottt 32 35 29 5.0
RUFEL .. 31 31 21 44
Region
NOIhESE ... 31 21 238 44
SOULNEBSE ...t 31 37 2.6 42
CONMTA ..ot 24 20 16 35
WWESE ..ttt 24 25 2.6 4.0

Percent minority enrollment

5 PErcent OF [€SS.......coueerinirereeeseeseeree e 2.7 20 21 3.6
610 20 PEICENE.....cvvvrererrrererre e 25 27 27 45
21 t0 50 PEICENE....vvverererererire et 27 16 27 41
More than 50 Percent...........coeerereeereneneseeieseieneens 34 3.6 24 4.8

Percent of students eligible for free or reduced-price

lunch

Lessthan 35 Percent .........ccceeeeerereeereeneneesieieseeneens 1.7 14 15 2.7
3510 49 PEICENE.....cvveerrrererrerre e 32 39 31 6.3
50 0 74 PEICENE .....cvevrerererererererere e 33 41 238 45
75 PEFCENt OF MOTE....cviiiiiieieie sttt 53 6.8 44 8.9

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-21.—Standard errorsof the percentage distribution of public secondary schools offering
music instruction, according to the number of different music cour sestaught, by
school characteristics. Academic year 199899

Sehool characterisic lor2 3or4 50r6 More than 6
courses courses courses courses
All public secondary schools..........ccccoevreieieneienine 2.2 2.2 16 19
School enrollment size
Lessthan 400............coceeemrereeeresssseseseseeeee 6.0 51 3.0 238
4000 999......oceeeeee s 29 238 2.6 31
1,000 OF MONE....ceciiriiiiiiir s 25 25 3.0 29
Locale
31 39 238 41
31 238 31 34
6.0 5.0 43 42
5.0 44 33 238
38 44 4.0 43
4.6 43 33 41
45 36 33 34
38 39 23 23
Percent minority enrollment
5 PErcent OF [€SS.......coueerinirereeeseeseeree e 35 3.6 25 29
610 20 PEICENt....c.viireriieieeeeiee et 4.0 35 3.0 3.7
21 t0 50 PEICENE....vevveeererererere s 43 39 31 34
More than 50 Percent...........coeerereeereneneseeieseieneens 37 45 35 3.0
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent .........ccceeeerereeereenenieseeieseeneens 3.2 2.7 20 25
3510 49 PEICENE.....cvveerrrererrerre e 5.6 52 4.0 45
50 to 74 percent..... 54 41 44 33
75 percent or more 8.1 7.2 6.9 5.6

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-22.—Standard errorsof the percent of public secondary schools offering music instruction
and reporting two or mor e full-time teacher s on staff who taught music cour ses, by
school characteristics. Academic year 1998-99

School characteristic Two or more full-time teachers

All public secondary SChOOIS..........cvuiiiiririic e 1.9
School enrollment size

LESSThaAN 400.......c.cuiiiieeiiiiei ettt 42

A00T0 999.....ce ettt bbbttt 32

1,000 OF MOFE ....cviueiireiereee ettt r e n e s e e b e ne et ene e sear e e nnenne 26
Locale

[ 2SSO TSSO TSP TSSO 39

UrDan fHINQE ...t ettt nne e 33

TOWN .ttt e R e n et e re s 52

RUFEL ...ttt 39
Region

NOINEASE ...ttt en e 53

SOULNEBSE ...ttt bbbttt eb e 40

CBNEIAL ..ttt bbbt b e 40

WVBSE . bbbt 43
Percent minority enrollment

B PEICENE OF IS5ttt 40

610 20 PEICENT ...ttt e 5.0

2010 50 PEICENT ...ttt et e 39

MOre than 50 PEICENL.........coiuereiiririeieer ettt 43

Percent of students eligible for free or reduced-price lunch

LESSThaN 35 PEICENE ......cueuiiiceeieire ettt 3.0
3510 49 PEICENT ...ttt e 5.6
5010 74 PEICENT ...ttt ettt r e n e et r e et r e nnenene 53
75 PEICENE OF MOT. ..ttt et reeitar et tss s sr e sresnsseanesesreaneresr et sre e srearesenrensresreseareansennene 7.7

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-23.—Standard errorsof the percentage distribution of public secondary schools offering
music instruction, accor ding to the space used for teaching the subject, by school
characteristics. Academic year 19992000

Dedicated Dedicated Gymnasium,
School characteristic room(s), with room(s), no auditorium, or Other
specia equipment | specia equipment cafeteria

All public elementary sChoOlS..........oceirreieenrcece 12 1.0 0.6 0.5

School enrollment size

LSS than 400..........cceururueeeeeieieieirreresesesese e esesesesesenens 2.7 19 19 14
4000 999......ceieeeeeeeee s 2.0 2.0 0.7 05
12 0.9 0.6 0.6
2.8 26 0.6 0.8
15 12 0.7 0.6
2.7 24 13 ©)
2.7 21 18 13
Region
NOIHEASE ...ttt 24 2.0 13 09
SOULNEBSE ...ttt 34 25 19 0.7
(00 R 18 18 0.5 M
L S 2.8 21 15 13
Percent minority enrollment
5 PErCENE OF 1SS, 19 12 14 0.6
6 to 20 percent... 19 19 0.6 @)
P (o 0 o= (o1 | 35 3.0 21 @)
More than 50 PErCent.........coueeirrreirernereesresee e 33 30 (1) 20
Percent of students eligible for free or reduced-price lunch
Less than 35 percent .. 11 1.0 0.6 0.3
3510 49 PEICENE ...vveeererererereree ettt 34 2.7 24 09
LS O (o 0= (o1 | R 4.1 3.6 26 05
75 PEICENE OF MOTE.....cuiiiteteitsise ettt er s 8.1 6.5 (1) 5.8

T Not applicable: estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-24.—Standard errorsof the percent of public secondary schools offering music instruction
and receiving funds from non-district sourcesto fund the music program, by school
characteristics. Academic year 19992000

School characteristic Non-district funding
All public secondary SChOOIS ..ot 19
School enrollment size
LESSThaAN 400.......c.cuiiiieiiiiei ettt 49
4000 999......ceeeeeieee s 29
1,000 OF MOFE ....cvueiireiereee ettt r e n e s e e r e ne et e ne e sean e nnenene 32
Locale
CItY et 4.0
UrDan fHINQE ...t ettt nene 35
TOWN .t e r et et 53
RUFEL ... 5.0
Region
5.4
45
4.2
33
Percent minority enrollment
B PEICENE OF IS5, 4.0
610 20 PEICENT ...ttt e 4.2
2010 50 PEICENT ...ttt et 4.3
MOre than 50 PEICENE.........coiuiueiiiririei ettt 37
Percent of students eligible for free or reduced-price lunch
LESSThan 35 PEICENE ......cueuiiieteieirertce ettt 3.0
3510 49 PEICENT ...ttt 51
5010 74 PEICENT ...ttt sttt r e n e e r e e nne e 4.2
75 PEICENE OF MNOT. ..ttt e eiear e setas et sr e sresnsseeresesreaneresr e e ene e seearesesreneresreseareansennene 6.0

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-25.—Standard errors of the percentage distribution of public secondary schools offering
visual artsinstruction, according to the number of different visual arts courses
taught, by school characteristics: Academic year 199899

Sehool characterisic lor2 3or4 50r6 More than 6
courses courses courses courses
All public secondary schools..........ccccoevreieieneienine 21 21 18 13
School enrollment size
Lessthan 400............coceeemrereeeresssseseseseeeee 48 48 34 27
4000 999......oceeeeee s 3.0 29 238 19
1,000 OF MONE....ceciiriiiiiiir s 1.9 2.7 25 25
Locale
4.7 42 33 25
238 31 23 27
54 49 44 34
39 4.7 4.0 29
39 4.0 4.0 37
49 35 34 22
41 39 35 32
37 36 27 15
Percent minority enrollment
5 PErcent OF [€SS.......coueerinirereeeseeseeree e 34 3.8 37 34
610 20 PEICENt....c.viireriieieeeeiee et 3.9 3.7 3.2 2.6
21 t0 50 PEICENE....vevveeererererere s 44 38 42 238
More than 50 Percent...........coeerereeereneneseeieseieneens 4.2 4.0 29 25
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 Percent .........ccceeeerereeereenenieseeieseeneens 31 25 24 2.2
3510 49 PEICENE.....cvveerrrererrerre e 6.0 5.6 42 27
50 to 74 percent..... 5.0 4.6 43 27
75 percent or more 7.5 7.6 44 4.8

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-26.—Standard errorsof the percent of public secondary schools offering visual arts
instruction and reporting two or mor e full-time teacher s on staff who taught visual
arts cour ses, by school characteristics. Academic year 1998-99

School characteristic Two or more full-time teachers

All public secondary SChOOIS..........cvuiiiiririic e 18
School enrollment size

LESSThaAN 400.......c.cuiiiieeiiiiei ettt 29

A00T0 999.....ce ettt bbbttt 25

1,000 OF MOFE ....cviueiireiereee ettt r e n e s e e b e ne et ene e sear e e nnenne 2.8
Locale

[ 2SSO TSSO TSP TSSO 4.4

UrDan fHINQE ...t ettt nne e 3.2

TOWN .ttt e R e n et e re s 44

RUFEL ...ttt 3.0
Region

NOINEASE ...ttt en e 49

SOULNEBSE ...ttt bbbttt eb e 33

CBNEIAL ..ttt bbbt b e 34

WVBSE . bbbt 33
Percent minority enrollment

B PEICENE OF IS5ttt 28

610 20 PEICENT ...ttt e 32

2010 50 PEICENT ...ttt et e 37

MOre than 50 PEICENL.........coiuereiiririeieer ettt 3.7

Percent of students eligible for free or reduced-price lunch

LESSThaN 35 PEICENE ......cueuiiiceeieire ettt 26
3510 49 PEICENT ...ttt e 4.3
5010 74 PEICENT ...ttt ettt r e n e et r e et r e nnenene 44
75 PEICENE OF MOT. ..ttt et reeitar et tss s sr e sresnsseanesesreaneresr et sre e srearesenrensresreseareansennene 75

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-27.—Standard errorsof the percentage distribution of public secondary schools offering
visual artsinstruction, according to the space used for teaching the subject, by school
characteristics. Academic year 19992000

Dedicated Dedicated Gymnasium,
School characteristic room(s), with room(s), no auditorium, or Other
special equipment | specia equipment cafeteria

All public elementary schools...........cocceeercieneiennns 16 12 04 0.9
School enrollment size

Lessthan 400............coceeemrereeeresssseseseseeeee 36 27 14 3.0

4000 999......oceeeeee s 21 19 ©) 0.7

1,000 OF MOKE....ccvereiereriieieeeeseere e 19 1.8 04 0.3
Locae

CItY ettt 24 22 05 0.4

Urban friNge......cocovveneiiceseee e 20 17 @) 0.8

TOWN oottt 25 22 @) 14

RUFEL .. 39 33 13 238
Region

NOIhESE ... 2.6 25 @) 1.0

SOULNEBSE ...t 2.6 25 @) 1.2

CONMTA ..ot 21 14 03 16

WWESE ..ttt 37 32 1.2 24
Percent minority enrollment

5 PErcent OF [€SS.......coueueririrerieeeeees e 24 18 12 16

610 20 PEICENt....c.viireriieieeeeiee et 3.0 2.6 0.3 18

21 t0 50 PEICENE....vevveeererererere s 38 35 @) 1.0

More than 50 Percent...........coeerereeereneneseeieseieneens 41 29 @) 3.0
Percent of students eligible for free or reduced-price

lunch

Lessthan 35 Percent .........ccceeeerereeereenenieseeieseeneens 17 14 0.2 0.8

3510 49 PEICENE.....cvveerrrererrerre e 4.6 33 @) 2.6

50 0 74 PEICENE .....cvevrerererererererere e 4.6 42 23 25

75 percent or more 8.6 5.7 (@) 7.3

T Not applicable: estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-28.—Standard errorsof the percent and per centage distribution of public secondary
schools offering dance and drama/theatr e instruction, by various program
characteristics. Academic year 19992000

Program characteristic Dance Dramaltheatre

Number of courses offered in 1998-99

LOF 2 COUISES. ..ottt r et r ettt r e et r e s s s b e s e ne et ene e sear e e nnen e 4.6 24
B OF 4 COUISES.....oeueuirierteeere et r et ne ettt ee e b et n e e b s e nr et nese e re e nnenne 45 25
5 OF B COUSES.....oeueiiriertieere sttt ettt e e ne et r e n e e e n e e r e nnen e 19 1.0
MOFEThaN 6 COUMSES ......vuiaiieteieiriteie ettt 15 0.8

Types of teachers
One or More full-time tEAChENS.........cvceece e 4.7 1.9

One or more part-time teachers 4.6 19
Space used for instruction
Dedicated room, with specia eguipment 44 29
Dedicated room, no special equipment... 33 2.0
Gymnasium, auditorium, OF CafELENTA.......cvveereeeeeirereee et neens 55 22
(@107 TR TPRRRRRRR 13 14
District curriculum guidein the subject available............cccoveiiinniecnrceece 4.3 24
Curriculum guide based on state standards or National Standards for Arts Education
=TSRRI 4.8 26
1N TSP 23 0.8
DON T KNOW.....cetttte ettt 49 2.7
Funds from non-district sources available for inStruction............cccoeeevrvcinenseccnnene 51 2.2
Percent of program budget coming from non-district sources
1O PEICENE OF IE5S.. ..ttt ettt enenen 8.0 49
L1110 50 PEICENE ....cveeieeeeeeeteeeie et se e ettt se s se e s s s eseaesenes 9.0 5.2
MOre than 50 PEICENML. .....e ittt er e enenene 5.7 5.4

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-29.—Standard errorsof the percent of public secondary schoolsthat sponsored various
supplemental arts education programs, by school characteristics: Academic year

199899
Fiedtrips | Fieldtripsto . o After-school
o i Visiting Artist(s)-in- activities that
School characteristic to arts art galleries or . . )
performances mUSBUMS artist(s) residence incorporate
the arts

All public secondary schools..........ocoeenriecininene. 1.9 1.9 23 16 22
School enrollment size

Lessthan 400..........cccerereeeeieineerseseseseseseneseenens 51 4.4 4.7 33 55

4000 999......coeiiereeeee s 29 22 3.2 24 2.6

1,000 OF MOFE ....ouveeereeeerereeeeree s 25 26 32 31 23
Locale

L 2SR TSTSTTT 43 43 39 3.8 35

Urban friNge......covevvevieiececeeees e 31 25 37 29 25

TOWN oot een 52 5.0 52 39 5.6

RUFE .. 43 4.2 43 33 4.6
Region

NOIhEASE ... 4.2 4.0 49 43 31

SOULNEBSE ...cvvvveeiieies s 4.6 39 3.6 31 4.4

CONTA ..ot 39 39 41 2.7 32

WVESE ..t 35 39 3.8 29 37
Percent minority enrollment

5 PErCENt OF [€5S.....vviieiieecerceee e 3.7 32 40 29 41

610 20 PEICENE....vveeeeeeererererererereree e reeseeeeaeeenas 41 4.2 53 29 35

AR (IO o= (v1= o R 45 39 41 41 34

More than 50 percent.........cocoeeerrreenenneseenenenees 45 4.0 4.8 34 5.0
Percent of students eligible for free or reduced-price

lunch

Lessthan 35 Percent........c.coveeererneeieenesesreeeneees 25 25 31 20 26

3510 49 PEICENE ....vveeeererererererereree e 6.4 6.2 4.6 57 6.2

5010 74 PEICENE ....vveeeereerererererereresereeneseeereeseeeseeeeeas 4.2 4.8 52 4.2 53

75 percent or more 8.2 85 7.9 7.2 84

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-30.—Standard errors of the percent of public secondary schoolsthat used various funding
sour cesfor supplemental arts education programs:. Academic year 1998-99

Percent Source of funding
Stpplemental arts program sponsoring General school Parent State or local State or federal
program or district funds groups arts agency education grant
Field trips to arts performances................... 19 18 25 12 11
Field tripsto art galleries or museums......... 19 23 23 15 10
ViSting artist(S) «.eevevereemeeeerveirenieirieennens 23 35 33 29 32
Artist(s)-in-residence.........coooveeiieenieennnen. 16 4.7 40 44 45

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-31.—Standard errors of the percent of public secondary schoolsin which arts education
wasincluded in the mission statement or school improvement plan, or that were
engaged in some reform initiative involving the arts, by school characteristics:
Academic year 19992000

School reforminitiative related to

Arts education included . . .
arts education or the integration of

School characteristic in mission statement

. the arts with other academic
or school improvement plan }
subjects
All public secondary SChOOIS........ccceeiiiiiiiieiiie e 21 18
School enrollment size
LeSSthan 400..........couviuiiiriinieeieee e 43 43
40010999 31 26
1,000 or more 29 30
Locale
CILY vttt 32 38
Urban friNge......cocueiiiiieiiie e 34 36
TOWN o 54 51
RUIEL ... e a7 38
Region
NOMHEBSE ... 37 44
SOULNEBSL ...ttt 48 42
CONTEL ...t 41 40
WS ..t 41 36
Percent minority enrollment
S PECENE OF [€SS.... et 43 40
610 20 percent ........ 38 41
21 to 50 percent 39 44
Morethan 50 Percent..........cooeveeeeiie e 40 40
Percent of students eligible for free or reduced-price lunch
Lessthan 35 Percant .......cc.eveveeeieeeniie e 28 30
351049 PEICENT ..ottt 6.0 52
50to 74 percent ...... 4.3 4.3
75 percent or more 8.0 8.0

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-32—Standard errorsof the percent of public secondary schoolsindicating that arts
specialists have input in selected management issuesrelated to artsinstruction, by
school characteristics: Academic year 19992000

Site-based
management/
. school Arts curriculum Allocation of Hiring of
School characteristic .
improvement offered artsfunds arts staff
teams; leadership
councils
All public secondary schools..........coceveiiieneenen. 15 12 20 22
School enrollment size
39 29 49 45
21 14 23 28
17 19 25 31
Locae
CILY ettt 24 28 32 48
Urban fringe.......cocvvrvereeiieseenc e 23 19 31 34
TOWN e 36 27 38 55
RUFEL ... 38 23 40 45
Region
NOMEBSE ... 37 34 44 55
SOULNEBSE ... 36 38 41 38
CNTEl ... 28 14 36 44
WESL ..t 29 26 37 42
Percent minority enrollment
S PErCent OF I€SS......covviiiiiic e 34 20 43 42
610 20 PEICENE ..t 21 18 31 39
21t050 PErCENt ...cevveeiieeirie e 29 24 35 5.0
Morethan 50 percent...........coveerveneniecniieseeneeee 35 39 44 45
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 percent ..........coeveeviiienicnienienee 20 15 27 31
3510 49 percent 49 29 6.0 53
50to 74 percent 29 34 38 54
75 PEXCENt OF MOT€........eeeiiiiiiieiiieeiiie s 6.8 7.9 84 74

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-33.—Standard errors of the percent of public secondary schools indicating various ways
that arts programs and instruction are assessed, and the presence of a district-level

arts coordinator, by school characteristics: Academic

year 1999-2000

Principal evaluates

Principal evaluates

Schooal conducts

Specialist or

. . standardized coordinator at the
artsteachersinthe | theartsprogramin e
- assessment of district level who
School characteristic same way other the same way . .
teachersare other programsare s.tudent Is responsible for
evaluated evaluated a(.:hl evement thearts programs
inthearts offered
All public secondary schoolS..........cccooveeeiiieninenn. 10 15 20 19
School enrollment size
LesSthan 400.........ooeririeieieie e 27 34 39 45
40010999.....eiiiieiieiieie e 10 16 27 30
11 16 26 28
05 16 26 46
14 17 28 30
28 31 51 47
24 29 43 42
23 29 44 54
24 34 32 43
18 19 33 40
19 28 33 38
Percent minority enrollment
S PErCENt OF 1€SS..c..evieiiieeciiee e 20 25 34 41
61020 PEICENE ...ttt 18 25 37 43
211050 PEFCENT ...evvenreneeeerie et 10 29 40 46
Morethan 50 percent..........cocoveieeenieeiiieesiee e 32 33 36 39
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 percent 13 21 21 26
3510 49 PEICENT ..ottt 0.7 27 53 5.7
5010 74 PEICENT ..ottt 22 31 54 5.7
75 PErCENt OF MOTE......cceiiiiieeeiiiiee et 7.3 7.2 6.8 7.3

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Secondary School Arts

Education Survey: Fall 1999,” FRSS 67.
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Table B-34.—Standard errors of the percent of public secondary school principalsindicating the
extent to which they believe individuals at the school and parents consder thearts an
essential part of a high-quality education, by school characteristics. Academic year

19992000
Administrators Non-artsteaching staff Parents
School characteristic Great Moderate Great Moderate Great Moderate
extent extent extent extent extent extent
All public secondary schools..........ccceeiieeiiienenen. 20 19 18 18 19 20
School enrollment size
Lessthan 400 4.0 37 42 47 41 52
29 23 29 30 27 26
24 22 28 30 27 32
35 31 36 34 36 30
30 26 29 31 32 35
43 40 55 5.6 55 438
4.0 34 45 45 41 51
Region
NOMHEESE ... 37 33 45 42 45 43
SOULNEBSE ... 38 33 41 40 36 45
CNTEl ... 34 30 37 38 38 36
WESE . 41 41 37 37 41 39
Percent minority enrollment
5 percent or less 34 26 33 36 38 4.1
6t0 20 percent....... 43 40 49 438 40 44
21 to 50 percent 41 39 41 31 42 42
Morethan 50 percent..........cocovereeenieniiienecieeeee, 4.3 4.1 4.1 47 37 38
Percent of students eligible for free or reduced-price
lunch
Lessthan 35 percent ..........cceveevveiecicnecnecnee 24 21 29 25 27 26
351049 PErCENt ...oevvieeieiieiee e 39 40 5.6 57 57 6.3
5010 74 PErCENt ...ceviviviieiieieerieiee e 52 53 50 49 46 54
75 PErCENt OF MOTE......eeiiiiiieeeiiiee et 85 8.2 75 8.8 6.0 7.6

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Secondary School Arts
Education Survey: Fall 1999,” FRSS 67.
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Table B-35.—Standard errorsof the number and per cent of music specialists, visual arts
specialists, and classroom teachersin public elementary schools, by teaching status:
Academic year 19992000

Nationa estimate

Type of teacher and status
Number Percent
MUSIC SPECTAIISES . .veveveeeeenieniesie e sie st e e see et ste e re e e eneeneens 70,700 ©)
[ 0L 1 SRR 63,100 15
Part timMe ... 7,600 15
Visual arts SPECIAIISES. ...cveverierieriesieeeeiee e 37,800 ©)
FUIT tIME et e 30,200 26
Part timMe ... 7,600 26
Full time classroom tEaChEr'S. .......cccvvieei i 903,200 0.2

T Not applicable; estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” “Survey of Elementary School Visua Arts Specidists” and “Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.
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Table B-36.—Standard errors of the percentage distribution of public eementary school music
specialists, visual arts specialists, and classroom teacher sindicating their number of
year s of teaching experience, both overall and in-field: Academic year 1999-2000

Y ears of teaching experience

Typeof teacher 3or fewer 4t09 10to 19 20 or more
years years years years

Music specialists

Y ears of teaching experience overal ..., 16 22 26 23

Yearsof teaching in-field..........ccooveiiiiiiii e, 16 22 24 23
Visual arts specidists

Y ears of teaching experience overal ..., 26 24 27 28

Yearsof teaching in-field...........c.ocooiiiiiiii 28 25 25 25
Classroom teachers

Y ears of teaching experience overal ..o 18 19 21 26

Yearsof teachingin-field ... (=) ) ) )

— Not available; statistic not collected for the classroom teacher survey.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” “Survey of Elementary School Visual Arts Specidists” and “Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.
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Table B-37.—Standard errors of the percentage distribution of public eementary school music
specialists, visual arts specialists, and classr oom teacher sindicating the number of
year sthey plan to continue teaching: Academic year 1999-2000

Typeof teacher 1to9years 10to 19 years 20 or more years
MUSIC SPECIAIISES ..ot 27 28 28
Visual arts SPecialists........eevveeaiieeiiieiiie e 33 34 32
ClassroomMteaChers. ........ccooveveereenee e 23 21 19

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” “Survey of Elementary School Visual Arts Specidists” and “Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.
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Table B-38.—Standard errorsof the percent of public elementary school music specialists, visual
arts specialists, and classroom teachers, by degrees held: Academic year 19992000

Bachelor's Master's Doctor’s Other
Typeof teacher
degree degree degree degree
MUSIC SPECIAITSES ... 0.3 29 05 0.7
Visual arts SPECIAlISES. ......vveiiieiiiieiie e 0.2 29 0] 14
ClasSrO0M tEACNENS.......ccuieee e ciiee e e e e e 0.2 21 0.2 0.7

T Not applicable: estimate of standard error is not derived because it is based on a statistic estimated at 0 or 100 percent.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” “Survey of Elementary School Visua Arts Specidists” and “Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.
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Table B-39.—Standard errors of the percent of public elementary school music and visual arts
specialists with a degreein-field and who majored in variousfields of study for a
bachelor’sor master’sdegree: Academic year 19992000

Degree and field of study Music specialists Visua arts specialists
Bachelor's or master’sdegree in-field..........cccooeiiiiiiiniennne 14 24
Bachelor’s degree
MUSIC BAUCELION .....couviieiiie ettt 26 #
IMIUSIC ..ttt bbbttt et bt 25 #)
ArtS EAUCEIION.......eiiiie et # 35
Applied or finearts........cceeiiiiiiieeiee e # 31
Elementary edUCAHION ...........ceeeiiieiiie e 12 19
(@107 SO PR 10 18
Master's degree
MUSIC BAUCELION ... e 42 #)
IMIUSIC et 29 #)
ANS AUCELION.......cviieieiieie e #) 52
Applied or fiNE@rts........cocereeiieieeie e #) 4.6
Elementary €dUCEHION .........coovieieriiiieiecieeee e 20 20
(0101 RSOSSN 36 49

#Too few casesfor ardiable estimate.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” and “Survey of Elementary School Visua Arts Specidists,” FRSS 77.
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Table B-40.—Standard errorsof the percent of public elementary school music specialists, visual

arts specialists, and classroom teachers, by the types of teaching certificates held:
Academic year 19992000

General elementary Arts education .
Type of teacher . . i Neither
education certificate certificate
MUSIC SPECIAIISES ..ottt 20 14 14
Visual arts SPECIAIISES. ...c.uveeiiiieiiiieiie et 33 20 16
ClasSrOOM tEACHENS. ......eiiieieiiie e e 0.3 (—) (—)

— Not available; statistic not collected for the classroom teacher survey.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary

School Music Specidists,” “Survey of Elementary School Visual Arts Specidists” and “Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.
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Table B-41.—Standard errorsof the percent of public elementary school music specialists, visual
arts specialists, and classroom teacher sindicating the number of hours spent in
various professional development activitiesin the last 12 months, by content area:
Academic year 19992000

Music specidlists Visua arts speciaists Classroom teachers
comentae 1to8 More 1to8 More 1to8 More
than 8 than 8 than8
Activities focusing on artsinstruction
Applied study inan artsarea...........cccoeeeeeveeennenn. 4.1 41 36 36 39 39
Developing knowledge of the historical, cultural,
or analytical aspectsof anartsarea.................... 34 34 41 41 40 40
Connecting arts learning with other subject aress.... 35 35 36 36 32 32
Activitiesdesigned for al teachers
New methods of teaching............cccooveiiiiiiicnnne. 30 30 29 29 28 28
Incorporating state or district standards into
INSEFUCKTION....c.vcecec e 29 29 38 38 24 24
Student performance assessment 30 30 33 33 27 27

Integrating education technologiesinto
INSETUCKTION......ceeeeeeee e 34 34 3.7 3.7 2.8 2.8

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” “Survey of Elementary School Visual Arts Specialists,” and “Arts Surveys of Elementary School Classroom
Teachers,” FRSS 77.
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Table B-42—Standard errorsof the per centage distribution of public ementary school music and
visual arts specialists, by the number of schools at which they teach: Academic year

19992000
4 schools or
Type of teacher 1 school 2 schools 3 schools
more
MUSIC SPECIAISIS ... 28 28 22 25
Visual arts SPECialists.........covvvriiiieiieiicee e 31 29 19 16

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” and “ Survey of Elementary School Visua Arts Specidists,” FRSS 77.
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Table B-43.—Standard errors of the meansfor variousindicators of teaching load for public
elementary school music and visual arts specialists: Academic year 1999-2000

Indicator of teaching load Music specialists Visua arts specialists
Mean number of classestaught in atypica school day ..........ccccocvriiiiinnens 23 20
Mean number of classes taught in atypical school week, acrossall schools..... 08 05
Mean number of students taught in total, acrossal schoals............c.ccccueeeee. 34 14.1

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” and “ Survey of Elementary School Visua Arts Specidists,” FRSS 77.

B-51



Table B-44—Standard errorsof the per centage distribution of public ementary school music and
visual arts specialistsindicating how adequate ar e various aspects of their schools
arts programsin support of their instruction: Academic year 1999-2000

Not at all Minimaly Moderately Completely
Type of support
adequate adequate adequate adequate
Music specialists

Facilities (dedicated room or space for musicinstruction).................... 19 21 24 22
Instructional resources (materials and suppliesfor music instruction,

such as sheet music, tapes, and CDS) ........ccveveeeeverinreneneseees 13 24 22 24
Classroom instruments (instruments typically used by studentsin the

genera MUSIC ClassrOOM).......cvevuerierieniesieeieeeeree e 14 18 27 24
Orchestra or band instruments (instruments available for students

wishing to participate in the school string/orchestra or band

PIOGIAIM) ..ottt bbbttt ebe e 23 38 41 26
Classroom equipment (equipment typically used in the general music

classroom, such asapiano or aStere0 system) .......ccceeevevreneneennenne. 09 16 28 2.7
Technologies (electronic equipment used in the study and creation of

music, such as computer, MDI keyboards, and sequencers) 27 25 20 13
Instructional time with SSUJeNtS............ccvereeieiieneee e, 0.9 28 30 23
Time for individual or collaborative planning.............cccccevveneninncne. 21 26 25 17

Visua arts specialists

Facilities (dedicated room or space for visual artsinstruction) ............. 25 21 27 29
Instructional resources (reusable resources used for instruction in

visud arts, such asart prints, dides, and videotapes) ...........c.cccueee. 18 28 32 27
Art materials (expendable resources such as paint, ink, clay, and

07 07 o T PP S USSP PP PRPRTOON 09 26 30 29
Art tools (equipment used to creste and learn about visua arts, such

as brushes, scissors, brayers, and clay tools)..........ccceevveviieeiienenns 0.3 26 28 26
Classroom equipment (equipment used to create and learn about

visua arts, such as cameras, kilns, and €asls) .........cceevvveeiiienneenne 24 24 28 24
Technologies (electronic equipment used in the study and creation of

art, such as computers, scanners, and video equipment)................... 28 31 26 22
Instructional time with StUdeNtS............ccovevveiiine e 12 30 32 26
Time for individual or collaborative planning.............c.ccccceevviennnnn. 24 25 25 23

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” and “ Survey of Elementary School Visua Arts Specidists,” FRSS 77.
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Table B-45.—Standard errorsof the per centage distribution of public ementary school music and
visual arts specialistsreporting frequency of participation in various collabor ative
activitiesrelated to artsinstruction within thelast 12 months. Academic year 1999—

2000
Music specialists Visual arts specialists
Arts-specific collaborative activity A few At lesst A few At lesst
Never timesa once a Never timesa once a
year month year month
Common planning period with other arts specidists at the
SCHOOL. ...t 31 25 20 28 28 25
Consulting with classroom teachers about integrating the arts
subject taught into alesson or unit of study that they teach .. 31 26 20 22 30 29
Collaborating with other teachers on designing and teaching
an interdisciplinary lesson or unit of study that includes
taUG SUDJECE ... 32 28 17 28 36 31
Visiting classrooms of colleagues who teach the same
SUDJECE .o 3.0 2.8 12 30 2.6 17

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” and “ Survey of Elementary School Visua Arts Specidists,” FRSS 77.
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Table B-46.—Standard errors of the percentage distribution of public eementary school music
specialists, visual arts specialists, and classroom teacher sreporting frequency of
participation in various collaborative activities related to teaching within the last 12
months. Academic year 1999-2000

Music specialists Visua arts specialists Classroom teachers
Collaborative activity A few | Atleast A few | Atleast A few | Atleast
Never | timesa | oncea | Never | timesa | oncea | Never | timesa | oncea
year month year month year month
Common planning period with (other)
regular classroom teachers................... 24 22 15 34 29 22 15 19 21
Sharing ideas about teaching with
teachers outside assigned school(s) ....... 18 29 28 21 28 26 15 25 23
Participating in site-based management or
school improvement teams................... 31 27 18 31 29 22 18 24 21
Providing input in the preparation of
Individual Education Plans................... 2.8 2.8 15 3.0 2.6 17 15 24 2.2

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” “Survey of Elementary School Visua Arts Specidists” and “Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.
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Table B-47—Standard errorsof the per centage distribution of public eementary school music and
visual arts specialistsindicating the degree to which they agree with various

statements about how instruction in music and visual artsisvalued at their schools;
Academic year 19992000

Music Visual arts
Supportive statement Strongly Svf/);]n ate Sverr;te Strongly | Strongly Svf/);]n ate Sverr;te Strongly
disagree disagree agree agree disagree disagree agree agree
Parents support me in my effortsto
educate their children...........ccccceeenee. 0.6 12 31 31 0.7 16 34 30
The administration supports me in my
WOTK .t 10 16 21 24 14 19 30 34

Other teachers consider my subject an

important part of the school’s

CUMTICUIUM ... 14 19 2.7 20 10 23 29 26
The school administrators and teachers

arein favor of interdisciplinary

instruction that includes my subject ....... 12 21 26 18 14 20 33 30
Students are motivated to do well in my
ClasS.....couieieiieieieee e 0.7 15 2.8 29 0.6 13 31 31

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” and “ Survey of Elementary School Visua Arts Specidists,” FRSS 77.
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Table B-48.—Standard errorsof the percent of public elementary school music specialists, visual
arts specialists, and classr oom teachersreporting various char acteristics of the arts

curriculum that istaught at their schools: Academic year 1999-2000

Characteristic of arts curriculum Music specialists | Visud arts specidists | Classroom teachers
Based on alocd or digtrict curriculum guide..........coceevieeiniiiniiciee 20 28 23
Aligned with state standards or National Standards for Arts Education.... 16 24 26
Integrated with other arts SUDJECES.........covriririiieic e 28 2.7 (—)
Integrated with other academic SUDJECES .........covverieriiniiiiccc e 28 24 16

— Not available; statistic not collected for the classroom teacher survey.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specialists,” and “Survey of Elementary School Visua Arts Speciaists,” and “Arts Survey of Elementary School Classroom

Teachers” FRSS 77.
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Table B-49.—Standard errors of the percentage distribution of public elementary school classroom
teachers, according to the extent to which they included the artsin their instruction,
by type of activity: Academic year 1999-2000

Activity Not at all Small extent Moderate extent Gresat extent
Incorporate music into instruction in other subject aress.............. 18 28 25 19
Incorporate visual artsinto instruction in other subject aress........ 05 19 25 22
Incorporate dramaltheatre into instruction in other subject aress... 16 25 22 14
Incorporate dance into instruction in other subject aress.............. 20 23 14 0.9
Teach thematic units that integrate subjects, including the arts..... 12 24 21 22

Use prepackaged curriculum materials or textbooks to teach the
BIES. ettt bbb nenen 21 19 14 0.9

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, and “Arts Survey of
Elementary School Classroom Teachers,” FRSS 77.
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Table B-50.—Standard errors of the percentage distribution of public eementary school music
specialists reporting the degr ee to which they emphasize various goals or objectives of
student learning: Academic year 1999-2000

Goal or objectivein music No . Mi nor' M odera.te M ajor'
emphasis emphasis emphasis emphasis

Singing avaried repertoire of MUSIC.........ccceeveviiinieiciee 19 16 24 28
Performing a varied repertoire on arange of instruments............ 16 25 29 25
Improvising melodies, variations, and accompaniments.............. 20 29 25 15
Composing and arranging MUSIC.........c.ecverrerrerreneneeeeeeeenees 26 25 20 14
Reading and NOtating MUSIC ..........cooveieriiniiiiiesece e 0.8 14 25 28
Listening to, analyzing, and describing musiC...........ccccveevenenne. 0.8 27 30 27
Evaluating music and music performances............c.ccocvevevenenne. 14 21 25 26
Learning about the expressive possibilities of music................... 05 24 2.7 28
Making connections between music, the other arts, and other

AISCIPIINES......oeiieicie e 0.9 25 26 24
Understanding music in relation to history and cultures............... 10 23 22 24

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” FRSS 77.
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Table B-51.—Standard errors of the per centage distribution of public elementary school visual arts
specialists reporting the degr ee to which they emphasize various goals or objectives of
student learning: Academic year 1999-2000

N Mi Moderat Maj
Goal or objectivein visud art © . |n0|f oaer 'e a;or'
emphasis emphasis emphasis emphasis

Creating worksin abroad range of art forms...........ccccoevvenininnne. 0.6 18 28 32
Understanding and applying various media, techniques, and

PrOCESSES.......ooiiiiiiiii ittt 0.2 10 28 29
Using knowledge of elements, functions, and principlesof art ......... ©) 12 27 29
Choosing and evaluating arange of subject matter, symbols, and

10 1= USRS 0.6 20 26 26
Learning about the expressive possibilities of visud arts................. 0.2 19 31 2.7
Reflecting upon and assessing own or others’ Work ...........ccceeeeeee 05 22 28 28
Making connections between visual arts, other arts, and other

AISCIPIINES ...ttt 12 26 31 35
Understanding visua artsin relation to history and cultures............. 09 20 29 31

T Not applicable: estimate of standard error is not derived because it is based on a stetistic estimated at 0 or 100 percent.

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Visua Arts Specidists,” FRSS 77.
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Table B-52.—Standard errors of the percentage distribution of public eementary school music
specialists, visual arts specialists, and classroom teacher sreporting the extent to
which they use varioustypes of assessmentsin their artsinstruction: Academic year

1999-2000
Selected- | Short written | Performance Portfo! 10
. collections | Developed
Extent of use Observation response answersor tasksor .
ents essays projects of student rubrics
work
Music specidists
NOtat all....ccovveeeeieciecee e 0.3 28 2.8 10 33 38
Small extent .........ccoeevveeeeieieiiece e, 0.6 3.0 32 21 26 24
Moderate extent .........ccceevveeerieeniie e 16 25 24 28 17 2.8
Great eXEENt ...evveeeeeeeeecee e 18 18 0.7 30 14 14
Visual arts specidists
NOtat all....ccovveeeeieciecee e 0.3 31 31 12 30 35
Small extent 04 28 31 15 26 31
Moderate extent .........ccceevveeerieeniie e 22 19 26 31 26 31
Great &XtENt .....ccveiieeieceece e 22 13 14 33 31 27
Classroom teachers
NOtat all....ccovveeeeieciecee e 12 35 35 19 30 42
Small extent .........ccceevveeceieieeece e, 25 3.0 31 26 30 32
Moderate extent .........ccceevveeerieeniie e 37 24 29 29 30 29
Great extent 4.6 13 20 34 3.3 21

SOURCE: U.S. Department of Education, National Center for Education Stetistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists,” “Survey of Elementary School Visual Arts Specidists” and “Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.
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Table B-53.—Standard errorsof the percentage distribution of public elementary music specialists
reporting the extent to which they participate in various activities related to music
outside of their regular school duties, by type of activity: Academic year 1999-2000

Activity Not at all Small extent Moderate extent Great extent
Provide instrument/voice iNStruction ...........cooveereevenecneeneene 27 27 21 28
Perform as asoloist or with anensemble............c.cccvviiennn 22 21 26 27
COMPOSE OF ATANGEMUSIC....vee ettt 27 25 22 16
Conduct community or other ensembles...........cccoeevieiiiiiennenn. 30 22 21 27
Attend live musiC performancCes..........oooveeeieeeiieeiiie e 03 21 28 27
Study, critique, or write 8out MUSIC...........oocveveriieniiieiiceieee 26 24 14 15
Provide arts leadership in community or state............cc.cceeveveennne 27 29 20 14

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Music Specidists” “Survey of Elementary School Visua Arts Specidists” and “Arts Survey of Elementary School Classroom
Teachers,” FRSS 77.
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Table B-54—Standard errors of the per centage distribution of public elementary visual arts
specialistsreporting the extent to which they participate in activitiesrelated to visual
artsoutside of school duties, by type of activity: Academic year 1999-2000

Activity Not at all Small extent Moderate extent Great extent
Teachartat astudioor gallery........cccovveeieiiiiiiniecee e 30 21 16 15
Create WOrKS O @t .......ooviieieeeieeeee e 11 35 31 32
EXhibit WOrksS of art .........ccooveieiiiciieeeeee 28 25 24 17
View and respond to art at museumsor galleries...........ccevveennee 13 26 27 29
Study, critique, or write about art ...........ccceeeieeeniienee e 30 24 25 18
Provide arts leadership in community or state............cc.cceeveveennne 25 29 22 17

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, “Survey of Elementary
School Visua Arts Specidists,” FRSS 77.
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Table B-55.—Standard errors of the percentage distribution of public elementary classr oom
teachersreporting the extent to which they participate in activitiesrelated to the arts
outside of school duties, by type of activity: Academic year 1999-2000

Activity Not at all Small extent Moderate extent Great extent
Create or performworksof art ...........cccoeveieiieniienic e 22 18 14 12
Teach oneof thearts.........cccvvveiieiiic e 17 14 0.7 0.7
View or repond tO @t ........covveiieeeiiieiiieee e 14 22 25 16
Study, critique, or write about art ...........ccceeeieeeniienee e 22 20 09 0.6
Provide arts leadership in community or state............cc.cceevveennee 16 14 0.7 05

SOURCE: U.S. Department of Education, National Center for Education Statistics, Fast Response Survey System, and “Arts Survey of
Elementary School Classroom Teachers,” FRSS 77.
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Table B-56.—Standard errorsfor chapter 2 figuresand data not shown in tables. Academic years
1998-99 and 1999-2000

Item | Estimate | Standard error

Figure 1: Percent of public elementary schools offering instruction designated specifically
for music, visual arts, dance, and drama/theatre: Academic year 19992000

94 10
87 14
20 15
19 16
Figure 2. Percentage distribution of public elementary schools offering music instruction,
according to the portion of the school year that a typical student received instruction:
Academicyear 1999-2000
ENLIre SChOOI YEAI . ... ittt et b e et esaeeeenee 93 12
HaIT tNE YA ... e 4 09
ONE-QUATEN Of TNE YN ...ttt e st e st e e sab e e snbeeenenas 1 0.3
Lessthan one-quarter of theyear .... 2 0.6
(0101 TS VPR PRTUSR PP 1 0.3
Figure3: Percentagedistribution of public eementary schoolswith awritten curriculum
guidein music, according to whether the guide was aligned with the state’ sstandardsor the
National Standardsfor ArtsEducation: Academicyear 1999-2000
Curriculum guide aigned with the state’' s standards or the Nationa Standards for Arts Education.... 78 21
No curriculum guide aligned with the state' s standards or the National Standards for Arts
EQUCELION ...ttt ettt ettt ettt s b et esbe e et e e beebeeabeenseeabesaneersesaeesreesaeenes 4 10
Unknown whether curriculum guide aligned with the state’ s standards or the National Standards
{04 Y =0 1o ([ RSSO RTOUPUR 18 20
Figure4: Percentage distribution of public elementary schoolswith awritten curriculum
guidein music, according to whether the guidewas created or updated in thelast 5years:
Academicyear 1999-2000
Curriculum guide created or updated inthe last SYEArS........cc.eeviiiiiiiiiie e 78 22
Curriculum guide not created or updated in the last 5 years 10 16
Unknown whether curriculum guide created or updated inthe last S5 years.........cccoecvvevieiinicennenn. 12 16
Figure5: Percent of public elementary schools offering musicinstruction, according to
whether the school receives fundsfrom non-district sour ces, and the percent of the
designated music budget that comes from these sources: Academic year 19992000
NO NON-AISLIICE FUNAING. .....eettee ettt b e e sare e saeee e 80 15
ANY NON-AISLTHCE FUNTING. ...ttt bbb 20 15
JO PEICENE OF 1E5S....eiiiiecetet ettt bbbt sb bbb 65 56
11to 50 percent ........ 26 46
More than 50 percent 9 34
Figure6: Percentagedistribution of public eementary schools offering visual arts
instruction, according to the portion of the school year that a typical student received
ingtruction: Academic year 1999-2000
ENIre SChOOI YEAK . .......ee ettt ettt e 88 15
Half theyear........cccccoevinies 5 10
One-quarter of theyear.................. 3 0.7
Lessthan one-quarter of theyear .... 3 0.6
(0101 TP S TSPV U PSPPSR PP 2 08
Figure 7: Percentagedistribution of public elementary schoolswith awritten curriculum
guidein visual arts, according to whether the guide was aligned with the state’ s standards
or the National Standardsfor ArtsEducation: Academic year 1999-2000
Curriculum guide aigned with the state’' s standards or the Nationa Standards for Arts Education.... 77 23
No curriculum guide aligned with the state' s standards or the National Standards for Arts
EQUCELION ...t bbbttt ne s 5 16
Unknown whether curriculum guide aligned with the state’ s standards or the National Standards
FOP ANES EAUCIION ...ttt 18 20




Table B-56.—Standard errorsfor chapter 2 figuresand data not shown in tables. Academic years
1998-99 and 1999-2000—Continued

Item Estimate Standard error

Figure 8: Percentagedistribution of public elementary schoolswith awritten curriculum
guidein visual arts, according to whether the curriculum guidewascreated or updated in
thelast S5years: Academicyear 1999-2000

Curriculum guide created or updated inthe last SYEars.........cccooieiiiiieiiie et 81 25
Curriculum guide not created or updated in the last S5 years............ccee...e. 10 18
Unknown whether curriculum guide created or updated in the last 5 years 9 15
Figure9: Percent of public elementary schools offering visual artsinstruction, according to
whether the school receives fundsfrom non-district sour ces, and the percent of the
designated visual artsbudget that comesfrom these sources: Academic year 19992000
NO NON-AISLTICEFUNAING. ... oottt et et e st e e sabeeeaeeesabeesnseaenns 78 18
Any non-district funding 22 18
TO PEICENE OF IESS ...ttt ettt r ettt enne et e nneene s 63 42
R (o ESI0 ] o= (0T o | O PO PSP PP PPPPUPPRPPN 23 34
MOFEthaN 5O PEICENL . .....eueiieeeitieite ettt et b e nreenneesneeneene e 15 32
Figure10: Percent of public elementary schoolsindicating various methods of
incor porating danceor creative movement into other curriculum areas: Academicyear
1999-2000
Dance taught as part of the physical education Program............c.eeiueeiiieeiieeiiee e 48 22
Dancetaught as part of the music curriculum 48 22
Dance integrated into other curriculum areas. 28 19
Figure11: Percent of public elementary schoolsindicating various methods of
incor por ating drama/theatreinto other curriculum areas: Academic year 1999-2000
Dramataught as part of the English/language artS Curriculum ............coceeiiiiiieeiiie e 30 22
Drama activities integrated into other areas of the curriculum ... 43 26
Other approaches to including drama activities 11 14
Chapter 2, section on danceinstruction
Percent of elementary schools reporting that dance curriculum guide had been created or updated

INTNETASE D YEAIS. ...ttt ettt 75 6.1
Chapter 2, section on drama/theatreinstruction
Percent of elementary schools reporting that dramalthestre curriculum guide had been created or

UPJaLEd INThEIASE D YEAIS. ...ttt 82 53
Chapter 2, section on availability of supplemental programsand activities
Mean number of visiting artists per elementary schoal........... 33 0.3
Mean number of artists-in-residence elementary per school 21 0.2
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Table B-57.—Standard errorsfor chapter 3 figuresand data not shown in tables. Academic years
1998-99 and 1999-2000

Item Estimate Standard error

Figure12: Percent of public secondary schools offering music, visual arts, dance, and
drama/theatreinstruction: Academic year 1999-2000

90 13
93 12
14 11
48 21
Figure13: Percentagedistribution of public secondary schoolsofferingmusicinstruction,
according to the number s of full-timeand part-time teacher swho taught coursesin the
subject: Academic year 1998-99
O fUll-tiME MUSICEEACNES......cciiiiiiie ettt sbe e st e et e e sabeeetaeeneas 9 14
1full-timemusic teacher......... 38 22
2 full-time music teachers 34 19
3or morefull-timemMUSICEEACHENS. ........oiiie e 19 16
0 Part-timeMUSICIEACKENS .......ei i e 62 21
1 part-timemusicteacher........ 25 18
2 part-timemusicteachers................ 9 11
30rmore Part-timeMUSICIEACHEIS .......uiiiiiie ettt 3 0.6
Figure 14: Percentagedistribution of public secondary schoolswith awritten curriculum
guidein music, according to whether the guide was aligned with the state’ sstandar dsor the
National Standardsfor ArtsEducation: Academicyear 1999-2000
Curriculum guide aligned with the state’ s standards or the National Standards for Arts Education.... 80 21
No curriculum guide aligned with the state' s standards or the National Standards for Arts
[0 [Uer (1o o IO STPURPRPR 4 10
Unknown whether curriculum guide aligned with the state’ s standards or the National Standards
FOI ATES EAUCEHION ...ttt ettt ettt ene e 17 19
Figure 15: Percentagedistribution of public secondary schoolswith awritten curriculum
guidein music, accor ding to whether the guidewascreated or updated in thelast 5years:
Academicyear 1999-2000
Curriculum guide created or updated iNthe last SYEarS.........ccovveveiiiciici e 83 19
Curriculum guide not crested or updated in the last 5 years 8 13
Unknown whether curriculum guide created or updated inthelast 5 years.........ccoevvcvrreienneene. 10 12
Figure16: Percentagedistribution of public secondary schoolsoffering musicinstruction
and receiving funds from non-district sour ces, by the percent of the designated music
budget that comesfrom these sources: Academic year 1999-2000
NO NON-AISEFICE FUNTING. ... e 53 19
ANY NON-AiSICE FUNGING. ...t a7 19
TO PEFCENE OF IESS. ...ttt et b ettt e et e b et ettt e e e e b e e nneee s 53 35
R (o RS 0T o< o= o PP PP PPTPRTPRN 34 35
MOFEthan 50 PEICENL........ee ettt ettt sae e e st eene e e saneesaneeenes 13 23
Figure 17: Percentagedistribution of public secondary schools offering visual arts
instruction, accor ding to the number s of full-time and part-time teacher swho taught
coursesin thesubject: Academicyear 1998-99
O full-time Visual artSTEACHENS. .......coiiiieieeci e 6 13
Lfull-time ViSUal ArTSTEACNEN..........ei it et eesaaee s 62 21
2 full-time visual artsteachers............... 20 17
3 or more full-time visual artsteachers 13 10
0 part-time visual artsteachers.... 78 20
1 part-timevisual artsteacher...... 20 20
2 part-timevisual artsteachers.............. 1 0.3
3or morepart-timevisual artStEAChEIS ..........oouiiiii i 1 0.4
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Table B-57.—Standard errorsfor chapter 3 figuresand data not shown in tables. Academic years
1998-99 and 1999-2000—Continued

Item Estimate Standard error

Figure18: Percentagedistribution of public secondary schoolswith awritten curriculum
guidein visual arts, according to whether the guide was aligned with the state’ s standar ds
or the National Standardsfor Arts Education: Academic year 19992000

Curriculum guide aigned with the state’ s standards or the National Standards for Arts Education ... 81 19
No curriculum guide aligned with the state' s standards or the National Standards for Arts

o We [ OO 4 10
Unknown whether curriculum guide aligned with the state’ s standards or the National Standards

FOr AMES EQUCEIION ...t sb et bbb 15 16

Figure19: Percentagedistribution of public secondary schoolswith awritten curriculum
guidein visual arts, accordingtowhether the guidewascreated or updated in thelast 5
years. Academicyear 1999-2000

Curriculum guide created or updated inthe last SYEArS........cc.eoviiiiiiiriie e 82 18
Curriculum guide not created or updated inthe last S years....................... 10 12
Unknown whether curriculum guide created or updated in the last 5 years 8 12
Figure 20: Percentagedistribution of public secondary schools offering visual arts
instruction and receiving funds from non-district sour ces, by the per cent of the designated
music budget that comes from these sources: Academic year 19992000
NO NON-AISLFICE FUNAING. .....eettee ettt sttt e saeee e 82 16
ANY NON-AISLTHCE FUNTING. ...t bbb 18 16
JO PECENE OF 1E5S....cuiiiiecee ettt bbbttt bttt 74 47
11to 50 percent ........ 14 34
More than 50 percent 12 33
Figure21: Percent of public secondary schoolsreporting variouswaysthat creativewriting
istaught or included in the school curriculum: Academic year 1999-2000
Coursesin creative writing taught at SChoOl ..........ceoiiiiiiii e 35 19
Creative writing techniques taught in English department ...........o.cooiiiiiiinene e 90 11
Crestive writing isintegrated into other areas of the Curriculum ... 81 15
Chapter 3, section on musicinstruction
Percent of secondary schools reporting awritten curriculum guide in MUSIC ........cceveeneenicinieniene 86 15
Chapter 3, section on visual artsinstruction
Percent of secondary schools reporting awritten curriculum guidein visual arts...........cc.ccecvevennnns 87 15
Percent of secondary schools reporting receiving funds from parent groups, booster clubs, or local

DUSINESSES. ...ttt ettt ettt e ettt et b et eenen e e 18 16
Chapter 3, section on availability of supplemental programsand activities
Mean number of visiting artists per secondary SChOOL. ...........eeiuiiiiiiiiiieiie e 25 0.2
Mean number of artists-in-residence per secondary SChoOl.............ccvviiiiiiiiiiiiiiiiicicc 2.0 0.2
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Table B-58.—Standard errorsfor chapter 4 figuresand data not shown in tables. Academic years
1998-99 and 19992000

Item Estimate Standard error

Figure22: Percent of public elementary school music specialists, visual arts specialists, and
classroom teacher swho participated in various professional development activities focusing
on artsinstruction in thelast 12 months: Academicyear 1999-2000

Applied study inartsarea: MUSIC SPECIAIISES. .....eeeiviiiiiieiiie et 49 28
Applied study in artsarea: Visual arts SPECIAlISES. ....ccuveveeriiiiiiiiiie e 56 30
Applied study in artsarea: ClassroOm tEBCHENS. ........cocueiiiiiieiiie e 27 22
Developing knowledge about an arts area MUSIC SPECIAlISES. ......ooiuveeiiieiiiieeiiee e 60 29
Developing knowledge about an arts area: Visud arts speciaists.... 72 26
Developing knowledge about an arts area: Classroom tEBChENS.........covveeiiieeiiie i 25 22
Connecting arts learning with other subject areas: Music SpeCialistS.......ccoovvveriieriiieeiiie e, 72 22
Connecting arts learning with other subject areas. Visua arts specidists.... 79 30
Connecting arts learning with other subject areas: Classroom teaChers...........cooveiveeiiiieiieneene 46 25
Figure 23: Percent of public elementary school music specialists, visual arts specialists, and

classroom teacher swho participated in various professional development activities designed

for teachersin thelast 12 months: Academic year 1999-2000

New methods of teaching: MUSIC SPECIAIISIS .....vviiviieiiieiiie e 68 21
New methods of teaching: Visual artS SPeCialistS.........oocvervirieiiiiiec e 70 33
New methods of teaching: Classroom tEBCHENS.........cviviiiiiiiiii i 86 16
Incorporating state or district standards into instruction: MusiC SPECIalistS......covvvvrveerierierieeneen. 78 21
Incorporating state or district standards into instruction: Visua arts specialistS.........cooveeiveeiiieenne 81 24
Incorporating state or district standards into instruction: Classroom teacher ..........cccoooveviiieiieennne 90 13
Student performance or assessment: MUSIC SPECIAIISIS .....eeeuveiiiiiiiic e 69 23
Student performance or assessment: Visua arts specidists... 69 32
Student performance or assessment: Classroom tEBCENS.........coiveeiiieiiieeree e 87 14
Integrating education technologies into instruction in taught subject areaz Music specidists........... 65 27
Integrating education technologies into instruction in taught subject area: Visual arts specidists..... 64 35
Integrating education technologies into instruction in taught subject area: Classroom teachers........ 84 17
Figure24: Percent of public elementary school music specialists, visual arts specialists, and

classroom teacher swho participated in professional development activitiesfocusing on arts

instruction in thelast 12 monthsand indicating that the activity improved their teaching to

amoderateor great extent: Academicyear 1999-2000

Applied study inartsarea: MUSIC SPECIAIISIS ......eeiuviiiiiieiie et 73 36
Applied study in artsarea: Visud arts specialists.... 73 36
Applied study in artsarea; ClassroOm tEACHENS. ........cocueiiiiiieiiie et 51 47
Developing knowledge about an arts area; MUSIC SPECIAISES.....c.veeuveeiiiiiiiciieee e 70 38
Developing knowledge about an arts area: Visual arts speciaists.... 75 33
Developing knowledge about an arts area: Classroom teaChErS..........ocvviviviiieiiicnecsee e 53 42
Connecting arts learning with other subject areas: MusIC SPECIaliSS.......covvveieeriiiriiiiiiieee 69 28
Connecting arts learning with other subject areas: Visua arts specidists.... 75 32
Connecting arts learning with other subject areas: Classroom teachers............cocveivvviieiiiiininnne. 57 33
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Table B-58.—Standard errorsfor chapter 4 figuresand data not shown in tables. Academic years
1998-99 and 1999-2000—Continued

Item Estimate Standard error

Figure25: Percent of public elementary school music specialists, visual arts specialists, and
classroom teacher swho participated in professional development activities designed for
teachersin thelast 12 monthsand indicated that the activity improved their teachingtoa
moderateor great extent: Academicyear 1999-2000

New methods of teaching: MUSIC SPECIAIISIS. ......veiveeiiieitiiiieieee e 58 32
New methods of teaching: Visua arts specialists.... 58 3.0
New methods of teaching: Classroom tEBCHES.........cviviiiiiiiiii i 77 24
Incorporating state or district standards into instruction: Music specidists........ 54 34
Incorporating state or district standards into instruction: Visua arts specialists.. 55 31
Incorporating state or district standards into instruction: Classroom teachers........ccevvveerieeiiieennne 70 24
Student performance or assessment: MUSIC SPECIAIISES.......vevivreiriiieriee et 50 37
Student performance or assessment: Visua arts specidists... 55 34
Student performance or assessment: Classroom tEACEIS.........eeiiiiiiieriiie e 67 27
Integrating education technologies into instruction in taught subject area: Music specididgts........... 55 55
Integrating education technologies into instruction in taught subject area: Visual arts specidists..... 61 40
Integrating education technologiesinto instruction in taught subject area: Classroom teachers....... 70 25
Figure26: Mean number of hoursteachershave designated as planning or preparation
timewhen studentsarein attendance during a typical school week, by type of teacher:
Academicyear 1999-2000
IMIUSIC SPECIAIISES ...ttt ettt ettt a et e et e e s ab e e sab e e e sbeeesnbeesmbeeannreesnneasnneaanns 36 01
ViISUAl @S SPECTAIISES ...ttt ettt ettt 42 01
ClaSSIOOMEEACNEIS ......couviiieeie ettt bbbt et ean e nnes 34 01
Chapter 4, section on classroom teacher sand assessment in thearts
Classroom teachers who included artsin their instruction and used formal assessments to
EVAIUBLE SEUAENES. ... r e r e 48 25
Chapter 4, section on educational backgrounds of specialistsand classroom teachers
9 11
2 11
10 12
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U.S. DEPARTMENT OF EDUCATION FORM APPROVED
NATIONAL CENTER FOR EDUCATION STATISTICS O.M.B. NO.: 1850-0733
WASHINGTON, D.C. 20208-5651 EXPIRATION DATE: 07/2002
ELEMENTARY SCHOOL ARTS EDUCATION SURVEY: FALL 1999

FAST RESPONSE SURVEY SYSTEM

This survey is authorized by law (P.L. 103-382). While you are not required to respond, your cooperation is needed to make the results of this
survey comprehensive, accurate, and timely.

DEFINITIONS FOR THIS SURVEY:

Artist-in-Residence — A visual, literary, or performing artist or folklorist — sometimes called Artist-in-the-School — who
visits a school for an extended period (more than 1 week) for the purposes of teaching artistic techniques and concepts,
conducting inservice teacher training, and/or consulting in the development of curricula.

Certified (credentialed) specialist — An education professional with an advanced, regular, or alternative state certificate in
one of the arts disciplines, or with a degree from an accredited arts education program.

Dance — An instructional program that prepares students to express themselves through movement in the performance of one
or more of the dance disciplines, including ballet, modern, jazz, ethnic, and folk dance, and that describes dance as a
cultural phenomenon. Includes instruction in choreography, dance history and criticism, and dance production.

Drama/theatre — An instructional program that generally describes the study of dramatic works and their performance.
Includes instruction in dramatic literature, dramatic styles and types, and the principles of organizing and producing plays.

Music — An instructional program for the purpose of helping students learn to perform, create, and respond to (appreciate)
music. Performance studies include voice, choir, and instrumental studies such as guitar, piano, band, and orchestra.
Creating studies include music improvisation, arranging, and composition. Music classes typically foster appreciation by
developing an understanding of music theory, criticism, and the historical development of music in various cultures.

Visiting artist — A visual, literary, or performing artist or folklorist who visits a school to perform, demonstrate, or teach for a
period of 1 week or less.

Visual arts — An instructional program for the purpose of helping students learn to create and respond to the visual arts.
Students create their own artwork in a range of media and processes. Art classes typically foster appreciation by developing
an understanding of art history and criticism and the roles visual arts play within various cultures, times, and places.

AFFIX LABEL HERE

IF ABOVE INFORMATION IS INCORRECT, PLEASE MAKE CORRECTIONS DIRECTLY ON LABEL.

Name of person completing form: Telephone:

Title/position:

Best days and times to reach you (in case of questions):

E-mail: Grades taught at this school: Low grade High grade .
PLEASE RETURN COMPLETED FORM TO: IF YOU HAVE ANY QUESTIONS, CONTACT:
WESTAT Nancy Carey
1650 Research Boulevard 800-937-8281, ext. 4467
Rockville, Maryland 20850 Fax: 800-254-0984
Attention: 716603-Carey E-mail: careynl@westat.com

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless it displays a valid
OMB control number. The valid OMB control number for this information collection is 1850-0733. The time required to complete this information
collection is estimated to average 30 minutes per response, including the time to review instructions, search existing data resources, gather the
data needed, and complete and review the information collected. If you have any comments concerning the accuracy of the time estimate(s) or
suggestions for improving this form, please write to: U.S. Department of Education, Washington, D.C. 20202-4651. If you have comments or
concerns regarding the status of your individual submission of this form, write directly to: National Center for Education Statistics, 555 New
Jersey Avenue, N.W., Washington, D.C. 20208.

FRSS Form No. 67, 7/2002




PLEASE READ THE FOLLOWING INSTRUCTIONS
Questions 1 through 8 of this questionnaire ask a series of questions about instruction at your school this year in the
following arts subjects: visual arts, music, dance, and drama/theatre. Before answering the questions, please refer to

the definitions on the cover.

Then answer question 1 for the first subject listed. If the answer to question 1 is 1-4,

proceed with questions 2 through 7 for that subject. If the answer to question 1 is 5 (“not at all”), then go to the subject in

the next column and answer question 1. Then proceed with Questions 2 through 7 for that subject.

. Visual . Drama/
Questions arts Music Dance theatre

1. How often does a typical student in your school receive

instruction designated specifically for this subject during

the regular school day? (Circle one.)

A EVery day ... 1 1 1 1

b. 30r4timesaweek........ococoiiiiiiiiiiiiiiiii 2 2 2 2

C. ONce Or tWice a WEEK ..........uuiiiiiiiiiii s 3 3 3 3

d. Less than once a WeeK..........cccocuuuiiimiiiiiiiiiis 4 4 4 4

e. Not at all (Skip to the next column.).............ccccoiiiiiiiiiiiiiiiinnnn. 5 5 5 5
2. Approximately how many minutes is a typical class or period of

instruction in the suBJECt? .. ...
3. What is the duration of the class, i.e., does a typical student

receive instruction throughout the school year or for some portion

of the year? (Circle one.)

a. Entire school year..........ccooiiiii i, 1 1 1 1

b. Half the school year.............ccooiiiiiiii e, 2 2 2 2

c. One-quarter of the school year...........ccoveviiiiiiiiii e, 3 3 3 3

d. Less than a quarter of the school year................cooceveiiiinnn. 4 4 4 4

e. Other (describe) 5 5 5 5
4. Which of the following statements best describes the space used

for teaching the subject at your school this year? (Circle one.)

a. Dedicated room(s), with special equipment .................cccoeeeenee. 1 1 1 1

b. Dedicated room(s), no special equipment .............cccoevienneennnn. 2 2 2 2

c. Gymnasium, auditorium, or cafeteria ...........ccooeeiiiiiiiiiinninnnnn. 3 3 3 3

d. Regular classrooms ONly.........c.covviiiiiiiiiiiii e 4 4 4 4

e. Other (specify) 5 5 5 5
5. What is the position of the person(s) who teach(es) the subject?

(Check all that apply. Count itinerant teachers as part time.)

a. Full-time, certified (credentialed) specialist.............cccc.ocevieiennnn. 0 0 0 0

b. Part-time, certified (credentialed) specialist..................ccceeeenee. 0 0 0 0

C. Classroom teaChEr .........iviuiiiii i 0 0 0 0

d. Other faculty member (specify) L L L L

e. Artist-in-Residence or teaching artist..............ccoccoeiiiiininnnnn. L L L L

fo VOIUNEEEN .. O O O O
6a. Does your school typically receive funds from any outside sources,

including (but not limited to) parents groups or local businesses, to

fund its education program in the subject? (Y = Yes, N = No)........ Y N Y N Y N Y N
6b. If yes, approximately what percent of the budget designated for the

subject comes from outSide SOUICES? .....vvviviiiriiiiiiiiiii e,

% % % %

7a. Does your district have a written curriculum guide in the subject

that your teachers are expected to follow? (If no, skip questions

TD AN 7C.) e Y N Y N Y N Y N
7b. Is the curriculum guide aligned with your date’s standards or the

National Standards for Arts Education? (DK = Don’t know) ........... Y NDK | YNDK | Y NDK|YNDK
7c. Was the curriculum guide created or updated in the last 5 years?... | Y N DK | Y N DK | Y N DK | Y N DK




8.

10.

11a.

11b.

12a.

12b

13a

13b

Which of the following statements, if any, accurately describe the way drama/theatre and dance/creative movement
are being taught at your school this year? (Circle one on each line.)

Yes No

a. Dramal/theatre is taught as part of the English/language arts curriculum .................oocovviiininnns 1 2

b. Dramal/theatre activities and instruction are integrated into other areas of the curriculum......... 1 2

c. Other (specify) 1 2

d. Dance/creative movement is taught as part of the physical education program....................... 1 2

e. Dance/creative movement is taught as part of the music curriculum .............ccoooeiiiiiiinninnennnn, 1 2
f.  Dance/creative movement activities and instruction are integrated into other areas of the

oI [ (o1 U1 [ o I PP 1 2

g. Other (specify) 1 2

Please answer the following questions concerning the arts programs and arts staff at your school this year. (Circle
one on each line.)

Yes No

a. Is arts education included in any mission statements or goals of your school (e.g., yearly

goals, SChool IMProvement PIan)?.......cou. i 1 2
b. Are arts specialists included on site-based management teams,

school improvement teams, or leadership COUNCIIS?..........oviiiiiiiiiii e 1 2
c. Do arts specialists have input in the following aspects of the arts education program?

] = 11 11 1o T TP SPPTPPP 1 2

A O ¥ {4 ¢ ToX U118 o) 1 = =T o 1 2

3. Allocation of @rts fUNAS .......oeeieii e 1 2
d. Does your school conduct any standardized or district-wide assessments of student

performance and achievement in the artS? ..o 1 2
e. Does your school principal observe and conduct evaluations of arts specialists in the same

way that teachers in other curriculum areas are evaluated? ............ccooiiiiiiiiiii i, 1 2
f.  Does your school principal evaluate the school’s arts programs in the same way that other

instructional programs are eValUAted? .............viiuiieiiiieiii e 1 2
g. Isthere a curriculum specialist or program coordinator at the district level who is

responsible for the curriculum and instructional programs offered in the arts?...............c......... 1 2

In general, to what extent do you think the following individuals at your school consider the arts an essential part of a
high-quality education? (Circle one on each line.)

. Small Moderate| Great Cannot
Individuals Not at all .
extent extent extent judge
a. The administrators at the school ..............c.coevviennne. 1 2 3 4 5
b. The teaching staff (excluding arts specialists)........... 1 2 3 4 5
C. The ParentS....ccciviiii e 1 2 3 4 5
Yes No

Are there any school improvement initiatives related to arts education, or the integration of the
arts with other academic subjects, currently underway in your SChool?...........ccocovviviiiiiiiiininennnn, 1 2

If yes, please describe

Yes No
Does your school provide/sponsor any after-school activities for students that incorporate the
S 1 2

. If yes, please describe
. Do you consider your school to be operating under site-based management?
Yes.......... 1 (Continue with question 13b.) No............ 2 (Skip to question 14.)
. Which of the following management issues are site based? (Circle one on each line.)
Yes No

a. Staff hiring.........c...cooveeennn. 1 2

b. Curriculum design.............. 1 2

C. Budget........ocooviiiiiiiiininnnnn, 1 2



14. During the 1998-1999 school year, which of the following types of music instruction, or classes were offered at your
school during the regular school day? For each type, indicate for which grades instruction was offered, and the
approximate percent of the students in those grades who participated.

®oo o

Strings/orchestra
Other (specify)

Offered
Yes No
1 2
1 2
1 2
1 2
1 2

15. For each program or activity related to arts education listed below:
In section A, indicate if your school sponsored each program or activity listed during the 1998-1999 school year.
In section B, indicate the number your school sponsored.
In section C, indicate all of the source(s) that were used to fund the program or activity. (Check all that apply.)

Grades
taught

Percent of students
who participated

C. Funding source?
A. Sponsored? | B. State o | Stateor | General |
Program/activity HOW’) local arts federal |school or rou
Yes No many: agenc education| district ?undg
gency grant funds
a. Artist-in-Residence/Artist-in-the-School ....... 1 2 ] ] ] ]
b. ViSiting @rtiSt(S)..........cccvvvreeiiiirreeieiineeeennes 1 2 ] ] ] ]
c. Field trips to art galleries or museums
(Count each destination once.)................... 1 2 ] ] ] ]
d. Field trips to arts performances (Count each
destination ONCE.) ..........cccvveeviiiiieeeiiiieeennn 1 2 ] ] ] ]
17a. What was your school’s total enrollment as of October 1, 19997
17b. How has this enrollment changed since the 1993-1994 school year?
Decreased....... 1  About the same........ 2 Increased......... 3
18. Compared to the 1993-1994 school year, please indicate whether or not each of the following aspects of your
school’s arts education program has changed. (Circle one on each line.) NOTE: If you are unable to provide this
information because either the school did not exist 5 years ago or you were not at the school at that time, check the
box and skip to question 19.......... []
’\.IOt Decreased |Decreased| Remained | Increased | Increased
Aspect of arts program available reatl slightl the same | slightl reatl
either time 9 y ghtly ghtly 9 y
a. Artsinstruction time..........ccoooeiiiiiineineennnn. 1 2 3 4 5 6
b. Number of arts staff...........ccoooeviiiiiiinin, 1 2 3 4 5 6
c. Arts supplies and materials.......................... 1 2 3 4 5 6
d. Percent of school budget designated for arts
programs and activities.............ccoeeeeviiiiennnnn. 1 2 3 4 5 6
e. Use of instructional materials produced by
cultural institutions, such as museums,
galleries, or orchestras ..........c.ccoovvevvieivinn. 1 2 3 4 5 6
f. Enrollment in arts electives, such as band..... 1 2 3 4 5 6
g. Field trips to sites relevant to arts education.. 1 2 3 4 5 6
19. During the 1998-1999 school year, what percent of your students were eligible for the federally funded free or
reduced-price lunch program? %
20. The National Endowment for the Arts (NEA) may want to ask some schools to participate in a followup study on arts

education at a later time. Does NEA have your school principal’s permission to consider your school for a followup

study? Yes......

1 2
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U.S. DEPARTMENT OF EDUCATION
NATIONAL CENTER FOR EDUCATION STATISTICS
WASHINGTON, D.C. 20208-5651

FORM APPROVED
O.M.B. NO.: 1850-0733
EXPIRATION DATE: 07/2002

SECONDARY SCHOOL ARTS EDUCATION SURVEY: FALL 1999

FAST RESPONSE SURVEY SYSTEM

This survey is authorized by law (P.L. 103-382). While you are not required to respond, your cooperation is needed to make the results of this
survey comprehensive, accurate, and timely.

DEFINITIONS FOR THIS SURVEY:

Artist-in-Residence — A visual, literary, or performing artist or folklorist — sometimes called Artist-in-the-School — who visits a
school for an extended period (more than 1 week) for the purposes of teaching artistic techniques and concepts, conducting
inservice teacher training, and/or consulting in the development of curricula.

Creative writing — An instructional program that describes the process and techniques of original composition in various literary
forms, such as short stories, plays, and poetry.

Dance — An instructional program that prepares students to express themselves through movement in the performance of one or more
of the dance disciplines, including ballet, modern, jazz, ethnic, and folk dance, and that describes dance as a cultural phenomenon.
Includes instruction in choreography, dance history and criticism, and dance production.

Dramal/theatre - An instructional program that generally describes the study of dramatic works and their performance. Includes
instruction in dramatic literature, dramatic styles and types, and the principles of organizing and producing plays.

Music — An instructional program for the purpose of helping students learn to perform, create, and respond to (appreciate) music.
Performance studies include voice, choir, and instrumental studies such as guitar, piano, band, and orchestra. Creating studies
include music improvisation, arranging, and composition. Music classes typically foster appreciation by developing an
understanding of music theory, criticism, and the historical development of music in various cultures.

Visiting artist — A visual, literary, or performing artist or folklorist who visits a school to perform, demonstrate, or teach for a period of
1 week or less.

Visual arts — An instructional program for the purpose of helping students learn to create and respond to the visual arts. Students
create their own artwork in a range of media and processes. Art classes typically foster appreciation by developing an
understanding of art history and criticism and the roles visual arts play within various cultures, times, and places.

AFFIX LABEL HERE

IF ABOVE INFORMATION IS INCORRECT, PLEASE MAKE CORRECTIONS DIRECTLY ON LABEL.

Name of person completing form: Telephone:

Title/position:

Best days and times to reach you (in case of questions):

E-mail: Grades taught at this school: Low grade High grade .
PLEASE RETURN COMPLETED FORM TO: IF YOU HAVE ANY QUESTIONS, CONTACT:
WESTAT Nancy Carey
1650 Research Boulevard 800-937-8281, ext. 4467
Rockville, Maryland 20850 Fax: 800-254-0984
Attention: 716603-Carey E-mail: careynl@westat.com

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless it displays a valid OMB
control number. The valid OMB control number for this information collection is 1850-0733 The time required to complete this information collection is
estimated to average 30 minutes per response, including the time to review instructions, search existing data resources, gather the data needed, and
complete and review the information collected. If you have any comments concerning the accuracy of the time estimate(s) or suggestions for improving
this form, please write to: U.S. Department of Education, Washington, D.C. 20202-4651. If you have comments or concerns regarding the status of
your individual submission of this form, write directly to: National Center for Education Statistics, 555 New Jersey Avenue, N.W., Washington, D.C.
20208.
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PLEASE READ THE FOLLOWING INSTRUCTIONS.
Questions 1 through 8 of this questionnaire ask a series of questions about instruction at your school in the following arts

subjects: visual arts, music, dance, and drama/theatre.
definitions on the cover. Then answer question 1 for the first subject listed.

Before answering the questions, please refer to the
If the answer to question 1 is “Yes,” then

proceed with questions 2 through 8 for that subject. If the answer to question 1 is “No,” then go to the subject in the next
column and answer question 1. Then proceed with Questions 2 through 8 for that subject.

Questions

Visual
arts

Music

Dance

Drama/
theatre

Is this arts subject taught at your school during the regular school
day? (Y = YES, N = NO) .ottt

Y N

Y N

How many different courses did your school offer in this
subject during the 1998-1999 school year? (Count
different sections of the same course as one COUrse.)....................

Approximately how many students at your school were enrolled in
classes in the subject during the 1998-1999 school year?..............

How many full-time teachers on your 1998-1999 school staff
taught courses in the SUbJECT?.........c.vviiniiiiii e

How many part-time teachers on your 1998-1999 school staff
taught courses in the subject? (Count itinerant teachers as part
LT 1= TR TP P PP UPPTRPPN

Which of the following statements best describes the space used
for teaching the subject at your school this year? (Circle one.)

a. Dedicated room(s), with special equipment
b. Dedicated room(s), no special equipment...............cccceevvveennnen.
c. Gymnasium, auditorium, or cafeteria...............coeeeveiieiiiiinnnnnn.
d. Other (specify)

A WDNPRP

A WDNPRP

A WDNPRP

A WDNPRP

7a.

7b.

Does your school typically receive funds from any outside sources,
including (but not limited to) parents groups, Booster clubs, or local
businesses, to fund its education program in the subject?..............

If yes, approximately what percent of the budget designated for the
subject comes from outside SOUICES? ......ovvvvviiiiiiiiiiiiiieiieeeeeen

8a.

8b.

8c.

Does your district have a written curriculum guide in the subject
that your teachers are expected to follow? (If no, skip questions
8D AN 8C.)ciiiiii i

Is the curriculum aligned with your state’s standards or the
National Standards for Arts Education? (DK = Don’t know)............

Was the curriculum guide created or updated in the last 5 years?...

Y N DK
Y N DK

Y N DK
Y N DK

Y N DK
Y N DK

Y N DK
Y N DK

9. Which of the following statements, if any, accurately describe the way creative writing is taught at your school this
year? (Circle one on each line.)

a.
b.

Yes
Separate courses in creative writing, as defined on the cover, are taught at this school........... 1
Processes and techniques in creative writing are taught in courses offered by the English
(o =T o T 10 0= 0| SRR 1
Creative writing activities and instruction are integrated into other areas of the curriculum ....... 1
Other (specify) 1

C-10




10. Please answer the following questions concerning the arts programs and arts staff at your school this year.

Yes No

a. Is arts education included in any mission statements or goals of your school (e.g., yearly

goals, School IMProvement PIan)? . .....ciiiiiie e 1 2
b. Are arts teachers included on site-based management teams,

school improvement teams, or leadership COUNCIIS? ......cooiiiiiiiiiii e 1 2
c. Do arts teachers have input in the following aspects of the arts education program?

IS = 0111 o PP 1 2

2. CUITICUIUM OFfEIEA ... et e e eas 1 2

3. Allocation Of &S TUNAS ... e et een e e 1 2
d. Does your school conduct any standardized or district-wide assessments of student

performance and achievement iN the artS?..... ..o 1 2
e. Does your school principal observe and conduct evaluations of arts teachers in the same

way that teachers in other curriculum areas are evaluated?..............ccoviiiiiiiicici e, 1 2
f. Does your school principal evaluate your school’s arts programs in the same way that other

instructional programs are evaluated?...... ..o 1 2
g. Is there a curriculum specialist or program coordinator at the district level who is

responsible for the curriculum and instructional programs offered in the arts?........................ 1 2

11. In general, to what extent do you think the following individuals at your school consider the arts an essential part of a
high-quality education? (Circle one on each line.)

. Small |Moderate| Great Cannot
Individuals Not at all .
extent extent extent judge
a. The administrators .........ccooeviiiiiiiciceeeeee s 1 2 3 4 5
b. The teaching staff (excluding arts teachers)............... 1 2 3 4 5
C. The ParentS....ccciii i 1 2 3 4 5
Yes No

12a. Are there any school improvement initiatives related to arts education, or the integration of the
arts with other academic subjects, currently underway in your school? ..........cccoociiiiiiiiiinninnn, 1 2

12b. If yes, please describe.

13a. Does your school provide/sponsor any after-school activities for students that incorporate the
= PP 1 2

13b. If yes, please describe.

14a. Is coursework in the arts a specific requirement for graduation in your district this year? ........... 1 2
14b. If yes, how many credits are required?
15a. Are grades in arts classes included in the calculation of students’ GPA? ........ccovviiiiiiiiiieineennns 1 2

15b. Do these grades receive the same weight in the calculation as grades in other academic

16a. Do you consider your school to be operating under site-based management?

Yes.......... 1 (Continue with question 16b.) No............ 2 (Skip to question 18a.)

16b. Which of the following management issues are site based? (Circle one on each line.)

Yes No
a. Staff hiring.................oocnll 1 2
b. Curriculum design.............. 1 2
C. Budget........oooviiiiiiinnns 1 2
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18a. During the 1998-1999 school year, did any students at your school take arts classes that were taught at another
location, but were offered during the regular school day and were considered part of your school’s educational
program?
Yes.......... 1 NO........... 2 (Skip to question 20.)
18b. How many students did so?
18c. In which of the following locations were these classes offered? (Circle one on each line.)
Yes No
A Other SChOOIS ... ..o 1 2
b. Performing arts StUdioS OF StAgES ........ocevuiiiiieiiiei e 1 2
C. MUSEUMS OF QAIIEIIES .. .cetiiiieeei e 1 2
. LOCAl @IS CENEIS . .uniieiie e e e e 1 2
e. Other (specify) 1 2
20. For each program or activity related to arts education listed below:
In section A, indicate if your school sponsored the program or activity during the 1998-1999 school year.
In section B, indicate the number your school sponsored.
In section C, indicate all of the source(s) that were used to fund the program or activity. (Check all that apply.)
C. Funding source?
A. Sponsored?| g State or | General
. State or Parent
Program/activity How federal |school or
? local arts ducation| district group
Yes No |MaNY= 1 gency |S0UCE funds
grant funds
a. Artist-in-Residence/Artist-in-the-School ....... 1 2 ] ] ] ]
b.  Visiting artist(S)..........ccvvvveeeeevveeeseiiineeeenne, 1 2 ] ] ] ]
c. Field trips to art galleries or museums
(Count each destination once.).................... 1 2 ] ] ] ]
d. Field trips to arts performances (Count each
destination ONCE.)...........ccvvreeeiiieeeeiiineeenns 1 2 ] ] ] ]
21la. What was your school’s total enrollment as of October 1, 1999?
21b. How has this total enrollment changed since the 1993-1994 school year?
Decreased.........ccooeviiiiiiiiiiiiniieeeean 1
About the same..........ccoooiiiiiiniinnnnn. 2
Increased..........ccoveuiiiiiiiiiineeen 3
22. Compared to the 1993-1994 school year, please indicate whether or not each of the following aspects of your
school’s arts education program has changed. (Circle one on each line.) NOTE: If you are unable to provide this
information because either the school did not exist 5 years ago or you were not at the school at that time, check the
box and skip to question 23.......... ]
NOt Decreased|Decreased | Remained | Increased | Increased
Aspect of arts program available i .
either time greatly slightly [ the same | slightly greatly
a. Number of arts Courses ...........ccovveeveneennnn. 1 2 3 4 5 6
b. Number of arts staff............c.ccooceiiiiin. 1 2 3 4 5 6
c. Allocation of arts supplies and materials........ 1 2 3 4 5 6
d. Percent of school budget designated for
arts programs and activities ...................ees 1 2 3 4 5 6
e. Use of instructional materials produced by
cultural institutions, such as museums,
galleries, or orchestras. ...........ccooveeiiieennnnnn. 1 2 3 4 5 6
f.  Enrollment in arts classes..........ccooeeveenennnn. 1 2 3 4 5 6
g. Field trips to sites relevant to arts education.. 1 2 3 4 5 6
23. During the 1998-1999 school year, what percent of your students were eligible for the federally funded free or
reduced-price lunch program? %
24. The National Endowment for the Arts (NEA) may want to ask some schools to participate in a followup study gn arts

education at a later time. Does NEA have your school principal’s permission to consider your school for a follpwup
study? Yes...... 1 No...... 2




U.S. DEPARTMENT OF EDUCATION
NATIONAL CENTER FOR EDUCATION STATISTICS
WASHINGTON, D.C. 20208-5651

FORM APPROVED
O.M.B. NO.: 1850-0733
EXPIRATION DATE: 07/2002

SURVEY OF ELEMENTARY SCHOOL MUSIC SPECIALISTS

FAST RESPONSE SURVEY SYSTEM

This survey is authorized by law (P.L. 103-382). While you are not required to respond, your cooperation is needed to make the results of this
survey comprehensive, accurate, and timely.

Arts instruction—the study of creative works in music, dance, drama/theatre, or visual arts and the process of producing them.

Arts specialist—an education professional with a teaching certificate in an arts discipline, such as music, dance, drama/theatre, or
visual arts, who provides separate instruction in that discipline.

IF ABOVE INFORMATION IS INCORRECT, PLEASE MAKE CORRECTIONS DIRECTLY ON LABEL.

Name of person completing this form:

Title/position:

Are you a full-time teacher? Yes..... 1 No..... 2

Telephone: E-mail:

Best days and times to reach you (in case of questions):

THANK YOU. PLEASE KEEP A COPY OF THIS QUESTIONNAIRE FOR YOUR RECORDS.

PLEASE RETURN COMPLETED FORM TO: IF YOU HAVE ANY QUESTIONS, CONTACT:
Carey (716616) Nancy Carey at Westat
WESTAT 800-937-8281, ext. 4467 or 301-294-4467
1650 Research Boulevard Fax: 800-254-0984
Rockville, Maryland 20850 E-mail: careynl@westat.com

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless it displays a valid OMB
control number. The valid OMB control number for this information collection is 1850-0733. The time required to complete this information collection is
estimated to average 30 minutes per response, including the time to review instructions, search existing data resources, gather the data needed, and
complete and review the information collected. If you have any comments concerning the accuracy of the time estimate(s) or suggestions for improving
this form, please write to: U.S. Department of Education, Washington, D.C. 20202-4651. If you have comments or concerns regarding the status of
your individual submission of this form, write directly to: National Center for Education Statistics, 555 New Jersey Avenue, N.W., Washington, D.C.
20208.
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DIRECTIONS: This questionnaire is intended for teachers who primarily teach music in elementary schools If
you currently have some other teaching assignment, do not continue. Check the box [], complete the
respondent section on the front of the questionnaire, and return it to Westat. Thank you.

la. How do you classify your current teaching arrangement? (Circle only one number.)

1b.

5a.

5b.

Teach music full time..........ccoooiii 1 Teach music part time

Other (specify) 3

At how many schools do you teach music?

What grades do you teach at your currently assigned school(s)? (Circle all that apply.)

PK K 1 2 3 4 5

7

8

Please check the box(es) next to the teaching certificate(s) you hold. Then indicate the type of certificate that it is by

circling one number.

Regular, standard,
or professional

a. General elementary education.......... ]
b.  Music education ................cccccenen.. ]
c. Other (specify) ]

Probationary

Provisional, temporary,

or emergency

3
3
3

Please check the box(es) next to the degree(s) you hold, and write in the year you received the degree(s) and your

major and minor fields of study for each degree.

Degree Year Major field Minor field
Bachelor's ]
Master's ]
Doctorate O]
Other ]
(specify)

Including this school year, how many years have you been employed as a teacher?
(Include years spent teaching both full and part time, and in both public and private schools.

student teaching or as a teacher’s aide.)

How many years have you taught music?

Approximately how many more years do you plan to be teaching?

Exclude time spent

Consider all of the professional development activities in which you participated in the last 12 months (excluding
training received as a student teacher). In Column A, indicate how many total hours, if any, you spent in activities in
which the following content areas were a major focus. In Column B, for any content area in which you had any
professional development activities in the last 12 months, indicate to what extent you believe it has improved your

classroom teaching.

A. Total hours

B. Improved my teaching

Activities designed for music teachers

a.
b.

d.
e.

Applied study in performing mMusiC...........cccocoevvieiinernnnnnn.
Applied study in improvising, arranging, or composing

Developing knowledge about music (e.qg., historical,
cultural, analytical) ..........ccooeiiiiiiii
Connecting music learning with other subject areas ........
Integrating educational technologies into music
INSEIUCTION. ...t

Activities designed for all teachers

f.

g.
h.

New methods of teaching (e.g., cooperative learning)......
Incorporating state or district standards into instruction....
Student performance assessment........ccoccevevvveiieennennnnn.

0 1-8 More | Notat [ Small [Moderate| Great
than 8 all extent | extent | extent

(Circle one per line.)

1 2 3 1 2 3 4

1 2 3 1 2 3 4

1 2 3 1 2 3 4

1 2 3 1 2 3 4

1 2 3 1 2 3 4

1 2 3 1 2 3 4

1 2 3 1 2 3 4

1 2 3 1 2 3 4




10.
11.

During a typical school day, to how many different classes of students do you teach music
at the school named on the cover of this questionnaire?

During a typical school week, to how many different classes of students do you teach music across all schools?
(Include classes in all schools in which you teach. Count any class that meets more than once a week as one class
of students.)

In total, to how many students are you currently teaching music? (Include all schools in which you teach.)

How much time during regular school hours (i.e., while students are in attendance) do you have designated as
planning or preparation time? Please write in the total number of hours you have designated for planning during a
typical week of school. (Include all schools in which you teach.)

Please answer questions 12 through 17 for the school that is named on the cover of this questionnaire.

12.

13.

14.

In the last 12 months, how frequently have you participated in the following activities related to your teaching at this
school? (Circle one on each line.)

A few 2to3  Atleast
Never timesa Once a timesa oncea
month
year month week
a. Common planning period with regular classroom teachers.............. 1 2 3 4 5
b. Common planning period with other arts specialists at this schoal... 1 2 3 4 5
c. Consulting with classroom teachers to help them integrate music
into a lesson or unit of study that they teach.................ccocoieiinnnl. 1 2 3 4 5
d. Collaborating with other teachers on designing and teaching an
interdisciplinary lesson or unit of study that includes music............. 1 2 3 4 5
e. Sharing ideas about teaching with other teachers outside your
aSSIGNEd SCHOOI(S) .. .ivn i 1 2 3 4 5
f. Visiting classrooms of colleagues who teach music........................ 1 2 3 4 5
g. Participating in Site-based Management or School Improvement
Teams or Leadership Councils ...........ccoviiiiiiiiiinee, 1 2 3 4 5
h. Providing input in the preparation of Individual Education Plans
(IEPs) for students with special needs...........c.ccoevveiiieiiiciieiicn, 1 2 3 4 5

Do you agree or disagree with each of the following statements about music instruction at this school? (Circle one
on each line.)

Strongly Somewhat Somewhat Strongly

disagree disagree agree agree

a. Parents support me in my efforts to educate their children.............. 1 2 3 4
b. The administration supports me in My WOrk ............ccooeuveviieiinernnnn. 1 2 3 4
c. Other teachers consider music an important part of the school's

CUITICUIUM Lt e e 1 2 3 4
d. The school administrators and teachers are in favor of

interdisciplinary instruction that includes music ................ccooceeenni. 1 2 3 4
e. Students are motivated to do well in music class ...........c.occoeeeennnnes 1 2 3 4

Which of the following statements describe your instructional program in music at this school? (Circle one on each
line.)

Don’t

Yes No know
a. It is based on a written, sequential, local (or district) curriculum guide.................cccooeeenneen. 1 2 3
b. Itis aligned with your state's standards or the National Standards for Arts Education......... 1 2 3
c. ltis integrated with other arts SUDJECES..........oiiiii i 1 2 3
d. Itis integrated with other academic SUDJECIS ........ccoiiiiiiiiiiiii e, 1 2 3
e. Other (specify) 1 2 3
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15. How adequate is the support for teaching music at this school in each of the following areas? (Circle one on each

line.) Not Minimally Moderately Completely
at all adequate adequate adequate

a. Instructional time with students.............occoiviiiiiiii 1 2 3 4

b. Time for individual or collaborative planning...............cccccoeevievnn. 1 2 3 4

c. Facilities—Dedicated room or space for music instruction............... 1 2 3 4

d. Instructional resources—Materials and supplies for music

instruction, such as sheet music, tapes and CDs, textbooks, CD-

ROMs, videotapes, and software. ............ccooeeiviiiiiiiiiii e 1 2 3 4
e. Classroom instruments—Instruments typically used by students in

the general music classroom, such as simple percussion, mallet

keyboards, and chorded zithers. ...........ccooiiiiiiiii e 1 2 3 4
f. Orchestra and band instruments—Instruments available for

students wishing to participate in the school string/orchestra or

band program. If your school has no band or strings program,

check the box [] and continue..............ccccoovveeeieeeiiieeieeeeee, 1 2 3 4
g. Classroom equipment—Equipment typically used by teachers in

the general music classroom, such as a piano and a stereo system

with a CD player and tape recording/playback capability................. 1 2 3 4
h. Technologies—Electronic equipment used in the study and

creation of music, such as computers, MIDI keyboards, and

TS0 U] g Tol=] £ TP PP 1 2 3 4

16. In general, how much emphasis do you give to each of the following goals or objectives of student learning at this
school? (Circle one on each line.)

No Minor Moderate Major
emphasis emphasis emphasis emphasis

a. Singing a varied repertoire of MUSIC..........cccccoviiiiiiiiii s 1 2 3 4
b. Performing a varied repertoire of music on a range of instruments .. 1 2 3 4
c. Improvising melodies, variations, and accompaniments.................. 1 2 3 4
d. Composing and arranging music within specified guidelines ........... 1 2 3 4
e. Reading and notating MuUSIC ...........ccoviiiiiiiiiii s 1 2 3 4
f. Listening to, analyzing, and describing music...............cc.cceevviennnee. 1 2 3 4
g. Evaluating music and music performances ...........cccccoeevveiiieinnnnnnns 1 2 3 4
h. Learning about the expressive possibilities of music (i.e.,

conveying feelings, ideas, and meaning) .............cccccoeeviveiiieiniennnnn, 1 2 3 4
i. Making connections between music, the other arts, and disciplines

OULSIAE the ArtS....ceuniiii e 1 2 3 4
j- Understanding music in relation to history and cultures................... 1 2 3 4

17. To what extent, if any, do you use the following types of assessment to determine student progress and achievement
in music at this school? (Circle one on each line.) If you do no formal assessment in music, check the box [] and
skip to question 18.

Not Small Moderate Great

at all extent extent extent
. ODSEIVALION. ... it 1 2 3 4
b. Selected-response assessments (i.e., multiple choice, matching).... 1 2 3 4
c. Assessments requiring short written answers or essays ................. 1 2 3 4
d. Performance tasks Or ProjeCtS ........ccvuveiiieiiiiiiiii e 1 2 3 4
e. Portfolio collection of student Work ..............coooiiiiiiiiii 1 2 3 4
f. Developed rUDFICS......ocve i 1 2 3 4

18. Outside of your school duties, to what extent, if any, do you participate in each of the following activities related to
music at this time? (Circle one on each line.)

Not Small Moderate Great

at all extent extent extent
a. Provide instruction in a musical instrument or voice........................ 1 2 3 4
b. Perform as a soloist or member of an ensemble............................. 1 2 3 4
C. COMPOSE OF ArraNQgE MUSIC ...vvuiveiii i eeieee e ee e e e e e eaeaeaaannas 1 2 3 4
d. Conduct community or other ensembles...............ccooeiiiiiiiiiinninnns 1 2 3 4
e. Attend live musical performances..........ccocceveiiiiiiiii i 1 2 3 4
f. Study, critique, or write about MuUSIC.............ccoviiiiiiiiii 1 2 3 4
g. Provide arts leadership in your community or state......................... 1 2 3 4



U.S. DEPARTMENT OF EDUCATION
NATIONAL CENTER FOR EDUCATION STATISTICS
WASHINGTON, D.C. 20208-5651

FORM APPROVED
O.M.B. NO.: 1850-0733
EXPIRATION DATE: 07/2002

SURVEY OF ELEMENTARY SCHOOL VISUAL ARTS SPECIALISTS

FAST RESPONSE SURVEY SYSTEM

This survey is authorized by law (P.L. 103-382). While you are not required to respond, your cooperation is needed to make the results of this
survey comprehensive, accurate, and timely.

Arts instruction—the study of creative works in music, dance, drama/theatre, or visual arts and the process of producing them.

Arts specialist—an education professional with a teaching certificate in an arts discipline, such as music, dance, drama/theatre,
or visual arts, who provides separate instruction in that discipline.

IF ABOVE INFORMATION IS INCORRECT, PLEASE MAKE CORRECTIONS DIRECTLY ON LABEL.

Name of person completing this form:

Title/position:

Are you a full-time teacher? Yes..... 1 No..... 2

Telephone: E-mail:

Best days and times to reach you (in case of questions):

THANK YOU. PLEASE KEEP A COPY OF THIS QUESTIONNAIRE FOR YOUR RECORDS.

PLEASE RETURN COMPLETED FORM TO: IF YOU HAVE ANY QUESTIONS, CONTACT:
Carey (716616) Nancy Carey at Westat
WESTAT 800-937-8281, ext. 4467 or 301-294-4467
1650 Research Boulevard Fax: 800-254-0984
Rockville, Maryland 20850 E-mail: careynl@wes tat.com

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless it displays a valid
OMB control number. The valid OMB control number for this information collection is 1850-0733. The time required to complete this information
collection is estimated to average 30 minutes per response, including the time to review instructions, search existing data resources, gather the
data needed, and complete and review the information collected. If you have any comments concerning the accuracy of the time estimate(s) or
suggestions for improving this form, please write to: U.S. Department of Education, Washington, D.C. 20202-4651. If you have comments or
concerns regarding the status of your individual submission of this form, write directly to: National Center for Education Statistics, 555 New
Jersey Avenue, N.W., Washington, D.C. 20208.
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DIRECTIONS: This questionnaire is intended for teachers who primarily teach visual arts in elementary schools
If you currently have some other teaching assignment, do not continue. Check the box [_], complete the
respondent section on the front of the questionnaire, and return it to Westat. Thank you.

la. How do you classify your current teaching arrangement? (Circle only one number.)

Teach visual arts full time ...........ccccoviiiiinnn, 1 Teach visual arts part time...............ccoveeviiiieinennnns 2
Other (specify) 3

1b. At how many schools do you teach visual arts?
2. What grades do you teach at your currently assigned school(s)? (Circle all that apply.)
PK K 1 2 3 4 5 6 7 8

3. Please check the box(es) next to the teaching certificate(s) you hold. Then indicate the type of certificate that it is by
circling one number.

Regular, standard, Provisional, temporary,
or professional Probationary or emergency
a. General elementary education.......... ] 1 2 3
b. Arteducation...............cccoeeeeieeennn.n. ] 1 2 3
c. Other (specify) ] 1 2 3

4, Please check the box(es) next to the degree(s) you hold, and write in the year you received the degree(s) and your
major and minor fields of study for each degree.

Degree Year Major field Minor field

Bachelor's

Master's

Doctorate

Other
(specify)

5a. Including this school year, how many years have you been employed as a teacher?
(Include years spent teaching both full and part time, and in both public and private schools. Exclude time spent
student teaching or as a teacher’s aide.)

0|0 |g|d

5b. How many years have you taught visual arts?

6. Approximately how many more years do you plan to be teaching?

7. Consider all of the professional development activities in which you participated in the last 12 months (excluding
training as a student teacher). In Column A, indicate how many total hours, if any, you spent in activities in which
the following content areas were a major focus. In Column B, for any content area in which you had any
professional development activities in the last 12 months, indicate to what extent you believe it has improved your
classroom teaching.

A. Total hours B. Improved my teaching
More | Notat | Small |Moderate| Great
0 1-8
than 8 all extent | extent | extent
(Circle one per line.)
Activities designed for visual arts teachers
a. Applied study in art studio (e.g., painting, photography)... 1 2 3 1 2 3 4
b. Developing knowledge about visual arts (e.g., historical,
cultural, analytical) ........ccooveviiiiiii 1 2 3 1 2 3 4
c. Connecting visual arts learning with other subject areas .. 1 2 3 1 2 3 4
d. Integrating educational technologies into visual arts
1 1S3 {8 ox 1o o 1 2 3 1 2 3 4
Activities designed for all teachers
e. New methods of teaching (e.g., cooperative learning)...... 1 2 3 1 2 3 4
f. Incorporating state or district standards into instruction.... 1 2 3 1 2 3 4
g. Student performance assesSsSMent............ccvvevveeeenneeennn. 1 2 3 1 2 3 4



8. During a typical school day, to how many different classes of students do you teach visual arts
at the school named on the cover of this questionnaire?

9. During a typical school week, to how many different classes of students do you teach visual arts across all
schools? (Include classes in all schools in which you teach. Count any class that meets more than once a week as
one class of students.)

10. In total, to how many students are you currently teaching visual arts? (Include all schools in which you teach.)
11. How much time during regular school hours (i.e., while students are in attendance) do you have designated as

planning or preparation time? Please write in the total number of hours you have designated for planning during a
typical week of school. (Include all schools in which you teach.)

Please answer questions 12 through 17 for the school that is named on the cover of the questionnaire.

12. In the last 12 months, how frequently have you participated in the following activities related to your teaching at this
school? (Circle one on each line.)

A few 2to3 Atleast
Never timesa Once a timesa oncea
onth
year month week
a. Common planning period with regular classroom teachers.............. 1 2 3 4 5
b. Common planning period with other arts specialists at this school... 1 2 3 4 5
c. Consulting with classroom teachers to help them integrate
visual arts into a lesson or unit of study that they teach................... 1 2 3 4 5
d. Collaborating with other teachers on designing and teaching an
interdisciplinary lesson or unit of study that includes visual arts....... 1 2 3 4 5
e. Sharing ideas about teaching with other teachers outside your
asSIgNed SCOOI(S) .. uuivniiiie e 1 2 3 4 5
f. Visiting classrooms of colleagues who teach visual arts.................. 1 2 3 4 5
g. Participating in Site-based Management or School Improvement
Teams or Leadership COUNCIlS .........ccovviiiiiiiiiii e, 1 2 3 4 5
h. Providing input in the preparation of Individual Education Plans
(IEPs) for students with special needs...........ccccovviiiiiiieiiieean 1 2 3 4 5

13. Do you agree or disagree with each of the following statements about instruction in visual arts at this school? (Circle
one on each line.)
Strongly Somewhat Somewhat Strongly

disagree disagree agree agree

a. Parents support me in my efforts to educate their children............ 1 2 3 4
b. The administration supports me in my Work ...........cccoceveuieiennennnn. 1 2 3 4
c. Other teachers consider visual arts an important part of the

SCOOI'S CUITICUIUML ... 1 2 3 4
d. The school administrators and teachers are in favor of

interdisciplinary instruction that includes visual arts...................... 1 2 3 4
e. Students are motivated to do well in art class ............cc.cceveenieannen. 1 2 3 4

14. Which of the following statements describe your instructional program in visual arts at this school? (Circle one on

each line.)
Don’t
Yes No know
a. Itis based on a written, sequential, local (or district) curriculum guide................ccocoveiennen. 1 2 3
b. It is aligned with your state's standards or the National Standards for Arts Education......... 1 2 3
c. ltis integrated with other arts SUDJECTS.........coviiiiiiii e 1 2 3
d. Itis integrated with other academic SUDJECES.........cccviiiiiiiii e 1 2 3
e. Other (specify) 1 2 3
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15. How adequate is the support for teaching visual arts at this school in each of the following areas? (Circle one on

each line.)
Not Minimally Moderately Completely
at all adequate adequate adequate
a. Instructional time with students...........c.ccooviiiiiiiiin 1 2 3 4
b. Time for individual or collaborative planning..............cccoooveviviinnnns 1 2 3 4
c. Facilities—Dedicated room or space for visual arts instruction ...... 1 2 3 4
d. Instructional resources—Reusable resources used for instruction
in visual arts, such as art prints, slides, textbooks, videotapes, art
periodicals, and ProjJECLOrS. ........vvuuuieiriieiiieie e 1 2 3 4
e. Art materials—Expendable resources such as paint, ink, clay,
paper, cardboard, film, and Wood ...............ccovoiiiiiiiiiii 1 2 3 4
f.  Art tools—Equipment used to create and learn about visual arts,
such as brushes, scissors, brayers, and clay tools ....................... 1 2 3 4

g. Classroom equipment—Equipment used to create and learn

about visual arts, such as cameras, kilns, display cases and

display boards, and easels ............cccooviiiiiiiiii 1 2 3 4
h. Technologies—Electronic equipment used in the study and

creation of art, such as computers, scanners, printers, and video

EQUIPMENT ...ttt 1 2 3 4

16. In general, how much emphasis do you give to each of the following goals or objectives of student learning at this
school? (Circle one on each line.)
No Minor Moderate Major
emphasis emphasis emphasis emphasis
a. Creating works in a broad range of art, including the

fine arts, communication and design arts, folk arts, and crafts....... 1 2 3 4
b. Understanding and applying various media, techniques,

=T g Lo I o] o ToT Y1y T 1 2 3 4
c. Using knowledge of elements, functions, and principles of art ....... 1 2 3 4
d. Choosing and evaluating a range of subject matter, symbols,

=T a o [ To (=T T PSP UPPRUPR 1 2 3 4
e. Learning about the expressive possibilities of visual arts

(i.e., conveying feelings, ideas, and meaning)................c.cceevvneenn. 1 2 3 4
f. Reflecting upon and assessing the characteristics and

merits of their work and the work of others.............ccooiiiiiiiinnn. 1 2 3 4
g. Making connections between visual arts, the other arts, and

disciplines outside the arts............cccoccoviiiiii i, 1 2 3 4
h. Understanding the visual arts in relation to history and cultures..... 1 2 3 4

17. To what extent, if any, do you use the following types of assessment to determine student progress and achievement
in visual arts at this school? (Circle one on each line.) If you do no formal assessment in visual arts, check the box
[] and skip to question 18.

Not Small Moderate Great
at all extent extent extent
(@] o TY=] V7= 1110 o 1 2 3 4

Selected-response assessments (i.e., multiple choice, matching).. 1
Assessments requiring short written answers or essays ............... 1
Performance tasks Or Projects .........ccuvveeiieiiiiiiiiieeec e 1
Portfolio collection of student Work .............cccooviiiiiiiiiiin, 1
Developed ruUBbFICS ......covic 1

~ooooTp
NDNDNDNDN
W wwww
A DMDMDMD

18. Outside of your school duties, to what extent, if any, do you participate in each of the following activities related to
visual arts at this time? (Circle one on each line.)

Not Small Moderate Great

at all extent extent extent
a. Teach artatastudio orgallery........c.ccooeviviiiiiii i, 1 2 3 4
b. Create WOrks Of @rt...........ooiiiuiiiiii 1 2 3 4
€. Exhibit WOrks of art............cooiiiiiiiii 1 2 3 4
d. View and respond to original works of art at museums or galleries 1 2 3 4
e. Study, critique, or write about art.............c.ccovviiiiiii 1 2 3 4
f. Provide arts leadership in your community or state....................... 1 2 3 4



U.S. DEPARTMENT OF EDUCATION
NATIONAL CENTER FOR EDUCATION STATISTICS
WASHINGTON, D.C. 20208-5651

FORM APPROVED
O.M.B. NO.: 1850-0733
EXPIRATION DATE: 07/2002

ARTS SURVEY OF ELEMENTARY SCHOOL CLASSROOM TEACHERS

FAST RESPONSE SURVEY SYSTEM

This survey is authorized by law (P.L. 103-382). While you are not required to respond, your cooperation is needed to make the results of this
survey comprehensive, accurate, and timely.

Arts instruction—the study of creative works in music, dance, drama/theatre, or visual arts and the process of producing them.

Arts specialist—an education professional with a teaching certificate in an arts discipline, such as music, dance, drama/theatre,
or visual arts, who provides separate instruction in that discipline.

IF ABOVE INFORMATION IS INCORRECT, PLEASE MAKE CORRECTIONS DIRECTLY ON LABEL.

Name of person completing this form:

Title/position:

Are you a full-time teacher? Yes..... 1 No..... 2

Telephone: E-mail:

Best days and times to reach you (in case of questions):

THANK YOU. PLEASE KEEP A COPY OF THIS QUESTIONNAIRE FOR YOUR RECORDS.

PLEASE RETURN COMPLETED FORM TO: IF YOU HAVE ANY QUESTIONS, CONTACT:
Carey (716616) Nancy Carey at Westat
WESTAT 800-937-8281, ext. 4467 or 301-294-4467
1650 Research Boulevard Fax: 800-254-0984
Rockville, Maryland 20850 E-mail: careynl@westat.com

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of information unless it displays a valid
OMB control number. The valid OMB control number for this information collection is 1850-0733. The time required to complete this information
collection is estimated to average 30 minutes per response, including the time to review instructions, search existing data resources, gather the
data needed, and complete and review the information collected. If you have any comments concerning the accuracy of the time estimate(s) or
suggestions for improving this form, please write to: U.S. Department of Education, Washington, D.C. 20202-4651. If you have comments or
concerns regarding the status of your individual submission of this form, write directly to: National Center for Education Statistics, 555 New
Jersey Avenue, N.W., Washington, D.C. 20208.
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DIRECTIONS: You should complete this questionnaire if you are a teacher of a self-contained classroom in an
elementary school (i.e., you teach all or most academic subjects to the same group of students all or most of the
day). If you currently have some other teaching assignment, do not continue. Check the box |:|, complete the
respondent section on the front of the questionnaire, and return it to Westat. Thank you.

1.

What grades do you currently teach at this school? (Circle all that apply.)

Do you have a general elementary or secondary teaching certificate in the state in which you teach? (Circle one

PK K 1 2 3 4 5 6 7
number.)
Yes...... 1 No...... 2 (Skip to question 4.)

What type of teaching certificate do you hold? (Circle one number.)

a. Regular, standard, or professional certificate................cco.coeeennes
b. Probationary certificate...........ccocoieiiiiiiii
c. Provisional, temporary, or emergency certificate.........................

Please check the box(es) next to the degree(s) you hold, and write in the year you received the degree(s).

If your

major or minor field of study was an arts subject, please indicate this and write the subject in the space provided.

Arts major or
Degree Year minor? Arts subject
Yes No
Bachelor's ] 1 2
Master's ] 1 2
Doctorate ] 1 2
Other |:|
: 1 2
(specify)

Including this school year, how many years have you been employed as a teacher?

(Include years spent teaching both full and part time, and in both public and private schools.

student teaching or as a teacher’s aide.)

Approximately how many more years do you plan to be teaching?

Exclude time spent

Consider all of the professional development activities in which you participated in the last 12 months (excluding
training as a student teacher). In Column A, indicate how many total hours, if any, you spent in activities in which
the following content areas were a major focus. In Column B, for any content area in which you had any professional
development in the last 12 months, indicate to what extent you believe it has improved your classroom teaching.

A. Total hours

B. Improved my teaching

More | Notat | Small Moder- Great
0 1-8 ate
than 8 all extent extent
extent
(Circle one per line.)
Activities focusing on arts instruction
a. Applied study in one of the arts or arts education ............ 1 2 3 1 2 3 4
b. Developing knowledge about the arts (e.g., historical,
cultural, analytical) ...........ccooiiiiiiii e, 1 2 3 1 2 3 4
c. Connecting arts learning with other subject areas ........... 1 2 3 1 2 3 4
Activities designed for all teachers
d. New methods of teaching (e.g., cooperative learning)...... 1 2 3 1 2 3 4
e. Incorporating state or district standards into instruction.... 1 2 3 1 2 3 4
f. Student performance assessment............ccoveeeviiieiieennnns 1 2 3 1 2 3 4
g. Integrating educational technologies into instruction........ 1 2 3 1 2 3 4



10.

11.

How many students are enrolled in your self-contained class?

How much time during regular school hours (i.e., while students are in attendance) do you have designated as
planning or preparation time? Please write in the total number of hours you have designated for planning during a
typical week of school. If you have no designated planning time, check the box [] and skip to question 11.

Hours

How are your students occupied during your designated planning or preparation time? (Circle one on each line.)

oo

Yes No
IN MUSIC ClasS........ccvvviiiiiii e, 1 2
In visual arts class .........coocevveiviiiiiineiineeenn, 1 2
In physical education/health class................ 1 2
In some other educational program or activity
(specify) 1 2

In the last 12 months, how frequently have you participated in the following activities related to your teaching?
(Circle one on each line.) If there is neither a visual arts nor a music specialist at this school, check the box [] and
go to the second part of this question (11e).

A few 2t03  Atleast
. Once a .
Never timesa timesa oncea
Activities involving arts specialists year month month week
a. Common planning period with the arts specialist(s) at this
SCROOL. .. 1 2 3 4 5
b. Seeking help from the arts specialist(s) about how to integrate
the arts into a lesson or unit of study that you teach....................... 1 2 3 4 5
c. Collaborating with the arts specialist(s) on designing and teaching
an interdisciplinary lesson or unit of study that includes the arts...... 1 2 3 4 5
d. Attending/observing classes that the arts specialist(s)
teach(es) to your StUdeNtS .......c.ovviiiiie e 1 2 3 4 5
Other collaborative or leadership activities
e. Common planning period with other classroom teachers ................ 1 2 3 4 5
f.  Sharing ideas about teaching with other teachers outside this
SCROOL ... 1 2 3 4 5
g. Participating in Site-based Management or School Improvement
Teams or Leadership Councils .........cocovviiiiiiiiiin e 1 2 3 4 5
h. Providing input in the preparation of Individual Education Plans
(IEPs) for students with special needs...........c.ccoevveviieiiieiieine, 1 2 3 4 5
12. Do you agree or disagree with each of the following statements about arts instruction at this school? (Circle one on
each line.)
Strongly Somewhat Somewhat Strongly
disagree disagree agree agree
Parents support the arts instruction and arts activities in which
their children participate..........coooiieiiiii 1 2 3 4
The administration emphasizes the importance of the arts in
children’s edUCAtioN ...........ooiuiiiii i 1 2 3 4
| consider instruction in the arts an important part of the school's
CUITICUIUM Lot 1 2 3 4
The school administrators and teachers are in favor of
interdisciplinary instruction that includes the arts................c..cooeoe.i. 1 2 3 4
Students look forward to instruction or activities that involve the arts 1 2 3 4
Arts specialists should be responsible for arts instruction................ 1 2 3 4
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Do you include arts instruction in any aspect of your classroom instructional program?
YeS.iooiiiiinnnns 1 (Continue with question 14.)
[N o T 2 (Skip to question 17.)

To what extent, if any, do each of the following statements describe your instructional program in the arts in your
classroom? (Circle one on each line.)

Not Small Moderate Great
at all extent extent  extent
a. |try to incorporate music into instruction in other subject areas .................. 1 2 3 4
b. Itry to incorporate visual arts into instruction in other subject areas............ 1 2 3 4
c. |try to incorporate drama/theatre into instruction in other subject areas...... 1 2 3 4
d. 1try to incorporate dance into instruction in other subject areas.................. 1 2 3 4
e. | teach thematic units that integrate various subjects, including the arts...... 1 2 3 4
f. 1 use pre-packaged curriculum materials or textbooks to teach the arts ...... 1 2 3 4
g. Other (specify) 1 2 3 4
Is the arts curriculum you teach in your classroom... (Circle one on each line.) Don't
Yes No know
a. Based on a written, sequential, local (or district) curriculum guide?....................... 1 2 3
b. Aligned with your state's standards or the National Standards for Arts Education? 1 2 3
c. Integrated with other academic SUDJECES?.........ovviuiiiiiiiiiiii e 1 2 3

To what extent, if any, do you use the following types of assessment to determine student progress and achievement
in the arts in your classroom? (Circle one on each line.) If you do no formal assessment in the arts, check the box

|:| and skip to question 17.

Not Small Moderate Great

at all extent extent extent
A, OBSEIVALION .....eiii e 1 2 3 4
b. Selected-response assessments (i.e., multiple choice, matching)............... 1 2 3 4
c. Assessments requiring short written answers or €ssays ............ccoeeevvvnnnnnn. 1 2 3 4
d. Performance tasks OF ProjECLS ......cvviiiiiiiiii e 1 2 3 4
e. Portfolio collection of student WOrkK ...........c.ooiiiiiiiiiiii e, 1 2 3 4
f. DEVEIOPEA FUDIICS ... it 1 2 3 4

Outside of your school duties, to what extent, if any, do you participate in each of the following activities related to the
arts at this time? (Circle one on each line.)

Not Small Moderate Great
at all extent extent extent
a. Create or perform works of art ..........ccoooiiiiiiii e, 1 2 3 4
b. Teach one of the arts........oooouiiiiii e 1 2 3 4
c. View and respond to works of art (e.g., attend museums, galleries,
musical or theatrical performances, etC.) ......ccooevviiiiiiiiii e, 1 2 3 4
d. Study, critique, or write aboutthe arts ...........ccoccoviiiiiii 1 2 3 4
e. Provide arts leadership in your community or state................coocoveinniinnnnn. 1 2 3 4

THANK YOU. PLEASE KEEP A COPY FOR YOUR RECORDS.
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U.S. DEPARTMENT OF EDUCATION
NATIONAL CENTER FOR EDUCATION STATISTICS O.M.B. No.: 1850-0704
WASHINGTON, D.C. 20208-5651 EXPIRATION DATE: 10/95

ELEMENTARY SCHOOL ARTSEDUCATION SURVEY

FAST RESPONSE SURVEY SYSTEM

This survey is authorized by law (20 U.S.C. 1221e-1). While you are not required to respond, your cooperation is
needed to make the results of this survey comprehensive, accurate, and timely.

DEFINITIONSFOR THISSURVEY:

Artist-in-Residence - A visual, literary, or performing artist or folklorist who visits a school for an extended period for the
purposes of teaching artistic techniques and concepts, conducting inservice teacher training, or consulting in the devel opment
of curricula. Artists-in-Residence may be sponsored by thedistrict or by the school directly.

Creative writing specialist - A certified education professional who has expertise in creative writing and is responsible for a
school's creative writing program.

Classroom teacher - A certified education professional who instructs students in a broad range of subject areas on a regular
basis.

Dance specialist - An education professional who is certified to teach dance.

District - An education agency at the local level that exists primarily to operate public schools. In this questionnaire, the term
"district" includes smaller units of administration, such as aress.

Drama/theatre specialist - A certified education professional who has expertise in dramaltheatre and is responsible for a
school'sdrama/theatre program.

Music - An instructional program that generally describes the study and appreciation of music, and the study of music
performance. Includes instruction in music appreciation, music theory, the historical development of music, the
fundamental's of various musical instruments, and vocal and instrumental (band and orchestra) performance.

Music specialist - An education professional who is certified to teach general, vocal, or instrumental music.

Technology - Instructional tools such as computers, 1- and 2-way video, CD-ROM, telecommunications, multimedia,
hypermedia, networks, etc. that are incorporated in instructional componentsin order to enhance teaching and learning in the
arts.

Visual arts - Aninstructional program of arts disciplines that includes fine arts, communication and design arts, architecture and
environmental arts, and crafts such as ceramics, jewelry, and worksin wood, paper, and other materials.

Visual artsspecialist - An education professional whois certified to teach visual arts.

AFFIX LABEL HERE

IF ABOVE INFORMATION ISINCORRECT, PLEASE CORRECT DIRECTLY ON LABEL.

Name of person completing form: Telephone:

Title: Fax #:

Best days and timesto reach you (in case of questions):

RETURN COMPLETED FORM TO: IF YOU HAVE ANY QUESTIONS, CALL:
WESTAT Nancy Carey
1650 Research Boulevard 1-800-937-8281, Ext. 4467
Rockville, Maryland 20850 Fax #: 1-301-517-4134
Attention: 928162

Public reporting burden for this collection of information is estimated to average 30 minutes per response, including the time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding this burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the U.S. Department of Education, Information Management and Compliance Division, Washington, D.C. 20202-4651,
and to the Office of Management and Budget, Paperwork Reduction Project 1850-0704, Washington, D.C. 20503.

NCES Form No. 2379-50, 10/94
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Please refer to the list of definitions on the cover page of this
guestionnairefor termsor phrasesthat are printed in bold type.

1. Doesthisschool offer instructioninvisual arts? (Circle one)

2 (Xip to Q8)

2. Howisvisual artsprimarily taught at thisschool? (Circle one.)

In aseparate classtaught by avisual arts specialist............ 1
By theclassroom teachers.........cocccvivrienecnenninecreeee 2
By both visual artsspecialistsand classroomteachers......... 3

3. On average, approximately how many minutes of class time is
devoted to separateinstruction in visual arts each week?

a. Fromavisual artsspecialist........ccoevereireneicneicienene
b. Fromtheclassroomteacher.........ccccocovveveeeevveneeereenne.

4. How many visual arts speciaists are on this school's staff?
(Consider itinerant teachers who teach at more than one school as
part time.)

a. Full time b. Parttime

5. Does this school currently have a specially equipped space used
primarily for teaching visual arts? (Circle one.)

6. Doesyour district provide written curriculum guidelines in visual
artsinstruction? (Circle one.)

7. Dovisua arts specialists at this school include any of the following
activitiesin their teaching? (Circle one number in each row. If this
school has no visual arts specialists, skip to Q8.)

Don't
Yes No know
a. Integrate other academic subjectsinto
their visual artsinstruction.................. 1 2 3
b. Consult with classroom teacherson

incorporating visua artsinto the

teaching of other academic subjects .. 1 2 3
c. Collaborate or team teach with other
artsSPECialistS ....coveeeeeereeereeee e 1 2 3

8. Does this school offer music instruction in the following areas:
(Circle one number in each row.)

Yes No
a. General MUSIC? ..oceeeeeeeeeriese e 1 2
b. Voca MUSIC?......ccccevveveierese e 1 2
C. 1 2
If you answered "No" for a, b, and c, skip to Q15.
9. How ismusic primarily taught at this school? (Circle one.)
In aseparate classtaught by amusic specialist................... 1
By the classroomteachers..........ccoevvevicesecicescesee e 2
By both music specialists and classroom teachers................ 3

10. On average, approximately how many minutes of class time is
devoted to separate instruction in music each week?

a. Fromamusic Specialist......ccoccoverrrieeieneieceeeee e
b. Fromtheclassroomteacher..........cccocovvieeieeceeneecreenne.

11. How many music speciaists, including general, vocal, and
instrumental instructors, are on this school's staff? (Consider
itinerant teachers who teach at more than one school as part time.)

a. Full time b. Parttime
12. Does this school currently have a specially equipped space used
primarily for teaching music? (Circle one.)

13. Does your district provide written curriculum guidelines in music
instruction? (Circle one)

14. Do music specidlists at this school include any of the following
activitiesin their teaching? (Circle one number in each row. If this
school has no music specialists, skip to Q15.)

Don't
Yes No know

a. Integrate other academic subjects
into their musicinstruction................. 1 2 3

b. Consult with classroom teacherson

incorporating music into the

teaching of other academic subjects .. 1 2 3
c. Collaborate or teamteach with
other artsspecialistS........ccovvvreeireennnn. 1 2 3

15. Does this school include dance in itsinstructional program? (Circle
all that apply.)

Y es, in aseparate class taught by adancespecialist ........... 1
Y es, aspart of the physical education program taught

by adance specialist .........ccovereierineeneeneeeeeene 2
Y es, as part of the physical education program taught

by aphysical educationteacher...........c.cccceevveveierieennns 3
N e 4

16. Which of the following statements best describes this school's
approach to teaching drama/theatre? (Circle only one.)

Dramaistaught as a separate subject by adrama/

theatr especialist.......ccoevrereirere e 1
Dramais part of thelanguage arts curriculum...................... 2
Dramaisnot part of the school's curriculum, but

dramatic activities such as enacting stories

or playsare used by classroom teachersin

teaching other SUDJECS........coeiiiiriee e 3
Drama/theatreisnot part of the curriculum............c.ccccvneee. 4

17. Which of the following statements best describes this school's
creative writing program? (Circle only one.)

A creativewriting specialist on the school's staff works
directly with studentson aregular basis and consults

with teachers on writing programsfor students.............. 1
A creativewriting specialist on the school's staff consults

with teacherson writing programsfor students.............. 2
A creativewriting specialist from the district provides

materialsand activitiesto classroom teachers. ................ 3
An outside specialist or writer worksdirectly with

students or teacherson aninvitational basis................... 4
Creativewriting is part of thelanguage arts curriculum....... 5



18.

19.

20.

21.

22.

23.

24.

Does your school district have an arts coordinator or curriculum
speciaist in the arts who is responsible for the educational program
offered inthe arts? (Circle one)

During the 1993-94 year, did your school or district offer inservice
training or other professional development activities in the arts?
(Circleone)

Has this school had an Artist-in-Residence in any of the following
areas during the past 5 years? (Circle one number in each row. If
this school has had no Artists-in-Residence, skip to Q22)

Don't
know

3

Yes No

PR R R R R
NNNNDNN
w W ww

In general, what did the Artist-in-Residence program contribute to
this school's arts program? (Circle all that apply.)

Provided input on curriculum development............ccccccevnene 1
Provided knowledge about art forms or arts education

through teacher inservice training .........cc.cceceevveevvenienns 2
Provided knowledge about art formsto students through
exhibition or INSTUCHION......c.covieice e 3

In what arts subject(s) does this school use or integratetechnology in
itsteaching? (Circle all that apply.)

Creativewriting............... 1 MUSIC ..ovvieiericieecreeeine 4
DanCe.....cccovvevvvereernnns 2 Visua arts......ccceeveeireenene 5
Dramaltheatre.................. 3 NONE ..ot 6

Please indicate the extent of parental involvement in the arts program
at thisschool. (Circle one number in each row. If your school does
not sponsor a program listed, circle"5" for "not applicable.")

Great Moderate Little None NA

a. Sponsoring fund raising

activitiesfor thearts ........... 1 2 3 4 5
b. Sponsoring art exhibitions

orvisiting performers ......... 1 2 3 4 5
c. Volunteeringinarts

Programs .......cceeeeeenenennennns 1 2 3 4 5
d. Attending school arts

EVENES .o 1 2 3 4 5

In 1993-94, approximately how many of the following presentations
of students' work outside of their own classrooms took place at this
school ?
Formal
Informal (for parents
(for theschool) or community)

Visual artsexhibitions
Musical performances...............
Theatrical performances
Dance performances

aoope
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25.

26.

27.

28.

29.

30.

31

Does this school publish a literary magazine of students' work?
(Circleone)

Compared to 5 years ago, please indicate how each of the following
aspects of this school's arts program has changed. (Circle one
number in each row.)

Remained None
Increased thesame Decreased available

a. Instructiontime......... 1 2 3 -
b. Enrollment ................ 1 2 3 -
c. Number of artsstaff.. 1 2 3 -
d. Allocationof supplies

and materids ............. 1 2 3 4
e. Fundsfor teachers

classroom use............ 1 2 3 4
f.  Useof museums,

galleries, performance

centers, etc................. 1 2 3 4

To what extent do the following make decisions regarding the arts
program at this school? (Circle one number in each row.)

Great Moderate Small None
a Stale ., 1 2 3 4
[ T TE= {4 [ o: 1 2 3 4
c. School administrators ......... 1 2 3 4
d. School teachers................... 1 2 3 4
€. ParentS .....cccoevveeciieeieeen. 1 2 3 4

Are you aware of the voluntary National Standards for Arts
Education? (Circle one.)

2 (Skip to Q30)

Isyour school incorporating any of the Standards?

How long is the typical school day for most students at this school ?
(If the length of day varies by day or grade level, record the longest
day.) hours minutes

Is this school a magnet or specialized school designed to offer
primarily arts education to elementary students? (Circle one.)

. In your opinion, how important is education in the arts relative to

other academic subjects? (Circle one number in each row.)

Essential Unimportant
Creativewriting.......c.ccceeevervenne. 1 2 3 4 5
Dance.......cccovininiineeeee 1 2 3 4 5
Dramaltheatre.........c.ccoeevveniennne 1 2 3 4 5
MUSIC...ooeveeeeeereerece e 1 2 3 4 5
Visual arts .....ccoeveveevvenieerienn 1 2 3 4 5
THANK YOU.
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U.S. DEPARTMENT OF EDUCATION
NATIONAL CENTER FOR EDUCATION STATISTICS O.M.B. No.: 1850-0704
WASHINGTON, D.C. 20208-5651 EXPIRATION DATE: 10/95

SECONDARY SCHOOL ARTSEDUCATION SURVEY

FAST RESPONSE SURVEY SYSTEM

This survey is authorized by law (20 U.S.C. 1221e-1). While you are not required to respond, your cooperation is
needed to make the results of this survey comprehensive, accurate, and timely.

DEFINITIONSFOR THISSURVEY:

Artist-in-Residence - A visual, literary, or performing artist or folklorist who visits a school for an extended period for the
purposes of teaching artistic techniques and concepts, conducting inservice teacher training, or consulting in the development
of curricula. Artists-in-Residence may be sponsored by thedistrict or the school directly.

Creativewriting - Aninstructional program that describes the process and techniques of original composition in various literary
forms, such asshort stories, plays, and poetry.

Dance - Aninstructional program that prepares students to express themselves through the performance of one or more of the
dance disciplines, including ballet, modern, jazz, ethnic, and folk dance, and that describes dance as a cultural phenomenon.
Includesinstruction in choreography, dance history and criticism, and dance production.

District - An education agency at the local level that exists primarily to operate public schools. In this questionnaire, the term
"district" includes smaller units of administration, such as areas.

Drama/theatre - Aninstructional program that generally describes the study of dramatic works and their performance. Includes
instruction in dramatic literature, dramatic styles and types, and the principle of organizing and producing plays.

Music - An instructional program that generally describes the study and appreciation of music, and the study of music
performance. Includes instruction in music appreciation, music theory, the historical development of music, the
fundamental s of various musical instruments, and vocal and instrumental (band and orchestra) performance.

Technology - Instructional tools such as computers, 1- and 2-way video, CD-ROM, telecommunications, multimedia,
hypermedia, networks, etc. that are incorporated in instructional components in order to enhance teaching and learning in the
arts.

Visual arts - Aninstructional program of arts disciplines that includes fine arts, communication and design arts, architecture and
environmental arts, and crafts such as ceramics, jewelry, and worksin wood, paper, and other materials.

AFFIX LABEL HERE

IF ABOVE INFORMATION ISINCORRECT, PLEASE CORRECT DIRECTLY ON LABEL.

Name of person completing form: Telephone:

Title: Fax #:

Best days and timesto reach you (in case of questions):

RETURN COMPLETED FORM TO: IFYOU HAVE ANY QUESTIONS, CALL:
WESTAT Nancy Carey
1650 Research Boulevard 1-800-937-8281, Ext. 4467
Rockville, Maryland 20850 Fax #: 1-301-517-4134
Attention: 928162

Public reporting burden for this collection of information is estimated to average 30 minutes per response, including the time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding this burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the U.S. Department of Education, Information Management and Compliance Division, Washington, D.C. 20202-4651,
and to the Office of Management and Budget, Paperwork Reduction Project 1850-0704, Washington, D.C. 20503.

NCES Form No. 2379-50, 10/94
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Pleaserefer tothelist of definitions on the cover page of thisquestionnairefor termsor phrasesthat are printed in bold type.

Please answer questions 1 through 6 for each subject listed to the right. Creative Drama/ Visual
writing Dance | theatre Music arts

1. Doesthisschool offer separateinstruction in the arts subjectslisted here?
If your school offers NO instructionin a particular subject, skip that column
for questions 2-6. Yes No |Yes No|Yes No|Yes No |Yes No

2. How many separate courses does this school offer in each subject?
(Count different sections of the same course as 1 course.)

3. How many full and part time teachers taught one or more coursesin each
subject during the 1993-94 school year?

4. What wasthe approximate total enrollment in each subject during
the 1993-94 school year?

5. How many specially equipped spaces/labs/studios, including practice
rooms, does this school allocate for courses taught in the subject?

6. Doesyour district provide written curriculum guidelinesin the subject
for the artsteachersto follow? Yes No |Yes No|Yes No|Yes No |Yes No

7. Doesyour school district havean arts coordinator or curriculum specialist in the arts who is responsible for the educational program offered
inthearts? (Circleone.)

YES o 1 NO 2

8. During the 1993-94 school year, did your school or district offer inservice training or other professional development activities in the arts?
(Circleone)

| =S 1 NO 2

9. Hasthisschool had anArtist-in-Residence in any of the following areas during the past 5 years? (Circle one number in each row. If this
school has had no Artists-in-Residence, skip to Q11.)

Yes No Don't know
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3
1 2 3

10. Ingeneral, what did the Artist-in-Residence program contribute to this school's arts program? (Circle all that apply.)

Provided input on curriculum deVEl OPIMENE ...........coiiiiiereee e 1
Provided knowledge about art forms or arts education through teacher inservice training 2
Provided knowledge about art formsto students through exhibition or instruction ............ccccoeevivnccenne. 3

11. Inwhat arts subject(s) does this school use or integratetechnology in itsteaching? (Circle all that apply.)

Creativewriting............ 1 MUSIC .o 4
Dance......cocceevevecveeenen. 2 Visua arts.......cceeeeveee 5
Dramaltheatre.............. 3 NONE.....ccovvveetveeereene, 6

12. Please indicate the extent of parental involvement in the arts program at this school. (Circle one number in each row. If your school does
not sponsor a programlisted, circle5" for "not applicable.”)

Great Moder ate Little None NA
a. Sponsoring Booster CIUbS..........ccoeererereninerieeniene 1 2 3 4 5
b. Sponsoring fund raising activitiesfor the arts .......... 1 2 3 4 5
c. Sponsoring art exhibitionsor visiting performers .... 1 2 3 4 5
d. Volunteeringin arts programs 1 2 3 4 5
e. Attending school artsevents ...........ccoccovereocreneneenes 1 2 3 4 5
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13. In 1993-94, approximately how many of the following presentations of students work outside of their own classrooms took place at this
school?

Formal
Informal (for parents
(for the school) or community)
a. Visua artsexhibitions..........ccccevveeveeveeeeccee e
b. Musica performances.........ccocvveennneenneeienneenes
C. Theatrical performances...........ccoevvieinrneenennnenns
d. Danceperformances
14. Doesthisschool publish aliterary magazine of students work? (Circle one.) YES e 1 NO ..oovrrene 2

15. Compared to 5 years ago, please indicate how each of the following aspects of this school's arts program has changed. (Circle one number

in each row.) .
Remained None
Increased thesame Decreased available

a. Number of COUrSES ......covvvvviiiiicicece e 1 2 3 -
b. ENrollment........ooeeeeeeieeeece e 1 2 3 -
c. Number of artsstaff ........coeeveevveenennen. 1 2 3 -
d. Allocation of suppliesand materials .... 1 2 3 4
e. Fundsfor teachers classroom use......... 1 2 3 4
f. Useof museums, galleries, performance

CENEENS, BLC...uviiueiiiecriecteecte et re e 1 2 3 4

16. To what extent do the following make decisions regarding the arts program at this school ? (Circle one number in each row.)

Great M oderate Small None
A Stale..coiiieeeee e, 1 2 3 4
B. DIStNCt .ocveeeeeeeceece e 1 2 3 4
c. School administrators................ 1 2 3 4
d. School teachers ........ccoveveeveneee. 1 2 3 4
e. ParentS......cccocvveviiiiiinnienenn, 1 2 3 4
17. Areyou aware of the voluntary National Standardsfor Arts Education? (Circle one.) Yes....... 1 No......... 2 (Kipto Q19)

18. Isyour school incorporating any of the Standards?

20. Inyour opinion, how important iseducation in the artsrelative to other academic subjects? (Circle one number in each row.)

Essential Unimportant
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5
1 2 3 4 5

IF YOUR SCHOOL ISAN INTERMEDIATE OR JUNIOR HIGH SCHOOL, DO NOT CONTINUE. THANK YOU.

21. Istaking an arts course areguirement for graduation at your school? (Circle one.)

a. Yes, credit specificaly intheartsisrequired fOr gradualion ...........cocceerreieienenec e 1
b. Yes, creditintheartsisan option within aspecified group of subjectsthat fulfill arequirement

(e.g., artsor foreign language Or COMPULET SCIENCE)........cueuererrereirereereiresresee et ss et see s enes 2
c. No, thereisno artsrequirement fOr GratUalion ...........ccocooereiriereeree e e e e e e sesneseens 3

22. (If "yes' to 21a or 21b) How many creditsin the artsare required?

THANK YOU.
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