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FOREWORD

Programs and Plans of the National Center for Education Statistics provides summary
information on the wide range of statistical activities under way and planned at the National
Center for Education Statistics (NCES). NCES, located in the U.S. Department of
Education’s Institute of Education Sciences, has the legislated responsibility to collect,
report, analyze, and disseminate statistical data related to education in the United States and
other countries, including data at the preschool, elementary, secondary, postsecondary,
and adult education levels. NCES also assists states and local education agencies in
improving their education data reporting systems.

In addition to describing the current status of major data collections such as the Common
Core of Data (CCD), the Integrated Postsecondary Education Data System (IPEDS), and
the National Assessment of Educational Progress (NAEP), Programs and Plans provides
information on more recent activities at NCES. For example, the publication references the
first results from the base-year collection of the Early Childhood Longitudinal Study, Birth
Cohort of 2001 (ECLS-B). This new study looks at children’s health, development, care,
and education during the formative years from birth through first grade. Base-year data are
also available from the Education Longitudinal Study of 2002 (ELS:2002), a study tracking
the progress of 10th-graders through high school and into young adulthood. New data are
available from the most recent cycles of two international studies that examine U.S. student
performance: the 2003 Trends in International Mathematics and Science Study (TIMSS)
and the 2003 Program for International Student Assessment (PISA). Additionally, the
NCES website (http://nces.ed.gov) continues to be a well-visited location for viewing NCES
products and for using a variety of web tools to search for, locate, and retrieve information
as well as create customized tables with individual specifications using NCES databases.
These tools can be used to locate and obtain information on public schools, school districts,
libraries, and postsecondary institutions.

This edition of Programs and Plans presents a few user-friendly enhancements, including
an index to assist the reader in locating information on popular education topics such as
parents, teachers, faculty, public schools, private schools, and assessments. The publi-
cation lists included in this volume reflect NCES releases through the beginning of June
2005. Readers should visit the NCES website to learn about future releases. Additionally,
readers can sign up for News Flash on the NCES website to receive e-mail alerts about
new products.

There is an NCES staff contact identified for each study and activity described in this
publication. We hope that this publication is useful to our readers and welcome any
suggestions or comments for future editions.
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CHAPTER 1

Introduction






NCES 2005 Programs and Plans

The Work of the National Center for
Education Statistics

The National Center for Education Statistics (NCES), within the U.S. Department of Edu-
cation’s Institute of Education Sciences, collects statistics on the condition of education in
the United States, analyzes and reports the meaning and significance of these statistics,
and assists states, local education agencies, and postsecondary institutions in improving
their statistical systems. NCES supports a wide range of activities, providing policy-relevant
data on issues as diverse as enrollment trends, access of minorities to postsecondary
education, the academic achievement of students, comparisons of the U.S. education
system with education systems in other countries, and the association between education
and employment and economic productivity.

NCES’s program goals include the following:

maintaining and analyzing major cross-sectional databases at the elementary/
secondary level—the Common Core of Data (CCD), the Schools and Staffing Sur-
vey (SASS), and the Private School Universe Survey (PSS); and at the postsec-
ondary level—the Integrated Postsecondary Education Data System (IPEDS), the
National Postsecondary Student Aid Study (NPSAS), the National Study of Post-
secondary Faculty (NSOPF), and the Survey of Earned Doctorates Awarded in the
United States (SED). In addition, NCES conducts a National Household Education
Surveys Program (NHES) covering various education topics such as early child-
hood and adult education, program participation, education-related home activities,
and parental involvement in education. Topics related to school crime and safety
are covered in the School Crime Supplement (SCS) to the National Crime Victimi-
zation Survey (NCVS) and the School Survey on Crime and Safety (SSOCS). To-
gether, these studies provide accurate, timely, and relevant data on the condition
of American education, as well as how it has changed over time;

conducting surveys and analyzing data from the Longitudinal Studies Program:
at the early childhood level—the Early Childhood Longitudinal Study (ECLS), with
birth and kindergarten cohorts (the latter of which plans to follow children into high
school); at the secondary school level—the Education Longitudinal Study of 2002
(ELS:2002) (10th-grade cohort) as well as the earlier National Longitudinal Study
of the High School Class of 1972 (NLS:72) (12th-grade cohort), High School and
Beyond Longitudinal Study of 1980 (HS&B) (10th- and 12th-grade cohorts), and
National Education Longitudinal Study of 1988 (NELS:88) (8th-grade cohort); and
at the postsecondary level—the Beginning Postsecondary Students Longitudinal
Study (BPS) and the Baccalaureate and Beyond Longitudinal Study (B&B), which
follow students attending or completing postsecondary institutions. These studies
address a variety of important education issues from early learning through post-
secondary school, including differences in early cognitive development, school readi-
ness, student achievement, the association between financial aid and access to
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postsecondary education, youth employment, high school dropouts, discipline and
order in schools, and the quality of education in public and private schools;

= conducting the National Assessment of Educational Progress (NAEP), which regu-
larly assesses academic achievement at the national level in a number of subjects,
including reading, mathematics, writing, science, civics, history, and geography.
The reading and mathematics components of NAEP are administered every 2 years
in grades 4, 8, and 12 at the national and state levels;

= participating in international surveys of educational achievement and programs to
develop cross-national education data and indicators, such as the Trends in Inter-
national Mathematics and Science Study (TIMSS), Program for International Stu-
dent Assessment (PISA), and Progress in International Reading Literacy Study
(PIRLS);

= administering targeted surveys that supplement ongoing data collections through
the Fast Response Survey System (FRSS) and the Postsecondary Education
Quick Information System (PEQIS), which rapidly provide data on current policy
issues;

= collecting and reporting information on libraries through the Public Libraries Survey
(PLS), the Academic Libraries Survey (ALS), the School Library Media Centers
Survey, and the State Library Agencies Survey (StLA);

= analyzing and reporting data on vocational education; and

= synthesizing information from various surveys for the following annual NCES
publications: Digest of Education Statistics, The Condition of Education, and
Projections of Education Statistics.

Programs and Plans of the National Center for Education Statistics is a comprehensive
summary of the work done across NCES to achieve these program goals. NCES center-
wide programs and services are described in chapter 2, and the various statistical pro-
grams in the following chapters. Each chapter that covers a statistical program contains a
brief introduction and provides information on data uses, individual studies, publications
and data files, NCES contacts, future activities, and data collection schedules.

What Kinds of Data Does NCES Collect?

NCES collects statistical data on all levels of education from preprimary education
through graduate study, including adult education. NCES surveys address a full range of
education issues including student access, participation, and progress; achievement and
attainment of students; organization and management of education institutions; curricu-
lum, climate, and diversity of education institutions; and financial and human resources
of institutions, as well as economic and other outcomes of education. The surveys en-
gage a broad spectrum of people and institutions involved in education. (See figure 1 for
the names and acronyms of the major NCES surveys; these acronyms are used through-
out this volume.)
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Figure 1. NCES survey names and acronyms

ALL: Adult Literacy and Lifeskills

ALS: Academic Libraries Survey

B&B: Baccalaureate and Beyond Longitudinal Study

BPS: Beginning Postsecondary Students Longitudinal Study

CCD: Common Core of Data

CivEd: Civic Education Study

CPS: Current Population Survey (U.S. Census Bureau survey used in NCES studies)

ECLS-B: Early Childhood Longitudinal Study-Birth Cohort of 2001

ECLS-K: Early Childhood Longitudinal Study-Kindergarten Class of 1998—99

ELS:2002: Education Longitudinal Study of 2002

FRSS: Fast Response Survey System

HS&B: High School and Beyond Longitudinal Study

HSTS: NAEP High School Transcript Study

IALS: International Adult Literacy Survey

IPEDS: Integrated Postsecondary Education Data System

NAAL: National Assessment of Adult Literacy

NAEP: National Assessment of Educational Progress

NELS:88: National Education Longitudinal Study of 1988

NHES: National Household Education Surveys Program

NLS:72: National Longitudinal Study of the High School Class of 1972

NPSAS: National Postsecondary Student Aid Study

NSOPF: National Study of Postsecondary Faculty

PEQIS: Postsecondary Education Quick Information System

PIRLS: Progress in International Reading Literacy Study

PISA: Program for International Student Assessment

PLS: Public Libraries Survey

PSS: Private School Universe Survey

SASS: Schools and Staffing Survey

SCS/NCVS: School Crime Supplement to the National Crime Victimization Survey
(NCES and the Bureau of Justice Statistics)

SDDB: School District Data Book

SED: Survey of Earned Doctorates

SSOCS: School Survey on Crime and Safety

StLA: State Library Agencies Survey

TFS: Teacher Follow-up Survey

TIMSS: Trends in International Mathematics and Science Study (formerly Third
International Mathematics and Science Study)

TIMSS-R: Third International Mathematics and Science Study-Repeat (now referenced
as TIMSS 1999)
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The following topics illustrate the scope of NCES data collection and analysis activities:
= Adults are asked about their participation in adult education and other learning
activities.
= Children’s cognitive skills are directly measured.
= Students are asked about their participation in school activities.
= Parents are surveyed about their participation in their children’s education.
= Teachers are asked to report information about their classes.
= School administrators are asked to report information about their schools.
= Principals are asked about crimes occurring in their schools.
= Student dropout rates and achievement are measured.
= Staffing ratios of public schools are compiled.
= Comprehensive finance data are collected.

= Postsecondary education student participation rates in financial aid programs
are gathered.

= |nstitutions indicate program offerings.

= Libraries report information on usage.

Which Surveys Cover Specific Education
Levels and Topics?

NCES provides data and tabulations at various reporting levels: that is, on individual insti-
tutions, school districts, states, and the nation. Whether particular data are available at
one or more than one of these reporting levels is based on a variety of factors, including
survey design and confidentiality of data.

The data reporting level required for a particular use can be an important determinant in
the selection of the most appropriate survey database. For example, those who are inter-
ested in national-level public school enroliments have a variety of possible sources of in-
formation, while those needing enroliments for specific schools have fewer sources.
Some sample surveys, such as NHES, are limited to national-level estimates because of
the design of the survey. Data from other surveys, such as the CCD, are published as
state-level summaries and district tabulations for large districts. In addition, CCD data
files contain school- and school district-level records. Detailed data for individual schools,
school districts, and colleges generally are made available only through electronic prod-
ucts because of the size of the data files. Table 1 presents the survey sources of NCES
data by topic, by education level (elementary/secondary, postsecondary, and lifelong
learning), and by reporting level (from institutional to national).
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Table 1. Survey sources of NCES data, by reporting level,
education level, and topic
Reporting level
School/ School
Topic institution district State National
Elementary/secondary
Students CCD, PSS, CCD, SDDB CCD, SDDB CCD, NLS:72, HS&B, NELS:88,
ECLS-K ELS:2002, PSS, TIMSS 2003,
TIMSS-R, NAEP, ECLS-K, ECLS-B,
FRSS, SDDB, NHES, HSTS,
SCSINCVS, PIRLS, CPS, PISA, CivEd
Teachers/staff CCD, PSS CCcD CCD, NAEP, CCD, SASS, NAEP, PSS, HS&B,
SASS, PSS NELS:88, ELS:2002, ECLS-K, ECLS-B,
TIMSS 2003, TIMSS-R, FRSS, B&B
Public schools cCch cCch CCD, SASS NAEP, TIMSS 2003, TIMSS-R, FRSS,
CCD, SASS, HS&B, NELS:88,
ELS:2002, ECLS-K, ECLS-B, SSOCS
Public agency CCD CCD CCch
finances
School libraries SASS SASS, ELS:2002
Assessment NAEP NAEP, NLS:72, HS&B, NELS:88,
TIMSS 2003, TIMSS-R, PIRLS,
ECLS-K, ECLS-B, PISA, CivEd
Private schools PSS PSS PSS, SASS, FRSS, NELS:88,
ELS:2002, ECLS-K, ECLS-B, HS&B,
NLS:72
Parents NELS:88, HS&B, ELS:2002, ECLS-K,
ECLS-B
Postsecondary
Students IPEDS IPEDS NPSAS, IPEDS, BPS, B&B, NLS:72,
HS&B, NELS:88, ELS:2002, NHES,
CPS, PEQIS
Faculty/staff IPEDS IPEDS IPEDS, NSOPF, PEQIS
Institutions IPEDS IPEDS IPEDS, PEQIS, NPSAS
Finances IPEDS IPEDS IPEDS
Student aid IPEDS IPEDS IPEDS, NPSAS, BPS, B&B
Completions IPEDS IPEDS IPEDS, BPS, B&B, NLS:72, HS&B,
NELS:88, ELS:2002, SED, CPS
Lifelong learning

Adult education NHES, NAAL, IALS, B&B, CPS,
NELS:88, ELS:2002, HS&B, NLS:72
Libraries ALS ALS ALS, PLS, StLA ALS, PLS, StLA, NHES, FRSS
Households SDDB SDDB SDDB, NHES, NELS:88, ELS:2002,

NAAL, IALS, HS&B, CPS

NOTE: See figure 1 for definitions of survey acronyms. An expanded version of this table—the Index of NCES
Data Sources for Selected Topics—is available at the back of this volume.
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Who Uses NCES Statistics—and for What
Purposes?

Education statistics are used for a variety of purposes, from research to policy formation.
Congress uses data to study education issues, to plan federal education programs, to
apportion federal funds among the states, and to serve the needs of constituents. Federal
agencies (such as the U.S. Departments of Defense, Labor, and Commerce, and the Na-
tional Science Foundation) are concerned with the supply of trained manpower coming
out of schools and colleges, and also with the subjects that are being taught. State and
local officials confront problems of staffing and financing public education. They use
NCES statistics in all aspects of policy development and program administration. Educa-
tion organizations and professional associations use the data for planning, policy devel-
opment, and research. The news media (such as national television networks, national
news magazines, and many of the nation’s leading daily newspapers) frequently use
NCES statistics to inform the public about such matters as student achievement, school
expenditures per student, and international comparisons. Business organizations use
trend data on enrollments and expenditures to forecast the demand for their products.
The general public uses education statistics to become more knowledgeable and to make
informed decisions about current education issues.

How to Access NCES Data

To meet the demand for statistical information, NCES issues nearly 100 products each
year in print and electronic form. These products include statistical reports, directories,
data files, and handbooks of standard terminology. All NCES products are available on
the NCES website (http://nces.ed.gov). Many of these products are also available through
ED Pubs (http://www.edpubs.org), the publications and products ordering system for the
U.S. Department of Education.

While many NCES publications report the findings of specific surveys, three publications
cover the field of education statistics from a wide perspective: the Digest of Education
Statistics (http://nces.ed.gov/programs/digest), Projections of Education Statistics
(http://nces.ed.gov/programs/projections), and The Condition of Education (http://nces.ed.
gov/programs/coe). Descriptions of these publications appear in chapter 10.

Additionally, easy-to-use web tools for locating schools and colleges, carrying out peer
comparisons of school district finances, and creating tables are available on the NCES
website.

The U.S. Department of Education’s National Library of Education (http://www.ed.gov/NLE)
provides a central location within the federal government for information about education;
collecting and archiving resources on national education issues as well as on federal
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policy, research, evaluation, and statistics; and maintaining a collection of agency docu-
ments, including NCES publications.

The Library provides information services on matters related to education to the general
public through its toll-free telephone number and e-mail service, as well as through
cooperative arrangements with the Library of Congress’s online reference service
(www.loc.gov/rr/askalib/ask-digital.html) and the Education Resources Information Center
(ERIC) (http://www.eric.ed.gov). The Library responds to more than 15,000 inquiries
annually, with most questions pertaining to U.S. Department of Education programs and
statistics. In addition, the Library serves other libraries by lending books and other docu-
ments, including agency publications, from its collection.

For Further Information

For further information on education research, contact the National Library of Education:

National Library of Education
U.S. Department of Education
400 Maryland Avenue SW
Washington, DC 20202
Hours: 9:00 am — 5:00 pm

Website: http://www.ed.gov/NLE

E-mail address: library@ed.gov

Telephone number in the United States: 1-800-424-1616
From metropolitan Washington: (202) 205-5015/5019
Fax: 202-401-0547/0555

The NCES website (http://nces.ed.gov) offers electronic access to all current NCES
products as well as many older ones otherwise unavailable. To identify and order current
U.S. Department of Education products available through ED Pubs, use the Online
Ordering System (http://www.edpubs.org) or contact ED Pubs as follows:

ED Pubs

U.S. Department of Education

P.O. Box 1398

Jessup, MD 20794-1398

E-mail address: edpubs@inet.ed.gov

Telephone number (toll-free): 1-877-4ED-Pubs (1-877-433-7827)
TTY/TDD (toll-free): 1-877-576-7734
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NCES 2005 Programs and Plans

Introduction

In order to fulfill the National Center for Education Statistics (NCES) mission, “...to collect,
analyze, and disseminate statistics and other information related to education in the
United States and in other nations,” NCES strives to develop high-quality, customer-driven
products that are readily available to all education stakeholders.

NCES is engaged in a set of agency-wide activities that are intended to help attain these
goals. First, with respect to high quality, the reputation of NCES as a statistical agency is
dependent on the integrity and the relevance of the information it produces. Second, with
respect to customer-driven products, the value of NCES to the education community is
contingent upon a full understanding of the data needs and interests of its customers.
Third, with respect to availability, the success of NCES in making as much information
available as possible hinges upon the effective use of technological advances.

Statistical Standards

Standards and Technical Review

The NCES statistical standards provide the guiding principles for
data collection, analysis, and reporting of education data. NCES NCES

staff and contractors use these standards in an ongoing effort to Statistical
ensure the development of high-quality education data. From study Standards
design to final analysis, NCES products are subjected to a rigorous —
technical review process that involves statistical and subject-matter

experts from NCES, the Institute of Education Sciences (IES), and the broader education
community.

During study design and data collection, NCES uses a combination of internal work
groups, external technical review groups, and contractors to design and collect data to
meet the needs of the education community. Data collection and processing frequently
involve the collaboration of NCES staff and several contractors configured in a manner
designed to ensure checks and balances on quality control. Analyses are conducted only
after analysis plans are developed and reviewed. Finally, the report review process usually
involves a series of reviews by colleagues with subject-matter or technical expertise, fol-
lowed by an internal agency-level review at NCES and an additional technical or peer re-
view conducted by IES.

NCES continually strives to increase the efficiency of the full review process, while at the
same time maintaining high standards. Thus, in the fall of 2002, NCES released revised

statistical standards and guidelines in the 2002 NCES Statistical Standards. These stan-
dards and associated guidelines are intended to assist NCES in meeting its primary goal
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of providing high-quality, reliable, useful, and informative statistical information to public
policy decisionmakers and the general public. In particular, the standards and guidelines
are intended for use by NCES staff and contractors to guide them in their data collection,
analysis, and dissemination activities. These standards and guidelines are also intended
to present a clear statement to data users regarding how data should be collected in
NCES surveys, and the limits of acceptable applications and use.

Quality Control and Statistical Standards Review

In the fall of 1996, the NCES Commissioner convened the Task Force on Quality Systems
to study NCES quality control procedures, with the goal of identifying ways to improve the
current procedures. The work of this group was one starting point for some of the work in-
volved in revising the NCES Statistical Standards. In addition to this work, NCES initiated

agency-wide audits of survey methodology, imputation procedures, and response rates to
inform the standards revisions.

In the summer of 2000, NCES convened 15 working groups that included over one-half of
the agency’s staff who participated in the standards revisions. The working groups were
coordinated by a steering committee that included representation from the Statistical
Standards Program and each of the data collection and reporting divisions within NCES.
The individual working groups met regularly over a 9-month period through the spring of
2001. During that time, a series of NCES seminars were held to give all NCES staff an
opportunity to comment on proposed revisions.

Throughout the summer and fall, the steering committee reviewed and, in some cases,
further revised the drafts. As draft standards were completed, they were shared with
NCES senior managers for further discussion and comments. During the spring of 2002,
the steering committee convened a 2-day meeting, followed by a comment period for
NCES contractors, to give them an opportunity to review and comment on the NCES draft
standards. After responses to those comments were incorporated and reviewed by NCES
senior managers, the NCES draft standards were posted on the NCES website for a 45-day
public comment period, as part of an Office of Management and Budget (OMB)-initiated
data quality activity. Comments received during the public comment period were incorpo-
rated by the steering committee, and reviewed and approved by senior managers. Then,
in July 2002, NCES submitted draft standards to OMB and to an independent commis-
sioned task force of experts convened by the National Institute of Statistical Sciences
(NISS). NCES incorporated comments and suggestions from these groups before the final
review and adoption of the revised standards by senior managers. Following the fall 2002
adoption of the standards, members of the steering committee held a series of internal
training sessions on the standards.
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Methodology

In an effort to document NCES data collection procedures, the Statistical Standards Pro-
gram sponsored the development of a handbook of NCES data collections, the NCES
Handbook of Survey Methods. The handbook documents key aspects of the design, col-
lection, and processing of NCES surveys. A related report that summarizes the imputation
procedures in NCES data collections is also under development. In a complementary pro-
ject, the Statistical Standards Program conducted a review of the response rates in each
NCES data collection. The results of this review will also be published in an NCES report.
The Statistical Standards Program is currently conducting center-wide reviews of several
areas: the use of incentives in NCES data collections, the application of nonresponse bias
analyses in the evaluation of NCES data collections, the use of imputation procedures in
NCES data collections, and a review of the timeliness of NCES data collections.

Periodically, statistical questions emerge that break new ground for NCES. The Statistical
Standards Program consults and advises in these situations, and in some instances a
panel of experts is used to consult on or review specific problems. Recent examples of
this process include reviews of the issues surrounding the measurement of high school
completion and dropout rates, declining response rates in international studies, and the
measurement of urbanicity in education data collections. The Statistical Standards Pro-
gram has also commissioned expert panels to help NCES examine analytic issues sur-
rounding the reporting of effect sizes, the use of multiple comparisons, and reporting on
tests of equivalency.

Research

The Statistical Standards Program initiated research in several areas. The Education Sta-
tistics Services Institute (ESSI) and Mathematica are developing a Quality Profile of the
National Household Education Surveys Program, an ongoing NCES household-based
data collection. In addition, the Statistical Standards Program is supporting research

at ESSI and at Westat on alternative approaches to treatments for missing data and
research at NISS on alternative approaches to avoiding disclosures of confidential data.

Confidentiality

Individual respondents—students, parents, teachers, and administrators—provide much of
the data that NCES collects. NCES is required by law to develop and enforce standards
designed to protect the confidentiality of individuals. This requirement covers the collec-
tion, reporting, and publication of data. The Statistical Standards Program has two major
functions in this area. First, the program leads the Disclosure Review Board Team, com-
posed of members from each NCES division, representatives of the Statistical Standards
Program, and a representative from the U.S. Census Bureau. This team reviews disclo-
sure risk analyses that are conducted on NCES data files to ensure that data released for
public use do not place the identity of any individual respondents in jeopardy.
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The second major activity in this area is to approve and monitor restricted-use data licenses.
(Similar restricted-use data licenses, a concept pioneered by NCES, are now being used
in other federal statistical agencies.) These licenses provide external researchers access
to potentially individually identifiable NCES data covered under federal statutes and regu-
lations by subjecting authorized users to the laws, regulations, and penalties that apply to
the NCES use of confidential data. Under the license agreement, authorized users are
subject to unannounced inspection visits. The Statistical Standards Program monitors the
licensing process and the inspections.

Based on an analysis of inspection reports, program staff developed a set of recommen-
dations for improved quality control and increased customer service. As a result, an auto-
mated system was developed for the field inspections. This facilitates immediate correc-
tions of potential security problems and allows NCES staff to monitor licensees more
effectively.

For Further Information
For further information on the NCES Statistical Standards Program, contact

Marilyn M. Seastrom

Chief Statistician

Office of the Deputy Commissioner
Statistical Standards Program

National Center for Education Statistics
1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7303

E-mail address: marilyn.seastrom@ed.gov

Customer Service

NCES is committed to providing a range of products that are tailored to the needs of dif-
ferent members of the education community. In an effort to meet this goal, data are made
available in a variety of formats—from published statistical compendia and online data
tools to microdata files for secondary analysis. NCES reports range from detailed techni-
cal, methodological, and analytic reports that provide an in-depth analysis of a particular
topic or issue to Statistics in Briefs and Issue Briefs, which provide a short, focused analy-
sis of a specific topic. NCES also continues to explore new and innovative ways to use
the Web to make education information available to as many data users as possible. (For
more information on using the Web, please see the “Technology” and “Website” sections
below.)

Customer Service Survey

NCES has a customer service team to ensure that sufficient effort is devoted to the con-
tinual monitoring of its customers’ information needs. As part of an ongoing effort to better
understand the data needs and interests of the education community, this team conducts
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a customer service survey every other year. The purpose of the survey is to assess cus-
tomer satisfaction with NCES products and services, and to identify areas that need im-
provement. The last customer survey was conducted in 2004. The survey’s respondents
do not include all NCES customers; instead, the survey focuses on specific customer
groups. The 2004 survey targeted several large groups of current and potential users:
federal, state, and local policymakers; academic researchers; journalists; and large groups
of “known users” of NCES products.

The survey results from 2001 indicated strong satisfaction with NCES and its products.
However, awareness of NCES varied considerably between respondent groups and prod-
ucts. NCES customers use data for many purposes. The three main uses cited in the sur-
vey were general information, research and analysis, and planning. The survey results
suggested that the more experienced the user, the higher the level of satisfaction. They
also indicated less satisfaction with the timeliness of NCES publications and data files,
and the need for NCES to increase awareness of agency products and services. These
are areas that NCES managers are seeking to improve. The 2004 customer survey report
will be issued in 2005.

Training

One way of ensuring that NCES staff members maintain state-of-the-art skills is through
in-house training seminars on new and emerging statistical techniques and practices. The
seminars cover such topics as contract management and emerging educational priorities,
issues, and policies. Although these seminars are tailored to the needs of NCES staff, they
are open to the general public. Any interested staff members from other government agen-
cies, professional associations, private companies, or other organizations may attend.

For the last several years, NCES has sponsored a series of advanced studies seminars in
the Washington, DC, area for external data users in order to promote and facilitate the effec-
tive use of NCES databases (e.g., the Common Core of Data, the Early Childhood Longi-
tudinal Study-Birth Cohort of 2001, the Early Childhood Longitudinal Study-Kindergarten
Class of 1998-99, the Education Finance databases, the National Assessment of Educa-
tional Progress, the National Education Longitudinal Study of 1988, the Education Longitudinal
Study of 2002, the National Household Education Surveys Program, the Program for Inter-
national Student Assessment, the Progress in International Reading Literacy Study, the
Schools and Staffing Survey, the Trends in International Mathematics and Science Study,
the National Postsecondary Student Aid Study, the National Study of Postsecondary Fac-
ulty, and the Integrated Postsecondary Education Data System). These seminars are
open to data users including faculty members and graduate students at postsecondary
education institutions, and researchers and data analysts at state and local education
agencies, professional associations and organizations, think tanks, and other federal
agencies with an interest in quantitative studies. The lecture and hands-on computer
seminars cover several statistical topics, including the nature and content of the data-
bases, sample design, variance estimation, imputation, and sampling weights. Instruction
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is provided on using computer software to access and analyze the data. Sessions are de-
signed to allow participants to conduct analyses on selected NCES databases. Applicants
compete for a limited number of openings. Seminars are usually offered each summer and
are about 3 to 4 days long. To participate in these seminars, browse the NCES website
(http://nces.ed.gov/conferences) for seminar announcements and specifications for applying.

Instructors for both in-house and external data user seminars are usually NCES staff
members who have extensive knowledge and experience in the given subject matter.
Sometimes, nationally known experts in pertinent fields are invited to give lectures.

An announcement for each seminar is posted on the NCES website
(http://nces.ed.gov/conferences).

For Further Information

For further information on the NCES Customer Survey Program or the NCES Training
Program, contact

Beverly Coleman

Training Program Director

Office of the Commissioner

National Center for Education Statistics
1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7427
E-mail address: beverly.coleman@ed.gov

Technology

Technological advances have allowed NCES to improve both its internal activities and its
ability to provide the public with useful education statistics. NCES staff can conduct their
work within the Center more efficiently and effectively, and the Center can collect, analyze,
and disseminate more education data than ever before in a more flexible and easily acces-
sible fashion.

Programs and individual projects are designed to be consistent with an overall vision of
expanding access to NCES data. Advances in computer and telecommunication technolo-
gies are making it easier for all members of the education community—learners, parents,
teachers, and administrators, as well as observers and policymakers—to come directly to
NCES for information. Recent technology tools developed by NCES reduce the burdens of
data collection, enhance the accuracy and timeliness of analysis, and increase the ease of
access to education statistics.

A variety of plans are being implemented to fully incorporate current and emerging tech-
nologies into the NCES working environment and to provide both internal and external
customers with timely education statistics in useful formats. Internal activities include ac-
quiring and supporting up-to-date desktop hardware and software to facilitate statistical
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analyses, developing integrated software solutions for program management, and leverag-
ing local- and wide-area network resources to share information.

NCES currently provides access to its databases through several mechanisms. These in-
clude the dissemination of data via CD-ROMs and, most importantly, through the NCES
website.

Current activities to enhance electronic access to NCES data include

= disseminating products and services via the NCES website;
= improving data administration;
= developing and supporting improved CD-ROM products for NCES databases;

= fostering increased capabilities of data suppliers and users to submit and retrieve
NCES data electronically through the NCES website; and

= expanding customer options for retrieving timely education data.

Website

An essential component of the NCES Technology Program is the NCES website
(http://nces.ed.gov). The site contains an enormous amount of easily accessible educa-
tion-related information, including research reports, data access tools, and raw data. It
also provides links to additional information at the U.S. Department of Education website
and the IES website, as well as assistance in obtaining CD-ROMs of restricted-use data
and survey datasets too large to download from the Web.

The website is NCES'’s largest and most visible dissemination platform. Since the site’s
inception in May 1996, it has grown to include close to 30,000 pages, in addition to
providing many online data access capabilities. Current usage statistics indicate that
approximately 1,200,000 user sessions and over 8,000,000 page views take place on a
monthly basis.

NCES has a full-time webmaster and a web team consisting of liaisons from all divisions
and the Commissioner’s office. The website has become the primary mode of communica-
tion for NCES and its varied constituencies.

Features of the NCES website include

= a complete catalog (over 2,000 products) of NCES publications and data products
with customized search capabilities, including searches by title, author, subject, and
survey or program area, as well as other criteria, at http://nces.ed.gov/pubsearch;

= product information pages containing brief descriptions, links to accessible formats
of the desired products, ordering assistance, and other useful information;

= a staff directory, searchable by subject, topic specialty, or name;

= the Student’s Classroom for school-age visitors, with “find your school, library, or
college” features, quizzes, games, easy-to-use graphing and probability functions,
and many more engaging and educational activities, at http://nces.ed.gov/nceskids;

= daily “Did You Know?” education facts displayed on the site’s home page;
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= statistical tables and education indicators for quick answers to inquiries;
= the most recent datasets for downloading and analysis;

= descriptions of NCES programs (http://nces.ed.gov/surveys), including separate
websites for all surveys and program areas;

= a national locator (http://nces.ed.gov/globallocator) for searches of public schools,
private schools, public libraries, and postsecondary institutions; and

» a “News Flash” subscription service, organized by relevant topical areas of edu-
cation research, about breaking NCES news (http://nces.ed.gov/newsflash).

The direct link to the Department of Education’s website (http://www.ed.gov) provides access
to an extensive collection of education-related materials, including

= information on the President’s and Secretary of Education’s priorities;
= press releases;
= descriptions of the Department’s programs;

= several searchable directories, including listings of education-related
information centers and Department staff;

» a bibliographical database of thousands of education-related studies;

= funding opportunities;

= event calendars;

= Department research reports and informational publications; and

= pointers to public web resources at Research and Development Centers,

Regional Education Laboratories, and other Department-funded institutions.

A powerful function of the NCES website is its ability to provide rich, flexible data access
tools. NCES has developed searchable databases to facilitate the location of education
institutions based on varied characteristics. One example of a data access tool available
through the site is the NCES Search for Public Schools (http://nces.ed.gov/ccd/schoolsearch).
This feature allows customers to locate a school based on name, location, state, or other
similar variables. Search for Public Schools includes statistics on individual school charac-
teristics, such as teacher counts, number of students, student/teacher ratio, and school
enrollment by race/ethnicity. Another popular search tool is College Opportunities On-Line
(http://nces.ed.gov/ipeds/cool), an extensive searchable database of up-to-date informa-
tion on over 9,000 U.S. colleges, universities, and technical institutions. The information
featured includes attendance charges and programs offered.

Newer and more sophisticated data access tools recently made available through the
NCES website provide users opportunities to manipulate data in increasingly more infor-
mative ways. Peer comparison tools allow users to compare the various libraries, school
districts, and postsecondary institutions located throughout the United States. Using an
advanced mapping application, the School District Demographics tool allows users to view
census data in a more informative and intuitive manner. The Data Analysis System allows
users to perform useful analyses online without having to download and format raw data,
and the Quick Figures and Tables function provides access to thousands of previously
analyzed data in table and figure formats to provide quick answers to topical
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research questions. A complete listing of NCES data access tools is available at
http://nces.ed.gov/pubsearch/onlinedata.asp.

In the future, NCES will continue to enhance the utility of the website by expanding the
amount of material available and implementing more interactive capabilities within its
databases.

For Further Information
For further information on the NCES website, contact

Gerald Malitz

Webmaster

Office of the Deputy Commissioner
Technology Support Program

National Center for Education Statistics
1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7386
E-mail address: gerald.malitz@ed.gov

Website Data Collection Operations

NCES has been developing web-based systems for the design and administration of sur-
vey data collections for several years. Web-based surveys offer many advantages over
other forms of data collection and analysis. They save time and money by reducing the
amount of mailing, programming, data entry and cleaning, and preparation for analysis.
They also provide more flexibility for respondents filling out the forms. Overall, web-based
surveys increase the timeliness and quality of data while minimizing respondent burden.

NCES first used the Web in this manner for data submissions in universe collections in
the mid-1990s. Next, the Center developed an online system to collect survey data from
sampled institutions. The 1999 pilot of this system in the Institutional Prices and Student
Financial Aid Survey was successful, leading to its implementation in collections of data
in the administration of three universe surveys: the Integrated Postsecondary Education
Data System, State Library Agencies Survey, and Academic Libraries Survey. In 2005, the
nonfiscal collections of the Common Core of Data survey system will be completely web
based, providing respondents with real-time edits as they transmit their files to NCES.

Additionally, NCES broke new territory in education data collection by applying data
encryption methods so that it was possible to securely collect confidential survey data

not just from institutions, but also from individual survey respondents. This secure data
collection system was implemented beginning with the administration of the Baccalaureate
and Beyond Longitudinal Study (B&B) in 1997. In 2001, NCES began creating an interac-
tive interface for the administration of the system that allows statisticians to maintain sur-
veys without programmer support. These online survey collection initiatives help to create
uniformity and consistency across NCES surveys and to provide a foundation for a com-
prehensive, integrated NCES database.
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Technology Research

In addition to incorporating current technologies into its programs and operations, NCES
helps sponsor a broad agenda to extend technological capabilities. This is a complemen-
tary effort in support of the National Science Foundation’s “Digital Government Initiative.”

NCES is currently working on three research topics:

= the use of advanced database technologies to support statistical functions,
such as standard error calculations for complex sample survey data;

= the development of clustered index algorithms for spatial databases; and

= the development of statistical analysis techniques for time-event indexed video
databases.

For Further Information

For further information on the NCES Technology Program, contact

Gerald Malitz

Chief Technology Officer

Office of the Deputy Commissioner
Technology Support Program

National Center for Education Statistics
1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7386
E-mail address: gerald.malitz@ed.gov

NCES Data Archive

NCES sponsors the International Archive of Education Data at the Inter-University Consor-
tium for Political and Social Research (ICPSR), University of Michigan, to archive NCES
databases. This archive includes a vast range of national and international data on educa-
tion collected primarily by NCES from the 1960s to the present. These databases are
available at no charge in ASCII flat file format and can be used with statistical processing
software such as SAS and SPSS.

The goal of the archive is to share information about education with researchers, academ-
ics, policymakers, service providers, and other customers. NCES currently maintains over
500 national data collections relating to education. The data are collected from elementary
and secondary schools, colleges, and universities, as well as from elementary, secondary,
and postsecondary students and teachers. Each data collection contains an abstract, a
codebook, and one or more data files for research use. No statistical tables or printed re-
ports are included. This archive makes this wealth of data publicly available and readily
accessible. Additional NCES databases, both new and old, will be routinely added to the
archive.

This archiving project will preserve and enrich the research resources of NCES, as well as
produce an archive of datasets that can be used effectively in the era of the Web. It will

22



NCES 2005 Programs and Plans

also significantly enhance documentation of NCES data to make them more user friendly.
The publicly available data can be accessed and downloaded directly from the ICPSR
website (http://www.icpsr.umich.edu/IAED).

For Further Information

For further information on the NCES Data Archive, contact

Bruce Taylor

Statistical Standards Program

Office of the Commissioner

National Center for Education Statistics
1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7461
E-mail address: bruce.taylor@ed.gov
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Introduction

The National Center for Education Statistics (NCES) program at the elementary and secondary
level provides information on the condition of public and private education. Data collections in-
clude information on today’s important issues, such as equity between schools and school dis-
tricts, access to preschool programs, student trends, persistence, and the climate in our schools
and classrooms. Other important issues addressed are school finance, school safety, teacher
qualifications, school reform, teacher professional development, and the education of special-
needs populations. The core program includes national, state, and local data collection systems
on public elementary and secondary education (e.g., the Common Core of Data [CCD]). Other
key NCES data collection programs include the Schools and Staffing Survey (SASS), the Pri-
vate School Universe Survey (PSS), and the National Household Education Surveys Program
(NHES). These surveys, along with the Early Childhood Longitudinal Study (ECLS), National
Education Longitudinal Study of 1988 (NELS:88), National Longitudinal Study of the High
School Class of 1972 (NLS:72), High School and Beyond Longitudinal Study (HS&B), Educa-
tion Longitudinal Study of 2002 (ELS:2002), National Assessment of Educational Progress
(NAEP), and Trends in International Mathematics and Science Study (TIMSS), supply a wealth
of information about elementary and secondary education in the nation.

Data Uses

The statistics collected from state education agencies, other elementary/secondary institutions,
staff, and students and their households are used extensively by people outside of NCES. They
are used for testimony before congressional committees, planning in various federal executive
departments, and projects developed by professional organizations. They are used by state ex-
ecutive and legislative staff, state and local education agencies, and associations of local school
systems. Other users are colleges, universities, education research facilities, businesses that
work with education institutions, and the media (for reporting on educational issues and events).

Federal, state, and local governments make numerous requests for data. For example, repre-
sentatives often request data on the demographic characteristics of school districts in their
states; federal agencies request data on numbers of teachers and pupils by school level and
type; state governments request data on high school dropouts and teacher attrition rates; and
local governments request analyses of teacher demographics. In addition to federal, state, and
local governmental requests for elementary and secondary information, foreign governments
also request data on trends in American public schools. Grant programs in both government
and the private sector use the lists of public and nonpublic schools to determine the eligibility of
applying institutions.

The media often need a great deal of data on elementary and secondary education for their re-
porting. For example, the media have used analyses of first-time teachers in the United States,
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characteristics of public schools, dropout rates, test scores, changes in homeschooling, and
urban school trends in their reporting.

College and university researchers use raw data from NCES elementary and secondary sur-
veys. Some items of interest for college researchers have been teacher qualifications in
mathematics and science, poverty status of schools and school districts, free-lunch eligibility
of students, high school dropout and completion rates, class size, crime and violence, and
persistence and attainment.

Business organizations, including marketing and survey firms, use demographic profiles of
schools and districts in their research. Also, parents use data on elementary and secondary
schools and school districts (such as per pupil expenditures and class size) when they are in
the process of moving their families to a new location.

Studies

Common Core of Data

The Common Core of Data (CCD) is the primary NCES database on public

elementary and secondary education in the United States. The annual CCD E D D
is a comprehensive national statistical database of all public elementary and

secondary schools and school districts that contains comparable data across

all states.

The objectives of the CCD are twofold. First, it is designed to provide an official listing of all pub-
lic elementary and secondary schools and school districts in the nation that can be used to se-
lect samples for other NCES surveys and to provide directory information for a variety of users.
Second, the CCD provides basic information and descriptive statistics on public elementary and
secondary schools, students, and staff.

The datasets within the CCD can be used separately or linked with one another to provide in-
formation on many topics of interest. For example, they can be used to analyze differences in
expenditures for education across large and small districts, and across urban, suburban, and
rural school districts. The CCD can be used to produce dropout rates for different types of
school districts and track changes over time. It also can be used to measure changes in the
racial/ethnic distribution of students in public schools. The school universe allows users to look
at characteristics such as pupil/teacher ratios at various instructional levels or to use the ad-
dresses in the school locator to request records for transferring students. All of this information
can be found on the CCD website (http://nces.ed.gov/ccd). Some web applications combine
school district data from the 2000 Decennial Census with data from the CCD.

The CCD is an important resource for policymakers at the state and local levels. The CCD pro-
vides basic statistics on schools, school districts, and states. Some examples of descriptive sta-
tistics available from the CCD are student enrollment by race/ethnicity, the number and types of
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schools, revenues and expenditures of school districts, and the number of high school complet-
ers and dropouts.

Design

The CCD collects data on all public elementary and secondary schools, local education agen-
cies, and state education agencies (SEAs) throughout the United States. The CCD contains
three categories of information: general descriptive information on schools and school districts,
data on students and staff, and fiscal data. The general descriptive information includes school
and district name, address, phone number, and type of locale (e.g., rural or urban), as well as
some information about the type of school (e.g., magnet, Title |, or charter) or district (e.g., regu-
lar, state operated).

The data on students include demographic, enrollment, and outcome characteristics. The num-
bers and types of education staff are reported as well. The fiscal data cover revenues and ex-
penditures by object and function.

The CCD is made up of five surveys sent to state education departments (SEAs). Most of the
data are obtained from administrative records maintained by SEAs. Statistical information is col-
lected annually from public elementary and secondary schools (approximately 94,000), public
school districts (approximately 17,000), the 50 states, the District of Columbia, the Bureau of
Indian Affairs, the U.S. Department of Defense dependents’ schools, and the 5 outlying areas.
The SEAs compile CCD data into prescribed formats and transmit the information to NCES.

Components

Public Elementary/Secondary School Universe Survey—Provides information on all public
elementary and secondary schools in operation during a school year, including school location
and type; latitude and longitude; locale (e.g., rural, urban); magnet, Title I, and charter school
indicators; grade span; address and telephone number; enroliment by grade and student char-
acteristics; number of classroom teachers; and number of free lunch-eligible and migrant
students.

Local Education Agency Universe Survey—Provides information including address and tele-
phone number, location and type of agency, latitude and longitude, locale (e.g., rural, urban),
current number of students, migrant student enroliment, number of students with limited English
proficiency served, number of students with Individualized Education Programs, and number of
high school completers and dropouts from the previous year. The numbers and types of staff
(e.g., teachers and guidance counselors) are also reported.

State Nonfiscal Survey of Public Elementary/Secondary Education—Provides information
on all students and staff aggregated to the state level, including number of students by grade
level, full-time-equivalent staff by major employment category, and number of high school com-
pleters from the previous year.

National Public Education Financial Survey—Provides detailed finance data at the state
level, including average daily attendance; school district revenues by source (local, state, and
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federal); and expenditures by function (instruction, support services, and noninstruction), sub-
function (e.g., school administration), and object (e.g., salaries). This survey also includes capi-
tal outlay and debt service expenditures.

School District Finance Survey (Form F-33)—Provides detailed data by school district, in-
cluding revenues by source, expenditures by function and subfunction, and enrollment. These
data are collected annually through the Bureau of Census F-33, Survey of Local Governments.
Data are collected from all districts.

Major Publications

Revenues and Expenditures by Public School Districts: School Year 2001-02
(April 2005)

Public Elementary and Secondary Students, Staff, Schools, and School Districts: School Year
2002-03 (February 2005)

Directory of Public Elementary and Secondary Education Agencies 2002—03 (December 2004)

Public Elementary Students, Staff, Schools, and School Districts: School Year 2002—03
(November 2004)

Dropout Rates in the United States: 2001 (November 2004)

Revenues and Expenditures for Public Elementary and Secondary Education: School Year
2001-02 (September 2004)

Overview of Public Elementary and Secondary Schools and Districts: School Year 2001-02
(May 2003)

Public School Student, Staff, and Graduate Counts by State: School Year 2001-02 (May 2003)

Public High School Dropouts and Completers From the Common Core of Data: School Years
1998-99 and 1999-2000 (August 2002)

Financing Elementary and Secondary Education in the States: 1997-98 (May 2002)

Data Files and Web Tools
NCES Data Handbooks Online: http://nces.ed.gov/programs/handbook

CCD Public School and District Locators: http://nces.ed.gov/ccd/search.asp
CCD Build a Table Tool: http://nces.ed.gov/ccd/bat
Data File: National Public Education Financial Survey: FY 2002 Revised (November 2004)

Data File: CCD Public Elementary/Secondary School Universe Survey: School Year 2002—03
(May 2004)

Data File: CCD State Nonfiscal Survey of Public Elementary and Secondary Education: School
Year 2002-03 (May 2004)

Data File: CCD Local Education Agency Universe Survey: School Year 2002—03 (May 2004)

Data File: Common Core of Data Local Education Agency Dropout and Completion Data:
School Year 2000-01 (November 2003)

CD-ROM: Common Core of Data (CCD): School Years 1996—97 Through 2000—2001
(November 2003)
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For Further Information

The CCD can be found on the Web (http://nces.ed.gov/ccd). For further information on the
CCD, contact the following NCES staff members (listed by CCD survey):

PuBLIC ELEMENTARY/SECONDARY SCHOOL UNIVERSE SURVEY, LOCAL EDUCATION AGENCY
UNIVERSE SURVEY, AND STATE NONFISCAL SURVEY OF PUBLIC ELEMENTARY/SECONDARY
EDUCATION

John Sietsema

Elementary/Secondary and Libraries Studies Division

Elementary/Secondary Cooperative System and Institutional Studies Program
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7425

E-mail address: john.sietsema@ed.gov

NATIONAL PUBLIC EDUCATION FINANCIAL SURVEY AND SCHOOL DISTRICT FINANCE SURVEY
(FORM F-33)

Frank Johnson

Elementary/Secondary and Libraries Studies Division

Elementary/Secondary Cooperative System and Institutional Studies Program
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7362

E-mail address: frank.johnson@ed.gov

Schools and Staffing Survey

The Schools and Staffing Survey (SASS) is an extensive set of surveys of

American public and private elementary and secondary schools. Its linked SASS

design provides information on public, private, Bureau of Indian Affairs (BIA)— o
funded, and public charter schools; the principals who head these schools; and

the teachers who work in them.

SASS has five unique features:

= SASS is representative of elementary and secondary teachers, principals, schools,
and school districts at the state (public only) and national levels.

= SASS provides detailed data on both the public and private sectors—state-reliable
data on traditional public schools, nationally reliable data on public charter schools,
and affiliation data on private schools.

= SASS collects data from a sample of public charter schools and every BIA-funded
school. It also oversamples schools that have an American Indian student enroll-
ment of 20 percent or more.

= SASS collects data from public sector school library media centers.
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= SASS-licensed users can analyze data across various components of SASS.
Licensed users can link teachers and principals to their schools and schools to
their school districts.

The most recent data collection for SASS was in school year 2003-04. Over 112,000 SASS
questionnaires were delivered and distributed to schools by Census Bureau field representa-
tives, who also collected the teacher list for sampling. Questionnaires were mailed to the school
districts. In 200304, new questions from the 19992000 SASS were reviewed and some were
not retained. Among the new or revised questions added were those on district hiring practices
for principals and paraprofessionals, grade level and subject matter of student assessments,
and total hours spent by teachers on instructional and other school-related activities.

Topics covered in SASS include

= teacher academic background, teaching experience, certification,
assignment, and salary;

= professional development;

= teacher and principal perceptions of school conditions;
= teacher, principal, and student demographics;

= counts of all types of school staff;

= school capacity and overcrowding;

= school programs and services for limited-English-proficient students
and students with Individualized Education Programs;

= computer and internet access in schools;

= school safety;

= basic charter school characteristics;

= district hiring practices for teachers, principals, and paraprofessionals;
= grade levels and subjects of student assessments;

= school and district performance reports;

= oversight of homeschooled students; and

= school library media center characteristics.

SASS’s large sample sizes (approximately 6,000 school districts, 10,000 traditional public
schools, 300 public charter schools, 3,500 private schools, 60,000 traditional public school and
public charter school teachers, and 11,000 private school teachers) allow extensive disag-
gregation of data by important characteristics of schools, such as student poverty level,
urbanicity, and minority enroliment; and of teachers, such as their demographic characteris-
tics and teaching assignment field. SASS data were first collected in the 1987-88 school
year, and again in the 1990-91, 199394, 1999-2000, and 2003—-04 school years. One year
after each collection, a follow-up survey of teachers is conducted to measure teacher attrition
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and mobility (see the “Teacher Follow-up Survey” description in this section). SASS has been
administered every 4 years starting with the 1999-2000 data collection, with the data from
school year 2003—04 becoming available in 2006.

Data from SASS are used by Congress, the U.S. Department of Education, and other federal
agencies; state education agencies (SEAs); education associations; and the education
research community for the following purposes:
= to profile the teacher workforce, including demographic characteristics, academic
background, qualifications to teach in fields of assignment, workload, professional

development, career plans, compensation, and perceptions of the teaching profes-
sion and their workplace;

= to profile the principals in the workforce, including demographic characteristics,
academic background, qualifications, and training for administration, and to assess
school climate cultivated by principals and principals’ decisionmaking;

= to describe the qualifications of teachers to teach in their subject fields and, more
specifically, to monitor the rate of out-of-field teaching (i.e., teachers teaching in a
subject area without a certification, college major, or minor in that field);

= to provide information on school conditions and programs, including basic descrip-
tors of schools, enroliment, organization, selected types of course offerings, stu-
dent programs and services, staffing, student characteristics, school climate, and
teacher workplace conditions; and

= to provide information on aspects of teacher supply and demand, shortages,
and turnover, such as the methods of covering unfilled vacancies, and the poli-
cies, practices, and circumstances influencing supply-and-demand conditions.

Design

The sample design for SASS is a stratified probability sample in which schools are selected first;
then, within schools, the principal and a sample of teachers are surveyed. The SASS sample
has been designed to support the following types of estimates, data, and comparisons: national
and state estimates for traditional public schools, teachers, districts, and school library media
centers; national estimates for private schools, private school heads, and teachers by religious
affiliation or type of school; national data on BIA-funded schools; national data on public charter
schools, principals, teachers, and school library media centers; and national comparisons of
elementary, secondary, and combined schools and teachers. The teacher sample also sup-
ports comparisons of new versus experienced teachers, teachers by teaching assignment field,
and many other characteristics of teachers.

Core Components

School District Survey—This survey of public school districts provides information on enroll-
ment, recruitment and hiring of teachers, compensation, school and student performance,
school organization, homeschooling, graduation requirements, professional development, and
migrant education.
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School Survey—This survey of traditional public, private, BIA-funded, and public charter
schools provides information on general school characteristics, admissions, programs and per-
formance, student and class organization, parent involvement, school safety, staffing, technol-
ogy, and special programs and services.

School Principal Survey—This survey of public school principals, private school heads, and
BIA and public charter school principals provides information about their experience and train-
ing, attitudes and opinions about education and their school, teacher professional development,
and activities related to assessing and maintaining teacher and school performance, as well as
demographic information.

Teacher Survey—This survey of public, private, BIA, and public charter school teachers pro-
vides information about their demographics, teaching assignment, certification and training, pro-
fessional development, class organization, resources and assessment of students, working
conditions, and involvement in decisionmaking, as well as compensation and general employ-
ment information.

School Library Media Centers Survey—This survey of public sector school libraries or media
centers provides information on facilities, staffing, technology, collections and expenditures,
scheduling and transactions, collaboration with classroom teachers, and library or media center
policy.

Teacher Follow-up Survey—See description below.

Major Publications

Qualifications of the Public School Teacher Workforce: Prevalence of Out-of-Field Teaching
1987-88 to 1999-2000 (May 2002; revised August 2004)

Schools and Staffing Survey, 1999-2000: Overview of the Data for Public, Private, Public
Charter, and Bureau of Indian Affairs Elementary and Secondary Schools (May 2002)

Data Files

CD-ROM: 1999-2000 Schools and Staffing Survey (SASS) and 2000-01 Teacher Follow-up
Survey (TFS) Public-Use Data With Electronic Codebook (April 2005)

CD-ROM: 19992000 Schools and Staffing Survey (SASS) Public-Use Data With Electronic
Codebook (March 2004)

CD-ROM: 1999-2000 Schools and Staffing Survey (SASS) Restricted-Use Data With Elec-
tronic Codebook (June 2003 revised)

CD-ROM: The Schools and Staffing Survey (SASS) and Teacher Follow-up Survey (TFS)
Electronic Codebook and Public-Use Data for Three Cycles of SASS and TFS (July 1998)

CD-ROM: The Schools and Staffing Survey (SASS) and Teacher Follow-up Survey (TFS) Elec-
tronic Codebook and Restricted-Use Data for Three Cycles of SASS and TFS (April 1998)

For Further Information

SASS can be found on the Web (http://nces.ed.gov/surveys/sass). The SASS questionnaires
can be downloaded from http://nces.ed.gov.surveys/SASS/questionnaires.asp. For answers to
specific questions about SASS, contact
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Kerry Gruber

Elementary/Secondary and Libraries Studies Division
Elementary/Secondary Sample Survey Studies Program
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7349

E-mail address: kerry.gruber@ed.gov

Teacher Follow-up Survey

The Teacher Follow-up Survey (TFS) is designed to measure attrition from the teaching profes-
sion and teacher mobility. The survey follows a sample of the teachers who were respondents
to SASS in the previous school year and identifies those who left teaching, those who remained
in the same schools, and those who moved to other schools. The data are used to measure
rates of and reasons for teacher attrition, retention, and mobility at the national level in both pub-
lic and private schools.

Attrition can be examined in terms of primary destinations of those who leave, reasons for leav-
ing the profession, and characteristics of those who leave. Data from the base-year SASS
Teacher Questionnaire allow analysis of other factors related to attrition, such as qualifications,
salary, satisfaction, other working conditions, and retirement programs. The survey gathers in-
formation about teachers’ decisions to leave or stay in the profession.

Design

Two questionnaires make up the TFS: The Teacher Follow-up Survey Questionnaire for For-
mer Teachers and the Teacher Follow-up Survey Questionnaire for Current Teachers (those
who remained in the same school as well as those who moved to another school). These ques-
tionnaires ask teachers about their current status, occupational changes and plans, reasons for
staying in (or leaving) teaching, and attitudes about the teaching profession.

The first administration of the TFS was in the 1988-89 school year, with a sample from the
1987-88 SASS of about 2,500 teachers who had left teaching and 5,000 who were still in
teaching. The size of the sample is approximately the same for every cycle of the TFS. There
have been four more administrations of the TFS: in 1991-92, 1994-95, 200001, and, most
recently, in 2004—05. Each collection of the TFS is a follow-up to the SASS sample of the
previous year.

Components

Questionnaire for Former Teachers—This questionnaire surveys former teachers to ascer-
tain information on primary activity or occupational status, plans to remain in current position,
plans for further education, plans for returning to teaching, reasons for leaving teaching, areas
of satisfaction or dissatisfaction with teaching, salary and compensation, marital status, number
of children, and other background information that may be related to attrition.
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Questionnaire for Current Teachers—This questionnaire surveys continuing teachers to as-
certain change or retention in school, occupational status, teaching assignment field, further
education and plans, reasons for leaving previous school, effectiveness of administration, areas
of satisfaction or dissatisfaction, expected duration in teaching, time spent performing school-
related tasks, professional development in last 2 years, salary and compensation, and basic
demographic characteristics.

Major Publications

Teacher Attrition and Turnover: Results From the Teacher Follow-up Survey, 2000-01
(August 2004)

Characteristics of Stayers, Movers, and Leavers: Results From the Teacher Follow-up Survey,
1994-95 (May 1997)

Data Files/Products

CD-ROM: 1999-2000 Schools and Staffing Survey and 2000-01 Teacher Follow-up Survey
Restricted-Use Data With Electronic Codebook (forthcoming)

CD-ROM: 19992000 Schools and Staffing Survey (SASS) and 2000-01 Teacher Follow-up
Survey (TFS) Public-Use Data With Electronic Codebook (April 2005)

1994-95 Teacher Follow-up Survey Data File User's Manual: Public-Use Version
(October 1998)

CD-ROM: The Schools and Staffing Survey (SASS) and Teacher Follow-up Survey (TFS) Electronic
Codebook and Restricted-Use Data for Three Cycles of SASS and TFS (April 1998)

For Further Information

Information on the TFS can be found on the Web (http://nces.ed.gov/surveys/sass). The TFS
questionnaires can be downloaded from http://nces.ed.gov/surveys/SASS/questionnaire.asp.
For answers to specific questions about the TFS, contact

Kerry Gruber

Elementary/Secondary and Libraries Studies Division
Elementary/Secondary Sample Survey Studies Program
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7349

E-mail address: kerry.gruber@ed.gov

Private School Universe Survey

With increasing concern about alternatives in education, the interest and need for data on PS S
private education have also increased. NCES has made the collection of data on private Private School
schools a priority. Universe Survey

The purposes of the Private School Universe Survey (PSS) data collection are (1) to build an
accurate and complete list of private schools to serve as a sampling frame for NCES sample
surveys including private schools and (2) to report data on the total number of private schools,
teachers, and students. The PSS is conducted every 2 years, with collections in the 198990,
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1991-92, 1993-94, 1995-96, 1997-98, 1999-2000, 2001-02, and 2003-04 school years. The
next survey will be conducted in the 2005-06 school year.

The PSS produces data similar to that of the CCD for public schools, and can be used for
public-private comparisons. The data are useful for a variety of policy- and research-relevant
issues, such as the growth of religiously affiliated schools, the number of private high school
graduates, the length of the school year for various private schools, and the number of private
school students and teachers.

Design

The target population for the universe survey consists of all schools in the 50 states and the Dis-
trict of Columbia that meet the NCES criteria of a private school (i.e., a private school is an insti-
tution that provides instruction for any of grades K—12, has one or more teachers to give instruc-
tion, is not administered by a public agency, is not supported primarily by public funds, and is
not operated in a private home that is used primarily as a family residence). Organizations or
institutions that provide support for homeschooling, but do not offer classroom instruction for
students are not included. The survey universe is composed of schools identified primarily from
two sources. The main source is a list frame, initially developed for the 1989-90 PSS. The list

is updated regularly with lists provided by nationwide private school associations, state depart-
ments of education, and other state agencies that list private schools. In addition, the general
public may submit additional schools for the survey through the NCES website. The other
source is an area frame search in approximately 120 geographic areas conducted by the
Bureau of the Census.

Components

Private School Universe Survey—The PSS consists of a single survey that is completed by
administrative personnel in private schools. Information collected includes level of school,
religious orientation or other affiliation, length of school year and school day, total enrollment
(K—12), racelethnicity of students, whether a school is coeducational or single sex, number of
high school graduates, number of teachers, program emphasis, existence and type of kinder-
garten program, and whether the school has a library media center.

Major Publications

Characteristics of Private Schools in the United States: Results From the 2001-2002
Private School Universe Survey (October 2004)

Private School Universe Survey, 1999-2000 (August 2001)

Private School Universe Survey, 1997-98 (October 1999)

Private School Universe Survey, 1995-96 (March 1998)

Data File

Private School Universe Survey (PSS): Data Files for School Years 1989-90, 1991-92,
1993-94, 1995-96, 1997-98, 1999-2000, and 2001-2002 (forthcoming)
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For Further Information

Information on the PSS can be found on the Web (http://nces.ed.gov/surveys/pss). For more
information on the PSS, contact

Steve Broughman

Elementary/Secondary and Libraries Studies Division
Elementary/Secondary Sample Survey Studies Program
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7315

E-mail address: stephen.broughman@ed.gov

School Crime Supplement to the National Crime
Victimization Survey

NCES supports a supplement to the Bureau of Justice Statistics’ National Crime

Victimization Survey (NCVS). The NCVS is a household survey that collects data S%
on crime from a nationally representative sample of about 45,000 households.

The School Crime Supplement (SCS) is an additional set of items asked of all

youth ages 12 through 18 in the households. Its focus is on crimes committed

against 12- to 18-year-olds in elementary and secondary schools. The Bureau of

Justice Statistics and the National Institute of Justice supported the first SCS in 1989. Subse-
quent School Crime Supplements, supported by NCES, were conducted in 1995, 1999, 2001,
and 2003. It is being conducted again in 2005 and is scheduled for every 2 years thereafter.

The SCS contains items that will allow estimates to be tracked over time. The general topic
covered by items in the questionnaire is the school environment, including preventive measures
employed by the school, the availability of drugs and alcohol, victimization in school, avoidance
behaviors, weapons, and gangs.

Design

The SCS is conducted from January through June of the collection year in all NCVS sample
households. Within these households, eligible respondents for the SCS are household mem-
bers between the ages of 12 and 18 who attended school at any time in the previous 6 months.
The school had to be one that would advance them toward the receipt of a high school diploma.
Eligible individuals are administered the supplemental questions only after the entire NCVS
interview is completed. Around 9,000 interviews of youth were obtained in the 2003 SCS.

A rotation scheme is used in order to reduce the burden on respondents that could result if they
were permanently in the sample. The same rotation scheme employed for the NCVS design is
used for the SCS. The sample of households is divided into groups or rotations. One rotation
group enters the sample every 6 months, and the corresponding rotation group from a previous
sample is phased out. Households remain in the sample for 3 years, and each household is
interviewed once every 6 months during that time.
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Households in the sample for the first time are in the incoming rotation and are interviewed in
person. Subsequent interviews are conducted by telephone, except for the in-person fifth inter-
view to reestablish personal contact. In 1995 and subsequent collections, about 30 percent of
the households were interviewed by telephone from a centralized dialing facility using a com-
puter-assisted telephone interview (CATI). Other telephone interviews were conducted by the
same interviewer who conducted the personal interviews. The Census Bureau conducts the
data collection.

Reports released by the Bureau of Justice Statistics using NCES data can be found on the Web
(http://www.ojp.usdoj.gov/bjs).

Major Publications
Student Reports of Bullying: Results From the 2001 School Crime Supplement (May 2005)

Are America’s Schools Safe? Students Speak Out: 1999 School Crime Supplement
(November 2002)

Students’ Reports of School Crime: 1989 and 1995 (April 1998)

For Further Information

For further information on the School Crime Supplement to the NCVS, contact

Kathryn A. Chandler

Elementary/Secondary and Libraries Studies Division
Elementary/Secondary Sample Survey Studies Program
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7486

E-mail address: kathryn.chandler@ed.gov

School Survey on Crime and Safety

The School Survey on Crime and Safety (SSOCS) is NCES'’s primary source of
school-level data on crime and safety. SSOCS collects information on school crime
and safety from school principals in U.S. elementary and secondary schools.

Safety and discipline are necessary for effective education in schools. In order to

learn, students need a secure environment where they can concentrate on their studies. Further,
school crime affects school resources, sometimes diverting funds from academic programs or
decreasing the ability of schools to attract and retain qualified teachers.

Measuring the extent of school crime is important. Accurate information about the nature and
frequency of the problem serves as a foundation for policymakers and practitioners in the
development of effective programs and policies to prevent, reduce, and cope with violence and
crime in schools.

Despite the need for information about school crime, most of the data about it are limited and
anecdotal in nature. Schools and policymakers have difficulty knowing which media reports
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reflect problems that are nationwide and which are relevant only to some schools. Schools also
need to know how they compare to other schools nationwide in their policies and programs. For
example, there might appear to be a trend toward certain types of school policies (e.g., the use
of metal detectors), yet there is often little information about the prevalence of such policies.
SSOCS addresses this need by collecting nationally representative data and providing meas-
ures of such topics as the following:

= frequency and types of crimes at schools, including homicide, rape, sexual battery,
attacks with or without weapons, robbery, theft, and vandalism;

= frequency and types of disciplinary actions, such as expulsions, transfers, and sus-
pensions for selected offenses;

= perceptions of other disciplinary problems, such as bullying, verbal abuse, and dis-
order in the classroom;

= descriptions of school policies and programs concerning crime and safety; and

= descriptions of the pervasiveness of student and teacher involvement in efforts
that are intended to prevent or reduce school violence.

The survey data also support analyses of how these topics are related to each other and to vari-
ous school characteristics.

Design

SSOCS is a nationally representative cross-sectional survey of about 2,750 public elementary
and secondary schools. The survey sample is stratified so that it can provide separate esti-
mates by instructional level, type of locale, and enroliment size. Data are collected through a
self-administered questionnaire delivered by mail. Extensive telephone follow-up is used to
achieve acceptable response rates.

SSOCS was conducted in 2000 and 2004. NCES plans to conduct SSOCS again in 2006 and
on a biennial basis thereafter in order to provide continued updates on crime and safety in U.S.
schools.

Major Publication
Violence in U.S. Public Schools: 2000 School Survey on Crime and Safety (October 2003)

Data Files/Products

School Survey on Crime and Safety 2000, Detailed Data Documentation (October 2003)
School Survey on Crime and Safety 2000, Public-Use Data Files (October 2003)

School Survey on Crime and Safety 2000, Public-Use Data File User’s Manual (October 2003)
School Survey on Crime and Safety 2000, Restricted-Use Data Files (October 2003)

School Survey on Crime and Safety 2000, Restricted-Use Data File User's Manual
(October 2003)
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For Further Information

Information on SSOCS can be found on the Web (http://nces.ed.gov/surveys/ssocs). For further
information on SSOCS, contact

Kathryn A. Chandler

Elementary/Secondary and Libraries Studies Division
Elementary/Secondary Sample Survey Studies Program
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7486

E-mail address: kathryn.chandler@ed.gov

National Household Education Surveys Program
(Early Childhood and School-Age Surveys)

The National Household Education Surveys Program (NHES) is the only

general-purpose survey conducted by NCES to collect education data N'}-{"Eg
through a household-based survey. Historically, NCES has collected data gﬁg‘ggﬂﬂgﬁ%ﬂg
from teachers, students, and schools through school-based surveys and

from administrative records through surveys of school districts and state education agencies. As

a household-based survey, NHES addresses many issues in education that had not been ad-
dressed previously by other NCES data collection activities, such as early childhood care ar-
rangements and education, children’s readiness for school, parent involvement in elementary

and secondary education, homeschooling, use of school choice, and adult participation in edu-
cation outside of traditional postsecondary institutions.

Full-scale NHES collections were conducted in the spring of 1991, 1993, 1995, 1996, 1999, 2001,
and 2003. Surveys have included Early Childhood Program Participation (ECE-NHES:1991,
ECPP-NHES:1995, Parent-NHES:1999, and ECPP-NHES:2001), School Readiness
(SR-NHES:1993 and Parent-NHES:1999), School Safety and Discipline (SS&D-NHES:1993),
Parent and Family Involvement in Education (PFI/CI-NHES:1996, Parent-NHES:1999, and
PFI-NHES:2003), Civic Involvement (PFI/CI-NHES: 1996, YCI-NHES: 1996, Youth-NHES:1999,
and ACI-NHES:1996), Household and Library Use (HHL-NHES:1996), and Before- and After-
School Programs and Activities (Parent-NHES:1999 and ASPA-NHES:2001). NHES has also
collected data on Adult Education (AE-NHES:1991, AE-NHES:1995, AE-NHES:1999,
AELL-NHES:2001, and AEWR-NHES:2003) (see “Chapter 4, Postsecondary and Adult
Education”). NHES is being conducted again in the spring of 2005 and will be repeated in 2007
and periodically thereafter. NHES:2005 includes three surveys: Early Childhood Program Par-
ticipation, Before- and After-School Programs and Activities, and Adult Education and Lifelong
Learning. NHES:2007 will also include three surveys: School Readiness, Parent and Family
Involvement in Education, and Adult Education for Work-Related Reasons.
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Design

NHES is designed as a mechanism for collecting detailed information on educational issues
from a large and targeted sample of households in a timely fashion. Households are selected
using random-digit-dialing (RDD) methods, and data are collected using computer-assisted
telephone interview (CATI) procedures. The sample for NHES is drawn from the civilian popula-
tion in households having a telephone in the 50 states and the District of Columbia.

For each NHES survey, between 45,000 and 60,000 households are screened, and individuals
within households who meet predetermined criteria are sampled for more detailed or extended
interviews. The data are weighted to permit estimates of the entire population that the sample is
intended to represent. The NHES survey for a given year typically consists of a screener ques-
tionnaire that collects household composition and demographic data and two to three substan-
tive surveys addressing education-related topics. Generally, between 10,000 and 20,000 inter-
views are obtained for each survey.

One of the goals of NHES is to produce reliable national estimates of the characteristics of chil-
dren’s and adults’ educational experiences for the targeted populations and for relevant sub-
groups defined by race and ethnicity. Estimates by race and ethnicity are of great interest, es-
pecially for monitoring education trends over time. Therefore, the NHES design oversamples
Black and Hispanic subgroups in order to increase the reliability of estimates for those groups.

Another goal of NHES is to monitor educational activities over time. NHES has collected data
by repeating substantive surveys on a rotating basis in order to provide comparative data
across survey years, with the exceptions of the School Safety and Discipline (SSD-NHES:1993)
and Household and Library Use (HHL-NHES:1996) surveys. Each administration of NHES has
benefited from the experience gained in previous cycles, resulting in enhancements to the sur-
vey procedures and content. Thus, while NHES affords the opportunity for tracking phenomena
over time, it is dynamic in addressing new issues and including conceptual and methodological
refinements.

A design feature that was unique to the 1996 administration was the collection of demographic
and educational information on members of all households rather than just those households
that were eligible for a topical survey. This expanded screening feature included a brief set of
questions on the use of public libraries. The total household sample size was large enough to
produce state estimates for these brief topical questions.

In 1999, NHES was designed as a special end-of-decade collection to measure key topics cov-
ered in previous NHES surveys. These topics included early childhood education and school
readiness, parent and family involvement in education, civic involvement, and adult education
and lifelong learning.

Components

Early Childhood Program Participation Surveys (ECE-NHES:1991, ECPP-NHES:1995,

Parent-NHES:1999, and ECPP-NHES:2001)—The Early Childhood Program Participation

Survey was conducted in 1991, 1995, and 2001 (ECE-NHES:1991, ECPP-NHES:1995, and
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ECPP-NHES:2001). It is being conducted again in 2005. The 1999 Parent Survey (Parent-
NHES:1999) collected information on a limited set of issues covered in earlier early childhood
program participation surveys.

In the 1991 Early Childhood Education Survey, parents of 3- to 8-year-olds completed inter-
views about their children’s early childhood education, including participation in nonparental
care and education programs, characteristics of programs and care arrangements, and early
school experiences, including delayed kindergarten entry and retention in grade. In addition,
parents were asked about activities children engaged in with parents and other family members
inside and outside the home.

In the 1995 and 2001 Early Childhood Program Participation Surveys, parents of children from
birth through third grade were asked about their children’s participation in nonparental care and
education programs such as relative care, nonrelative care, Head Start programs, and center-
based programs. Additional sections included information on early school experiences of
school-age children, home literacy activities, health and disability status, and parent and family
characteristics.

In the 1999 Parent Survey, parents were asked about many of the nonparental care arrange-
ments addressed in previous years.

Sample sizes for Early Childhood Program Participation Surveys were 13,892 for ECE-NHES:1991;
14,046 for ECPP-NHES:1995; 6,939 for Parent-NHES:1999; and 6,749 for ECPP-NHES:2001.

School Readiness Surveys (SR-NHES:1993 and Parent-NHES:1999)—The School Readi-
ness Survey was conducted in 1993 (SR-NHES:1993), and portions were also included as part
of the 1999 Parent Survey (Parent-NHES:1999). In the School Readiness Survey, parents of

3- to 7-year-olds completed interviews about their children’s developmental characteristics, their
center-based program participation, home activities with family members, and health status. For
children in elementary school, parents were also asked about school adjustment, teacher feed-
back, and early school experiences. The 1999 Parent Survey collected information on many of
the issues studied in the 1993 collection, including emerging literacy and numeracy.

Sample sizes for the School Readiness Surveys were 10,888 for SR-NHES:1993 and 6,939 for
Parent-NHES:1999.

School Safety and Discipline Survey (SS&D-NHES:1993)—In the School Safety and Disci-
pline Survey (SS&D-NHES:1993), interviews were conducted with parents of children in grades
3-12 and with youth in grades 6—12. Parents and youth were asked about the school learning
environment, discipline policy, safety at school, victimization, the availability and use of alcohol
and drugs, and alcohol and drug education. Youth were also asked about peer norms for be-
havior in school and substance use.

Sample sizes for the School Safety and Discipline Survey were 6,504 youth interviews and
12,680 parent interviews.

Parent and Family Involvement in Education Surveys (PFI/CI-NHES:1996, Parent-
NHES:1999, and PFI-NHES:2003)—The full Parent and Family Involvement in Education
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Survey was conducted in 1996 (PFI/CI-NHES:1996) and 2003 (PFI-NHES:2003). In 1996, par-
ents answered questions about their children (age 3 through 12th grade). For school-age chil-
dren, questions addressed family involvement, including the involvement of nonresidential par-
ents in four areas: children’s schooling, communication with teachers or other school personnel,
children’s homework, and activities with children outside of school. For children not yet in kinder-
garten, information was collected on center-based early childhood program participation and
family activities with children outside of school. In PFI-NHES:2003, involvement questions were
asked of parents of children in grades K—12. Portions of the survey were included for children in
grades K—12 in the 1999 Parent Survey (Parent-NHES:1999).

Sample sizes for the Parent and Family Involvement Surveys were 20,792 for PFI/CI-NHES:1996;
21,222 for Parent-NHES:1999; and 12,426 for PFI-NHES:2003.

Civic Involvement Surveys (YCI-NHES:1996, ACI-NHES:1996, PFI/CI-NHES:1996, and
Youth-NHES:1999)—In NHES:1996, there were three civic involvement surveys (youth, adult,
and parent—YCI-NHES: 1996, ACI-NHES: 1996, and PFI/CI-NHES:1996). In NHES:1999, civic
involvement items were asked in the youth interview (Youth-NHES:1999). In the 1996 Civic In-
volvement Surveys, samples of adults and of children in grades 6—12 and their parents were
asked about their sources of information on government and national issues, civic participation,
and knowledge and attitudes about government. In addition, the Youth and Parent Surveys
asked about opportunities that youth have to develop personal responsibilities and civic involve-
ment. The Youth-NHES:1999 repeated the YCI-NHES:1996 with some additional questions
about community service activities.

Sample sizes for the Civic Involvement Surveys were 9,389 for PFI/CI-NHES:1996; 8,044 for
YCI-NHES:1996; 2,250 for ACI-NHES:1996; and 7,913 for Youth-NHES:1999.

Household and Library Use Survey (HHL-NHES:1996)—In the 1996 Household and Library
Use Survey (HHL-NHES:1996), about 56,000 households were screened using an expanded
screening procedure that collected demographic and educational information on all household
members and included a limited set of items on household use of public libraries. Information
about household use of public libraries included items regarding proximity to a public library,
borrowing of materials, and use of the public library for schoolwork, children’s activities, recreation,
coursetaking, and job seeking.

The sample size for the Household and Library Use Survey was 55,708.

Before- and After-School Programs and Activities Surveys (Parent-NHES:1999 and
ASPA-NHES:2001)—The Before- and After-School Programs and Activities Survey was con-
ducted in 2001 (ASPA-NHES:2001), although some items were first addressed in the 1999
Parent Survey (Parent-NHES:1999). It is being conducted again in 2005. The survey asks par-
ents of children in kindergarten through eighth grade about the nonparental care arrangements
children had before and after school during the school year. These arrangements include care
by relatives and nonrelatives, school- and center-based programs, scouting, sports and other
extracurricular activities, and self-care. The ASPA Survey includes questions about children’s
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activities within care arrangements, parents’ preferred types of after-school arrangements, and
parents’ ratings of the children’s primary arrangement.

Sample sizes for the Before- and After-School Programs and Activities Surveys were 12,396 for
Parent-NHES:1999 and 9,583 for ASPA-NHES:2001.

Major Publications
1.1 Million Homeschooled Students in the United States in 2003 (August 2004)

Before- and After-School Care, Programs, and Activities of Children in Kindergarten Through
Eighth Grade: 2001 (April 2004)

Getting Ready to Pay for College: What Students and Their Parents Know About the Cost of
College Tuition and What They Are Doing to Find Out (September 2003)

Trends in the Use of School Choice: 1993 to 1999 (May 2003)

Efforts by Public K—8 Schools to Involve Parents in Children’s Education: Do Schools and
Parents Agree? (November 2001)

Homeschooling in the United States: 1999 (August 2001)
Household Survey Data (October 2000)
National Household Education Survey of 1999: Methodology Report (August 2000)

Home Literacy Activities and Signs of Children’s Emerging Literacy, 1993 and 1999
(November 1999)

Service-Learning and Community Service Among 6th- Through 12th-Grade Students in the
United States: 1996 and 1999 (November 1999)

Participation of Kindergartners Through Third-Graders in Before- and After-School Care
(August 1999)

How Involved Are Fathers in Their Children’s Schools? (April 1998)
An Experiment in Random-Digit-Dial Screening (December 1997)

An Overview of Response Rates in the National Household Education Survey: 1991, 1993,
1995, and 1996 (July 1997)

Student Interest in National News and Its Relation to School Courses (July 1997)
Use of Public Library Services by Households in the United States: 1996 (March 1997)

Issues Related to Estimating the Home-Schooled Population in the United States With National
Parents’ Reports of School Practices to Involve Families (November 1996)

Data Files

National Household Education Surveys Program of 2001-03: Electronic Codebook and Data
Files (July 2004)

CD-ROM: National Household Education Surveys of 1991, 1993, 1995, 1996, and 1999: Data
Files and Electronic Codebook (April 2002)
For Further Information

NHES can be found on the Web (http://nces.ed.gov/nhes). For further information on NHES,
contact

Chris Chapman
Early Childhood, International, and Crosscutting Studies Division
Early Childhood and Household Studies Program
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National Center for Education Statistics
1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7414
E-mail address: chris.chapman@ed.gov

Fast Response Survey System

The Fast Response Survey System (FRSS) was established in 1975 to
collect issue-oriented data quickly with minimum response burden. The
FRSS was designed to meet the data needs of Department of Education
analysts, planners, and decisionmakers when information could not be collected quickly through
traditional NCES surveys.

Fast Response Survey System

Design

FRSS surveys collect and report data on key education issues at the elementary and secondary
levels. A similar survey system, the Postsecondary Education Quick Information System
(PEQIS), conducts time-sensitive surveys at the postsecondary level (see description in
chapter 4). Data collected through FRSS surveys are representative at the national level, draw-
ing from a universe that is appropriate for each study. The FRSS collects data from state educa-
tion agencies and national samples of other education organizations and participants, including

= Jlocal education agencies;
= public and private elementary and secondary schools;
= elementary and secondary school teachers and principals; and

= public and school libraries.

In order to present high-quality data quickly, the FRSS provides the following services: research
on survey topics and questionnaire design, pretesting of survey questionnaires, quality control
of survey data, national estimates reported within 16 months of survey mail-out, guarantee of
response rates of 90 percent or higher, tabulations and other analyses of data, and preparation
of survey reports. The FRSS also has the capability to conduct brief surveys of households
using random-digit-dialing (RDD) telephone techniques.

Major Publications
Dual Credit and Exam-Based Courses in U.S. Public High Schools: 2002—-03 (April 2005)

Distance Education Courses for Public Elementary and Secondary School Students: 2002—03
(March 2005)

Internet Access in U.S. Public Schools and Classrooms: 1994—-2003 (February 2005)
Internet Access in U.S. Public Schools and Classrooms: 1994—2002 (October 2003)
High School Guidance Counseling (August 2003)

Effects of Energy Needs and Expenditures on U.S. Public Schools (June 2003)
Prekindergarten in U.S. Public Schools: 2000-2001 (March 2003)

Programs for Adults in Public Library Outlets (November 2002)
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Public Alternative Schools and Programs for Students at Risk of Education Failure: 20002001
(August 2002)

Arts Education in Public Elementary and Secondary Schools: 1999-2000 (May 2002)
Occupational Programs at the Secondary and Postsecondary Education Levels (June 2001)
Advanced Telecommunications in U.S. Private Schools: 1998-99 (January 2001)

Teachers’ Tools for the 21st Century: A Report on Teachers’ Use of Technology
(September 2000)

Condition of America’s Public School Facilities: 1999 (June 2000)

Participation of Migrant Students in Title | Migrant Education Program (MEP) Summer-Term
Projects, 1998 (February 2000)

Service-Learning and Community Service in K—12 Public Schools (September 1999)

Status of Education Reform in Public Elementary and Secondary Schools: Teachers’
Perspective (February 1999)

Teacher Quality: A Report on the Preparation and Qualifications of Public School Teachers
(January 1999)

State Survey on Racial and Ethnic Classifications (August 1998)
Racial and Ethnic Classifications Used by Public Schools (July 1998)

Status of Education Reform in Public Elementary and Secondary Schools: Principals’
Perspectives (May 1998)

Parent Involvement in Children’s Education: Efforts by Public Elementary Schools
(February 1998)

Shorter Publications
Internet Access in U.S. Public Schools and Classrooms: 1994—2003 (February 2005)

Internet Access in U.S. Public Schools and Classrooms: 1994-2002 (September 2003)
Internet Access in U.S. Public Schools and Classrooms: 1994-2001 (September 2002)
Beyond School Level Internet Access: Support for Instructional Use of Technology (April 2002)
Teacher Preparation and Professional Development: 2000 (June 2001)

Interet Access in U.S. Public Schools and Classrooms: 1994-2000 (May 2001)

Teacher Use of Computers and the Internet in Public Schools (April 2000)

Nutrition Education in Public Elementary School Classrooms, K—5 (March 2000)

Computer and Interet Access in U.S. Private Schools and Classrooms: 1995 and 1998
(February 2000)

Internet Access in U.S. Public Schools and Classrooms: 1994—1999 (February 2000)

Occupational Programs and the Use of Skill Competencies at the Secondary and
Postsecondary Levels, 1999 (February 2000)

What Are the Barriers to the Use of Advanced Telecommunications for Students With
Disabilities in Public Schools? (January 2000)

How Old Are America’s Public Schools? (February 1999)
Internet Access in Public Schools and Classrooms: 1994—1998 (February 1999)
Issue Brief: Web Access in Public Schools (March 1998)
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Data Files
Internet Access in Public Schools, Fall 2000 (FRSS 79): Public-Use Data Files (May 2003)

District Survey of Alternative Schools and Programs (FRSS 76): Public-Use Data Files
(May 2003)

Internet Access in Public Schools, Fall 1999 (FRSS 75): Public-Use Data Files (May 2003)
Condition of Public School Facilities, 1999 (FRSS 73): Public-Use Data Files (May 2002)
Internet Access in Public Schools, Fall 1999 (FRSS 75): Public-Use Data Files (May 2002)

National Student Service-Learning and Community Service Survey (FRSS 71): Public-Use
Data Files (May 2002)

Occupational Programs and the Use of Skill Competencies at the Secondary and Postsecond-
ary Levels, 1999 (FRSS 72 and PEQIS 11): Public-Use Data Files (May 2002)
For Further Information

Information about the FRSS can be found on the Web (http://nces.ed.gov/surveys/frss).
For further information on the FRSS, contact

Bernie Greene

Early Childhood, International, and Crosscutting Studies Division
Data Development Program

National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7348

E-mail address: bernard.greene@ed.gov

NCES Items in the Current Population Survey

The Current Population Survey (CPS) is a monthly household survey con-
ducted by the Bureau of the Census to provide information about employ-
ment, unemployment, and other characteristics of the civilian noninstitu-
tionalized population. Since the mid-1960s, NCES has sponsored a
supplement each October. The supplement routinely gathers data on
school enrollment and educational attainment for elementary, secondary,
and postsecondary education. Related data are also collected about pre-
schoolers and the general adult population. In addition, NCES regularly includes additional
items on education-related topics, such as computer and web use, language proficiency, dis-
abilities, grade retention, and student mobility.

Design

The CPS is a nationally representative probability sample survey of households. A multistage
stratified sampling scheme is used to select sample households. The survey is conducted in
approximately 57,000 dwelling units monthly. Dwelling units are in the sample for 4 successive
months, out of the sample for the next 8 months, and then returned to the sample for the follow-
ing 4 months. An adult member of each household provides information for all members of the
household.
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Components

Basic CPS—Collects information about household membership and characteristics, individual
demographic characteristics, and labor force participation.

October Supplement—Collects basic annual school enrollment information for preschool,
elementary/secondary, and postsecondary students, and educational background information
needed to produce dropout estimates on an annual basis.

Computer Use (1984, 1989, 1993, 1997, 2001, and 2003)—Collects information about the use
of computers and the Internet at school, home, and work. It also collects information about rea-
sons for computer and web use.

Public Library Use (2002)—Collects information about household and individual use of public
libraries, including information about the frequency of use, materials accessed, and particular
library functions and facilities used.

Private School Tuition (1979, 1985, 1988, 1991, 1994, and 1997)—Collects information about
students in private schools, including data about the type of private school attended and the
amount of private school tuition paid.

Selected Education Characteristics (1992, 1995, and 1999)—Collects information about
grade retention, language spoken at home, English proficiency, disability status, and whether an
individual ever attended school in the United States.

Summer Activities (1996)—Collected information about elementary and secondary students
only. Data included information about the enroliment of students in academic activities during
the summer, frequency of and reasons for attendance at academic activities during the sum-
mer, employment status during the summer, participation in community service or volunteer
activities during the summer, and participation in organized summer activities.

Major Publications

Dropout Rates in the United States: 2001 (November 2004)

Computer and Internet Use by Children and Adolescents in 2001 (October 2003)
Dropout Rates in the United States: 2000 (November 2001)

Dropout Rates in the United States: 1999 (November 2000)

For Further Information

The CPS can be found on the Web (http://nces.ed.gov/surveys/cps). For further information on
the CPS October Supplement, contact

Chris Chapman

Early Childhood, International, and Crosscutting Studies Division
Early Childhood and Household Studies Program

National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7414

E-mail address: chris.chapman@ed.gov
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Other Activities

1990 Census Mapping Project and School District
Data Book

The 1990 Census Mapping Project was initiated in 1988. Under this initiative, sponsored by
NCES and coordinated by the Council of Chief State School Officers, all states participated

in a program to develop school district maps. In the 1990 Decennial Census, the Bureau of
the Census developed the Topologically Integrated Geographic Encoding and Referencing
(TIGER) system, in which 10,000,000 census block boundaries were digitally encoded (to

6 decimal places). The boundaries of approximately 15,274 local education agencies, special
education districts, Indian reservations, and military installations that have education activities
within their boundaries were similarly digitized and encoded in the TIGER system, thus making
it possible to convert the data from census blocks to education entities and produce tabulations.

In 1992, under the sponsorship of NCES, the Census Bureau produced the 1990 Census
School District Special Tabulation files using the basic record file of the 1990 Decennial Census
data. These tabulations contain aggregate data describing attributes of groups of persons and
households in school districts.

With the exception of two data items (total population and total housing units), data were sam-
ple-based estimates. In many cases, the special tabulations were produced using a process of
splitting census blocks to develop estimates for a school district. Files were used in combination
with NCES data (i.e., CCD) and other Census Bureau data (i.e., School District Finance Survey
[Form F-33]) to produce the School District Data Book (SDDB). The SDDB is an electronic
library containing social, economic, and administrative data for each of the 15,274 public school
districts in the United States in 1990. It contains the most comprehensive demographic data-
base ever developed for the nation’s school system.

The NCES School District Demographics website provides access to information about the
SDDB. This online data system enables users to directly access school district Decennial
Census data. The mapping features enable users to view maps of all individual school districts
in the nation for the first time.

The SDDB provides an effective way for the U.S. Department of Education and Congress to
access, analyze, and interpret data from the 1990 Census School District Special Tabula-
tions. Since this information can benefit state and local education agencies, as well as re-
searchers, policy analysts, and administrators in a variety of other organizations, NCES
implemented a program to meet these broader needs. The SDDB can be found on the
Web (http://nces.ed.gov/surveys/sdds/c1990.asp).

Major Publications
Profile of Children in U.S. School Districts (September 1996)
School District Data Book Reference Manual (November 1994)
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For Further Information

For further information on the 1990 Census Mapping Project and the School District Data Book,
contact

Tai A. Phan

Elementary/Secondary and Libraries Studies Division
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7431

E-mail address: tai.phan@ed.gov

Decennial Census School District 2000 Project

In 1998, NCES initiated a project to specify the special tabulation of the 2000 cen-
sus and the 1999—2000 TIGER/Line files school district boundaries. Similar to the
1990 Census Mapping Project, the Decennial Census School District 2000 Pro-
ject will provide social, economic, and demographic characteristics of children and
public school districts in the United States by using the School District Special
Tabulation files from the 2000 census, the 1999—-2000 CCD, and the 2000 School
District Finance Survey (Form F-33). This information will be used to support re-
search and policy analysis at the national, state, and individual school district levels.

The Census 2000 School District Special Tabulation contains summary statistical data for
school districts, counties, states, and the United States developed through a special tabulation
of the Census 2000 basic record file. One reason that the school district special tabulation is so
important is that it is the only source of data on children’s demographics and their living envi-
ronment. Unlike all other Census 2000 data files developed by the Census Bureau, the school
district special tabulation uniquely provides universe tabulations for parents with children,
households with children, children’s own characteristics, children’s household characteristics,
and parents’ characteristics (as well as the total population). Most of the subject-matter items in
this school district special tabulation correspond to tables and items contained in Summary File 3
(see below). These tables are augmented with specially defined tables relating to areas of ana-
Iytical interest, including number of children at risk and K—12 education.

The NCES School District Demographics website (http:/nces.ed.gov/surveys/sdds) provides
access to information about the Decennial Census School District 2000 Project. This online
interactive Geographic Information System will enable users to directly access school district
geographic and demographic data.

The first geographically detailed data from Census 2000 are the P.L. 94-171 data files that con-
tain data required for redistricting. These data files do not provide school district summary data;
however, the census block data records in these files contain applicable school district codes
enabling a user to develop school district summary data by aggregating the census block-level
data.
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Summary File 1 (SF1) of Census 2000 presents counts and basic cross-tabulations of informa-
tion collected from all people and housing units. The SF1 files do not provide school district
summary data; however, the census block data records in these files contain applicable school
district codes enabling a user to develop school district summary data by aggregating the cen-
sus block-level data.

Summary File 3 (SF3) of Census 2000 contains population and housing tabulations based on
the Census 2000 long-form questionnaire. The SF3 files contain richer socioeconomic data
about school enrollment, educational attainment, and children, and enable analysis of school
district-related demographics.

For Further Information

These files are now available for the entire United States and can be found on the Web
(http://nces.ed.gov/surveys/sdds). For further information on the Decennial Census School
District 2000 Project, contact

Tai A. Phan

Elementary/Secondary and Libraries Studies Division
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number:; (202) 502-7431

E-mail address: tai.phan@ed.gov

Elementary and Secondary Handbooks

NCES’s elementary and secondary handbooks are intended to promote the use of a standard
education vocabulary and to encourage the maintenance of accurate and complete data by
schools, districts, state and federal agencies, and other education organizations. The data
terms included in the handbooks reflect the best judgment of individuals representing all facets
of education concerning what data might be needed in making appropriate, cost-effective, and
timely decisions about elementary and secondary education.

The elementary and secondary handbooks are not data collection instruments. While they are
careful to include data elements that can be used in meeting federal reporting requirements,
many other practical data elements have been included as well. They are presented as a re-
source to those who plan and operate education information systems and others who are seek-
ing comparable, technically acceptable data definitions.

Handbooks Online

The December 2003 publication of Handbooks Online converted the NCES student, staff, and
institution data handbooks into a single, searchable web application. Users can search for spe-
cific data elements or design their own data dictionaries. Handbooks Online includes data ele-
ments for information about students, education staff, and different institutional levels (school,
district, and state). The October 2004 update of Handbooks Online incorporated a number of
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new data elements in the areas of education technology, food services, and discipline. Hand-
books Online is revised annually and is available at http://nces.ed.gov/programs/handbook.

Financial Accounting for Local and State School Systems

The Financial Accounting for Local and State School Systems handbook defines the national
standards for public education agencies to use in reporting financial data. The standards are
intended for use by school districts in preparing their comprehensive annual financial reports
that are submitted to state education agencies (SEAs) and by SEAs in their reports to the
Department.

The purpose of this handbook is to ensure that education finance data can be reported in a
comprehensive and uniform manner. The handbook gives an overview of accounting systems
and provides guidelines on setting up a chart of accounts for public education agencies. Spe-
cific funds, programs, functions, and objects, and their accounting costs are defined and organ-
ized in accordance with generally accepted accounting principles. This handbook provides the
framework for collecting and reporting school finance data that are comprehensive and compa-
rable. The current version of the handbook incorporates the recently updated standards of the
Government Accounting Standards Board (GASB).

Major Publications
Financial Accounting for Local and State School Systems (November 2003)

Nonfiscal Data Handbook for Early Childhood, Elementary, and Secondary Education
(September 2003)

Staff Data Handbook: Elementary, Secondary, and Early Childhood Education: 2001 Edition
(May 2001)

For Further Information

For further information on NCES elementary and secondary handbooks, contact

Lee Hoffman

Elementary/Secondary and Libraries Studies Division

Elementary/Secondary Cooperative System and Institutional Studies Program
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7356

E-mail address: lee.hoffman@ed.gov

Education Finance Statistical Center

The number and sophistication of policy requests to NCES for school E F S B
finance information are constantly shifting and expanding. The Education B e
Finance Statistical Center (EFSC) is designed to conduct research to STATISTIGAL CENTER

improve the collection and reporting of education finance information.
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EFSC projects explore definitional, measurement, collection, reporting, and analysis issues
related to education finance. The EFSC web page provides an “umbrella” under which NCES
publications related to education finance can be found.

The EFSC is currently conducting the following research activities:

= assessing public school beginning teacher compensation, including whether
teachers from more competitive colleges earn more;

= exploring conceptual issues in measuring and reporting school district geographic
cost differences; and

= extending a researchers’ longitudinal file for school district finances for the decade
1990-2000.

A project was recently conducted to create “pseudo-unified” school districts. Analyses of ine-
quality in school district funding typically examine only those school districts that are “unified”
(i.e., those that are K—12). Some large states, such as Texas, California, and lllinois, have mix-
tures of elementary, secondary, and unified school districts. This project matched elementary
and secondary school districts to create “pseudo-unified” school districts from 1990 to 2000.

Among the projects that the EFSC anticipates conducting in the future are

= in partnership with Condition of Education staff, developing an indicator that re-
flects the relationship between state economic conditions and school district reve-
nues. States have generally increased their support for education, particularly for
poor school districts. Poor school districts may be the most vulnerable to reduc-
tions or smaller increases in state funding when economic conditions become less
favorable;

= analyzing measures of inequality in school district funding in “pseudo-unified”
school districts in addition to “nonunified” school districts;

= assessing school district geographic costs differences by applying differences
in geographic costs to NCES datasets; and

= commissioning papers from four distinguished economists on public education
staff compensation. The papers will analyze Bureau of Labor Statistics, Census
Bureau, and NCES datasets on public education staff compensation, with rec-
ommendations to NCES.

Major Publications
Developments in School Finance: 2003 (September 2004)
Effects of Energy Needs and Expenditures on U.S. Public Schools (May 2003)

Data File

Data File: Longitudinal School District Fiscal-Nonfiscal File, Fiscal Years 1990 to 2000
(November 2004)

For Further Information

Persons seeking NCES finance information, publications, and data should visit the Web
(http://nces.ed.gov/edfin). For further information on the EFSC, contact
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William J. Fowler, Jr., Ed.D.

Elementary/Secondary and Libraries Studies Division
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7338

E-mail address: william.fowler@ed.gov

National Cooperative Education
Statistics System

The National Cooperative Education Statistics System serves as the umbrella for a number of
efforts to improve the quality, timeliness, and comparability of statistics used for education policy-
making at all levels of government. This system was begun in 1988 under the mandate of the
Hawkins-Stafford Education Improvement Amendments (P.L. 100-297). Soon after, NCES es-
tablished the National Forum on Education Statistics, an appointed group representing national,
state, and federal interests in elementary/secondary education data to address issues of data
policy and develop ways of improving data systems. The system also includes training and
technical assistance efforts, such as the weeklong Fellows Program (see “Cooperative System
Fellows Program” below) and two major annual professional conferences (see “Annual Meet-
ings and Conferences” below). It has been the means for NCES to work in collaboration with
state and local educators to develop guidelines that provide assistance in data collection, report-
ing, and both the technical and policy aspects of maintaining student records.

National Forum on Education Statistics

The National Forum on Education Statistics is broadly representative of
elementary/secondary education at all levels of policy. It is composed of repre- National
sentatives from NCES, the 50 states, the District of Columbia, Puerto Rico, the Forum

on Education

Bureau of Indian Affairs, the Department of Defense dependents schools, local Statistics

education agencies, and professional associations and federal agencies involved

in the collection and reporting of education statistics. The Forum’s primary mission

is to work with NCES to improve the overall quality, timeliness, and comparability of education
statistics across the nation. The Forum puts into practice the goals of the National Cooperative
Education Statistics System.

Under the direction of its Steering Committee, the Forum maintains three standing committees:
the National Education Statistics Agenda Committee; the Technology, Dissemination, and
Communication Committee; and the Policies, Programs, and Implementation Committee. At
present, the Forum is addressing such important issues as facilitating uniform development in
state education information systems; promoting the adoption of guidelines and common defini-
tions that will foster “best practice” procedures in many areas of data collection and reporting;
and developing guidelines or handbooks for maintaining data about school finance, education
facilities, education and administrative technology, and school crime, violence, and discipline.
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The Forum is an active partner with the Department of Education in efforts to reduce redun-
dancy across data collections, thereby lessening the burden of reporting. In addition to these
efforts, the Forum is available to respond to specific requests from the Commissioner of NCES
and to raise issues and make recommendations of its own. By bringing federal and state repre-
sentatives together to work cooperatively toward improving the quality of education statistics,
the Forum plays an important role in determining the future of our nation’s education statistics
system.

In 1990, the National Forum on Education Statistics issued its first publication, Guide to Improv-
ing the National Education Data System. The report contained 36 recommendations for improv-
ing the nation’s capacity to produce accurate and comparable statistics about elementary and
secondary education. Since then, the Forum has produced a number of guides intended to help
school districts and state education agencies (SEAs) follow best professional practice in areas
relevant to the collection and use of education data. These have encompassed topics such as
technology use, web security, protecting the confidentiality of student and staff records, building
systems for reporting incidents of school crime and violence, and using information to manage
and plan for school facilities.

The Forum is a means for providing technical assistance to states and encouraging the devel-
opment of more efficient data systems. It sponsors a state-to-state personnel exchange and
recommends to NCES innovative data projects to be supported under contract with SEAs.
Reports of site visits assessing 33 SEA data systems in terms of their potential for increased
automation are also available.

Major Publications

Forum Guide to Building a Culture of Quality Data: A School & District Resource
(December 2004)

Forum Guide to Protecting the Privacy of Student Information: State and Local Education
Agencies (March 2004)

Facilities Information Management: A Guide for State and Local Education Agencies (June 2003)
Get a Lock on Web Site Development and Security for Your School (March 2003)

Weaving a Secure Web Around Education: A Guide to Technology Standards and
Security (March 2003)

Planning Guide for Maintaining School Facilities (February 2003)
Power Tools for Your Schools (brochure) (January 2003)

Technology in Schools: Suggestions, Tools and Guidelines for Assessing Technology in
Elementary and Secondary Education (November 2002)

Safety in Numbers: Collecting and Using Crime, Violence, and Discipline Incident Data to
Make a Difference in Schools (July 2002)

Technology @ Your Fingertips (January 2001)
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For Further Information

The Forum can be found on the Web (http:/nces.ed.gov/forum). For further information
on the National Cooperative Education Statistics System, contact

Ghedam Bairu

Elementary/Secondary and Libraries Studies Division

Elementary/Secondary Cooperative System and Institutional Studies Program
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7356

E-mail address: ghedam.bairu@ed.gov

Annual Meetings and Conferences

The NCES Data Conference, held in Washington, DC, each year at the end of July, includes
presentations and workshops on current NCES surveys and national issues related to educa-
tion statistics. New products, such as datasets on CD-ROM or electronic handbooks, are
demonstrated, and hands-on training in their use is often available. This conference issues
an open call for proposals, and thus reflects a wide range of topics and presenters. There

is no registration fee for the conference and it is open to the public. The NCES website
(http://nces.ed.gov/conferences) gives full information about registration.

Each year NCES cosponsors a Management Information Systems (MIS) Conference with a
host state. The purpose of this 3-day meeting, usually held in late February, is to encourage
those who work with education management information systems to share their innovations,
developmental efforts, and issues with one another. A demonstration room is available to exhibit
MIS software and programs in the public domain. Florida, California, Louisiana, Texas, Arizona,
New Mexico, Mississippi, Utah, and Virginia have hosted past MIS conferences. The call for pa-
pers, issued in October or November of each year, and the conference announcement are posted
on the NCES website.

For Further Information

For further information on the National Cooperative Education Statistics System’s annual meet-
ings and conferences, contact

Mary McCrory
Elementary/Secondary and Libraries Studies Division
Elementary/Secondary Cooperative System
and Institutional Studies Program
National Center for Education Statistics
1990 K Street NW
Washington, DC 20006
Telephone number: (202) 502-7394
E-mail address: mary.mccrory@ed.gov
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Cooperative System Fellows Program

As part of its ongoing effort to increase cooperation among federal, state, and local education
data collectors, and to improve the overall quality and timeliness of education statistics, NCES
initiated the Cooperative System Fellows Program in 1990. Each year, Fellows are nominated
by local, state, postsecondary education, and library agencies across the country to convene in
Washington, DC, for 1 week. The purpose is to provide the participants with an overview of the
many NCES activities and to foster professional ties between education professionals and
members of the federal statistical community.

During their stay, Fellows take part in a series of planned activities, including presentations by
NCES staff on their major data collections, reports, and dissemination practices; projects to
automate state and local data systems; and efforts to integrate existing data collections. In addi-
tion, Fellows explore their own professional interests and objectives. During the week, mentors
selected from NCES staff work with Fellows and lead discussions on various topics, answer
questions, and offer guidance and advice. An effort is made to help Fellows achieve their indi-
vidual program objectives. The Fellows Program is held in November of each year and includes
approximately 30 Fellows. There is no charge and NCES reimburses participants’ expenses.

For Further Information

The Cooperative System Fellows Program can be found on the Web (http://nces.ed.gov/conferences).
For further information, contact

Mary McCrory
Elementary/Secondary and Libraries Studies Division
Elementary/Secondary Cooperative System
and Institutional Studies Program
National Center for Education Statistics
1990 K Street NW
Washington, DC 20006
Telephone number: (202) 502-7394
E-mail address: mary.mccrory@ed.gov

Plans for Elementary and Secondary
Education

The core surveys of the NCES elementary and secondary program are the Common Core of
Data (CCD), Schools and Staffing Survey (SASS), National Household Education Surveys Pro-
gram (NHES), and Private School Universe Survey (PSS). Some topical supplements may be
attached to these continuing surveys so that current data on key issues can be produced. The
Fast Response Survey System (FRSS) collects additional topical data for policymakers within a
short time frame.

In 2003, NCES published dropout and graduation rates for about 45 states. For the first time,
NCES released data files of school district-level financial statistics from the Survey of Local
Government Finances: School Systems (F-33). Changes planned for 2004—05 include
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collecting race and gender information about teachers. In 2004-05, the nonfiscal surveys of the
CCD will be completely web based.

After a 6-year gap between the 1993-94 SASS and the 1999-2000 SASS, SASS was conducted
again in 2003—04. NCES has made a commitment to put this collection on a 4-year cycle, and the
next SASS is planned for 2007-08.

NHES has become a source of many key indicators of the educational status of children.
NHES:2001, which was conducted in the spring of 2001, included questionnaires on Early Child-
hood Program Participation and Before- and After-School Programs and Activities. NHES:2003
included the Parent and Family Involvement in Education Survey.

NCES will continue to conduct data collections on the topics of school crime and safety. The
School Crime Supplement to the National Crime Victimization Survey will give a picture of crime
from the student’s point of view and will be conducted in odd-numbered years; the School Sur-
vey on Crime and Safety will give a picture of crime from the principal’s point of view and will be
conducted in even-numbered years.

NCES will continue to support the collection of educational enrollment and attainment data on
an annual basis in the October Supplement to the Current Population Survey (CPS). An addi-
tional topical component regarding select education characteristics (including grade repetition,
language and English proficiency, and disability) will be collected on a periodic basis. NCES
also periodically works with other agencies to develop CPS supplements on computer use.

The FRSS will continue to identify and report on issues of current interest. Studies being pre-
pared now include a survey on elementary school food services and physical education activi-
ties, and continuing surveys on the use of technology in elementary and secondary schools
nationwide.

The National Cooperative Education Statistics System will continue to serve as the vehicle for
improving elementary and secondary data systems across the nation. Under the National Fo-
rum on Education Statistics, it will sponsor projects in individual states to adopt common data
standards and definitions and to develop more efficient ways of collecting and reporting data
electronically. Federal-state Forum task forces will complete data standards or guidelines in the
areas of protecting the privacy of education staff records, creating useful performance indica-
tors, and identifying key data elements in the area of school finance.

59



CHAPTER 3. ELEMENTARY AND SECONDARY EDUCATION

Table 2. Data collection calendar for elementary and
secondary education
Years of data collection (school year beginning/fiscal year ending)
Common

Core of Data

1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001 2002 2003 2004 2005

Public Elementary/
Secondary School

. v v v v v v v v v v v
Universe Survey
Local Education
Agency Universe Survey v VvV vV vV v v v v s
State Nonfiscal
Survey of Public Ele-
mentary/Secondary
Education vovo v v v 4 v v v N
National Public
Education Financial
Survey v v v vV v v v v v v
School District Finance
Survey (Form F-33) v v v v v v v v v v v

Years of data collection (school year ending)
Schools and
Staffing Survey 1991 1992 1994 1995 1996 1998 2000 2001 2002 2004 2005
School Principal
Survey v v v v
Teacher Survey 4 v 4 v
School Survey 4 4 v v
School District Survey 4 4 v v
School Library Media
Center Survey v v v
Teacher Follow-up
Survey v v
Years of data collection (school year ending)
Private School
Universe Survey 1992 1994 1996 1998 2000 2002 2004
v v v v v v v
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Table 2. Data collection calendar for elementary and
secondary education—Continued

Years of data collection

National
Household

Education Surveys 1991 1993 1995 1996 1999 2001 2003
Program

2005

Early Childhood
Education/Program v v v v
Participation

School Readiness

School Safety and v
Discipline

Parent and Family
Involvement in v v v
Education

Youth Civic v v
Involvement

Before- and After-School v v
Programs and Activities

Household and v
Library Use

Years of data collection

Current
Population

Survey (October 1990 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001 2002 2003 2004 2005

supplement)

v v v v v v v v v v v v v v v
Years of data collection
School Crime
Supplement to the
National Crime
Victimization 1995 1999 2001 2003 2005
Survey
v v v v v
Years of data collection
School Survey on
Crime and Safety 2000 2004 2006
v v v
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Introduction

Social, demographic, educational, and economic issues challenge postsecondary educa-
tion today. Among the most critical are questions regarding access to postsecondary
education for various populations, the effects of shifting enrollment patterns, the price of
postsecondary education, student financing of postsecondary education, education out-
comes, the long-range financial outlook for colleges and universities, the demand for and
supply of qualified faculty and staff, and job opportunities for graduates.

The National Center for Education Statistics (NCES) program in postsecondary education
provides statistical information used by planners, policymakers, and educators in ad-
dressing these issues. One major source of this information is the Integrated Postsec-
ondary Education Data System (IPEDS), an annual series of surveys conducted by
NCES that focuses on the 6,800 public and private postsecondary institutions that par-
ticipate in Title 1V federal student financial aid programs. Special studies of students,
financial aid, postsecondary faculty, bachelor’s degree recipients, and doctoral degree
recipients complement IPEDS, as do surveys of the participation of the adult population
in educational activities through the National Household Education Surveys Program. In
addition, postsecondary education transcript studies have been conducted in conjunction
with the National Longitudinal Study of the High School Class of 1972, the High School
and Beyond Longitudinal Study, the Baccalaureate and Beyond Longitudinal Study, and
the Recent College Graduates Study. Another postsecondary longitudinal survey system,
the Beginning Postsecondary Students Longitudinal Study, also collects institutional and
student data from postsecondary students over a period of several years (see “Chapter 6,
National Longitudinal Studies”).

Data Uses

The NCES postsecondary education data systems provide information on, for example,
trends in enrollment and degree completion, patterns of expenditures and revenues of
institutions, patterns of student financial aid, workload of faculty, and the relationship
between educational experience and labor market outcomes. These data are used to
describe the condition of postsecondary education and to monitor changes. Federal
program staff have used IPEDS and student survey data to address policy issues on
financial aid programs. Policymakers at the state and institutional levels have used
IPEDS data for planning purposes. Government commissions have used these data to
monitor compliance with federal legislation.

Thousands of requests for information, based on IPEDS and other postsecondary sur-
veys, are received by NCES each year. Those requesting data fall roughly into the follow-
ing seven categories:

= federal agencies;
= state agencies;
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= national and regional education associations;
= individual institutions;

= the media;

= the business community; and

= the general public.

Members of the executive branch, Congress and congressional committees, and a num-
ber of independent federal agencies use information from NCES on a regular basis. For
example, an office of the legislative branch used IPEDS information to develop a profile
of for-profit, less-than-2-year institutions. Several executive branch offices use the infor-
mation to track baccalaureate and higher degree data by selected fields of study and mi-
nority status of degree recipients. An independent federal agency uses the information to
track degree completions in engineering and scientific fields of study.

State postsecondary education agencies regularly use the data to help determine salary
and fringe benefits packages for their full-time instructional faculty. Other state agencies
use the completions and institutional data on an annual basis to evaluate the availability
of specific career training programs. Several state agencies have used the residence and
migration data to determine where their high school graduates enroll in postsecondary
education institutions.

National and regional education associations annually request tabulations to determine
enrollment patterns by racial/ethnic categories, and finance data to review the economic
health of postsecondary education institutions. Individual institutions use similar informa-
tion at an institutional level for peer analyses and institutional planning purposes. These
peer analyses range from comparing selected financial ratios to comparing proportions of
minority student enroliments.

The media, business community, and general public use postsecondary data in a variety
of ways. For example, one newspaper developed a major article comparing public 4-year
institutions across selected states. Members of the business community have used de-
gree completions data to target minority recruitment efforts in selected fields of study.
The general public regularly requests information on which institutions offer degrees in
specific fields of study, and the IPEDS College Opportunities On-Line (IPEDS COOL)
website is used regularly by students, parents, and guidance counselors to help prospec-
tive college applicants choose the right institution. Congress, states, colleges, postsec-
ondary education associations, and researchers use the data to describe students

and faculty, financial aid programs, persistence and completion, and outcomes after
completion.
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Studies
Integrated Postsecondary Education Data System

IPEDS, established as the core postsecondary education data collection pro-
gram for NCES, is a system of survey components designed to collect data
from all primary providers of postsecondary education. IPEDS is a single, %
comprehensive system designed to encompass all institutions and education
organizations whose primary purpose is to provide postsecondary education.
IPEDS is built around a series of interrelated components that collect institution-level
data in such areas as enrollments, program completions, graduation rates, faculty, staff,
finances, institutional prices, and student financial aid.

Design

Within IPEDS, postsecondary education is defined as “the provision of a formal instruc-
tional program whose curriculum is designed primarily for students who are beyond the
compulsory age for high school. This includes programs whose purpose is academic,
vocational, and continuing professional education, and excludes avocational and adult
basic education programs.”

Organizations that provide instructional programs as described in the definition above are
considered institutions within the IPEDS universe if their primary purpose is the provision
of postsecondary education. The size of the institution, diversity of program offerings,
levels of awards, degree or certification curricula, type of accreditation, and other distin-
guishing criteria are considered characteristics of particular institutions. These criteria are
not used to determine which institutions are included in or excluded from the IPEDS
universe.

This universe of postsecondary education institutions is divided into the following three
categories based on the highest degree awarded or the length of the longest program:

= baccalaureate or higher degree- or certificate-granting institutions;

= 2-year award institutions (i.e., institutions must have at least a 2-year program
but less than a 4-year program); and

= less-than-2-year institutions.

Each of these three categories is further disaggregated by type of financial control: pub-
lic, private not-for-profit, and private for-profit, resulting in nine institutional categories or
“sectors.” Despite the diversity of institutions across these sectors, since institutions are
the primary unit for data collection, institutional units must be defined as consistently as
possible. IPEDS does not request separate reports from more than one component within
an individual institution. However, separate branch campuses are asked to report as
individual units; thus, each institution in a multi-institutional system and each separate
branch in a multi-campus system reports separately. IPEDS defines a branch institution
as “a campus or site of an educational institution that is not temporary, is located in a
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community beyond a reasonable commuting distance from its parent institution, and of-
fers full programs of study, not just courses.” This last criterion is the most important. It
means that at least one degree or award program can be completed entirely at the branch
institution without requiring attendance at the main campus or any other institution within
the system.

The IPEDS universe of postsecondary institutions includes only those institutions that are
open to the general public. Therefore, training sites at prisons, military bases, and corpo-
rations are not considered separate institutions or branches in IPEDS, regardless of how
the institutional system classifies such training sites. Data on enrollment, finance, and
other components from such locations or training sites are to be incorporated into the
data reported by the main campus or any other institution or branch campus in the sys-
tem that is most appropriate.

With respect to postsecondary education provided in conjunction with hospitals, the intent
of IPEDS is to include only those hospitals that contain one or more separate entities
whose primary purpose is the provision of postsecondary education. Schools of nursing
and radiology are two examples of such entities. Hospitals offering only internships or
residency programs are not included, nor are hospitals that only offer training as part of a
medical school program. Training conducted as part of a medical school program is in-
cluded in the reports of the postsecondary institution offering the medical program. Hospi-
tals operating more than one school are treated as a single postsecondary entity. This is
consistent with the practice for other postsecondary institutions, where NCES only re-
quests reports for the institution as a whole, not separate reports for each program within
an institution.

Since the definition of postsecondary education excludes noncredit continuing education
programs and education units, organizational entities that provide only these educational
services are not included as institutions. Schools whose only mission is to prepare stu-
dents to take a particular test, such as the CPA examination or the bar examination, are
not included in IPEDS. Organizations that offer training at many sites (such as H&R
Block) may be consolidated into a single institutional unit when deemed appropriate by
NCES. High schools with vocational programs are also excluded from IPEDS because
their primary purpose is not the provision of postsecondary education.

Data Collection Principles

The collection of IPEDS data from this diverse universe of institutions is based upon sev-
eral principles. First, data elements identify characteristics common to all providers of
postsecondary education. Within these data elements, specific values define characteris-
tics of different types of providers of postsecondary education.

Second, the data elements and the components within IPEDS through which they are
collected are interrelated to avoid duplicative reporting and to enhance the analytic poten-
tial of the database. For example, enroliment data from one component can be used in
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conjunction with data on degrees granted, faculty, or financial resources from other
components.

Third, the IPEDS components are compatible, but are adapted to meet the needs and
characteristics of different sectors of postsecondary education providers. In general,
more comprehensive data are collected from postsecondary institutions granting bacca-
laureate and higher degrees, while less comprehensive data are requested from other
institutions. This feature accommodates the diverse operating characteristics, program
offerings, and reporting capabilities of postsecondary institutions, while yielding compa-
rable statistics for all institutions.

The Higher Education Act of 1992 mandated the completion of IPEDS surveys in a timely
and accurate manner for all institutions that participate, or are applicants for participation,
in any federal student financial assistance program authorized by Title IV of the Higher
Education Act of 1965, as amended (20 U.S.C. 1094(a)(17)). Thus, beginning in the 1993
survey year, NCES began to collect detailed data from all postsecondary institutions that
met this mandate, including all private less-than-2-year institutions, which NCES had pre-
viously only sampled. Institutions that were not eligible to participate in federal student
financial aid programs were asked to complete only the Institutional Characteristics
survey.

Between 1993 and 2000, NCES continually improved the IPEDS data collection instru-
ments and the list of institutions (universe) surveyed. There was a concerted effort to
match files with the Department of Education’s Office of Postsecondary Education (OPE)
to ensure full coverage of all institutions having Program Participation Agreements (PPAS)
with the Department. Currently, IPEDS identifies and categorizes institutions according
to whether or not they have a PPA with the Department of Education and their degree-
granting status.

The IPEDS program was completely redesigned for the 2000—01 academic year, when
the data collection was converted from a paper-based to a fully web-based system. The
universe of postsecondary institutions was divided into two basic groups: those institu-
tions with PPAs and all others. Institutions with PPAs are required to complete IPEDS
and are subject to extensive follow-up for nonresponse. Institutions that do not have
PPAs may voluntarily complete the IPEDS online surveys, but there is no requirement to
do so. Any institution that provides data is included on the IPEDS COOL website.

Institutions that do not have PPAs (also referred to as non-Title IV institutions) are cur-
rently subject to a one-time sample telephone survey to collect a minimum set of data
items. The IPEDS Minimum Data Set (MDS) study is designed, through the use of area
sampling, to provide a national estimate of the number of non—Title IV postsecondary in-
stitutions that are open to the public, estimates of the number of students enrolled and
staff employed at these institutions, and an indication of the types of educational pro-
grams that are being provided by these institutions. The study also examines the extent
to which MDS institutions are willing and/or able to provide the data requested.
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IPED’s new web-based system tailors data collection screens and data items for each
institution based on a series of screening questions or institutional characteristics. Thus,
private for-profit institutions automatically receive a different finance form than private
not-for-profit institutions or public institutions; 4-year schools that have graduate pro-
grams are prompted for graduate-level enrollment; and institutions that do not enroll full-
time, first-time undergraduate-level students are not asked to complete information for
either the Student Financial Aid or Graduation Rates components. Institutions may sub-
mit data in two ways: by manual data entry or by file upload. The data are requested at
different times during the year, with the schedule for the 2004-05 academic year as
follows:

FALL COLLECTION
Components include
= |nstitutional Characteristics, including Institutional Price (2004—-05); and

=  Completions (July 1, 2003, through June 30, 2004).

The data collection period extended from September 8 through October 20, 2004.

WINTER COLLECTION
Components include

= Employees by Assigned Position;
= Faculty Salaries;
= Fall Staff (reporting is optional for the 2004—05 academic year); and

= Enroliment, including Residence of First-Time Freshmen (fall 2004),
fall-to-fall Retention Rates (2003—2004), Unduplicated Counts (2003—04), and
Instructional Activity (2003—-04).

All faculty and staff data are as of November 1, 2004. Note that Enroliment data may be
reported in the winter collection cycle, but are not required until the spring collection.

The data collection period extended from December 1, 2004, through January 26, 2005.

SPRING COLLECTION
Components include

= Enrollment, as outlined above;

= Student Financial Aid (2003-04);

= Finance (fiscal year 2004); and

= Graduation Rates (on either a 1998 or 2001 cohort).

The data collection period extended from March 9 through April 20, 2005.
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IPEDS attempts to minimize institutional response burden by coordinating data collection
with state education agencies (SEAs) and other federal offices and agencies that regu-
larly collect data from institutions. These coordinating efforts include the following:

= State agencies—In many states, IPEDS institutional data are provided by the state
postsecondary education agency from data collected on state surveys. Alterna-
tively, state agencies may extract data from IPEDS rather than conduct their own
surveys.

= Office for Civil Rights (OCR), U.S. Dept. of Education—Racial/ethnic compliance
data are incorporated into IPEDS and are provided annually to OCR. NCES and
OCR cooperate on the collection of enroliment, completions, and fall staff data to
fulfill the mandates of Title VI and Title VIl of the Civil Rights Act of 1964.

= Equal Employment Opportunity Commission (EEOC)—In 1993, NCES began col-
lecting fall staff data for EEOC in much the same way that data are collected for
OCR.

= Office of Vocational and Adult Education, U.S. Dept. of Education—The Comple-
tions component requests data in response to the Carl D. Perkins Vocational Edu-
cation Act. IPEDS is also part of the Vocational Education Plan for Postsecondary
Education (P.L. 98-524).

= Census Bureau and Bureau of Economic Analysis (BEA)—The Census Bureau
and BEA both use data collected through the IPEDS Finance component rather
than collect these data on their own.

= State occupational coordinating committees and career information delivery
systems—The IPEDS Institutional Characteristics component incorporates many
data elements required by state career information delivery systems, thereby
reducing or eliminating the need for these organizations to conduct their own
surveys.

Components

Institutional Characteristics—The core of IPEDS is the annual Institutional Characteris-
tics (IC) component, which is required of all currently operating Title IV postsecondary
institutions in the United States and its other jurisdictions. As the control file for all of
IPEDS, IC constitutes the sampling frame for all other NCES surveys of postsecondary
institutions. It also helps determine the specific IPEDS screens that are shown to each
institution. This component collects the basic institutional data that are necessary to sort
and analyze not only the IC database, but also all other IPEDS databases. Most of the IC
data are collected for the current academic year (for schools operating on standard aca-
demic terms), which generally extends from September of one calendar year to June of
the following year. For other schools, the “academic year” may be a full 12-month period.
Special data elements currently collected for each institution include institution name,
address, telephone number, website URL, control or affiliation, levels of degrees and
awards offered, types of programs, accreditation, admissions criteria, selected student
services, calendar system, tuition, required fees, and room-and-board charges. In addi-
tion, the survey collects price information: tuition and fees, room and board, books and
supplies, and other expenses that a full-time, first-time degree- or certificate-seeking un-
dergraduate-level student would expect to pay when entering the institution. This “sticker
price” information is made available to prospective students, parents, counselors, and
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others on a user-friendly website—College Opportunities On-Line (IPEDS COOL)
(http://nces.ed.gov/ipeds/cool).

Completions—This component collects data annually (for the prior academic year) on
recognized degree completions in postsecondary education programs by level (associ-
ate’s, bachelor’s, master’s, doctor’s, and first-professional) and on other formal awards by
length of program. These data are collected by race/ethnicity and gender of recipient and
by field of study, which is identified by 6-digit Classification of Instructional Programs
(CIP) codes. Completions data by race/ethnicity at the 2-digit CIP level became an annual
collection in 1990; beginning in 1995, race/ethnicity data were collected at the 6-digit CIP
level. Beginning with the 2001 collection, institutions were able to report the number of
students with double majors by level of degree and 6-digit CIP code of the second major.
Racial/ethnic data on completers are collected in odd-numbered years for the Office for
Civil Rights as part of its biennial Compliance Report.

Enrollment—This component collects data annually on the number of full- and part-time
students enrolled in the fall in postsecondary institutions, by level (undergraduate, first-
professional, and graduate) and by race/ethnicity and gender of student. Institutions re-
port on students enrolled in courses creditable toward a degree or other formal award;
students enrolled in courses that are part of a vocational or occupational program, includ-
ing those enrolled in off-campus centers; and high school students taking regular college
courses for credit. An item that requests the total number of undergraduates in the enter-
ing class (including first-time, transfer, and nondegree students) was added in 2001, to
put into context the Graduation Rates data. Institutions began reporting first-year reten-
tion rates for undergraduate students by attendance status in fall 2003.

Racial/ethnic data on enrollment have been collected annually since 1990 (biennially in
even-numbered years prior to then) for the Office for Civil Rights as part of its Compli-
ance Report. Age distributions are collected in odd-numbered years by student level.
Data on state of residence of first-time freshmen (first-time, first-year students) and the
number of high school graduates in the past 12 months are collected in even-numbered
years. Four-year institutions are also required to complete enrollment data by level,
race/ethnicity, and gender for nine selected fields of study in even-numbered years for
OCR. In addition, the Enroliment component now collects the 12-month instructional ac-
tivity and unduplicated headcount data (formerly part of the IC component), which are
needed to compute a standardized, full-time-equivalent (FTE) enroliment statistic for the
entire academic year. FTE is useful for gauging the size of the educational enterprise at
the institution.

Graduation Rates—This component was added in 1997 to help institutions satisfy the
requirements of the Student Right-to-Know Act of 1990. Data are requested on the num-
ber of students entering the institution as full-time, first-time degree- or certificate-seeking
students in a particular year (cohort), by race/ethnicity and gender; number completing
their program within 150 percent of normal time to completion; number who transferred to
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other institutions; and number receiving athletically related student aid. Worksheets
automatically calculate rates, including average rates over 4 years.

Student Financial Aid—This component of IPEDS began with a pilot test in 1999,
and collected both Institution Price and Student Financial Aid (SFA) data. Beginning in
2000-01, the SFA data collection included questions on the number of full-time, first-time
degree- and certificate-seeking undergraduate students receiving financial aid and the
number of students receiving each type of financial assistance and the average amount
received by type, including federal grants, state and local government grants, institutional
grants, and loans. The tuition and other price items are now part of the fall IC component;
SFA is part of the spring collection.

Employees by Assigned Position—Beginning with the winter 2001-02 web-based col-
lection, NCES instituted the Employees by Assigned Position (EAP) component to allow
institutions to “assign” all faculty and staff to distinct categories. The EAP collects head-
count information (as of November 1 of the current academic year) by full- and part-time
status; by function or occupational category; and by faculty status and tenure status

(if applicable). Institutions with medical schools (those that have M.D. programs) are
required to report their medical school data separately.

Fall Staff—This component is required biennially, in odd-numbered years, from all Title
IV institutions with 15 or more full-time employees. It collects data on the numbers of full-
and part-time institutional staff as of November 1 of the current academic year. Specific
data elements include number of full-time faculty by race/ethnicity and gender, contract
length, and salary class intervals; number of other persons employed full time by race/
ethnicity and gender, primary occupational activity, and salary class intervals; number of
part-time employees by primary occupational activity, race/ethnicity, and gender; and
tenure of full-time faculty by academic rank and new hires by primary occupational activ-
ity, both by race/ethnicity and gender. Beginning with the 1993 survey year, the Fall Staff
component replaced the EEO-6 survey conducted by the EEOC.

Faculty Salaries—The primary purpose of this component is to collect data (as of
November 1 of the current academic year) on the number of full-time instructional faculty
by rank, gender, and length of contract; total salary outlay; and fringe benefits information
and number of full-time instructional faculty covered by these benefits. The component
became annual in 1990, but data were not collected in 2000. Prior to 2001, data were
collected by tenure status. Beginning with the 2004 data collection, this component is
required of degree-granting institutions only.

Finance—This annual collection is used to describe the financial condition of postsec-
ondary education in the nation; to monitor changes in postsecondary education finance;
and to promote research involving institutional financial resources and expenditures.
Specific data elements include revenues by source (e.g., tuition and fees, government
grants and contracts, private gifts); expenses by function (e.g., instruction, research,
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academic support, institutional support); physical plant assets and indebtedness; and
endowment investments.

As accounting standards for public and private institutions have changed, separate ver-
sions of the Finance component have been developed to accommodate the different re-
porting requirements. Beginning with the fiscal year 2004 data collection, all public institu-
tions operating under the Governmental Accounting Standards Board (GASB) conform

to new standards. Reporting standards for the Financial Accounting Standards Board
(FASB) have been incorporated into IPEDS since 1997.

Data Dissemination Tools

IPEDS Peer Analysis System (PAS)—The IPEDS Peer Analysis System has become
the primary method of disseminating IPEDS data. All IPEDS data are now released
through the PAS, eliminating the need to produce fixed-format data files. Once users
have logged into the PAS, they have two basic options: the standard peer tool software
or the newer Dataset Cutting Tool described below. The peer tool feature enables a user
to easily compare one institution of the user’s choosing to a group of peer institutions by
generating reports using selected IPEDS variables of interest. The user may create a
group of peers or have the system create it. Users can select variables of interest or build
calculated variables from IPEDS data, which can then be downloaded into spreadsheets
or databases; they can get a ranked listing of peer institutions based on a selected vari-
able; or they can get a statistical summary report for the selected variables. Several re-
port templates are available that generate packaged reports. A new feature, Forms Fac-
simile, generates a matrix version of an institution’s reported data, similar to the old
printed forms. Another feature to be introduced in the future through the PAS is graphing.
Visit http://nces.ed.gov/ipedspas for more information on this tool.

Dataset Cutting Tool (DCT)—This resource is part of the PAS and was designed to re-
place the feature known as “dump a data set.” The DCT provides a valuable alternative
for power users with a working knowledge of IPEDS data. It allows users to quickly create
customized IPEDS datasets with a minimum number of steps. The user may choose a
set of peers based on criteria such as Carnegie classification, type of institution, or loca-
tion, or upload a list of peers. The tool leads the user through a series of steps to custom-
ize a report that may be downloaded in a variety of formats. A customized data dictionary
is also provided, with detailed information about selected variables and value labels.

Executive Peer Tool (ExPT)—NCES designed this system for data users at higher lev-
els of administration within an institution who are unfamiliar with the procedures and data
file organization of the PAS. It provides more direction and instruction about the process
of retrieving data, allowing the user to learn what tools are available. This system pre-
pares the user to manage the more powerful PAS. As institutions receive their IPEDS
Data Feedback Reports, a project originated by the National Postsecondary Education
Cooperative, the ExPT can be used to duplicate these reports. The user may also modify
the peer group used for comparison using the ExPT.
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College Opportunities On-Line (IPEDS COOL)—In response to the Higher Education
Amendments of 1998, NCES developed a searchable website to provide up-to-date sta-
tistics on a broad range of postsecondary institutions for easy access by consumers.
The site presents general information about each institution and its mission, as well as
data on institution prices, financial aid, enroliment, degrees and awards conferred,
graduation rates, accreditation, and program offerings. IPEDS COOL is designed to help
college students, future students, and their parents understand the differences among
colleges and how much it costs to attend college. The site also provides direct links to
each institution’s home page; campus crime statistics; Federal Student Aid’s website,
which includes the Free Application for Federal Student Aid (FAFSA); the Campus Tours
website; and various other postsecondary education websites. Visit http://nces.ed.gov/
ipeds/cool for more information.

Data Analysis System (DAS)—This tool allows users to dynamically generate summary
tables that provide sums, counts, and percentage estimates for 1 year of IPEDS data.
Users can select and regroup categorical variables for producing estimates and identify
ranges of values to form subgroups and estimates. The DAS was released in winter
2004-05 and is available at http://nces.ed.gov/dasol/tables/index.asp#ipeds.

Online Glossary—This online glossary provides data users, data providers, researchers,
and the general public with definitions of terms associated with IPEDS surveys. This
searchable database features an alphabetical listing of terms that may be chosen by let-
ter; a search engine to locate terms or search definitions using keywords; and embedded
links to related terms within definitions.

E.D. TABs—Concurrent with the release of the data file for each IPEDS component, a
predetermined set of tables called an E.D. TAB is produced and disseminated to the pub-
lic. E.D. TABs provide limited data (no institutional-level data are included) and can be
found at http://nces.ed.gov/pubsearch/getpubcats.asp?sid=010.

Outreach Programs

State coordinator workshops—Conducted on an annual basis, usually in the spring,
state coordinator workshops are held in conjunction with the annual State Higher Educa-
tion Executive Officers (SHEEO)/NCES Network Conference. These full-day workshops
provide IPEDS State Coordinators and other interested parties with up-to-date informa-
tion on IPEDS, including plans for the future, anticipated changes, new features and dis-
semination tools, and other issues of interest. This forum allows for exchanges of ideas
and practices and a general sharing of information between the various state, federal
agency, and education association representatives.

Training workshops—Through a contract with RTI International (which subcontracts to
the Association for Institutional Research [AIR]), IPEDS funds a series of training work-
shops to provide institutional respondents with training on the new web-based data col-
lection and the various dissemination tools that have been developed. These workshops
are generally held in conjunction with state or regional association meetings or in various
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key cities across the nation to allow respondents to attend one close to their institution’s
location.

Web-based tutorials—Through a contract with RTI International (which subcontracts to
AIR), web-based tutorials are currently being developed to provide instruction to data
providers and users on gathering data for IPEDS reporting, entering data into the data
collections for IPEDS, and using the IPEDS PAS to produce data for analysis, as well as
other functions.

Graduate certificate programs in institutional research—Through a contract with RTI
International (which subcontracts to AIR), IPEDS funds a graduate certificate program in
institutional research at five major universities. RTI/AIR, in turn, provide grants to the
institutions to develop interdisciplinary graduate certificate programs in institutional re-
search. These programs teach skills that are increasingly important to the practice and
advancement of institutional research and the maintenance and use of national datasets.

Senior fellowship—IPEDS, through a contract with RTI International (which subcon-
tracts to AIR), supports an annual senior fellowship project. The fellowship is awarded on
the basis of proposals submitted and is usually in support of improvements to the IPEDS
process, data collection, data dissemination, or data use. A maximum of $110,000 is
available to the selected fellow for salary replacement, support, and travel expenses for
projects that may span up to 1 calendar year.

Grants program—NCES/IPEDS and the National Science Foundation (NSF), through
RTI International and AIR, have developed a program entitled Improving Institutional
Research in Postsecondary Educational Institutions. The goals of this program are to pro-
vide professional development opportunities to doctoral students, institutional research-
ers, educators, and administrators, and to foster the use of federal databases for institu-
tional research in postsecondary education. The program has the following three major
components: (1) dissertation fellowships for doctoral students for outstanding dissertation
proposals in all disciplines; (2) research grants for institutional researchers, administra-
tors, and faculty; and (3) Summer Data Policy Institute fellowships to study the national
databases of NSF and NCES.

= Dissertation fellowships—Funds of up to $15,000 to support 1 year of activity are
available to assist the doctoral student in the acquisition, analysis, and reporting of
data from the NCES and NSF datasets. Work is conducted at the student’s home
institution, and fellowship funds are expected to cover budget items such as the
costs of supplying data, dissemination of project results, travel, and salary support
for the student. Proposals are solicited from doctoral students beginning their dis-
sertation work.

= Research grants—Funds of up to $30,000 annually are available. Grants are usu-
ally made for 1 year. It is expected that work will be conducted at the principal in-
vestigator’s home institution and that grant funds will cover budget items such as
the costs of supplying data, dissemination of project results, travel, and perhaps
some salary replacement. The program provides grants to principal investigators to
conduct institutional research on postsecondary education using the NCES and
NSF national databases; conduct other institutional research that promises a sig-
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nificant contribution to the national knowledge of the nature and operation of post-
secondary education; conduct other institutional research activities that will make a
contribution to our knowledge of postsecondary education; or conduct institutional
research activities that will contribute to the professional development of personnel
working in postsecondary education.

=  Summer Data Policy Institute fellowships—Forty fellowships for the Summer Data
Policy Institute are open to institutional research practitioners, faculty, graduate
students, and educators affiliated with U.S. postsecondary institutions or govern-
ance agencies. To provide an international comparative perspective, one fellow-
ship is awarded through each of five international affiliated AIR groups. The Sum-
mer Data Policy Institute is a 2-week intensive session scheduled each summer in
the Washington, DC, area.

Major Publications

Postsecondary Institutions in the United States: Fall 2003 and Degrees and Other
Awards Conferred: 2002—-03 (March 2005)

Enrollment in Postsecondary Institutions, Fall 2002 and Financial Statistics, Fiscal Year
2002 (December 2004)

Staff in Postsecondary Institutions, Fall 2002, and Salaries of Full-Time Instructional
Faculty, 2002—03 (October 2004)

Data Releases

IPEDS data are released through the IPEDS Peer Analysis System
(http://nces.ed.gov/ipedspas) (see “Data Dissemination Tools” above).

For Further Information

IPEDS can be found on the Web (http://nces.ed.gov/ipeds). For further information on
IPEDS, contact

Susan G. Broyles

Program Director

Postsecondary Institutional Studies Program
National Center for Education Statistics
1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7318

E-mail address: susan.broyles@ed.gov

National Household Education Surveys Program
(Adult Education Surveys)

The National Household Education Surveys Program (NHES) is the only

general-purpose survey conducted by NCES to collect education data IN:"}I{IIE§

through a household-based survey. Historically, NCES has collected data National Household
Education Surveys Program

from teachers, students, and schools through school-based surveys and

from administrative records through surveys of school districts, state edu-

cation agencies, and postsecondary institutions. As a household-based
survey, NHES addresses many issues in education that had not been addressed
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previously by other NCES data collection activities, such as early childhood care
arrangements and education, children’s readiness for school, parent involvement in
elementary and secondary education, and adult participation in education outside of
traditional postsecondary institutions. Full-scale NHES collections have been conducted
in the spring of 1991, 1993, 1995, 1996, 1999, 2001, and 2003. Topical surveys on adult
education and lifelong learning were conducted in 1991, 1995, 1999, 2001, and 2003. In
addition, a survey about the civic involvement of adults, the Adult Civic Involvement
Survey, was conducted in 1996. Surveys covering topics related to children from birth
through 12th grade have also been conducted. (See “Chapter 3, Elementary and Secon-
dary Education,” for more details on these surveys.) NHES is being conducted in the
spring of 2005 and will be conducted in 2007 and periodically thereafter. NHES:2005
includes three surveys: Early Childhood Program Participation, Before- and After-School
Programs and Activities, and Adult Education and Lifelong Learning. NHES:2007 will
also include three surveys: School Readiness, Parent and Family Involvement in Educa-
tion, and Adult Education for Work-Related Reasons.

Design

NHES is designed as a mechanism for collecting detailed information on educational
issues from a large sample of households in a timely fashion. Households are selected
using random-digit-dialing (RDD) methods, and data are collected using computer-
assisted telephone interview (CATI) procedures. The sample for NHES is drawn from the
civilian population in households having a telephone in the 50 states and the District of
Columbia.

In each NHES survey, between 45,000 and 60,000 households are screened, and indi-
viduals within households who meet predetermined criteria are sampled for more detailed
or extended interviews. The data are weighted to permit estimates of the entire popula-
tion that the sample is intended to represent. The NHES survey for a given year typically
consists of a screener questionnaire that collects household composition and demo-
graphic data and two to three substantive surveys addressing education-related topics.
Generally, between 10,000 and 20,000 interviews are obtained for each survey.

One of the goals of NHES is to produce reliable national estimates of the characteristics
of children’s and adults’ educational experiences for the targeted populations and for
relevant subgroups defined by race and ethnicity. Estimates by race and ethnicity are of
great interest, especially for monitoring education trends over time. Therefore, the NHES
design oversamples Black and Hispanic subgroups in order to increase the reliability of
estimates for those groups.

Another goal of NHES is to monitor educational activities over time through repeating
substantive surveys on a rotating basis. Each administration of NHES has benefited from
the experience gained in previous cycles, resulting in enhancements to the survey proce-
dures and content. Thus, while NHES affords the opportunity for tracking phenomena
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over time, it is dynamic in addressing new issues and including conceptual and methodo-
logical refinements.

A design feature that was unique to the 1996 administration was the collection of demo-
graphic and educational information on members of all households rather than just those
households that were eligible for a topical survey. This expanded screening feature in-
cluded a brief set of questions on the use of public libraries. The total household sample
size was large enough to produce state estimates for these brief topical questions.

In 1999, NHES was designed as a special end-of-decade collection to measure key top-
ics covered in previous NHES surveys. These topics included early childhood education

and school readiness, parent and family involvement in education, civic involvement, and
adult education and lifelong learning.

Surveys

Adult Education Surveys (AE-NHES:1991, AE-NHES:1995, AE-NHES:1999, AELL-
NHES:2001, and AEWR-NHES:2003)—Adult Education surveys were conducted in
1991, 1995, 1999, 2001, and 2003 (AE-NHES:1991, AE-NHES:1995, AE-NHES:1999,
AELL-NHES:2001, and AEWR-NHES:2003). The Adult Education for Lifelong Learning
Survey (AELL) is being conducted again in 2005. The Adult Education surveys ask per-
sons 16 years of age and older about their participation in basic skills courses, English as a
Second Language (ESL) courses, credential (degree or diploma) programs, apprentice-
ships, work-related courses, and personal development/interest courses. AELL-NHES:2001
also asked about less formal learning at work. The Adult Education for Work-Related
Reasons Survey (AEWR-NHES:2003) asked adults about participation in credential (de-
gree or diploma) programs, apprenticeships, and formal courses and informal activities
for work-related reasons. Adults participating in programs or courses provided informa-
tion about those programs or courses, including subject matter, duration, cost, location
and sponsorship, and employer support. In 1991, 1995, and 2003, nonparticipants in se-
lected types of adult education were asked about their interest in educational activities
and their perceived barriers to participation in adult education. Extensive background,
employment, and household information was collected for each adult.

Sample sizes for the Adult Education surveys were 14,892 for AE-NHES:1991; 19,722 for
AE-NHES:1995; 6,697 for AE-NHES:1999; 10,873 for AELL-NHES:2001; and 12,725 for
AEWR-NHES:2003.

Civic Involvement Survey (ACI-NHES:1996, YCI-NHES:1996, PFI/CI-NHES:1996,
and Youth-NHES:1999)—In NHES:1996, there were three Civic Involvement surveys
(Youth, Adult, and Parent—YCI-NHES:1996, ACI-NHES:1996, and PFI/CI-NHES:1996).
In NHES:1999, civic involvement items were asked in the Youth interview (Youth-
NHES:1999). In the 1996 Civic Involvement surveys, samples of adults, and children in
grades 6-12 and their parents, were asked about sources of information on government
and national issues, civic participation, and knowledge and attitudes about government.
In addition, the Youth and Parent surveys asked about opportunities that youth have to
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develop personal responsibilities and civic involvement. Youth-NHES:1999 repeated
YCI-NHES:1996 with some additional questions about community service activities.

Sample sizes for the Civic Involvement surveys were 9,389 for PFI/CI-NHES:1996;
8,044 for YCI-NHES:1996; 2,250 for ACI-NHES:1996; and 7,913 for Youth-NHES:1999.

Major Publications

Participation in Adult Education and Lifelong Learning: 2000—01 (October 2004)
Participation in Technology-Based Postcompulsory Education (December 2003)
Participation Trends and Patterns in Adult Education: 1991 to 1999 (February 2002)
Participation in Adult Education in the United States: 1998—-99 (November 1999)
Employer Aid for Postsecondary Education (July 1999)

Participation of Adults in English as a Second Language Classes: 1994-95 (July 1997)
E.D. TAB: Adult Civic Involvement in the United States (March 1997)

Data Files

National Household Education Surveys Program of 2001-03: Electronic Codebook and
Data Files (July 2004)

CD-ROM: National Household Education Surveys of 1991, 1993, 1995, 1996, and 1999:
Data Files and Electronic Codebook (April 2002)

For Further Information

NHES can be found on the Web (http:/nces.ed.gov/nhes). For further information on
NHES, contact

Chris Chapman

Early Childhood, International, and Crosscutting Studies Division
National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7414

E-mail address: chris.chapman@ed.gov

National Postsecondary Student Aid Study

The National Postsecondary Student Aid Study (NPSAS) is a compre- .
hensive nationwide study of students enrolled in less-than-2-year institu- n pSas
tions, community colleges, 4-year colleges, and major universities lo- -

cated in the United States and Puerto Rico. Undergraduate, graduate,
and first-professional students who receive financial aid, as well as those who do not
receive aid, participate in NPSAS.

NPSAS collects information on student demographics, family income, education
expenses, employment, education aspirations, parental demographic characteristics,
parental support, and how students and their families meet the costs of postsecondary
education. In addition to describing characteristics of students enrolled in postsecondary
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education, the results are used in part to help determine future federal policy regarding
student financial aid.

The first NPSAS was conducted during the 1986-87 school year. Data were gathered
from institutional records on about 60,000 students at 1,100 colleges, universities, and
other postsecondary institutions. About 43,000 of these students and 13,000 of their par-
ents also completed questionnaires. During 1989-90, information from institutional re-
cords on about 69,000 students at 1,130 postsecondary institutions was collected. About
51,400 students and 16,000 parents also completed a computer-assisted telephone in-
terview (CATI). During 1992-93, information from institutional records on about 77,000
students at 1,000 postsecondary institutions was collected. About 52,000 students and
12,500 parents were interviewed by telephone. The 1995-96 NPSAS had a smaller sam-
ple due to budget constraints. Institutional administrative records data were collected on
about 60,000 students at 830 institutions. About 31,000 students were interviewed by
telephone. In 1999-2000, institutional records data were collected on about 62,000 stu-
dents (50,000 undergraduates and 12,000 graduate/first-professional students) at 1,000
institutions. About 44,500 students were interviewed by telephone. The 2003—04 NPSAS
included approximately 100,000 students from about 1,600 postsecondary institutions.
Results should be available in spring/early summer 2005. The next wave of NPSAS data
collection is planned for 2008.

Students provided responses to web and telephone interviews for the 2003—-04 NPSAS.
Additional data were obtained from institutional records and national student loan data.
The data collected provide information on the price of postsecondary education, the dis-
tribution of financial aid, and the characteristics of both aided and nonaided students
and their families. Following each survey, NCES publishes three major reports: Student
Financing of Undergraduate Education, Student Financing of Graduate and First-
Professional Education, and Profile of Undergraduates in U.S. Postsecondary
Institutions.

Design
With the increased use of technology, the design for the NPSAS sample has changed
over the years. The design no longer involves an initial sample of geographic areas and
institutions within geographic areas. To be eligible for inclusion in the institutional sample,
an institution must satisfy the following conditions:
= offer an education program designed for persons who have completed
secondary education;

= offer at least one academic, occupational, or vocational program of study
lasting at least 3 months or 300 clock hours;

= offer access to persons other than those employed by the institution;

= be eligible to participate in federal Title IV student financial assistance
programs; and

= be located in the 50 states, the District of Columbia, or Puerto Rico.
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Additional information on the sample design for each NPSAS is described in the method-
ology report for each cycle.

NPSAS data come from multiple sources, including institutional records and student and
parent interviews. Detailed data concerning participation in student financial aid programs
are extracted from the U.S. Department of Education’s financial aid application system,
the National Student Loan Data System, and institutional records. In 1986-87, data

on family circumstances, demographic data, and data on plans and aspirations were
collected using student and parent questionnaires. Beginning with the 1989-90 NPSAS,
student and parent data were collected by CATI. Parent data were last collected with the
1992-93 NPSAS.

The 1986-87 NPSAS sampled students enrolled in the fall of 1986. Beginning with the
1989-90 NPSAS, students enrolled at any time during the year were eligible for the
study. This design change provided the data necessary to estimate full-year financial aid
awards.

Beginning with the 1989-90 survey, NPSAS included two longitudinal studies: the Begin-
ning Postsecondary Students Longitudinal Study (BPS) and the Baccalaureate and Be-
yond Longitudinal Study (B&B). For BPS, there were two cohorts of beginning students.
These cohorts served to examine issues such as persistence and the association be-
tween financial aid and subsequent enroliment. One cohort included students who began
their postsecondary education during 1989-90, were interviewed in 1992 (BPS:90/92),
and were interviewed again in 1994 (BPS:90/94). Another cohort included students who
began in 1995-96 and were interviewed in 1998 (BPS:96/98) and 2001 (BPS:96/01). The
most recent NPSAS, in 2003-04, identified a third cohort of beginning postsecondary
students. Approximately 22,000 beginning postsecondary students will be followed up
and interviewed in 2006, and then again in 2009. For B&B, there were two cohorts of stu-
dents who completed their undergraduate degrees. These cohorts served to examine is-
sues such as the transition from college to work and access to graduate school. One co-
hort included students who graduated with a baccalaureate degree during 1992-93 and
were surveyed in 1994 (B&B:93/94) and in 1997 (B&B:93/97). These students were sur-
veyed again in 2003 as part of the B&B:93/03 study. Another cohort included students
who graduated with a baccalaureate degree in 1999-2000 and were surveyed in 2001
(B&B:2000/01). Both BPS and B&B are described more thoroughly in “Chapter 6, National
Longitudinal Studies.”

NPSAS covers a number of topics of interest to policymakers, educators, and research-
ers. For example, NPSAS analyzes the participation of students in financial aid programs.
The goal is to identify institutional, student, family, and other characteristics related to
program participation. Special population enrollment in postsecondary education is also
analyzed. These populations include students with disabilities, racial/ethnic minorities,
students taking remedial/developmental courses, students from families with low in-
comes, and older students. Another aspect of NPSAS is the study of the distribution of
students by major field of study. Major fields of particular interest include mathematics,
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science, and engineering, as well as teacher preparation and health studies. NPSAS
generates data on factors associated with choice of postsecondary institution, participa-
tion in postsecondary vocational education, parental support for postsecondary educa-
tion, and occupational and educational aspirations.

Components

Student Records (from institutional records)—Provides information on year in school,
major field of study, type and control of institution, attendance status, tuition and fees,
admission test scores, financial aid received, price of attendance, student budget infor-
mation and expected family contribution for aided students, grade point average, age,
and date first enrolled.

Student Interview—Provides information on financial aid at other schools attended dur-
ing year, other sources of financial support, reasons for selecting the school currently
attending, current marital status, age, race/ethnicity, sex, highest degree expected,
employment and income, voting in recent elections, and community service.

Parent Interview (limited sample of some students/parents for NPSAS:87 through
NPSAS:93 only)—Provides information on parents’ marital status, age, highest level of
education achieved, income, amount of financial support provided to children, types of
financing used to pay children’s educational expenses, occupation, and industry.

Major Publications

2003—-04 National Postsecondary Student Aid Study (NPSAS:04): Student Financial Aid
Estimates for 2003—04 (February 2005) [available online only]

A Decade of Undergraduate Student Aid: 1989-90 to 1999—-2000 (September 2004)

Paying for College: Changes Between 1990 and 2000 for Full-Time Dependent
Undergraduates (June 2004)

Undergraduate Enrollments in Academic, Career, and Vocational Education
(February 2004)

Congressionally Mandated Studies of College Costs and Prices (September 2003)

Work First, Study Second: Adult Undergraduates Who Combine Employment and
Postsecondary Enrollment (August 2003)

How Families of Low- and Middle-Income Undergraduates Pay for College: Full-Time
Dependent Students in 1999—2000 (June 2003)

What Colleges Contribute: Institutional Aid to Full-time Undergraduates Attending 4-Year
Colleges and Universities (April 2003)

Characteristics of Undergraduate Borrowers: 1999-2000 (January 2003)

What Students Pay for College: Changes in Net Price of College Attendance Between
1992-93 and 1999-2000 (September 2002)

Profile of Undergraduates in U.S. Postsecondary Institutions: 1999—2000 (June 2002)

Student Financing of Graduate and First-Professional Education, 1999—-2000: Profiles of
Students in Selected Degree Programs and Their Use of Assistantships (June 2002)

Student Financing of Undergraduate Education: 1999—2000 (June 2002)
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Data Products

Public-use data from NPSAS are available on the Web and on CD-ROM. The public-
use online Data Analysis System (DAS) for NPSAS is available on the Web at
http://nces.ed.gov/dasol. Information on NPSAS public-use data available on CD-ROM
may be found on the Web at http://nces.ed.gov/surveys/npsas.

Restricted data files (containing student-level data) are also available. To obtain a re-
stricted CD-ROM with data files, you must first apply and receive approval for licensure.
More information may be found on the Web at http://nces.ed.gov/pubsearch/licenses.asp.

For Further Information

Detailed information on NPSAS maybe found on the Web at http://nces.ed.gov/surveys/npsas
or by contacting

Aurora M. D’Amico

Postsecondary Studies Division

Postsecondary Cooperative System, Analysis,
and Dissemination Program

National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7334

E-mail address: aurora.d’amico@ed.gov

National Study of Postsecondary Faculty

in response to a continuing need for data on faculty and instructors. An

institution’s faculty often determine curriculum content, student perform- National Study of
ance standards, and the quality of students’ preparation for careers. Postsecondary Faculty
Through their research, development, and public service activities, fac-

ulty members make valuable contributions to society. For these reasons, it is essential to
understand who they are; what they do; and whether, how, and why they are changing.
NSOPF was designed to provide data about faculty to postsecondary education re-
searchers, planners, and policymakers. NSOPF is currently the most comprehensive

study of faculty in postsecondary education institutions.

The National Study of Postsecondary Faculty (NSOPF) was developed o
‘.ﬂo o
] ]

NSOPF contains data that can be applied to policy and research issues related to post-
secondary faculty. For example, NSOPF can be used to analyze whether the size and
composition of the postsecondary labor force are changing. NSOPF data can also be
used to analyze faculty job satisfaction and how it correlates with an area of specializa-
tion, how background and specialization skills relate to present assignments, and the re-
lationship between academic rank and outside employment. Benefits and compensation
can also be studied across institutions, and faculty can be aggregated by sociodemo-
graphic characteristics.
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Design

The first cycle of NSOPF was conducted by NCES with support from the National En-
dowment for the Humanities (NEH) in 1987—88 (NSOPF:88) with a sample of about 500
colleges and universities, over 3,000 department chairpersons, and over 11,000 instruc-
tional faculty.

The second and third cycles of NSOPF were conducted by NCES with support from NEH
and the National Science Foundation in 1992-93 (NSOPF:93) and 1998-99 (NSOPF:99),
respectively. NSOPF:93 and NSOPF:99 were limited to surveys of institutions and fac-
ulty, but with substantially expanded samples of about 975 colleges and universities and
30,000 faculty and instructional staff. NSOPF:88 was limited to faculty and staff who had
some instructional responsibilities (e.g., teaching one or more courses for credit, super-
vising thesis or dissertation committees, individualized instruction), while NSOPF:93 and
NSOPF:99 included these individuals as well as faculty who had no instructional respon-
sibilities (e.g., those engaged exclusively in research, administration, or public service).
Faculty status was determined by each institution.

The fourth cycle of NSOPF was conducted by NCES in 2003—-04 and included a sample
of about 1,080 institutions and 35,000 faculty and instructional staff. NSOPF:04, like
NSOPF:93 and NSOPF:99, included all faculty and instructional staff. Data from NSOPF:04
will be released in fall 2005.

A two-stage stratified random sample design was used for all four studies. The first-stage
sampling frame consisted of a subset of postsecondary institutions drawn from the
IPEDS universe. The subset of institutions included all public and private, not-for-profit
U.S. postsecondary institutions that granted a 2-year or higher degree. A modified Car-
negie classification was used to stratify institutions by type and control. The second-stage
sampling frame consisted of a subset of faculty and instructional staff drawn from lists of
faculty and instructional staff provided by the institutions selected in the first-stage sam-
pling. This subset of faculty and instructional staff was surveyed by mail, with computer-
assisted telephone interview (CATI) nonresponse follow-up in NSOPF:88, NSOPF:93,
and NSOPF:99. In addition, web versions of the questionnaires were made available for
NSOPF:99 and NSOPF:04. NSOPF:04 did not use a paper-and-pencil questionnaire, and
the same web instrument was used by faculty who self-completed the questionnaire and
faculty who were interviewed via CATI. All four studies gathered information regarding
the backgrounds, responsibilities, workloads, salaries, benefits, attitudes, and future
plans of both full- and part-time faculty. In addition, information was gathered from institu-
tion- and department-level respondents (department-level data collected in 1988 only) on
such issues as faculty composition, turnover, recruitment, retention, and tenure policies.
The next cycle of NSOPF is planned for 2007-08.
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Components

Institutional Survey (1988, 1993, 1999, and 2004)—Provides information on counts of
faculty, hires and departures, employment and tenure status, and policies regarding ten-
ure, retirement, and benefits for faculty.

Department Chairperson Survey (1988 only)—Provides information on faculty compo-
sition in department, tenure status of faculty in department, faculty hires and departures
in department, hiring practices, activities to assess faculty performance, and professional
and developmental activities.

Faculty Survey (1988, 1993, 1999, and 2004)—Provides information on sociodemo-
graphic characteristics; academic and professional background; field of instruction;
employment history; current employment status, including rank and tenure; workload;
courses taught; publications; job satisfaction and attitudes; career and retirement plans;
and benefits and compensation.

Major Publications
A Profile of Part-Time Faculty: Fall 1998 (October 2002)

Gender and Racial/Ethnic Differences in Salary and Other Characteristics of Postsec-
ondary Faculty: Fall 1998 (September 2002)

Teaching Undergraduates in U.S. Postsecondary Institutions: Fall 1998 (August 2002)

The Gender and Racial/Ethnic Composition of Postsecondary Instructional Faculty and
Staff, 1992—-98 (August 2002)

Teaching With Technology: Use of Telecommunications Technology by Postsecondary
Instructional Faculty and Staff in Fall 1998 (July 2002)

Tenure Status of Postsecondary Instructional Faculty and Staff: 1992—98 (July 2002)

Distance Education Instruction by Postsecondary Faculty and Staff: Fall 1998
(February 2002)

Data Products

Public-use data from NSOPF are available on the Web and on CD-ROM. The public-
use online Data Analysis System (DAS) for NSOPF is available on the Web at
http://nces.ed.gov/dasol. Information on public-use data available on CD-ROM may
be found on the Web at http://nces.ed.gov/surveys/nsopf.

Restricted data files (containing faculty-level data) are also available. To obtain a re-
stricted CD-ROM with data files, you must first apply and receive approval for licensure.
More information may be found on the Web at http://nces.ed.gov/pubsearch/licenses.asp.
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For Further Information

Detailed information on NSOPF may be found on the Web at http://nces.ed.gov/surveys/nsopf
or by contacting

Aurora M. D’Amico

Postsecondary Studies Division

Postsecondary Cooperative System, Analysis,
and Dissemination Program

National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7334

E-mail address: aurora.d’amico@ed.gov

Survey of Earned Doctorates

This survey has collected basic statistics from the universe of doctoral recipients in the
United States each year since the 1920s. It is conducted by the National Science Foun-
dation (NSF) and is supported by NCES as well as several other federal agencies includ-
ing the NSF, National Endowment for the Humanities, U.S. Department of Agriculture,
National Institutes of Health, and National Aeronautics and Space Administration.

From the Survey of Earned Doctorates data, it is possible to determine whether the
number of doctoral recipients is increasing or decreasing by field of study. The various
sources of financial aid for doctoral students can be assessed, as can the average time
it takes to complete the degree. Future or present employment can be studied, which is
useful to postsecondary institutions and research organizations. Trend data on who is re-
ceiving doctorates by sex, race/ethnicity, and other characteristics can also be analyzed.

Design

Survey forms are mailed to graduate deans each May for distribution to individuals re-
ceiving their doctorates between July 1 and June 30 of the next year. The data are col-
lected, edited, and published by the National Opinion Research Corporation (NORC).
Each year, NORC publishes general survey results in a summary report. NORC also
provides detailed tabulations to each sponsoring agency.

Component

Survey of Earned Doctorates—Provides information on sex, age, race/ethnicity, marital
status, citizenship, disabilities, dependents, specialty field of doctorate, all institutions at-
tended from high school to completion of doctorate, time spent in completion of doctor-
ate, source of financial support for graduate study, education debt incurred, postdoctoral
plans, and educational attainment of parents.

87



CHAPTER 4. POSTSECONDARY AND ADULT EDUCATION

For Further Information

The Survey of Earned Doctorates can be found on the Web (http://www.nsf.gov/
statistics/showsrvy.cfim?srvy CatlD=2&srvy Seri=1). For further information on the
Survey of Earned Doctorates, contact

Nancy Borkow

Postsecondary Studies Division

Postsecondary Cooperative System, Analysis,
and Dissemination Program

National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7311

E-mail address: nancy.borkow@ed.gov

Postsecondary Education Quick Information System

Policy analysts, program planners, and decisionmakers in postsecondary

education frequently need data on emerging issues quickly. It is not always '
feasible for NCES to use its large, recurring surveys to provide such data, peq’S
due to the length of time required to implement large-scale data collection

efforts. NCES established the Postsecondary Education Quick Information

System (PEQIS) in 1991 to collect timely data on focused issues needed for program

planning and policy development with a minimum burden on respondents. Recent survey

topics include distance learning, remedial education, campus crime and security, finances,

and accommodation of disabled students. In addition to obtaining information on emerg-

ing issues, PEQIS surveys are used to assess the feasibility of developing large-scale

data collection efforts on a given topic or to supplement other NCES postsecondary

surveys.

Design

PEQIS employs a standing sample (panel) of approximately 1,600 postsecondary educa-
tion institutions and a panel of 51 state postsecondary education agencies. PEQIS is de-
signed to conduct brief surveys of postsecondary institutions or state postsecondary edu-
cation agencies on topics of national importance. Surveys are generally limited to two or
three pages of questions, with a response burden of about 30 minutes per respondent.
The sampling frame for the PEQIS panel recruited in 2002 was constructed from the
2000 IPEDS Institutional Characteristics file. The PEQIS frame included 2- and 4-year
(including graduate-level) postsecondary education institutions located in the 50 states
and the District of Columbia. The PEQIS sampling frame was stratified by instructional
level (4-year, 2-year), control (public, private not-for-profit, and private for-profit), highest
level of offering (doctorate/first-professional, master’s, bachelor’s, and less than bache-
lor’s), and total enrollment. Within each of the strata, institutions were sorted by region
(Northeast, Southeast, Central, and West) and minority enroliment.
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Each institution in the PEQIS panel was asked to identify a campus representative to
serve as survey coordinator. The campus representative facilitates data collection by
identifying the appropriate respondent for each survey and forwarding the questionnaire
to that person.

Major Publications

Dual Enrollment of High School Students at Postsecondary Institutions: 2002—03
(April 2005)

Remedial Education at Degree-Granting Postsecondary Institutions in Fall 2000
(November 2003)

Distance Education at Degree-Granting Postsecondary Institutions: 2000-01 (July 2003)

Features of Occupational Programs at the Secondary and Postsecondary Education
Levels (June 2001)

Distance Education at Postsecondary Education Institutions: 1997-98 (December 1999)

An Institutional Perspective on Students with Disabilities in Postsecondary Education
(August 1999)

Issue Brief: Distance Education in Higher Education Institutions: Incidence, Audience,
and Plans to Expand (February 1998)

Distance Education in Higher Education Institutions (November 1997)
Campus Crime and Security at Postsecondary Education Institutions (February 1997)
Remedial Education at Higher Education Institutions in Fall 1995 (October 1996)

Data Files

Occupational Programs and the Use of Skill Competencies at the Secondary and Post-
secondary Levels, 1999 (FRSS 72 and PEQIS 11): Public-Use Data Files (May 2003)

Distance Education at Postsecondary Education Institutions, 1997-98 (PEQIS 91):
Public-Use Data Files (May 2002)
For Further Information

Information about PEQIS can be found on the Web (http://nces.ed.gov/surveys/peqis).
For further information on PEQIS, contact

Bernie Greene

Early Childhood, International, and Crosscutting Studies Division
Data Development Program

National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7348

E-mail address: bernard.greene@ed.gov
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Other Activities

National Postsecondary Education Cooperative

The National Postsecondary Education Cooperative (NPEC), one of T
three cooperatives created by Congress and supported by NCES, is a £3

voluntary partnership of postsecondary institutions; associations; R
federal, state, and local government agencies; and organizations. Its mission is “to pro-
mote the quality, comparability, and utility of postsecondary data and information that
support policy development at the federal, state, and institution levels.”

NPEC has made a number of organizational changes in the past few years, including hir-
ing its first full-time Executive Director in 2002 and creating a new Executive Committee.
NPEC also recently adopted a new membership structure: NPEC Associates, a group
that includes current Executive Committee members, subcommittee members, working
group members, and current NPEC project consultants. NPEC also supports the NPEC
Network, an electronic community that includes current and past members of NPEC and
others who are interested in NPEC’s work.

Recent initiatives include a focused grant program begun in 2003-04. This activity is sponsored
jointly by NPEC and the Association for Institutional Research (AIR). Each year it will support
five to ten 1-year research and analysis grants ranging from $15,000 for dissertation grants up
to $30,000 for other proposals in a content area identified as important by the NPEC Executive
Committee. The focal area for the 2004—05 grant year is student success in postsecondary
education. This focal area derives from another NPEC initiative, the Student Success Project.
This project is taking a multifaceted approach to examining student success in postsecondary
education by supporting several different research activities, including commissioned papers,
data analyses and syntheses, case studies, and the development of data tools. It is anticipated
that the activities in this area will culminate in a national conference in the fall of 2006.
Another ongoing activity is the development of state-level indicators related to rates of
return and the benefits of education on the National Information Center for Higher Educa-
tion Policymaking and Analysis website (http://www.higheredinfo.org). This site is main-
tained by the National Center for Higher Education Management Systems (NCHEMS).

In 2004, NPEC developed and implemented a data feedback system, which provided re-
ports to all Title IV postsecondary institutions based on their IPEDS data. The data feed-
back project identified and created derived variables focused on enroliment, faculty, and
finance for each institution and a selected comparison group. The data were incorporated
into a published report that was sent to each institution for institution personnel to use for
internal management and external dissemination. Starting in the fall of 2005, IPEDS will
assume responsibility for producing these reports.

90



NCES 2005 Programs and Plans

Major Publications

How Does Technology Affect Access in Postsecondary Education? What Do We Really
Know? (September 2004)

Defining and Assessing Learning: Exploring Competency-Based Initiatives (September 2002)

Paving the Way to Postsecondary Education: K—12 Intervention Programs for Under-
represented Youth (September 2001)

The NPEC Sourcebook on Assessment, Volume 1: Definitions and Assessment Methods
for Critical Thinking, Problem Solving, and Writing (September 2000)

Best Practices for Data Collectors and Data Providers (January 1999)
Technology and lts Ramifications for Data Systems (August 1998)

For Further Information

NPEC can be found on the Web (http://nces.ed.gov/npec). For further information
on NPEC, contact

Nancy Borkow

Postsecondary Studies Division

Postsecondary Cooperative System, Analysis,
and Dissemination Program

National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7311

E-mail address: nancy.borkow@ed.gov

NCES/State Postsecondary Education Coordination
Network

The NCES/State Postsecondary Education Coordination Network has been in continu-
ous operation since 1976. The purpose of the Network is to represent states’ mutual
interest in postsecondary data selection, collection, analysis, and utilization, and to
provide feedback to NCES about its plans for data collection and related activities
through a single formal organization (or network) composed of representatives from all
the states, the District of Columbia, and Puerto Rico.

Toward this effort, the Network facilitates cooperation and coordination between NCES
and the State Higher Education Executive Officers (SHEEO) and other state postsec-
ondary entities regarding national postsecondary survey-related activities. The Net-
work provides a vehicle through which NCES can disseminate information directly and
quickly to the highest level postsecondary education officials in the states, thereby fa-
cilitating the exchange of ideas and information on matters of mutual concern involving
postsecondary education data collection and related activities. The Network also
serves as an organization through which states and postsecondary institutions can ex-
change technological expertise and current information, and provide technical assistance
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regarding state-of the-art technologies for their own data collection and data exchange
activities, as well as NCES data collection and data exchange efforts.

Additionally, because of its relationship with the states, the Network is in a unique posi-
tion to (1) work with NCES on the development, dissemination, and testing of standard
data definitions in published and electronic formats; and (2) advise on the development
and design of new surveys and data collection methodologies. The Network is also
able to provide support for a partnership between states, postsecondary institutions,
and the federal government in the implementation of the mission and activities of
NCES.

Project activities include meetings of the Network Steering Committee and an annual
national meeting and IPEDS workshop for SHEEO Network representatives. The Net-
work issues a quarterly technical report containing information about NCES and state
activities, with a focus on selected issues of significance to the postsecondary com-
munity. It also provides an advisory service summarizing developing postsecondary
education issues and related data needs. Additionally, the Network maintains a library
service providing information about state and federal postsecondary education data
collections. There is also a personnel exchange service that provides funds for staff of
state postsecondary education agencies to meet each other and share technical assis-
tance information regarding their data collection and dissemination efforts.

For Further Information

For further information on the NCES/State Postsecondary Education Coordination
Network, contact

Nancy Borkow

Postsecondary Studies Division

Postsecondary Cooperative System, Analysis,
and Dissemination Program

National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7311

E-mail address: nancy.borkow@ed.gov

Cooperative System Fellows Program

In 1990, NCES initiated the Cooperative System Fellows Program, a joint venture be-
tween the Elementary/Secondary and Libraries Studies Division and the Postsecondary
Studies Division, as part of its ongoing effort to increase cooperation among federal,
state, and local education data collectors and to improve the overall quality and timeliness
of education statistics. Each year, Fellows nominated by local, state, postsecondary edu-
cation, and library agencies across the country convene in Washington, DC, for 1 week.
The purpose is to provide participants with an overview of the many NCES activities and
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to foster professional ties between education professionals and members of the federal
statistical community.

During their stay, Fellows take part in a series of planned activities, including presenta-
tions by NCES staff on major NCES data collections, reports, and dissemination prac-
tices; projects to automate state and local data systems; and efforts to integrate existing
data collections. In addition, Fellows explore their own professional interests and objec-
tives. During the week, mentors selected from NCES staff work with Fellows and lead
discussions on various topics, answer questions, and offer guidance and advice. An effort
is made to help Fellows achieve their individual program objectives. The Fellows Program
is held in November of each year, and includes approximately 30 Fellows. There is no
charge and NCES reimburses participants’ expenses.

For Further Information

The Cooperative System Fellows Program can be found on the Web
(http://nces.ed.gov/conferences). For further information, contact

Mary McCrory
Elementary/Secondary and Libraries Studies Division
Elementary/Secondary Cooperative System
and Institutional Studies Program
National Center for Education Statistics
1990 K Street NW
Washington, DC 20006
Telephone number: (202) 502-7394
E-mail address: mary.mccrory@ed.gov

Postsecondary Handbooks

NCES develops, disseminates, and encourages the use of handbooks to promote com-
monality and consistency in the data elements and definitions that are used to define,
measure, and report postsecondary education data. This activity is an important part of
NCES efforts to improve the quality and comparability of education data.

Handbooks have been an integral part of the NCES postsecondary program since the
late 1960s. In 1966, NCES established a common language that postsecondary educa-
tion institutions could use to record and report on major fields of study. This language—
codes from the Higher Education General Information Survey (HEGIS)—evolved into the
Classification of Instructional Programs (CIP), which encompasses not only the academic
programs included in the HEGIS program codes, but vocational and occupational pro-
gram codes as well. The CIP was implemented in 1986 with the beginning of IPEDS and
revised in 1990. It forms the basis of the IPEDS Completions component. A revision of
the 1990 CIP, CIP: 2000, has been available since May 2002.

In 1973, NCES published the Higher Education Facilities Inventory and Classification
Manual. This manual, initially developed by a group of facilities experts, evolved through
several versions and was issued and used with the approval of professional groups, state
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agencies, and institutional associations. Last published in 1974, the manual was widely
used and adapted. In recognition of the fact that planning for and use of facilities had
changed significantly and many states and institutions were beginning to devise their own
classification structures, SHEEO assembled a Working Group on College and University
Facilities in 1989. The work of these groups resulted in the 1992 Postsecondary Educa-
tion Facilities Inventory and Classification Manual (FICM). The 1992 FICM provides a
common framework and coding structure for use in collecting and reporting inventory
data on postsecondary institution buildings and on the space within those buildings,
primarily rooms. The manual also suggests to institutions a pattern for compiling essential
data on their physical facilities, and provides a set of common building definitions and
room codes so that reported data are reasonably consistent and comparable across insti-
tutions and states. An updated manual is expected to be available in 2005.

NCES has published the first handbook on faculty and staff in postsecondary institutions.
The 1998 Handbook on Human Resources: Recordkeeping and Analysis provides post-
secondary institutions with coding structures, data element definitions, analytic conven-
tions, and recommendations for developing and maintaining a central data file on the
institution’s faculty and staff that will be useful for resource and policy analysis and plan-
ning at the institutional level. This handbook, as with all other NCES handbooks and
manuals, was developed in conjunction with a panel of technical experts in the field of
faculty and human resource issues and problems. One objective in developing this hand-
book was to provide institutions with the necessary tools to report high-quality data to the
IPEDS Staff and Salary surveys, and to facilitate their participation in NSOPF. An update
of the 1998 manual is expected to be available in 2005.

The Classification of Instructional Programs: 2000 Edition is available as a searchable
database on the NCES website (http://nces.ed.gov/pubs2002/cip2000).

Major Publications
Classification of Instructional Programs: 2000 Edition (May 2002)
Handbook on Human Resources: Recordkeeping and Analysis (May 1998)

For Further Information

For further information on NCES postsecondary education handbooks, contact

Roslyn Korb

Postsecondary Studies Division

Postsecondary Cooperative System, Analysis,
and Dissemination Program

National Center for Education Statistics

1990 K Street NW

Washington, DC 20006

Telephone number: (202) 502-7378

E-mail address: roslyn.korb@ed.gov
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Plans for Postsecondary and Adult Education

NCES completed a major redesign of the IPEDS program in 2002, converting it from a
paper-based system to a totally web-based system. This has resulted in changes to col-
lection procedures, data elements, timing, and processing functions, and allowed numer-
ous enhancements to the system. Information is now available online through the Peer
Analysis System (PAS) for researchers and IPEDS COOL (College Opportunities On-Line)
for parents and students. IPEDS COOL allows searches for colleges on a variety of char-
acteristics, including (recently added) graduation rates and financial aid information. It in-
cludes links to each institution’s website and to other Department of Education sites for
accreditation listings, eligibility to participate in Federal Student Aid programs, and other
related databases to help make college selection decisions. The IPEDS COOL website
will soon be enhanced to allow students to search for institutions at the program level and
to compare data on up to three institutions at a time. Further enhancements are also be-
ing considered to make the site more user-friendly.

The PAS itself has been enhanced and upgraded, and includes a new Dataset Cutting
Tool (DCT) to help researchers more easily locate and download data. The PAS includes
other new features, such as the Forms Facsimile feature (under the Reports and Stats
menu), which allows institutions to print their data in a format similar to the old “paper
surveys.” The Report Templates function provides six predetermined table formats for
downloading and printing data, and more will be available shortly. IPEDS Data Feedback
Reports for all Title IV institutions with first-time freshmen, comparing each institution to a
selected set of comparison institutions, will be provided in fall 2005 to each institution’s
CEO, and the new Executive Peer Tool (ExPT) will allow institutions to print additional
copies of their reports or to modify the comparison group and create new charts.

Final enhancements are being made to a new online Data Analysis System (DAS) appli-
cation for IPEDS that has the look and feel of those currently used for the cross-sectional
and longitudinal postsecondary databases. This will allow researchers to generate tables
quickly and easily without the need to wade through multiple data files, merges, and the
creation of summary records for analyses requiring means, sums, percents, or centiles.
IPEDS E.D. TAB tables will also be available shortly through the Tables Library accessi-
ble through the DAS home page.

The three research studies currently under way for IPEDS—the Minimum Data Set (MDS)
study, the Data Validity study, and the Finance Validity study—can impact future data col-
lection procedures by suggesting ways to help make data collection more efficient for in-
stitutions and new methodologies to improve data quality.

IPEDS will continue to serve as a sampling frame for other postsecondary cross-sectional
and longitudinal postsecondary studies, as well as provide information for other surveys
that collect information related to postsecondary attendance.

95



CHAPTER 4. POSTSECONDARY AND ADULT EDUCATION

The National Postsecondary Student Aid Study (NPSAS) and its related studies—the
Beginning Postsecondary Students Longitudinal Study (BPS) and the Baccalaureate and
Beyond Longitudinal Study (B&B)—as well as the National Study of Postsecondary Fac-
ulty (NSOPF) also continue to be enhanced. The third cohort of BPS has been started
and will collect follow-up information in 2006 (BPS:04/06) and again in 2009 (BPS:04/09).
The next NPSAS, in 2008 (NPSAS:08), is scheduled to support a third B&B cohort. Data
collected through NPSAS and its related surveys will continue to address both ongoing
and future issues as they emerge.

The Postsecondary Education Quick Information System (PEQIS) will be used to address
emerging and focused issues by collecting data that the ongoing data collection systems
are unable to provide. PEQIS surveys are currently being planned or implemented on dis-
tance education, students with disabilities in postsecondary education, faculty workload,
and noncredit course offerings.

Meeting the twin challenges of maintaining current data and possibly establishing new
data collection activities requires a cooperative effort. As part of this effort, the NCES/State
Postsecondary Education Coordination Network and the National Postsecondary Educa-
tion Cooperative (NPEC) will continue to facilitate the coordination and exchange of data,
technology, and information among the states, postsecondary institutions, and NCES.
NPEC continues to strive to identify new trends in postsecondary education and emerg-
ing issues that have implications for data collection, reporting, and dissemination to facili-
tate the production of better data for better decisions.

Lastly, the National Household Education Surveys Program (NHES) has become a
source of many key indicators of the educational status of children and adults. The 2005
NHES includes the Adult Education Survey, which is largely a repeat of the surveys done
in detail in 1991, 1995, and 2001 (and, in brief, in 1999). The 2003 NHES included a
survey with more focus on work-related adult education (the Adult Education for Work-
Related Reasons Survey).
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Table 3. Data collection calendar for postsecondary and

adult education

Years of data collection (school year beginning)

Integrated
Postsecondary
Education

Data System

1991 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001 2002 2003 2004 2005 2006

Institutional N N N N O O O S
Characteristics

Enrollment

\
<
<
<
<
<
<

Enroliment by Age

Residence of v v v v v v
First-Time Freshmen

Completions

Graduation Rates

Employees by
Assigned
Position

<
<
<\

<

Fall Staff

Faculty Salaries

NSIRNEEN

Finance

SSRNIENIRN
SRNIENIEN

Student Financial Aid

SNUENUENIEN

Years of data collection (school year ending)

National

Study of Post-

secondary

Faculty 1993 1999

2004

v v

Years of data collection (school year ending)

National
Postsecondary
Student Aid

1993 1996 2000
Study

2004

2008

v

v
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CHAPTER 4. POSTSECONDARY AND ADULT EDUCATION

Table 3. Data collection calendar for postsecondary and
adult education—Continued

Years of data collection (school year ending)

National

Household

Education

Surveys

Program 1991 1995 1996 1999 2001 2003 2005

Adult Education v v v v v

Adult Education for
Work-Related v
Reasons

Adult Civic v v
Involvement

Household v
Library Use

Years of data collection (school year ending)

Survey of
Earned
Doctorates 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001 2002 2003 2004 2005

v v v v v v v v v v v v v v v

Years of data collection (school year ending)

NCES Items

in the Current

Population

Survey (see

chapter 3) 1991 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001 2002 2003 2004 2005

October
Supplement
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