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NEW JERSEY’S PLAN FOR
MEETING THE HIGHLY QUALIFIED TEACHER GOAL
JULY 7, 2006
 
PART ONE: BACKGROUND

In an article in the June 13 edition of Education Daily entitled “Teacher Allocation Impacts Long-term Commitment,” Kati Haycock, Director of Education Trust said about staffing patterns, “these patterns have existed for years.  What’s important is that this is the first time anybody has demanded changes to these patterns.”  The staffing patterns or norms in high poverty schools that perpetuate failure do not respond to quick fixes or superficial treatment.  To change a norm, there needs to be detailed school-level analysis, clear descriptions of the obstacles to success, and a total long-term commitment to change.

Efforts to improve the quality of the teaching force and attend to the needs of students in high poverty schools are hindered by the emerging teacher shortage, particularly in areas such as mathematics, science, and special education.  High-need urban school districts often compete with wealthier suburban school districts for a smaller pool of highly qualified candidates for these positions.  Even when high-need districts are able to hire appropriately certified staff, it is often difficult to retain those same teachers.  Research continues to indicate that teachers have one of the highest attrition rates of any profession.  Daniel Heller, author of Teachers Wanted: Attracting and Retaining Good Teachers, describes this situation as a catch-22, “we are desperate for people to enter a profession with standards that are increasingly difficult to meet, has ever-expanding duties, and can easily crush the idealism of a new member.”

It is clear that the single most important thing we can do to help students achieve is to ensure that every student in every class is instructed by a highly qualified teacher.  New Jersey’s plan addresses that goal through a series of interconnected initiatives that focus on the teaching continuum: 

· Teacher preparation; 

· Induction and mentoring; 

· Recruitment, hiring, and retention; 

· Professional growth; 

· Effective leadership; and 

· Working conditions that support teaching and learning.  

The plan examines teacher quality through each of these lenses, noting that many initiatives address multiple goals and outcomes.  

New Jersey is a small state geographically but a large state in terms of student population, the number of independent school districts (over 600 districts and charter schools), the diverse size and scope of school districts, and the diversity of its student population. The New Jersey Department of Education (NJDOE) is organized to respond to the needs of such a diverse state.   Each of New Jersey’s 21 counties has a county office of education lead by a county superintendent, who serves as the commissioner of education’s designee.  The county offices address numerous accountability activities and serve as the first line of support and assistance for local school districts. It is important to note, however, that each school district within that county has its own superintendent and administrative staff as well as its own board of education that is responsible for policy development and implementation.  County offices of education do not provide direct services to local school districts and have limited authority based on regulations promulgated by the State Board of Education.  Fostering change in New Jersey’s schools is difficult, at best, simply because of the tremendous amount of flexibility these local boards of education have to hire teachers and administrators, to negotiate collective bargaining agreements, and to implement local programs.  

It is well known, however, that New Jersey has a long-standing commitment to improving student achievement in the state’s high poverty, low achieving schools. The state has made unprecedented efforts to support the “Abbott” school districts—those 31 school districts identified as most in need of additional resources to improve student achievement.  Special attention to those districts, and the schools within them, has resulted in some success but much remains to be done to ensure that all students achieve at high levels and are taught by highly qualified teachers.  The requirements set forth in the No Child Left Behind Act of 2001 (NCLB) required the department to provide increased oversight for these districts and schools, as well as those districts and schools not designated as Abbott districts but nonetheless struggling to support improved student achievement. By gauging achievement of Annual Yearly Progress, (AYP) New Jersey has identified another subset of its schools that needs increased support and assistance to improve student achievement. Taken together, the NJDOE has devised multiple means to assess factors that contribute to student success.  This report focuses on one aspect of that assessment, teacher quality, and more specifically, it focuses on highly qualified teachers and on those districts and schools that have repeatedly not made AYP.

To develop this plan, the department’s Office of Academic and Professional Standards engaged representatives from various offices and divisions at the NJDOE in a dialogue about teacher quality.  Clearly, teacher quality is an issue for every office and unit.  The process used to develop this report required each office to identify activities that support one or more of the issues identified as part of the “teaching continuum.”  Program specialists were asked to look at office activities through a teacher quality lens and respond to these questions: 

1. What specific programs or activities in your office or unit might contribute to the department’s highly qualified teacher plan?  How have these programs or activities improved teacher quality?

2. What data does your office have available that might support the department’s HQT plan?

3. What funding sources have been used to support these activities and programs?

The information gathered during this process reaffirmed the department’s commitment to teacher quality.  As a result, the department will establish a new Interdivisional Committee on Teacher Quality, an extension of this initial working group that will become a new partner in promoting and supporting student achievement.  This new group will serve as an adjunct to existing NCLB work groups and focus specifically on issues of teacher quality.  The committee will continue the dialogue initiated for this plan and serve as the department’s policy group for future reform.  

Data Analysis

In preparing New Jersey’s plan,  the department’s working group discussion focused on data analysis.  Clearly, the NJDOE has an abundance of information about its schools, but it has not taken the steps to integrate the information into richly detailed snapshots of schools. It became apparent that in order to explain the discrepancy between the number of classes not taught by highly qualified teachers in high poverty districts as contrasted with the lowest quartile, the department had to look at school-level data in selected schools in AYP status five. In most cases, a school or district that is failing to make AYP is falling short for a variety of reasons. Staffing patterns may be only one small part of the problems that impede student success. It is imperative to know the combination of variables that have a negative impact for each school in need of improvement in order to target strategies that will make a difference in the school climate and student performance. New Jersey’s approach to data-driven strategic planning will begin with the creation of an analysis model that identifies currently available data resources and integrates the information into a staffing need analysis for schools that have been prioritized based on their AYP status. The following details the specific data sources used in this analysis.

 

One important source of school-level data is the Collaborative Assessment and Planning for Achievement (CAPA) project.  Based on the Kentucky model, CAPA is a detailed, intensive, collaborative examination of prioritized high poverty schools that are in advanced AYP status.  A key strategy to improve teaching and learning as well as working conditions in schools, the CAPA process responds to the requirements of NCLB to have a statewide system of intensive and sustained support for those Title I schools designated as “in need of improvement” for more than two consecutive years.  CAPA site teams use specific tools to identify and analyze structures, practices, and policies that support or hinder student achievement.  CAPA  teams cover the full range of school programs and practices, including all of the aspects of staffing and professional development.  CAPA reports enumerate the areas that need improvement in order to increase student achievement and provide specific recommendations for the school to improve its performance.  The CAPA process has provided the department with valuable information about low achieving schools and, more importantly, how to improve those schools to ensure that all students achieve. The CAPA process will remain an integral part of the NJDOE’s plan to improve state compliance with the provisions of NCLB and to ensure that all students are taught by highly qualified teachers. The CAPA process is discussed in more detail under Element Seven: Working Conditions. 

 

Since 1995, New Jersey has issued an annual state-mandated school-level report card on every school in the state.  The report card contains over thirty fields of information, including teacher information, class size, and assessment data.  As a companion report to the state report card, the NJDOE also issues annually, the local, district, and state-level NCLB report which contains the required fields under the federal act.  The NCLB report has been paired with the school report card and together, they provide a wealth of information about  schools.

 

The department’s website (www.state.nj.us/education) houses individual school reports on AYP status, in addition to the Consolidated State Report, the survey of highly qualified teachers, Abbott three-year plans, and vital education statistics.   The source of most of the information on teaching staff in the report cards or in the various data reports is the long-standing Certificated Staff Report that is produced annually from data submitted about every teacher in every school as of October 15.  This collection allows the department to configure a variety of data pictures of individual schools and districts using multiple variables.  The certificated staff collection can also be paired with the data from the electronic certification system to find out what certificates a teacher holds.  The resulting Matrix Report enables the department to identify teacher certification issues and helps to ensure that an appropriately certified teacher is in every classroom.  Should a teacher be identified as lacking appropriate certification, the department requires that certain actions occur such as reassignment to an appropriate classroom or requiring that the teacher in question complete the provisional teacher program.  The Matrix Report is discussed in more detail in Element Three: Out-of-Field Teaching.

 

Two other major data sources are nearing completion and will give us even more leverage to change norms in schools that need to be restructured.  The first is NJSMART, a statewide, student-level data system that will eventually allow the department to bring staff-level data together with student performance data.   The second key data source is the department’s new school district evaluation system, the New Jersey Quality Single Accountability Continuum (NJQSAC).  NJQSAC consists of a series of five separate self-assessments or District Performance Reviews (DPR) that address fiscal, operations, governance, personnel, and programs and instruction.   The five DPRs must be completed by a district-level committee (as required in statute) and submitted to the county office of education for verification and placement on the continuum.  Statute requires school districts to achieve at least 80 percent of all indicators for “certification.” Those school districts that do not achieve at the prescribed level will be subject to various levels of intervention, including technical assistance provided by a “highly skilled professional” as defined by the NJDOE.  The state-operated districts (Jersey City, Paterson, and Newark) will be the first school districts to officially participate in the NJQSAC process, followed by other high-need districts already identified in need of improvement.  All New Jersey school districts will be required to participate in NJQSAC as the process is phased in.  

The department is completing the final pilot of NJQSAC and is requesting specific amendments to the statute that will address needs identified by the pilot districts.  Regulations to support the transition to the new school district evaluation system are before the State Board of Education.  NJQSAC specifically addresses district compliance with the provisions of the highly qualified teacher requirements as well as licensure, mentoring, and professional development.  While NJQSAC will assess district compliance, it will enable the department to initiate a more intensive review of policies and practices both district-wide and school-specific. The department will integrate NJQSAC into the analysis model for the purpose of reaching highly qualified teacher goals.

 

Taken together, the department has an abundance of data that must be examined using the teacher quality lens.  For example, the department can look at a school’s CAPA report, its reported data on violence and vandalism, the school’s certification matrix, and the district’s NJQSAC summary to determine the impact of working conditions on a school’s staffing patterns.  Taken over time, the department will be able to determine if CAPA and NJQSAC recommendations and subsequent actions taken by a school have actually had an impact. The department continues to investigate new ways to use existing data and identifies new data sets that will inform the work of schools and districts.

PART TWO: ADDRESSING THE REQUIREMENTS 

The department recognizes the link between high quality instruction and student achievement, and further, the connection between highly qualified teachers and improved student outcomes.  The plan that follows aims to reduce the discrepancy between the high- and low-poverty quartile in the number of classes not taught by highly qualified teachers.  It will detail how existing initiatives will be enhanced and improved with new strategies to ensure that all students are taught by highly qualified teachers.  The plan addresses five specific requirements and is followed by a detailed equity plan that addresses the state’s efforts to ensure that all students are taught by highly qualified teachers.

Requirement One:  Analysis of Classes Not Taught by Highly Qualified Teachers, Including Those in Schools Not Making AYP

Summary of the 2006 Highly Qualified Teacher Survey Results

The 2006 New Jersey Highly Qualified Teacher (HQT) Survey presents solid evidence that the state is making significant progress toward ensuring that 100 percent of public school teachers are highly qualified.  According to the state’s most recent survey, only 4 percent of New Jersey’s public school classes are not being taught by a highly qualified teacher.  The overall percent of classes not taught by a highly qualified teacher in this third survey shows a decrease of 2.4 percentage points from 2005 (4.1 percent for 2006 compared to 6.5 percent for 2005).  However, the 2006 data shows a significant and dramatic decrease in the percent of high-poverty classes not taught by highly qualified teachers.  Moreover, this decrease has resulted in a dramatic narrowing of the gap between high-poverty and low-poverty classes taught by highly qualified teachers.  In 2005, there existed a 10 percentage point gap between high-poverty and low-poverty classes not taught by a highly qualified teacher (13.7 percent for high-poverty classes versus 3.7 percent for low-poverty classes).  By 2006, the percent of all classrooms in the high-poverty category not taught by a highly qualified teacher decreased to 8.3 percent from 13.7 percent reflecting a 5.4 percentage point decrease.  Also in 2006, the percent of elementary K-8, high-poverty classes not taught by a highly qualified teacher decreased 6 percentage points to 9.1 percent from 15.1 percent.  Moreover, the number of high-poverty secondary classes not taught by a highly qualified teacher decreased to 6.4 percent from 9.2 percent.  The percent decrease from 2005 to 2006 for low-poverty classes not taught by a highly qualified teacher was modest in comparison to the high-poverty classes.  The number of elementary classes not being taught by a highly qualified teacher decreased 1.2 percentage points (from 4.1 percent to 2.9 percent). The decrease at the secondary level is slightly higher at 1.7 percentage points (from 3.3 percent to 1.6 percent). The NCLB Act requires states to report data to the public annually on the number of classes in the public schools that are taught by a highly qualified teacher. In order to be deemed highly qualified, a teacher must have a bachelor’s degree, a standard certification for which no requirements have been waived, and documentation of content area expertise in each subject taught. States have until 2006 to reach 100 percent compliance with the HQT provisions. Please see Table 1 for New Jersey’s 2006 data. 

Table 1: 2005-2006 Federal Report

Percentage of Classes Not Taught By Highly Qualified Teachers 

Data Collected Fall 2005
	
	Classes not taught by highly qualified

teachers (percent) 
	High-Poverty 

( percent) 
	Low-Poverty

( percent) 

	All Classrooms 
	4.1
	9.3
	2.3

	Elementary (K-8)
	4.4
	9.1
	2.9

	Secondary (9-12)
	3.5
	6.4
	1.6 


The 2005-2006 survey was compiled from the Certificated Staff Report completed in the autumn of 2005. This is a statewide, school-based data collection system that includes every teacher, his/her certification, class assignments, and HQT status. This method of collecting information is an improvement over the HQT survey conducted in 2003-2004, because it focuses on individual teacher information by school. The 2003-2004 survey was a summary of HQT status prepared by the district for each school. It did not include individual teacher information. Another advantage in using the information from the Certificated Staff Report is that the survey provides the grade-level teaching assignment of teachers. This is especially important in defining elementary and middle-level teachers, a chief component of the NCLB reporting requirements. 

Based on the two different methods of collecting the 2004 and the 2005 teacher and class information, it was difficult to make comparisons over the two years in specific content areas. However, the 2005 and 2006 surveys are aligned and allow comparisons. Please see Table 2 for 2005 data.

Table 2: 2004-2005 

Percentage of Classes Not Taught By Highly Qualified Teachers 

Data Collected Fall 2004
	
	Classes not taught by highly qualified

teachers (percent) 
	High-Poverty 

( percent) 
	Low-Poverty

( percent) 

	All Classrooms 
	6.5
	13.7
	3.7

	Elementary (K-8)
	7.5
	15.1
	4.1

	Secondary (9-12)
	4.8
	  9.2
	3.3 


Depending on the grade level taught, there are variations in the 2006 statewide percentage of teachers who meet the highly qualified teacher definition (as found in Table 3 below). At the elementary level where all classes are self-contained (Kindergarten to grade 5), 3.3 percent of the teachers do not meet the definition of highly qualified. At the middle and high school levels where all classes are departmentalized (students have different teachers for different subjects), 4.6 percent of the teachers at the middle school level, grades 6, 7, and 8, and 3.7 percent of the teachers at the secondary level, grades 9 through 12, are not highly qualified.  At this time, the greatest challenge facing the state is in recruiting and retaining highly qualified teachers in the areas of special education, bilingual/English as a Second Language, mathematics, and science. 

Table 3: 2006 Highly Qualified Teacher Survey

Percentage of Teachers Not Highly Qualified

All Subjects Taught
	Type Of School
	Percentage Not Highly Qualified 

	Elementary School (K-5)
	3.3

	Middle School (6-8)
	4.6

	High School (9-12) 
	3.7


Context 

Under NCLB, elementary teachers satisfy the content preparation requirement as generalists because they must demonstrate knowledge across the range of subjects taught in elementary schools. Since 1985, New Jersey’s teachers have automatically met this requirement by passing the Praxis II Elementary Content Knowledge test required for state certification. Veteran teachers also have the option of satisfying the requirement by accruing ten points on the New Jersey High Objective Uniform State Evaluation (HOUSE) Standard Content Knowledge Matrix, through which teachers receive credit for college coursework, professional development activities related to their content area, and years of content area teaching experience.  Departmentalized middle- and secondary-level teachers must now show content area expertise in each core academic subject they teach in order to meet the NCLB definition. The options for meeting this requirement are as follows: 

· Passing the required content-knowledge exam in the content. This is already part of the licensing process for those with K-12 content area certificates and is now part of the process for the new elementary with specialization certificates for grades 5-8 ; or 

· Having an undergraduate major in the content area; or 

· Having 30 credits equivalent to a major in the content area; or 

· Having a graduate degree in the content area; or 

· Having an advanced credential, such as National Board Certification, in the content area. 

Veteran middle and high school teachers also have the option of accruing ten points on the New Jersey HOUSE Standard Content Knowledge Matrix for each core academic subject they teach.  Special education teachers who provide direct instruction in core academic content, either as replacement teachers in resource settings or in self-contained classes, must meet the requirements in the same manner as elementary, middle, and high school teachers. Special education teachers whose only role is to provide support or consultation to students with disabilities who are being instructed by HQT satisfy the requirement by having full state certification as a special education teacher. Also, it is important to note that until the adoption of new regulations by the State Board of Education in December 2003, the state’s licensing requirements at both the middle school level and for special education were not aligned to NCLB requirements. 

Disaggregating by Poverty Level 

The HQT survey was collected for all schools statewide and has been disaggregated by high-poverty and low-poverty schools. High-poverty is defined as the 25 percent of the schools in the state with the largest percentage of students eligible for free or reduced lunch. Low-poverty is defined as the 25 percent of schools in the state with the smallest percentage of students eligible for free and reduced lunch. 



Data in Table 4 (below) show that for all three grade level configurations, low-poverty schools have the greatest percentage of highly qualified teachers. At the low-poverty/elementary level the percentage of teachers that are not highly qualified is 2.2 percent, while it is 6.5 percent in high-poverty schools. At the low-poverty/middle level the percentage of teachers not highly qualified is 3.3, while it is 10.3 percent in high-poverty schools. At the low-poverty/high school level, the percentage of teachers not highly qualified is 1.6 percent, whereas it is 6.7 percent in high-poverty schools. 

Table 4: 2006 Highly Qualified Teacher Survey

Percentage and Numbers of Teachers Not Highly Qualified 

All Subjects Taught 

	
	Elementary Schools
	Middle Schools             
	Secondary Schools

	
	# of Teachers
	 Percent Not 

HQ
	# of Teachers
	 Percent Not 

HQ
	# of Teachers 
	 Percent Not

HQ

	All Schools
	50,514
	3.3
	20,134
	4.6
	26,374
	3.7

	High-Poverty Schools 
	15,245
	6.5
	 4444
	     10.3
	 4517
	6.7

	Low-Poverty Schools 
	10,691
	2.2
	 4893
	 3.3
	 7734
	1.6


Classes in Elementary Schools 
Table 5 provides information about classes taught by HQT at the elementary level. Overall, 3.1 percent of general education teachers in self-contained classes do not meet the definition, compared with 5.8 percent in high-poverty schools and 1.9 percent in low-poverty schools. There exists a variation in the percentage of specialty area classes taught by highly qualified teachers. For example, in world languages, 7.4 percent of all world language classes are not taught by HQT, while 11.5 percent of classes in high-poverty schools and 6 percent of classes in low poverty schools are taught by HQT.
 Among self-contained special education classes and English as a Second Language (ESL) classes in high poverty schools, 17.7 percent and 12.4 percent respectively are not taught by HQT, significantly higher than other academic subject classes. 

Table 5: 2006 Highly Qualified Teacher Survey

Percentage of Classes Not Taught by a Highly Qualified Teacher

Elementary School 

	Classes
	General Ed.
	Basic Skills

English 
	Basic Skills Math
	Arts 
	World Language
	Special Education

Self-Contained
	Special Education

Resource 
	ESL
	All

Classes

	All Schools
	3.1 
	1.9
	0.9
	2.6
	7.4
	10.2
	3.1
	9.0
	4.5

	High-Poverty Schools
	5.8
	2.6
	1.2
	4.2
	11.5
	17.7
	10.0
	12.4
	8.6

	Low-Poverty Schools
	1.9
	2.5
	0.9
	2.4
	6.0
	7.1
	1.4
	2.1
	2.7


Classes in Departmentalized Middle Schools 

In Table 6, data for departmentalized middle school classes show that, statewide, the percent of classes not taught by HQT varies from 1.7 percent in the arts to 10.7 percent in special education self-contained classes. The percentage of language arts and social studies classes taught by HQT is slightly higher than the percentage of mathematics and science classes taught by HQT. High-poverty schools show a higher percentage of classes not taught by HQT, with 6.3 percent in social studies, 9.9 percent in mathematics, 12.4 percent in world languages, 23 percent in special education self-contained classes, 16.5 percent in special education resource room replacement, and 15 percent in math basic skills. It is important to note that the federal law imposed new requirements for middle school and special education teachers to have specific content expertise in all subjects taught and that many teachers are currently working to complete the HQT requirements. 

Table 6: 2006 Highly Qualified Teacher Survey

Percentage of Classes Not Taught by a Highly Qualified Teacher

Middle School 

	Classes
	Lang. Arts
	Social Studies
	Sci.
	Math.
	Arts
	World. Lang.
	Spec. Ed.** S-C
	Spec. Ed.*

R. R.
	ESL
	Eng. Basic Skills
	Math. Basic Skills
	All 

	All Schools 
	2.3
	2.4
	4.1 
	3.4 
	1.7 
	5.6 
	10.7 
	6.3
	3.9 
	3.2
	6.2
	4.3

	High-Poverty 
	6.9
	6.3
	8.4 
	9.9 
	5.4 
	12.4
	23.0
	16.5
	5.1
	9.1
	15.0
	9.8

	Low-Poverty 
	1.9
	2.4
	3.1
	2.7
	1.3
	5.1 
	6.9
	4.9
	0
	0.3
	8.4
	3.1


** Special Education Self-contained

     
* Special Education Resource Replacement 

Classes in High Schools 

Data in Table 7 report the classes not taught by HQT at the high school level. Statewide, the percentage of content area classes not taught by HQT ranges from 1.5 percent in the social studies to 12.1 percent in special education self-contained.  Special education teachers in a self-contained setting are responsible for teaching several high school-level subjects. The difficulty of achieving expertise in many content areas is reflected in the data reported. The variation in the data between high-poverty and low-poverty schools is consistent with the variations found with the elementary and middle school levels in Tables 5 and 6. 

The New Jersey Department of Education will complete its fourth HQT survey in October 2006. The state will monitor the progress of districts and schools in decreasing the number of teachers who do not satisfy the federal definition. The 2004-2005 and 2005-2006 School Report Cards include information about the HQT requirement. The 2004-2005 Report Card can be accessed at the following NJDOE web-site: http://education.state.nj.us/rc/nclb04/index.html . 

Table 7: 2006 Highly Qualified Teacher Survey

Percentage of Classes Not Taught by a Highly Qualified Teacher

High School 

	Classes
	Lang. Arts
	Social Studies
	Sci.
	Math.
	Arts
	World. Lang.
	Spec. Ed.** S-C
	Spec. Ed.*

R. R.
	ESL
	Eng. Basic Skills
	Math. Basic Skills
	All 

	All Schools 
	1.7
	1.5
	2.1 
	1.6 
	2.5 
	2.7 
	12.1 
	7.7
	4.3 
	2.5
	2.1
	3.5

	High-Poverty 
	3.8
	1.6
	3.6 
	2.2 
	8.4 
	6.6
	15.5
	15.4
	8.4
	3.2
	0
	6.4

	Low-Poverty 
	0.3
	0.6
	0.9
	0.5
	1.6
	1.4 
	6.5
	4.7
	2.9
	2.3
	3.4
	1.6


* *Special Education Self-Contained

     
* Special Education Resource Replacement 

Requirement Two: Highly Qualified Teacher Status in LEAs and the Steps by  State  to Ensure Districts have Plans  to Assist Teachers Who are not Highly Qualified to Attain HQ Status
Identification of LEAs Not Meeting the Highly Qualified Teacher Requirement
 
The New Jersey Department of Education annually identifies all school districts and schools who employ teachers who have not yet met the federal definition of a highly qualified teacher. The Office of Licensing and Credentials works closely with the county offices of education to verify the information submitted as part of the Certificated Staff Report.  This Matrix provides important information about schools and teachers and enables the department to take specific actions to ensure that appropriately certified individuals are employed by districts. Please see the appendix for more details.  

  
State Actions to Assist LEAS in Meeting the Highly Qualified Teacher Requirements 
 

Since the inception of the highly qualified teacher requirements of NCLB, the NJDOE has made ongoing and comprehensive efforts to assure that all LEAs have a clear understanding of the highly qualified teacher requirements and that districts understand how to support all teachers in core academic subjects to meet the requirements.  New Jersey provides targeted regional and district-based technical assistance sessions, along with a hotline and email address dedicated to highly qualified teacher issues and inquiries. The department has a website with online access to all state and federal communications and tools, and regularly communicates with the field about policy issues and federal guidelines.  In addition, the department has developed a highly qualified teacher manual for school district staff providing  information to support all teachers to determine their highly qualified status. The guide, available in print and  online, is updated annually.  As evidence of the department’s commitment, the NJDOE has provided over 500 technical assistance and training sessions on the highly qualified teacher requirement.  These sessions have been offered in every region of the state and in all counties, with targeted district level assistance to all large high poverty districts.  The technical assistance sessions: 

 

· Helped districts understand the process to determine a teacher’s  highly qualified status and how to utilize tools developed to streamline that process; 

· Provided assistance to resolve specific highly qualified  teacher issues including the appropriate use of the  NJ HOUSE; 

· Assisted  districts with the State Certificated Staff Report; 

· Helped districts interpret state highly qualified staff reports; 

· Identified appropriate strategies to help teachers become highly qualified; 

· Directed districts to utilize state and regional professional development  options, including online courses and tutorials, to help teachers become highly qualified; 

· Provided  guidance on  federal highly qualified requirements; and   

· Provided guidance for districts in research-based strategies to recruit and retain highly qualified teachers. 

New Jersey takes seriously its state role in providing both support for and accountability from LEAs in assuring that their teachers meet the highly qualified teacher requirement. To that end, New Jersey requires that all districts annually identify the highly qualified status of every teacher in their assignment or content area through New Jersey’s State Certificated Staff Report. This report provides a comprehensive portrait of an individual teacher’s preparation, areas of certification, highly qualified status in the core content classes he/she teaches, and identification of national board certification, if achieved. This report is a key state data sources used to generate  the state-wide New Jersey Report Card, giving parents, community members, district personnel, and the public at-large   important information about student achievement and teacher quality. (Please see the sample New Jersey Report Card in Appendix D.)

 

Using State Data to Inform State Actions to Support Highly Qualified Teacher Initiative 
 

New Jersey uses the highly qualified teacher data from the State Certificated Staff Report, CAPA site visit reports and recommendations, and other relevant NCLB data collections to inform technical assistance to the field. This information also plays a critical role in state level needs assessment for policies and programs in teacher recruitment and retention, preparation, and professional development. Through an in-depth analysis of this data, the department is able to identify all districts and/or schools whose   teachers have not yet met the highly qualified teacher designation for the classes they teach. These districts are then targeted for more intensive technical assistance to help them implement strategies to help  teachers meet the highly qualified teacher requirement.  

 

The department identifies specific subject/assignment areas in which there is a critical need for experienced and highly qualified teachers and then targets professional development and technical assistance for those areas of need.  Professional development opportunities that target areas of need are made available for schools, district, counties, and regions to support teachers to attain highly qualified status in these areas. For example,  the NJDOE has made a concerted effort to provide professional development opportunities for teachers of students with disabilities and limited English proficient students as well as teachers of mathematics, science, and world languages.  These opportunities include one- and two-day intensive institutes, online credit bearing courses and tutorials, and school-site consultation and training. These strategies are outlined in the equity plan provided later in this document.

 

The data informs the department’s study of policy options and strategies to help recruit and retain teachers in these critical areas of need. In addition, this data informs the development of state level teacher quality policies. As a result of this information, several policy groups will continue to examine teacher quality issues including:

 

· A Teacher Quality Taskforce will make policy recommendations in the key areas of teacher development, support, retention, and leadership; 

· A Special Education Taskforce will address policies specific to the preparation, recruitment, and retention of special education teachers, an area of critical need in New Jersey; 

· A new Higher Education Council will oversee program approval and teacher education policy issues; and

· An  Interdivisional Teacher Quality Council will serve as an adjunct to existing NJDOE-NCLB work groups and will address teacher practice and school district support and accountability.    

 

New Jersey’s comprehensive efforts to improve teacher quality and ensure all teachers are highly qualified are dealt with in depth in the equity plan strategies presented later in this document.   

 

Developing District Plans for Meeting the Highly Qualified Teacher Requirements
 

In a June 2006 memo from New Jersey’s Acting Commissioner of Education, all school districts were informed that they will be required to develop and implement a plan to assure that all  teachers teaching core academic subjects are highly qualified by the end of the 2006-2007 school year. The plan must identify all teachers who are not yet highly qualified and the steps that the district and its schools will take to support teacher efforts to reach highly qualified status.  School districts which have already met 100 percent compliance will still be required to submit a plan to show how the district will sustain efforts to recruit and retain highly qualified and experienced teachers. The required needs assessment and action plan will also serve as evidence for the district’s self-assessment as part of NJQSAC.

 

On a yearly basis, districts will be required to identify the certification and qualification status of all teaching staff members. Using that data, districts will be required to develop a district HQT plan based on a NJDOE template (provided in the appendix) which asks districts to:

· Conduct a district-level needs assessment which identifies existing gaps in core academic areas including teaching vacancies that the district has not been able to fill with highly qualified teachers. The report identifies  the number and  percentage of   teachers not highly qualified and classes not taught by highly qualified teachers;

· Identify all teachers not meeting the  highly qualified definition and their current assignments as well as steps to be taken to help them achieve  highly qualified status;

· Identify  key areas of need for highly qualified teachers across the district by subject area/specialty area and assignment and  target support to specific audiences of teachers;

· Describe district actions to ensure that all teachers become highly qualified;

· Delineate strategies to ensure the equitable distribution of highly qualified and experienced teachers across all schools in the district;

· Outline district actions to ensure that district level policies and procedures ensure that only highly qualified teachers are hired; 

· Describe district actions to ensure that highly qualified teachers are retained; and 

· Provide a statement of assurance that all federal and state requirements regarding the highly qualified provisions of NCLB have been met.   

 

Requirement Three: The New Jersey Department of Education Technical Assistance, Training Programs, and Services to Assist Districts in Completing Their HQT Plans and the Districts’ Resources Needed to Meet Their HQT Goals
The NJDOE has provided ongoing and sustained technical assistance and guidance to all New Jersey school districts in order to support districts and teachers in meeting the federal highly qualified requirements.  Those supports included:

· Multiple regional trainings which took place in the Fall of 2003, 2004, and 2005; 

· Targeted training and guidance sessions in high-poverty, low-performing districts where teachers are working to meet the HQT requirements;

· Ongoing train-the-trainer sessions for county office of education staff who provide technical assistance to local school districts;

· Individual conferencing with teachers through a dedicated phone line and e-mail account (answered over 7,000 requests for technical assistance in the past three years); and

· Additional regional trainings (Winter 2006) on the requirements of NCLB with specific emphasis on the highly qualified provisions of the law, targeting all districts that were below 90 percent  compliance with the federal requirement.

Beginning in November 2006, all districts will be required to submit district plans providing the steps the district will take to ensure that it is tracking and supporting teachers to attain highly qualified status.  The plans will also describe a district’s hiring needs and where it has filled staff vacancies with the most qualified applicant who is not yet highly qualified.  As described in New Jersey’s response to Requirement Two, district HQ plans must identify all teachers who have not yet met the requirement and the specific strategies the district will employ to assist those teachers in becoming highly qualified. Over the next several months, the NJDOE will provide districts with specific guidance and support, including revisions to the current HQT Guide, memos and emails to the field, web-based models and instructions, technical assistance, and regional training sessions to develop the plan. 

The NJDOE has analyzed the data on highly qualified teachers captured in New Jersey’s Certificated Staff Report as well as specific NCLB data from schools and districts identified in need of improvement.  All districts that have not achieved 100 percent compliance in meeting the highly qualified requirement and that have schools listed in years three, four, and five of AYP will receive targeted assistance. The chart that follows lays out the department’s action plan.

State Action Plan for Technical Assistance, Programs, and Services to Support LEA’s

	
	Targeted Audience
	Activity
	Responsible Party
	Anticipated Outcomes

	June/July 2006
	Chief school administrators

Charter school lead persons

County superintendents

NJDOE division heads
	Memo from Acting Commissioner regarding new highly qualified teacher requirements 
	Office of Academic and Professional Standards
	Increased awareness on new procedures and issues including hiring issues, district reporting, changes to HOUSE, and LEA plans

	June 2006-ongoing
	Identified school districts
	Review and analysis of licensing records and current teacher assignments 
	Office of Licensing and Credentials

County offices of education
	Identification of out-of-field placements; teachers without proper certification or incomplete certification;

Appropriate actions to reassign identified staff

	Summer 2006
	County superintendents, education specialists, and certification specialists
	Targeted training:  federal guidance for HQT  requirements; state equity plan and the district plan
	NJDOE Offices of Academic and Professional Standards;

Licensure and Credentials;

Title I; Special Education; 

NJDOE teacher recruitment specialist
	County office staff will fully understand new federal and state HQT requirements and will be able to assist districts with mandated plan 

	September 2006
	Districts that received training in Winter 2006 that continue to fall below 100  percent compliance and have entered into Year 3, 4 or 5 of AYP status
	Training:  recruitment, retention, incentives equitable distribution of HQT and highly experienced teachers
	Academic and 

Professional Standards;

Licensure and Credentials;

Title I; Special Education; 

NJDOE recruitment specialist


	Improved compliance of highly qualified teachers using targeted strategies

More equitable distribution of highly qualified and experienced teachers by local districts

	Timeline
	Targeted Audience
	Activity
	Responsible Party
	Anticipated Outcomes

	September 2006
	Chief school administrators

Charter school lead persons

County superintendents

NJDOE division heads
	Memo from Commissioner outlining LEA planning process for equitable distribution of highly qualified teachers
	Office of Academic and Professional Standards
	Improved HQT data collection and increased efforts to assist  all teachers in core content areas needing to  become highly qualified

	Fall 2006
	Identified districts  who have not meet requirements


	Regional full day trainings to assist LEAs to develop  strategies on recruitment, retention and incentives  for ensuring equitable distribution of highly qualified and highly experienced teachers
	Offices of Academic and 

Professional Standards;

Licensure and Credentials

Title I; and

Special Education; 

NJDOE recruitment specialist
	Improved compliance of highly qualified teachers using targeted strategies

More equitable distribution of highly qualified and experienced teachers by local districts

	Fall 2006
	High-poverty, low-achieving districts below 90 percent compliance and with schools in Year 4 and 5 AYP
	District interventions and site visits to assist districts to develop highly qualified teacher plans 
	NJDOE staff who can address  specified areas of need
	Improved compliance of highly qualified teachers using targeted strategies

	Ongoing
	All teachers and districts

General public

Higher education
	Continuation of a dedicated phone line and e-mail address to provide specific assistance for individual problems
	Office of Academic and Professional Standards
	Timely responses to inquiries that will improve understanding of strategies to become highly qualified; identification of specific issues based on frequency of inquiries and improved responses


Requirement Four: The New Jersey Department of Education Plan to Work with LEAs that Fail to Reach the 100 Percent Goal by the End of the 2006–2007 School Year
 
The State Board of Education adopted new licensing regulations in 2004 which are explicitly aligned with the highly qualified provisions of NCLB.  In this way, the state can ensure that all new teachers entering the profession have content expertise in their area of certification upon completion of their pre-service program and are thereby, highly qualified. However, in the short term, the NJDOE  recognizes that there are continuing shortages of highly qualified teachers in the core content areas of mathematics, science, and world languages and in the areas of special education and bilingual/ESL.  As districts implement their highly qualified district plan, the state will continuously monitor and assist them in reaching 100 percent compliance through both  support and accountability measures.  

 

Districts will submit the plan for initial review to the county offices of education.  The county office will verify that the plans are complete and reflect accurate data as reported in the Certificated Staff Report and the NJQSAC process.  For those districts which fall below 95 percent compliance, the NJDOE Interdivisional Teacher Quality Council will conduct a review and make specific recommendations to the commissioner for corrective action based on statute, regulations, and specific protocols.  For example, teachers who are employed in out-of-field assignments or who do not hold proper certification may be relegated to substitute teacher status until certification requirements can be completed.  Similarly, a district may be required to remove the individual from his/her current position or dismiss the individual from employment.  Additional interventions may be required based on the district’s score on the personnel DPR of NJQSAC (see appendix for the DPR).  Specific actions in Title I high-poverty schools and districts will be implemented, such as CAPA visits or on-site technical assistance.  Districts who fail to meet annual measurable objectives will be subjected to a state requirement of targeting a percentage of Title II monies for support of highly qualified teacher initiatives.  

 

Requirement Five: Phasing Out of the NJ HOUSE Process and Limiting the Use of  HOUSE Procedures in Accordance with Federal Guidance

The New Jersey Model for Identifying Highly Qualified Teachers: A New Jersey Department of Education Guide to the New HQ Requirements  provides step-by-step  guidance and tools to support  teachers and districts in meeting the federal highly qualified teacher requirements.  Veteran teachers have been allowed to utilize the NJ HOUSE Matrix as an avenue to becoming highly qualified.   New Jersey has adopted a new licensing code, which aligns certification requirements with the highly qualified provisions of NCLB. All new teachers who graduate from an approved teacher education program and meet New Jersey licensure requirements will be  highly qualified. However, for veteran teachers, particularly in middle school and special education, the HOUSE has been a very important avenue to gaining highly qualified status. The NJ HOUSE Matrix allows teachers to choose different ways to demonstrate highly qualified status including content coursework, intensive professional development in the content area, working with a content expert over an extended period of time, national board certification in the content area, and extensive experience in the content area as criteria for achieving highly qualified status. 

 

New Jersey’s Plan to Phase-Out the HOUSE Process 

Despite the state’s best efforts, there are still veteran teachers who teach multiple subjects that need additional time to complete the HOUSE Matrix for all content areas they are required to teach.  In order to support those teachers with demanding teaching assignments who are close to completing the HOUSE process, the NJDOE proposes a realistic, achievable, and comprehensive plan for the phase-out NJ HOUSE Matrix for veteran teachers who are not entitled to use the flexibility rules identified by the USED and that were hired before the end of the 2005–2006 school year.  The elimination of HOUSE will include the following provisions:

 

· All new teachers hired after June 30, 2006 must meet the federal definition for highly qualified by passing the appropriate Praxis II content area test, having 30 credits in the content area, having a graduate or undergraduate degree in the subject matter, or having National Board Certification (except for the elementary certification) in the content area.  Teachers new to the profession may not use the NJ HOUSE Matrix to prove they are highly qualified unless they fall under the flexibility rules provided in the federal guidance. 

· All veteran teachers in Title I schools hired before the beginning of the 2002–003 school year that are highly qualified in one core content area may continue to use the NJ HOUSE Matrix to demonstrate they are highly qualified in additional subjects until June 30, 2007. 

· All veteran teachers in non-Title I schools hired before the end of the 2005–2006 school year that are highly qualified in one core content area may continue to use the NJ HOUSE Matrix to demonstrate they are highly qualified in additional subjects until June 30, 2007. 

· All veteran teachers who have not achieved highly qualified status by August 31, 2006 will no longer be able to use the NJ HOUSE Matrix and must use the federal criteria solely for meeting the highly qualified status. 

· 
Veteran teachers who wish to become highly qualified in additional subjects after June 30, 2007 or those who have not met the highly qualified requirements by June 30, 2007 in additional subjects may no longer use the NJ HOUSE Matrix and must use the federal requirements to demonstrate their highly qualified status. 

· All new special education teachers and foreign teachers who enter the profession may use the flexibility rules issued by the USED if they meet the initial criteria established in the federal guidance.

 

PART THREE: NEW JERSEY’S EQUITY PLAN

Ensuring that Poor and Minority Children are not Taught in Higher Rates than Other Children by Inexperienced, Unqualified and Out-of- Field Teachers

The NJDOE’s plan lays out the steps it is currently taking, and will take in the future, to assure equitable distribution of highly qualified teachers in New Jersey’s schools as well as the measures the state will use to evaluate and publicly report progress towards 100 percent compliance.  The plan examines these steps across the eight key elements proposed in the Council for Chief State School Officer’s (CCSSO) Template for State Equity Plans. This template provides a meaningful structure in which to illustrate New Jersey’s systemic and data-driven approach to assuring equity in the distribution of highly qualified teachers within context of New Jersey’s systemic teacher quality reform agenda. New Jersey would like to acknowledge the CCSSO for its support in corroborating and providing additional research to support the state’s strategies. (Please refer to the appendix for additional information and a reference list of the research used in support of this plan.)  The equity plan is organized around eight elements and within each element are the existing and proposed strategies to assure the equitable distribution of highly qualified teachers.  

Strategies to Improve the Equitable Distribution of Highly Qualified Teachers 

 
Element One: Data and Reporting Systems to Identify and Correct Inequities in the Distribution of Quality Teachers in High-Poverty/High-Minority Schools vs. Low-Poverty/Low-Minority Schools

 

As described in Requirement One, the NJDOE has ample data from numerous existing sources to create an analysis model to target strategies to schools based on need. The NJDOE’s Certificated Staff Report provides detailed data pictures of individual schools.  In addition, the Matrix Report compares the information from the Certificated Staff Report with licensing information.  To show how this data can be used, the department selected five schools from the high poverty quartile that are in AYP status five.  Department staff examined the number and percent of teachers not highly qualified in various subject areas within the five schools.  In looking at the five schools, there are higher levels of teachers not highly qualified  in special education and elementary education.  However, the numbers alone do not tell us why these teachers are not highly qualified.  Examining the certification database, department staff looked to see if the teachers were teaching out-of-field.  There is not a high incidence of out-of-field teaching: however, the problem appears to be related to the new special education and middle school certification requirements.  

To ascertain why these particular schools had reached AYP status five, department staff analyzed the CAPA report to identify if working conditions might have interfered with success in the classroom.  The CAPA process does not currently include a direct measure of “working conditions;” rather, information about school climate, teacher growth and autonomy, school culture, and related issues may be inferred from the site visits and interviews.  In order to get a more accurate picture of working conditions that might impact teacher performance in these high poverty schools, CAPA teams will now include a new survey to specifically address issues about working conditions within classrooms and schools. A sample survey is included in the appendix.

The NJDOE will initiate a series of data reports on the high-poverty quartile contrasted with the low-poverty one.  The reports will examine the distribution of teachers with less than five years and more than 20 years of experience and will examine salary distribution, turnover, and racial/ethnic distribution.  While the department’s primary focus will be on those schools and districts in need of improvement, particularly low-poverty schools and districts, the department will also address other issues such as shortages in subject areas that may affect all districts, gaps between teacher preparation programs and teaching in the classroom, and the forms of professional development that are targeted to improving teacher effectiveness. 

To upgrade district and school-level databases, the NJDOE will add elements to the Certificated Staff Report (see appendix for 2006 additions).  In addition, the department has already begun efforts to link the certificated staff collection and the teacher certification database.  The Office of Licensing and Credentials will work closely with the county offices of education to examine any discrepancies between the two databases and to determine why teachers appear to lack certification for their assignments.  County office personnel contact districts and schools to improve the quality and accuracy of data.  The resulting Matrix Report will greatly improve the department’s capacity to identify schools and districts in need of assistance and will serve as further evidence as part of the NJQSAC school district evaluation process.

 

Element Two: Teacher Preparation

Teacher preparation is a foundational pillar in New Jersey’s systemic reform efforts to ensure the equitable distribution of high quality teachers. To that end, New Jersey has recently adopted new licensure regulations which are aligned with the highly qualified teacher provisions of NCLB and New Jersey’s Professional Standards for Teachers and School Leaders. Newly licensed teachers must meet the highly qualified teacher requirements based on revised preparation program requirements. 

New Jersey’s licensure reforms have increased the rigor of educator preparation while providing new flexibility for entry into the profession.  New Jersey has been a leader in the availability of the alternate route to teaching and has recently developed  new alternate pathways to licensure for teachers of students with disabilities, teachers of science and world languages, prek-3 teaching, and ESL/bilingual teachers. New Jersey’s alternate route remains a significant factor in attracting highly qualified teachers to New Jersey’s high-need districts. A targeted approach to training provides teachers in these high-need areas with rigorous preparation, with pedagogy focused on their areas of instruction. New Jersey’s strategies in teacher and school leader preparation will continue to play a key role in its efforts to assure the equitable distribution of highly qualified teachers.  A summary of these strategies follows. 
· New performance-based Teacher Professional Standards are utilized across the continuum of practice to prepare, license, induct, and develop New Jersey’s teachers. The standards place emphasis on the knowledge and skills needed to teach diverse student populations including students with disabilities and bilingual/ESL students.  Since New Jersey is home to students who speak over 100 languages, the standards also emphasize the need for teachers to develop cultural competency. 

· Beginning in 2009, New Jersey will require national accreditation for all college teacher preparation programs. This new requirement will insure that all teacher preparation programs meet high national professional standards and are accountable to the state for quality teacher preparation. New Jersey’s new program approval standards also address the need for all programs to address New Jersey’s professional standards and opportunity-to-learn principles. 

· A Higher Education Council on teacher preparation will be convened in fall 2006 to address issues of program quality and approval. The taskforce will develop content-specific professional standards and develop rigorous state-level processes for program approval of all content areas.  This will provide meaningful accountability from, and direction for, colleges and alternate route programs. The taskforce will also make policy recommendations regarding the equitable distribution of highly qualified teachers and the roles that preparation programs can play in that effort.    

· New Jersey has a nationally-recognized alternate route approach to teacher preparation, providing opportunities for a wide spectrum of candidates to enter the profession. New Jersey’s alternate route is also a key pipeline for its high-need districts. New Jersey has expanded the alternate route options with targeted alternate route programs in high-needs subject areas such as special education, ESL/Bilingual and world languages. The department is launching a new alternate route in science this coming year.

· A formal evaluation of New Jersey’s alternate route programs will be completed this year. The study will provide important information about program quality, efficacy, candidate preparation, and success. This evaluation will inform policy decisions regarding alternate route programs and will provide much-needed data on how alternate route teachers fare in the classroom.  This study was supported by the federal Teacher Quality Enhancement Grant.  

· New Jersey is currently exploring the Transition-to-Teaching Program which could further enhance its alternate route programs.

· Through a federal TQE-Recruitment grant,  the NJDOE in partnership with The College of New Jersey (TCNJ) has developed a model urban education program to prepare candidates for teaching specifically in high-needs schools. This program, and two other established programs at Montclair State University and Rutgers University/Newark, seek to provide candidates with an understanding of the inequalities of educational opportunities and outcomes based on social class, race, ethnicity, gender and geographic region (urban, suburban, rural) and the school and non-school factors accountable for these inequalities. In addition, the programs help candidates understand the ways in which schools, teaching, and learning are related to social, political, and economic forces outside of schools, including family, community, neighborhood, and economic and political organizations. Program graduates are practiced in the knowledge, skills, and attitudes of culturally responsive pedagogy that enable them to affirm and build upon the strengths and talents of their urban students. The department will encourage replication of such programs through a new Higher Education Council. This council, which will oversee program approval in the state, will also have an important role in disseminating and communicating to the field promising higher education preparation practices. 

· The federally-funded New Jersey Mathematics-Science Partnership (NJMSP) grant seeks to improve teachers’ knowledge of mathematics, science, and technology. Montclair State University, Rutgers University, and Rowan University  received funds through a competitive process to support professional development to assist middle level teachers (grades 5-9) to become highly qualified and/or middle school content certified in mathematics and science.  These three universities, located in different regions of the state,  provide credit bearing courses, intensive summer institutes, mentoring, on-site technical assistance and support, and distance learning and other web-based professional learning opportunities to cohorts of teachers selected from high-needs districts.  An extensive external evaluation of the program is underway.  The NJMSP will provide valuable information on the number of teachers who achieved HQT status and/or middle school certification as a result of NJMSP grant-funded activities.

· The NJDOE was awarded a federal Foreign Language Assistance Program (FLAP) grant to provide important professional development opportunities statewide that focus on improving teachers’ foreign language proficiency and instructional capacity.  The program trains teachers to assess student learning using multiple tools and provides significant emphasis on improving standards-based instruction in this critical area. Staff from state institutions of higher education support various aspects of the FLAP grant.

· During the 2006-2007 school year, the NJDOE, in partnership with Rutgers University, will  expand its virtual academy, the New Jersey Professional Education Port (known as NJPEP) (www.NJPEP.org) to launch a learning management system that will enable the state to provide courses and modules targeted to assessed areas of need.  Initially, courses will provide professional development hours but offerings will be expanded to include courses for college credit.  NJPEP has developed several online multimedia professional development modules that focus on early literacy and the Reading First program.  It will begin the new learning management system with English Language Learners in the Mainstream, a multimedia tutorial that assists classroom teachers who may have little exposure to bilingual students. Additional professional development modules will focus on adolescent literacy development.  NJPEP also provides links to local and national online courses and provides an array of resources on classroom assessment, data-driven instruction, and classroom strategies such as differentiated instruction.   

· New Jersey has numerous school-university partnerships which provide intensive field experiences for teacher candidates and professional learning opportunities for licensed teachers. Many of these partnerships are with New Jersey’s high-need districts. The department, through its Higher Education Council, will seek opportunities to promote the use of such partnerships to provide intensive and strong clinical experiences for teacher preparation candidates preparing to teach in high-need schools. An evaluation of its pilots in urban education in the TQE-Recruitment grant and other model programs across the state will play a key role in the data used to formulate policy in this important area of teacher preparation. 

· The Teacher Education Program in the Rutgers-Newark Department of Urban Education prepares teachers for New Jersey’s Abbott school districts, the thirty-one poor, urban school districts designated by the New Jersey State Supreme Court. The mission, consistent with the goals of thirty years of court mandated educational reform, is to prepare novice, urban teachers to teach a racially, ethnically, economically, and linguistically diverse student population. Rutgers-Newark candidates for licensure understand inequalities of educational opportunities and outcomes based on social class, race, ethnicity, gender and geographic region (urban, suburban, rural) and the school and non-school factors accountable for these inequalities. In addition, they understand the ways in which schools, teaching and learning are related to social, political and economic forces outside of the schools, including family, community, neighborhood, and economic and political organizations. The graduates are practiced in the knowledge, skills, and attitudes of culturally responsive pedagogy that enable them to affirm and build upon the strengths and talents of their urban students. Finally, these students graduate competent in the domains of the New Jersey Core Curriculum Content Standards so that they have the knowledge required to facilitate their own students’ academic achievement. The Teacher Education Program at Rutgers-Newark is embedded in a university whose mission is to work “over time to reverse the decline of Newark as a metropolitan center and to work with other local university partners to contribute to Newark’s revitalization.” (http://www.newark.rutgers.edu/provost/index.php?sId=mission, World Wide web, August 4, 2005)

Element Three: Out-of-Field Teaching

New Jersey has made, and continues to make, strides to assure that teachers do not teach outside of their area of certification. As part of licensure reform, the NJDOE formally eliminated emergency certification.  New Jersey takes a multi-pronged approach to the problem of out-of-field teaching. Targeted efforts include:

· A statewide audit (the Matrix Report) of every school district and charter school has been initiated which will identify discrepancies between teacher licensure and assignment. Initially, the audit is being performed in New Jersey’s high-need districts.  Districts and schools found to have teachers employed in out-of-field assignments face corrective action to ensure that teachers are appropriately credentialed. Employees who do not hold appropriate credentials may be placed on a leave of absence to complete licensing requirements, relegated to substitute teacher status, moved to an appropriate assignment, or terminated.  Identified schools and districts are also provided with recruitment and retention strategies to support the employment of teachers who are appropriately licensed and  highly qualified.

· The NJDOE created targeted alternate routes in high-need areas, including special education, ESL/Bilingual, science, and foreign language. These routes provide a flexible and efficient manner for teachers to gain certification and highly qualified status.  

· 
The new licensure regulations establish an alternate route for the special education endorsement, providing a mechanism to increase the pool of special education candidates.  A proposed amendment to the regulations is scheduled for adoption this summer and will allow any individual eligible for an instructional certificate to receive a special education certification of eligibility, permitting them to be employed while completing the special education endorsement program. 

· The NJDOE has formal arrangements to recruit international teachers to teach in New Jersey schools. 

· New Jersey’s web-based recruitment system (www.NJHire.com) provides a key tool for districts to identify and recruit teachers in hard-to-staff content areas. As of June 2006, there are 123,000 potential teachers registered and over 2400 recruiters registered on NJHIRE.  The site is no-cost to school districts and is promoted at college job fairs, county recruitment fairs, and through mailing to career centers.

· The NJDOE has a full-time urban recruiter whose work involves the creation of recruitment supports and strategies specifically targeting hard to staff areas in high-needs school districts.  The recruiter works with high-need districts to improve hiring and recruitment practices and the use of web-based tools to improve their opportunity to hire highly qualified teachers.  

· The NJDOE sponsors a Historically Black Colleges and Universities Fair that exposes high school students to opportunities and careers in education.  

· The NJDOE recruitment specialist also staffs the Troops-to-Teachers program which recruits retired military personnel within the Mid-Atlantic region to teach in New Jersey, particularly in high-need, low-income school districts.  The program helps districts to meet their goals to increase diversity and draws from a large number of retired military personnel who served at New Jersey’s many military installations.

· Through New Jersey’s TQE Recruitment grant, the department, in partnership with TCNJ, is creating web-based recruitment systems for five high-need school districts as well as a state-level urban school district recruitment site. These sites will promote a better understanding of the district, its working conditions, and its incentive programs. 

· The department and several local school districts have formed partnerships with state universities to train teachers in high-need subject areas including mathematics, science, technology, ESL/bilingual, and special education. 

· During the 2006-2007 school year, the NJDOE, in partnership with Rutgers University, will  expand its virtual academy, the New Jersey Professional Education Port (known as NJPEP) (www.NJPEP.org) to launch a learning management system that will enable the state to provide courses and modules targeted to assessed areas of need.

· The NJMSP supports school/university partnerships to provide professional development for middle level teachers in science and mathematics.  Many teachers engaged in NJMSP projects have or will become certified as middle level specialists in mathematics or science.  Increasing teacher content knowledge is key to the success of the NJMSP. 

· The NJDOE has developed a new mentoring program for special education provisional teachers. All new special education teachers will have a full year of mentoring by a highly qualified and specially trained special education mentor. 

· New Jersey is requesting an additional no-cost extension of its TQE grant to support the mentoring of new special education teachers. Should the NJDOE be approved, funds will be used to cover the costs of cooperating teachers, professional development for provisional candidates, and the training of mentors.



Element Four: Recruitment and Retention Strategies

New Jersey has pursued a range of related strategies to recruit teachers to work in high-needs schools and to retain experienced highly qualified teachers. Numerous partnerships with institutions of higher education support these activities as well as several content-specific funding sources. In 2005, New Jersey was awarded a federal TQE-Recruitment (TQE-R) grant which plays a significant role in New Jersey’s teacher recruitment and retention efforts.  The strategies that follow build on existing teacher recruitment and retention work and are aligned with overarching state level teacher quality initiatives.  

· The NJDOE is creating a recruitment website to specifically target high-need district recruitment.  New Jersey has contracted with USTEACH to work with five high-need districts to turn their websites into powerful recruitment tools. 

· The current NJHIRE recruitment system has proved very successful with 123,000 potential teachers and over 2,400 recruiters registered. 

· New Jersey has hired a full time urban recruitment specialist who is overseeing recruitment efforts for high-need districts. The recruiter is working with districts to improve their recruitment, application, and selection process and to create and promote recruitment opportunities and tools offered by the department. 

· The NJDOE, in partnership with TCNJ, is sponsoring its first-ever Urban Teacher Academy from July 10 through July 21, 2006. The program is part of the New Jersey Teacher Quality Enhancement Recruitment Grant (TQE-R). The participants, all high school juniors from 10 area school districts, have been selected for the Urban Teacher Academy based on their strong career interests in becoming urban teachers. Students were chosen on the basis of their strong academic records, writing samples, and teacher recommendations. Studies suggest that while two million teachers may be needed nationally over the next 10 years, traditional teacher preparation programs have only one million prospective teachers in the pipeline. The Urban Teacher Academy aims to capture the interests of potential teachers as an important strategy toward resolving the urban teacher shortage, and firmly planting qualified, passionate teachers into urban schools. During their two weeks on campus, students will work with college professors, community leaders, urban teachers, and administrators to learn about pedagogical practices and the many aspects of the teaching profession. Field trips are planned to the Trenton Area Soup Kitchen, the Children’s Home Society, the Mercer County Special Services School District, the Trenton Boys and Girls Club, and the County Special Services School District. 

· The Teacher Education Program in the Rutgers-Newark Department of Urban Education prepares teachers for New Jersey’s Abbott school districts, the thirty-one poor, urban school districts designated by the New Jersey State Supreme Court. The mission, consistent with the goals of thirty years of court mandated educational reform, is to prepare novice, urban teachers to teach a racially, ethnically, economically, and linguistically diverse student population.  Students who graduate from this program are prepared to take on the specific challenges of teaching in an urban environment.

· New Jersey oversees the Troops-to-Teachers program with a number of strong financial incentives for candidates who agree to teach for three years in New Jersey’s schools. This program has proved helpful in bringing teachers to high-need districts.  

· The NJDOE recruitment specialists provide information and support to candidates utilizing the federal loan forgiveness program for teachers in math, science, foreign languages, and bilingual education 

· The department’s Office of Special Education works in partnership with the National Center for Special Education Personnel and Related Services Providers to develop and implement diversity personnel recruitment campaigns. Members of the recruitment teams acquire knowledge and skills to help them recruit members of groups traditionally underrepresented in the field of special education. The department provides ongoing technical assistance to targeted high-need school districts as they develop diversity personnel recruitment campaigns. 

· New Jersey has a state-funded induction with mentoring program for all new teachers. New Jersey recognizes that induction is a powerful retention strategy and has invested in a number of initiatives to support the mentoring of new teachers. 

· New Jersey regulations require all districts to have an annual mentoring plan developed by a local committee of teachers and administrators and to assure that all new teachers have an induction experience that is purposeful and supportive. This plan will be monitored as part of the NJQSAC process.

· The NJDOE, in partnership with the National Staff Development Council (NSDC) developed a mentoring toolkit that is available on the NJDOE Website (www.state.nj.us/education) and that provides guidance for districts to institute a successful induction program.

· The NJDOE is engaged in a three-year mentoring pilot program in Vineland, one of the state’s 31 Abbott high-need districts.  The pilot will provide information about induction including the usefulness of a longer mentoring experiences and the value of a variety of supports related to teacher efficacy and retention and will inform state-level policy makers.  

· Through the continuation of its TQE grant, the department hopes to provide fiscal, training, resources, and technical assistance to support the mentoring of new special education teachers.  

· Through the use of TQE funds, the NJDOE initiated a partnership with TCNJ to implement an online mentoring program pilot in the areas of math and science.  The project provides teachers in high-need districts with additional content-based support from experienced math and science teachers. 

· New Jersey’s FLAP grant supports regional professional development opportunities, model lesson demonstrations, and online project-based learning for teachers of world languages. The program provides intensive support for teachers in instruction and assessment and links teachers to schools across the globe.

Element Five: Professional Development Strategies

Research is clear that professional development can be a key retention strategy, providing teachers with a greater command of their craft and a consequent sense of efficacy as a professional. In 2000, New Jersey adopted regulations requiring professional development for all teaching staff members. The professional learning initiative requires all teaching staff members to engage in 100 clock hours of professional development aligned with the New Jersey Core Curriculum Content Standards (NJCCCS), the New Jersey Professional Development Standards, and the New Jersey Professional Teaching Standards. The initiative utilizes strong governance and planning model with teachers playing a key role in planning and implementation. A Professional Teaching Standards Board (PTSB) comprised of teachers, administrators, and other key stakeholders advise the commissioner of education on the initiative. Currently, the board is reviewing the first five years of the initiative and considering the recommendations of the Commissioner’s Taskforce on Teaching and Learning, convened in 2005. The PTSB is examining strategies to enhance the initiative, including incentives to districts and schools which implement site-based learning communities that focus on improving student achievement of the NJCCCS. Specifically, the department supports a number of professional development initiatives as described below.

· To support student achievement in high-needs districts, new professional development regulations specifically for New Jersey Abbott school districts were adopted. The initiative requires Abbott districts and schools to align professional development opportunities with the district’s instructional priorities based on student achievement data. Professional development becomes focused on student needs and is teaching and learning focused. The initiative  provides opportunities for collaborative, content-rich professional development. The initiative is supported by resources and regional training developed by the department in partnership with the National Staff Development Council (NSDC) and utilizes a professional learning community model.  Research shows that professional learning communities help build cooperation amongst teachers and provide a powerful environment for learning. This initiative makes use of the governance framework of the overall state initiative for professional development, making teachers key partners in the development and delivery of professional learning. 

· In partnership with NSDC, the NJDOE and the PTSB developed a Professional Learning Community Toolkit.  The toolkit and related training has been piloted in the Abbott school districts.  It provides guidance and planning tools to actualize the new Abbott regulations; however, the toolkit is being modified to address the state’s professional development requirements for all schools and districts. The department completed a series of regional trainings and will continue this work in the fall to assure that all Abbott districts share a clear understanding of how to implement professional learning communities. 

· Supported by a grant from Wachovia, the department in partnership with the NSDC, provides professional development for instructional coaches in two high-need districts. This training helps instructional coaches gain the skills needed to work effectively with adult learners in content-based professional development. This pilot program will provide the department with key strategies that can be replicated in other districts. 

· For seven years, the NJDOE has participated in the National Board Subsidy Program which supports candidates for national certification. For the last two years, the State of New Jersey has provided additional funds to cover candidates’ costs. The NJDOE  in collaboration  with  the New Jersey Education Association (NJEA), the New Jersey Principal and Supervisors Association (NJPSA), and the New Jersey Chamber of Commerce supports National Board candidates with regional training support and recognition programs. The department plans to target a portion of the designated state funds for candidates in high-needs districts.  

· The federally-funded NJMSP grant seeks to improve teachers’ knowledge of mathematics, science and technology. Montclair State University, Rutgers University, and Rowan University received funds through a competitive process to support professional development to assist middle level teachers (grades 5-9) to become highly qualified and/or middle school content certified in mathematics and science.  These three universities, located in different regions of the state, provide credit bearing courses, intensive summer institutes, mentoring, on-site technical assistance and support and distance learning and other web-based professional learning opportunities to cohorts of teachers selected from high-needs districts.  An extensive evaluation of the program is underway.  The grant will provide valuable information on the number of teachers who achieved HQT status or who have or will receive middle school certification as a result of grant-funded activities.

· The NJDOE was awarded a Foreign Language Assistance Program (FLAP) grant to provide important professional development opportunities statewide that focus on improving teachers’ foreign language proficiency and instructional capacity.  The program trains teachers to assess student learning using multiple tools and provides significant emphasis on improving standards-based instruction in this critical area.  Representatives from state institutions of higher education support various aspects of the FLAP grant. 

· The Office of Special Education, working with staff from the state’s four Learning Resource Centers (LRC), are developing a professional development network that will provide special education teachers with a year-long series of professional development experiences. New special education teachers in targeted high-need school districts will complete a needs assessment that will inform the content of the trainings. 

· The NJDOE uses Title IIA-Improving Teacher Quality (ITQ) funds to support competitive grants to New Jersey institutions of higher education to provide targeted professional development activities.  In addition, Title IIA funds support professional development activities in support of the NJCCCS.   ITQ funds support the NJDOE’s participation in the Council of Chief State School Officers (CCSSO) State Collaborative on Assessment and Student Standards (SCASS) projects.  NJDOE content coordinators who participate in SCASS projects train teachers to implement sound classroom assessment strategies.  

· Title IIA funds also support a menu of professional development offerings ranging from awareness sessions to intensive, multi-day institutes in all nine NJCCCS areas. Every school district was sent information on how to arrange these free professional development sessions.  The information is also available on the NJDOE website (http://www.state.nj.us/education/).

· The NJDOE, in partnership with the Newark Teachers Union and Seton Hall University, developed a searchable CD-ROM of the NJCCCS that provides teachers with classroom strategies to support the achievement of the standards.  The CD provides all teachers with ways to enhance student literacy and serves as a tool to encourage content integration.  The CD-ROM has been sent to all schools and districts and is available to all schools on the NJDOE website. 

· The Office of Specialized Populations, in collaboration with New Jersey institutions of higher education, will sponsor a year-long professional development opportunity for mainstream teachers and other school personnel who work with English language learners.  As increasing numbers of immigrant students enroll in New Jersey schools, it is critical that all teachers develop the skills to effectively work with this population. The Sheltered Instruction Training will hold a summer institute during July 2006 at Rowan University, Kean University and New Jersey City University. Participants will receive training in Sheltered Instruction and will be able to implement content area lessons that have been proven effective with English language learners.  University faculty will provide on-going support throughout the school year with follow-up meetings and on-site visitations.

Element Six: Specialized Knowledge and Skills

New Jersey has made great strides to assure that teachers have the specialized knowledge and skills to be effective with students typically served in high-poverty low-performing schools.

· New Jersey’s program approval and accreditation requirements mandate that teacher education programs utilize New Jersey’s teacher standards which require teachers to have the knowledge and skills to deal with diverse learners. Teacher education programs are approved and accredited with this as a key component of their approval. 

· New Jersey has adopted teacher and school leader standards that address the knowledge and skills needed by teachers to meet the needs of  diverse student populations. 

· New Jersey licenses teachers based on an assessment which utilizes the standards as its basis.

· The NJDOE, in partnership with TCNJ, has developed a model urban education program to prepare teachers to work in high-need districts. This program will serve as a pilot for review and further policy recommendations from New Jersey’s new Higher Education Council.

· New Jersey’s alternate route offers targeted preparation in the areas of ESL/bilingual and special education assuring that alternate route teachers have the knowledge and skills they need to teach diverse student populations. 

· New Jersey’s online virtual academy offers a tutorial for teachers who have English language learners in their classes but have little previous experience or training on how to teach them effectively. 

Element Seven: Working Condition Strategies

Recent research has made clear that working conditions can have significant impact on teacher quality and retention. Unfortunately, working conditions are often overlooked as a means to retain good teachers and are difficult to address at the state level.  Local district policies and practices often set the tone for school climate and culture.  Additionally, school leadership impacts how those policies are implemented from school to school.  Acknowledging that strategies which deal with school leadership, safety, facilities, professional growth, governance, and school climate and culture have a significant impact on working conditions, the department has initiated a number of activities to address this difficult, yet extremely important, element. The first two initiatives, CAPA and NJQSAC, have been discussed earlier in this document but are explained here in more detail.

Collaborative Assessment and Planning for Achievement (CAPA)

A key strategy to improve teaching and learning as well as working conditions in schools is New Jersey’s Collaborative Assessment and Planning for Achievement (CAPA) process, which responds to the requirements of No Child Left Behind (NCLB) to have a statewide system of intensive and sustained support for those Title I schools designated as “in need of improvement” for more than two consecutive years.  As part of this required support system, the NJDOE developed the CAPA review process, which assigns teams of skillful and experienced individuals to provide schools with practical, applicable, and helpful assistance, increasing the opportunity for all students to meet the state’s Core Curriculum Content Standards. The CAPA process provides important feedback and technical assistance to school districts as well as plays a key role in informing state policy around areas that the state needs to support through new policies, further technical assistance an professional development. 
CAPA teams conduct an on-site review of a school identified as “in need of improvement,” as defined by state assessment results.  The review has defined standards, each with indicators and rubrics. The team reviews district documentation, student achievement data, and intermediate progress measures; observes classrooms sessions; and interviews teachers, parents, the principal and others school staff, as appropriate. Based on their review, the team determines how effective the school has been in organizing its work around the New Jersey’s Core Curriculum Content Standards (NJCCCS) and identifies obstacles to improve teaching and learning. The team completes the review cycle by developing a report over a two-day period that communicates commendations and recommendations to the school and district. 

CAPA findings provide qualitative data on the concerns teachers face in high-needs schools.  The findings have pointed to the barriers teachers face in the classroom as they articulate the core curriculum content standards to their students.  Some issues in this area have been the need for instructional materials, the need for more of a voice in professional development and standard protocols for examining student work as well as support in integrating technology into their classrooms.  During the CAPA process, teachers have expressed concerns about their schools not having a system to formally reward/award teachers, not having input into their teaching assignments for the following year and the uneven enforcement of disciplinary policies. The findings have pointed to the unmet needs of many teachers in low-performing schools.

After the school receives a draft of its report, the CAPA team leader meets with the school to help them develop a plan for prioritizing the implementation of the recommendations.  For recommendations that may require additional financial resources to implement, the NJDOE encourages districts to use their Title I, Part A and Title I School Improvement Allocation (SIA).  Schools in need of improvement must use 10 percent of their Title I funds to implement staff professional development in the areas in which students did not meet the benchmarks on state assessments.  Additionally, these schools receive SIA funds earmarked for implementing school improvement activities.  Recommendations that require additional funding have included establishing teacher teams to refine the use of rubrics in their classes and identifying time for vertical and horizontal articulation meetings among teachers.  

New Jersey Quality Single Accountability Continuum (NJQSAC)

State legislation required the development of a new school district monitoring system known as the New Jersey Quality Single Accountability Continuum (NJQSAC).  NJQSAC is a self-assessment and review process that addresses school district policies and practices in five areas: personnel, fiscal, governance, operations, and programs and instruction. NJQSAC focuses on how each of these areas impacts the mission of every New Jersey school district:  student achievement of the NJCCCS. Each district must convene a committee to perform the self-assessment (known as the District Performance review or DPR) which is then submitted to the county office of education for review and placement on the continuum.  Districts that score at 80 percent or higher in each of the five areas are “approved.”  Should a district receive lower than 80 percent in any one of the five areas, a more intensive review is conducted by department staff to verify the results.  Evidence for review might include items such as personnel policies, curricula, achievement results, and district plans.  The focus of NJQSAC is to identify districts in need of assistance in one or more of the five targeted areas and then to provide specific interventions to assist the district to successfully address the needs or shortcomings.  

NJQSAC will address a number of areas specific to working conditions in districts but not in specific schools. However, school districts that do not achieve 80 percent or higher on the continuum may be required to engage the services of a highly skilled professional to help correct deficiencies.  The highly skilled professional is specific to the area of need (e.g., a school business administrator would assess fiscal, a curriculum specialist would address program needs) and is approved by the NJDOE to specifically provide intervention services.  The goal of the intervention is to help districts improve in deficit areas and to support and sustain gains in student achievement.
NJQSAC holds districts accountable for a number of indicators that address working conditions.  For example, governance addresses the relationship between the local board of education and the district chief school administrator.  It focuses on positive interaction, ethical conduct, and student-centered policies.  School district operations focuses on the health and safety of students and staff, including the prevention and reporting of violence and vandalism, school health policies, the provision of intervention and referral support teams, and the implementation of practices that create a safe school environment.  The fiscal section of NJQSAC focuses on sound and efficient fiscal policies and practices, ensuring that students and staff have appropriate facilities and equipment to support high quality instruction and student achievement.  The programs and instruction section of NJQSAC holds districts accountable for student achievement and requires districts to develop and implement curricula that are aligned to the 2004 NJCCCS.  The programs and instruction DPR focuses on teacher support activities such as vertical and horizontal articulation, transitional meetings, cross-content instruction, and access to technology.  This section requires districts to provide appropriate supervision of instruction and to engage in activities that support high quality instruction in all classrooms. Finally, the personnel section deals with teacher and administrative licensure and credentials, teacher evaluation policies, school employee wellness, affirmative action and accommodations for employees with disabilities, teacher mentoring and professional development, and the provisions of the highly quailed teacher requirements of NCLB.  The personnel DPR focuses attention on key working conditions issues such as opportunities for professional learning, especially in collegial learning communities, support for new teachers through mentoring and evaluation, and personnel policies that ensure that all teachers and administrators are certified and highly qualified.  A copy of the personnel DPR is included in the appendix.

Combined with the rich school-specific information obtained during a CAPA visit, NJQSAC will provide the department with information about district-level policies and practices that support or impede student achievement. Further, polices and practices identified as part of this systematic review may significantly support teacher retention, engagement, and ownership or they may cause teachers to “go through the motions rather than going the extra mile.”  The information provided by districts as part of NJQSAC will inform policy development and assist the department to better allocate state and federal resources.

School Safety
 A safe, civil, orderly, respectful, and supportive learning community is vital to healthy working conditions for staff as well as for students. New Jersey tracks incidents of violence and vandalism in an electronic monitoring system and uses the data to develop strategies to support schools.  The department  provides technical assistance to schools with specific problems such as bullying or vandalism.  In partnership with Rutgers University’s Center for Applied Psychology, the department provides services, technical assistance, and training to schools and districts in the implementation of the requirements regarding safe schools under Title IV and the department’s Unsafe School Choice Option Policy. These services involve the development of corrective action and safety plans which are designed to reduce the number of incidents of violence in schools with serious problems of violence and vandalism as identified through New Jersey’s Electronic Violence and Vandalism System. In addition, the department has implemented a Social and Emotional Learning Initiative, grounded in research that successful student academic performance depends to a significant degree on a student’s social and emotional skills and ability to pursue educational goals with a sense of purpose.  These pilot activities have reduced at-risk student behavior and have contributed to positive learning climates that impact both students and teachers.  Two low-performing Abbott school districts and eight low-performing non-Abbott school districts participate in the pilot. Additional projects focus on positive student discipline, safety and discipline policies, and character education.

Teacher Support Services 

New Jersey school districts are required to provide support, guidance, and professional development to school staff who identify learning, behavior, and health difficulties in students and who participate in the provision of Intervention and Referral Services (IRS).  IRS teams provide teachers with support and consultation to address behavioral, learning, or health problems that impede student achievement.  This collaborative process brings many minds together to discuss problems, to develop strategies, and to discuss the impact of the interventions.  Originally designed to precede any formal referral for a more intensive evaluation for special education services, IRS teams have evolved into a necessary support system for teachers.  IRS teams provide a professional learning community approach to support teachers by providing research-based strategies and engaging experts in constructive dialogue to solve classroom management and behavioral problems.

School Leadership Policy
 In the last five years, New Jersey has been deeply involved in policy and program development in support of strong educational leadership. As a partner with the Wallace Foundation in the State Action for Educational Leadership Program (SAELP), New Jersey has made a number of key policy changes to enhance educational leadership in the state. As a result of that work, New Jersey has:

· Created new professional standards to support all policies and requirements across the continuum of school leadership practice including preparation, mentoring, licensure, and professional development;

· Implemented a new standards-based professional development requirement that requires all school leaders to develop and implement a plan in consultation with a team of their peers, based on the standards and their district needs;

· Created a standards-based mentoring and residency program for school leaders to support their transition to the principalship; 

· Developed, in partnership with NJPSA, a new alternate route to school leadership that has enhanced the pipeline to school leader certification in a flexible and effective manner; 

· Instituted a critical friend review of all preservice programs for school leaders, conducted by Dr. Joseph Murphy and other national experts, to help programs align their to the standards and best practices;

· Developed new training for school board members and superintendents to build a team-based approach to school governance; and   

· Implemented, and is currently studying, distributed leadership pilots to support teachers as leaders and to share the responsibilities of teaching and learning leadership amongst professional staff members; such programs have been effective in improving school climate and culture, allowing teachers a voice in the planning and implementation of practices and policies to enhance teaching and learning. 

Abbott Professional Development Requirement

The new Abbott professional development requirement plays a key role in enhancing the working conditions of teachers and school leaders in high-needs schools. The regulations specify that schools must develop learning communities in which professionals support and share in the learning and development of one another. This collaborative model has great potential for improving the climate of schools as well as the knowledge and skills of the professionals. 

Special Education Support

To address the issue of special education teacher attrition, the department is working with new teachers in high-poverty districts with high mobility to provide them with additional training and support beyond the district-sponsored induction program. Staff from the four Learning Resource Centers, the department’s special education professional development training network, implement these programs. Special education  teachers in the program will receive a year-long series of training.  The department is also planning to provide additional mentoring and support to special education teachers in high-need districts.

Working Conditions Survey

The department acknowledges the need to accumulate more information about working conditions and their impact on teacher recruitment and retention. To fill this gap, the NJDOE has developed a working conditions survey which will become part of the CAPA process for schools not making AYP. A draft of this survey is provided in appendix.  As part of the comprehensive CAPA process, the survey will provide important information about teachers’ satisfaction or dissatisfaction across a spectrum of key elements including resources, leadership, and school environment and safety. This survey will provide key data that the department can utilize and share with district leadership about existing conditions in schools and districts. It will also provide important information for policy makers to utilize in crafting policies to support and retain highly qualified teachers in high-needs districts.  The department will also investigate other sources of this information such as district compensation packages and exit interviews and work with professional organizations such as NJEA and NJPSA to gather a more accurate picture of working conditions in New Jersey’s public schools.

Policy Coherence: Improving Internal Processes or Revising State Policies that May Inadvertently Contribute to Local Staffing Inequities

The NJDOE  is committed to assuring that  high-need schools have the opportunity to recruit and retain highly qualified teachers. However, it is important to remember that local school districts assign teachers to schools, grades, subjects, and classes.  The NJDOE monitors optimal performance through data collections such as the Certificated Staff Report, through evaluative processes like NJQSAC and CAPA, and through routine oversight by the county offices of education.  New Jersey has enacted systemic and aligned policies to assure that teachers are equitably distributed.

Improved Licensing and Hiring Processes

New Jersey has made serious efforts to improve license processing time, customer service, and support. Over the past year, the state has eliminated large backlogs of credentialing applications and significantly decreased the waiting time for licensing review.  In addition, the department has extended  customer service hours, added an automated phone system to answer and direct common questions, and improved web-based information to help candidates  better understand the licensing process. These changes will significantly assist the state’s large high-need districts, who often high large numbers of teachers each year, to ensure that candidates for employment are appropriately certified.  The changes also assist prospective teacher candidates to complete the licensure process with minimal delays.

Additionally, the NJDOE is  developing a website that specifically targets recruitment for high-need districts. In  partnership with TCNJ, the department is creating tailored web-based marketing tools for high-needs districts and providing five high-need districts with technical assistance to support the processing of licensure applications. New Jersey’s urban recruiter specifically works with high-needs districts to improve their recruitment, marketing, applicant processing, and web-based recruitment tools.  

Using Data to Support Highly Qualified Teacher Distribution Policies

New Jersey has further developed its annual Certificated Staff Report to provide more in-depth knowledge relevant to the requirements of the highly qualified teacher provisions of NCLB. New Jersey has the data to track teacher mobility, certification, highly qualified status, and experience. In order to gain more information on why teachers leave a school or district, the NJDOE will add a working conditions survey to the CAPA review process.

Accountability and Support in Assuring the Equitable Distribution of Highly Qualified Teachers

New Jersey has systemic initiatives to monitor and support  high-need districts to recruit and retain highly qualified teachers. As part of New Jersey’s new school district accountability system, NJQSAC, districts will be monitored to assure that teachers are properly credentialed and highly qualified. The personnel DPR addresses the highly qualified teacher requirements; one of the indicators specifically the district’s plan to ensure equitable distribution of qualified and experienced teachers in low-performing schools.  Districts that do not achieve 80 percent of the indicators on the personnel DPR will be subject to corrective action which may include a more intensive review by the county office of education, the submission and approval of an action plan, and/or the assistance of a highly skilled professional to correct deficiencies.

Assuring Teachers Have the Professional Development They Need To Succeed

The NJDOE annually evaluates its state-level professional development initiative.  In 2005, districts were required to report to the department about the completion of the first five-year cycle of mandated professional development hours.  The department verified compliance with the professional development initiative, but more importantly, was able to determine that only a small number of teaching staff members failed to complete the required 100 clock hours.  This data collection is part of a larger process that includes district and county professional development boards that oversee the approval of professional learning experiences at the local district level.  Taken together, the approved plans and the data collection on completion of the hours provide the NJDOE with  a good picture of the  professional development experiences that are taking place in the field. The PTSB is working with the department to review and analyze this data and will make policy recommendations to ensure that high quality professional learning is available to all teachers.  

In general, department offices survey school staff about specific professional development needs.  For example, the Office of Student Support Services surveyed members of Intervention and Referral Services teams to determine their professional development needs.  IRS teams provide important support services to assist teachers with student behavioral and learning problems.  IRS teams include teachers, educational services specialists, and school administrators and it is imperative that team members are well-informed about research-based practices to improve student performance.  The Office of Academic and Professional Standards announced a series of free, content-specific professional development opportunities for schools and districts that address the curriculum, instruction, and assessment of the NJCCCS.  The announcement asked schools and districts to indicate their needs for content-specific and strategy-based professional development opportunities.  The demand for these sessions (which range from awareness sessions to multi-day institutes) has been overwhelming and indicates a need and demand for school-based professional development experiences that improve teacher content knowledge and pedagogy.

Supporting Schools in Need of Improvement

A key strategy to improve teaching and learning as well as working conditions in schools is New Jersey’s Collaborative Assessment and Planning for Achievement (CAPA) process, which responds to the requirements of No Child Left Behind (NCLB) to have a statewide system of intensive and sustained support for those Title I schools designated as “in need of improvement” for more than two consecutive years.  As part of this required support system, the NJDOE developed the CAPA review process, which assigns teams of skillful and experienced individuals to provide schools with practical, applicable, and helpful assistance, increasing the opportunity for all students to meet the state’s Core Curriculum Content Standards. The CAPA process provides important feedback and technical assistance to school districts as well as plays a key role in informing state policy around areas that the state needs to support through new policies, further technical assistance and professional development. In addition, the department recognizes outstanding Title I schools and showcases the policies and practices that have lead to the school’s improvement.  In this way, schools with similar compositions and problems can implement practices that have been shown effective.
Building on Partnerships to Support the Recruitment and Retention of Highly Qualified Teachers   

New Jersey  recognizes that to succeed in its efforts to recruit and retain highly qualified teachers in high- needs districts, it must create effective partnerships. The NJDOE has established partnerships with institutions of higher education (IHEs), business organizations, professional associations, and national organizations and foundations.  The impact of any initiative is maximized by effectively using the expertise and resources of the partners.  These partnerships enhance the state’s  commitment to  ensuring that the neediest students are taught by highly qualified teachers.   
· 
The TQE-Recruitment grant, a partnership between the NJDOE and TCNJ, focuses on recruiting teachers to high-need districts. 

· The department works with the New Jersey Principals and Supervisors Association (NJPSA)  to develop and implement  school leader induction and development opportunities.

· In partnership with the Wallace Foundation through the SAELP project, the department supports improved educational leadership through policy and program innovations across the continuum of professional practice

· The department has maintained a long-term partnership with the New Jersey Statewide Systemic (NJSSI) to improve mathematics, science and technology education.  NJSSI has five regional centers  that offer technical assistance and professional development opportunities for school districts.  

· The department works with the New Jersey Chamber of Commerce to support the training and recognition of National Board candidates.

· The department works with national accreditation programs (TEAC and NCATE) to support high quality teacher preparation programs.

· A state-appointed Higher Education Council will work with the NJDOE to forge a high quality program approval process. 

· The NJDOE partners with Wachovia to support  training for academic coaches.

· The NJDOE continues to work with NSDC to develop state-of-the-art professional development and mentoring tools and resources for all school districts, with a special focus on the Abbott districts.

· The department maintains a partnership with the CCSSO Teacher Quality Center to improve policies for special education.  

· The National Center for Special Education Personnel and Related Service Providers works with the department’s Office of Special Education to enhance the preparation, recruitment, and retention of special education teachers.

· The department, in partnership with the New Jersey Education Association (NJEA), supports  professional development for teachers, specifically targeting support and resources for National Board candidates in urban districts. 

· Through NJPEP, the department has created a new partnership with Rutgers University to provide credit bearing courses online for New Jersey teachers.  

· The Rutgers University, School of Applied Psychology, works with the Division of Student Services to support positive social and emotional environments conducive to teaching and learning.

· The Office of Academic and Professional Standards works with Montclair State University, Rutgers University, and Rowan University to implement the federal NJMSP grant that supports middle level teachers to become highly qualified and/or certified in mathematics and/or science.

· The Office of Academic and Professional Standards developed a partnership with Rutgers University to create a Chinese language program that will create a new pool of teachers of critical world languages.

Conclusion

The NJDOE acknowledges the importance of having a highly qualified teacher in every classroom.  To that end, the department has expanded its capacity to collect and analyze school and district data; initiated an audit of certificated status known as the Matrix Report; formalized a new district evaluation system (NJQSAC) which will provide specific information on policies and practices in recruitment, hiring, retention, mentoring and induction, licensing, and professional development; expanded the successful CAPA project that provides low-achieving schools with specific recommendations to improve students performance; created two new groups to address teacher quality issues; improved services provided by the Office of Licensing and Credentials to expedite teacher certification processes; eliminated emergency certification and expanded the alternate route; utilized grant funding to support urban teacher recruitment; and maintained and expanded partnerships to support the preparation and growth of teachers of mathematics, world languages, science, special education, and ESL/bilingual.  The NJDOE will continue its efforts to support the highly qualified teacher requirements through a mandated highly qualified teacher action plan.  The department will also institute a working conditions survey and will work with institutions of higher education, professional organizations, and school districts to investigate the use of incentives to attract and retain high quality teachers.

Ultimately, it is the department’s mission to ensure that all students achieve the NJCCCS.  That goal can only be achieved when every child is taught by a highly qualified teacher.  Given the opportunity to learn, all students can achieve.  

If we are as concerned about education as we say we are, then we need to do more to change the conditions faced by teachers, especially those who work in underfinanced and largely abandoned urban schools.  We need to support those teachers who love their students, who find creative ways to teach them, and who do so under difficult circumstances.  We need to celebrate teachers who are as excited about their own learning as they are about the learning of their students.  And we need to champion those teachers who value their students’ families and find respectful ways to work with them.  Above all, we need to expect all teachers to do these things.  The children in our public schools deserve no less.
Sonia M. Nieto, What Keeps Good Teachers Going? In Keeping Good Teachers, ASCD, 2003, p. 205.

  

 

APPENDICES

The first five sections of this appendix contain examples of charts that have been created from existing data and other types of information.  These charts will assist the department in analyzing how to best help schools improve low performance by examining its relationship to the quality of the teachers in the schools.

Appendix A is a draft of the data collection instrument and district plan that will be used to report 2005-2006 highly qualified teacher data and follow-up activities.  Some of this information is already available through the Certificated Staff Report and licensure records.  Most likely, the survey, statement of assurances, and plan will be completed electronically; however, all NJDOE surveys must be approved by a two-tiered data management group who will assist with the further development of the plan and its implementation. 

Appendix B is an Excel file that represents classes not taught by highly qualified teachers by district level across core subject areas. It identifies special characteristics of those schools/districts such as designation as an Abbott school district or as a CAPA school and AYP status. 

Appendix C presents a statistical evaluation between highly qualified teachers and poverty.  It does not show a clear correlation between the two.  New Jersey’s 31 Abbott school districts, those with a large number of high-poverty schools and students, receive per-pupil funding at the same level as the state’s wealthiest districts as prescribed by the New Jersey Supreme Court.  These 31 districts are provided with additional resources and should be able to attract high quality teachers and provide them with high quality professional development to retain them in the district.  However, experience with low-poverty districts shows that equalizing financial resources is not enough to overcome the negative societal norms that operate in many of these schools.  Therefore, the state must turn to other avenues to show why high-poverty schools are under-performing.  

The department already has access to a wealth of data and information about its schools.  Aggregate numbers on distributions of not highly qualified teachers are not specific enough to show us why a school’s students are not performing even though the school has a guaranteed high level of financial resources.  The traditional problem for the department has been that of integrating, analyzing, and drawing conclusions from the information it already produces.  Information is collected and housed in different program offices and it must be analyzed collectively to be useful in determining what is inhibiting a school’s achievement level. There are many more charts of information that the department will produce as it implements its equity plan.  The more global charts will be valuable for guiding strategies that expand upon our statewide initiatives to attract, develop and retain a continuous pool of highly qualified teachers in hard-to-staff areas.  (Appendix D).

For the more norm-based low performance, especially in high-poverty districts, the department is building an analysis model that will be applied to a prioritized list of low-performing schools.  Appendix E shows samples of some of the rich data the department already has about each of its schools.  The analysis model will build on the Collaborative Assessment and Planning for Achievement (CAPA) process to address low performance and equity issues.  The CAPA process is under the direction of the Title I office and is going into its third year.  The model requires a broad-based team to visit a school in collaboration with the principal and teachers in the school to determine what areas have to be improved in order for the performance results for students to be more positive.  Appendix D contains the lists of schools that already have a needs analysis and recommendations for improvement that must be part of a school’s improvement plan under CAPA.  

The CAPA process has already prioritized the worst cases and has defined strategies targeted to deficiencies that already observed.  The lack of student performance in schools where the teachers may be highly qualified on paper but not able to increase student achievement is most likely due to systemic problems, long-established negative norms, and societal influences that arise from areas of poverty.  

In order to effectively target helpful strategies to these schools, the department will designate a cross-department team to analyze the existing information for the schools that are close to requiring restructuring.  The team will integrate information about the school climate, school leadership, teachers’ working conditions and problems with attracting and retaining teachers.  The Office of Academic and Professional Standards, which is responsible for highly qualified teacher initiatives, will coordinate this effort and work with existing NCLB policy and support structures, including the Title I office and the Abbott division, to address these issues.

In addition, the CAPA process will be enhanced by the new district evaluation system NJQSAC.    This new process will put additional pressure on districts to improve schools that are lagging in performance.  The development of NJQSAC is a good example of the department’s ability to collaborate across offices and divisions to identify those important elements that contribute to student achievement of the NJCCCS. 

In Appendix F, there are new data elements proposed for the existing certificated staff collection to give the department additional information.  Also, included is a new instrument to become part of the CAPA process that will tell provide more information on a school’s working conditions that may impact teaching and learning. 

Appendix G provides an overview of the research that supports the policies, programs, and practices contained in this document.  Appendix H provides an overview of the NJDOE’s organizational structure to support this plan.
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Appendix A

District Plan for Highly Qualified Teachers 
2006-2007 School Year
 
                                                /                                                                                                                                                                 /                 
District Name                               /  District Code                              Superintendent Name (Print or Type)                  Superintendent Signature  /     Date
 
 
                                                                                                                                                                                                                                                                                                
Name of  Designated Point-of-contact                                                   Contact Person’s Telephone number                    Contact Person’s E-Mail Address
 
                                                                                                /                                                                              
Plan approved by (Entity)                    /Date of Approval                                                        
I. NEEDS ASSESSMENT:  Enter District-level data from the 2005-2006 school year for the following elements. 

	Number and percentage of core academic subject teachers

who are not highly qualified 

 
	Number
	Percentage

	
	 
	 

	Number and percentage of core academic subject classes taught by teachers who are not highly qualified

 
	Number
	Percentage

	
	 
	 

	Number and percentage of core academic subject teachers who did not receive high-quality professional development during the previous school year
	Number
	Percentage

	
	 
	 

	Core academic subjects, grades, and student groups in which the district did not make AYP based on spring 2006 statewide assessments
	 

	Core academic subjects and grades that have teaching vacancies that the district cannot fill with HQ teachers
	 


 
Add any other data for the District that establishes needs related to ensuring that all core academic subject teachers are highly qualified.
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School Report for Highly Qualified Teacher:

2006-2007-School Year

II. Using the following chart, identify all teachers within the school who have not yet met the highly qualified requirements in the subject(s) they teach.

	TEACHER NAME
	GRADE
	SUBJECT
	COMMENTS
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III. Using the following chart, identify the target audience – core academic subject teachers that are NOT highly qualified and core academic subject classes taught by teachers that are NOT highly qualified.  Below the table, write a brief summary to describe highly qualified teacher needs in the District.

	 
School Name 
and Descriptive Information
	 
Grade(s)
	 
Subject
	 
Notes/Comments

	 

 
	 
	 
	 

	 

 
	 
	 
	 

	 

 
	 
	 
	 

	 

 
	 
	 
	 

	 

 
	 
	 
	 

	 

 
	 
	 
	 

	 

 
	 
	 
	 

	 

 
	 
	 
	 

	 

 
	 
	 
	 


 

SUMMARY:  
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IV. DISTRICT ACTIONS TO GET ALL TEACHERS HIGHLY QUALIFIED:  List and describe District actions to get all teachers highly qualified and to ensure that poor and minority students and those in schools identified for improvement are not taught by inexperienced, unqualified, or out-of-field teachers at higher rates than other students.  

	District Action
	Person Responsible
	Resources
(Fund Source/ $$)
	Completion
	Notes

	
	
	
	
	 

	
	
	
	
	 

	
	
	
	
	 

	
	
	
	
	 

	
	
	
	
	 

	
	 
	 
	 
	 

	
	 
	 
	 
	 


* These actions are required in each District’s plan.
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V. DISTRICT ACTIONS TO ENSURE HIRING ONLY HIGHLY QUALIFIED TEACHERS:  Incorporate District procedures for hiring a teacher that is not yet highly qualified and other actions to ensure hiring only highly qualified teachers.  

	 
District Action
	 
Person Responsible
	Resources
(Fund Source/ $$)
	 
Comments / Notes
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VI. DISTRICT ACTIONS TO RETAIN HIGHLY QUALIFIED TEACHERS:  List and describe District actions to retain highly qualified teachers.  All actions must be supported by the District’s policies and procedures for recruiting, hiring, inducting, and retaining highly qualified teachers.

	District Action
	Person Responsible
	Resources
(Fund Source / $$)
	Notes
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VII. DISTRICT ASSURANCES RELATED TO HIGHLY QUALIFIED TEACHERS:  Place a check in front of each assurance to indicate that District administrators are aware of the compliance issue and that the District is in full compliance.  Please note that the District  superintendent’s signature is required at the bottom of this page. 
❏    All teachers will be assigned to teach a grade level(s) and subject(s) for which the teacher holds proper New Jersey certification and for which the teacher has been deemed highly qualified.

❏    The DISTRICT has established procedures for developing individual teacher plans that provide for clear and direct communication between the DISTRICT and individual teachers.

 

❏     The DISTRICT will notify, annually and at the beginning of the school year, all parents in a school receiving  Title I, Part A funds that the they may request and the DISTRICT will provide, in a timely manner, information regarding the professional qualifications of the student’s teachers in accordance with Section 1111(h)(6)(A).

 

❏    The DISTRICT will ensure that each school that receiving Title I, Part A funds provides timely notification to the parents of a student who has been taught for four or more consecutive weeks by a teacher who is not highly qualified.  [See Section 1111(h)(6)(B)(ii)]  (NOTE:  Letters must be sent when the student is assigned to a non-highly qualified teacher.  If a teacher change during the school year results in a student’s class being taught by a non-highly qualified teacher, parents of each student in the class must be notified not later than the date by which students have been taught for four consecutive weeks.)

 

❏    The DISTRICT has incorporated the state’s “Procedures for Hiring a Teacher that is Not Yet Highly Qualified” and will fully implement those procedures when it is necessary to hire a teacher who is not highly qualified for the grade level(s) and/or subject(s) the teacher is assigned to teach.

 

❏    The DISTRICT has policies and procedures to prohibit use of Title I, Part A funds to pay the salary of any new paraprofessionals, except under certain limited cases as described in Section 2141(c)(2).  

 

❏    The DISTRICT has policies and procedures to prohibit use of Title II, Part A funds to pay the salary of any teacher who does not meet the NCLB and state definitions of “highly qualified” teacher.  

                                                                                   
                                                                                     ____________                        

DISTRICT Superintendent Name                                 
 DISTRICT Superintendent Signature                          
 Date                       

APPENDIX B

Spreadsheets of classes not taught by highly qualified teachers by district level across core subjects noting school designations and AYP status

(Please see separate Excel file entitled NJ HQT District Data)

APPENDIX C

An Evaluation of the Relationship between Highly Qualified Teachers and Poverty

One area of concern cited by Department of Education officials is the apparent disparity in highly qualified teacher (HQT) coverage between high and low-poverty (ED) schools.  The evidence cited is the difference in the average HQT percentages between the lowest and highest ED quartiles; however, such a coarse comparison ignores the fact that there is a high degree of variability across schools in terms of both HQT and ED.  A more robust measure would look at all schools across both measures in an effort to estimate the relationship (i.e. correlation) between these two measures, so as to ascertain whether there is in fact a “coverage gap” that requires remediation.

A preliminary issue is the “validity” of the data—that is, are we measuring what we assume we are measuring?  Both HQT and ED are self-reported measures, and thus prone to substantial measurement errors such as misclassification or omission.  There exists no independent audits of how well schools and/or districts record their information; however, ED, as measured by the percentage of students eligible for free or reduced-price lunch, can be compared with a more independent measure collected by the NJDOE.  This is called a district factor score (DFS), created by the State of New Jersey Department of Education Division of Finance through principal factor analysis of six variables taken from the 2000 Census to represent a community’s relative socio-economic status (for details see http://www.state.nj.us/njded/finance/sf/dfg.shtml):

· Percent of adults with no high school diploma

· Percent of adults with some college education

· Occupational status

· Unemployment rate

· Percent of individuals in poverty

· Median family income

The DFS is an index with unique values for each district on an interval scale (ranging from -3.7 to 2.2, with higher values associated with less community poverty).  A substantial correlation between the DFS and ED would lend credence to the assumption that ED is a suitable proxy for poverty.

Figure 1 is a scatterplot of DFS by the percentage “not-ED” (this is for ease of interpretation of the correlation).  As can be seen from the plot, there is a fairly strong linear trend as DFS and the percentage not-ED increase.  The relationship between community SES and student poverty can be quantified by estimating the Pearson linear correlation coefficient between these two factors; in the case of NJ school districts the linear correlation coefficient is a strong 0.713.

Having established that our measure of student poverty is most likely valid, it is of interest to compare this measure with our measure of HQT coverage: the percentage of core classes taught by a highly qualified teacher.  Figure 2 is a scatterplot of this HQT measure by the percentage not-ED (again for ease of interpretation).  Two things are evident from this plot:  a significant majority of schools are at or close to one hundred percent HQT coverage, and there is a fairly uniform distribution of HQT across the spectrum of not-ED.  As before, the relationship between these two variables can be quantified by estimating the Pearson linear correlation coefficient, which in this case is a very weak 0.0602.  This strongly suggests that the quantile comparison cited elsewhere is misleading, and that in fact HQT coverage is not a dominant factor in the poor performance of high poverty schools.
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Figure 1:  New Jersey Districts’ Factor Score by Student Percentage Not Free or Reduced Price Lunch

(N=549, Pearson Linear Correlation Coefficient = 0.713)
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Figure 2:  New Jersey Schools’ Percentage Core Classes Taught by Highly Qualified

Teachers and Percentage Students Not Free or Reduced Price Lunch Eligible

APPENDIX D

Data on Distribution of Not Highly Qualified Teachers Across Subject Areas

Spreadsheet of schools having at least one teacher not highly qualified arranged by high and low poverty.  Those that are blank are in the middle quartiles.
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Spreadsheet with totals of not highly qualified teachers in districts in descending order.
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Spreadsheet with totals of not highly qualified teachers in schools in descending order.
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Spreadsheet with distribution of teachers with under five years and over twenty years of experience in the high and low poverty quartiles.
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APPENDIX E

Collaborative Assessment and Planning for Achievement (CAPA): A Means to Address Equity

The Collaborative Assessment and Planning for Achievement (CAPA) process responds to the requirements of No Child Left Behind (NCLB) §1117:  School Support and Recognition which requires that the New Jersey Department of Education (NJDOE) create and maintain a statewide system of intensive and sustained support for those Title I schools designated as “in need of improvement” for more than two consecutive years.  As part of this required support system, the NJDOE developed the CAPA review process, which assigns teams of skillful and experienced individuals to provide schools with practical, applicable, and helpful assistance, increasing the opportunity for all students to meet the state’s Core Curriculum Content Standards.  
CAPA teams conduct an on-site review of a school identified as “in need of improvement,” as defined by state assessment results.  The review has defined standards, each with indicators and rubrics.  Two documents provide the basis for the review, CAPA Standards and Indicators for School Improvement and Performance Descriptors. The team reviews various documentation, student achievement data, and intermediate progress measures; observes classrooms sessions; and interviews teachers, parents, the principal and other school staff, as appropriate. Based on their review, the team determines how effective the school has been in organizing its work around the state’s Core Curriculum Content Standards and identifies obstacles to improve teaching and learning. The team completes the review cycle by developing a report over a two-day period that communicates commendations and recommendations to the school and district. 

The CAPA Standards and Indicators are organized as follows:  

· Standard 1: Curriculum 

· Standard 2: Classroom Evaluation/Assessment

· Standard 3: Instruction

· Standard 4: School Culture 

· Standard 5: Parent Involvement--Student, Family and Community Support

· Standard 6: Professional Growth, Development and Evaluation

· Standard 7: Leadership and School Leadership Council

· Standard 8: Organizational Structure and Resources

· Standard 9: Comprehensive and Effective Planning

CAPA findings provide qualitative data on the concerns teachers face in high-needs schools.  The high mobility rate and inability to retain highly-qualified teachers is often reflected in the frustrations voiced by staff who feel they are not supported in gaining the skills and knowledge they need to be successful.   Often the findings, next steps and recommendations around these nine standards indicate the concerns of staff who work in Title I schools in need of improvement.  

Findings in the Standard 3 have pointed to the barriers teachers face in the classroom as they articulate the core curriculum content standards to their students.  Some issues in this area have been the lack of instructional materials, teachers’ limited content area knowledge, no standard protocols for examining student work and the inability to integrate technology into the classroom.  Around Standard 4 teachers interviewed during the CAPA process have expressed concerns about their schools not having a system to formally reward/award teachers, not having input into their teaching assignments for the following year and the uneven enforcement of disciplinary policies.

In Standard 6 the findings have pointed to the unmet needs of many teachers in low-performing schools.   Professional development opportunities are determined at the central office level with little consideration of teachers’ individual needs.  Many districts still do not offer sustained professional development that is classroom-embedded, nor do they provide opportunities for teachers to conference with administrators on the development of a professional improvement plan that responds to teachers’ needs.  Often the post-observation evaluation conference with the administrative staff is limited to signing a form with little dialogue between the administrator and the teacher.  

After the school receives a draft of its report, the CAPA team leader meets with the school to help them develop a plan for prioritizing the implementation of the recommendations.  For recommendations that may require additional financial resources to implement, the NJDOE encourages districts to use their Title I, Part A and Title I School Improvement Allocation (SIA).  Schools in need of improvement must use 10% of their Title I funds to implement staff professional development in the areas in which students did not meet the benchmarks on state assessments.  Additionally, these schools receive SIA funds earmarked for implementing school improvement activities.  Recommendations that require additional funding have included establishing teacher teams to refine the use of rubrics in their classes and identifying time for vertical and horizontal articulation meetings among teachers.  If these activities occur beyond the contractual school day, the school would have to offer stipends for teachers to participate.  

CAPA VISITS 2004-05

	
	District
	School
	Status

	1. 
	Asbury Park
	Asbury Park MS
	Report Sent to District & School

	2. 
	Asbury Park
	TG Marshall
	Report Sent to District & School

	3. 
	Atlantic City
	NY Avenue
	Report Sent to District & School

	4. 
	Bridgeton
	Cherry Street
	Report Sent to District & School

	5. 
	Camden
	Davis
	Report Sent to District & School

	6. 
	Camden
	Pyne Point
	Report Sent to District & School

	7. 
	Camden
	Morgan Village
	Report Sent to District & School

	8. 
	Camden
	Hatch MS
	Report Sent to District & School

	9. 
	Camden
	E. Camden MS
	Report Sent to District & School

	10. 
	Camden
	Coopers Point
	Report Sent to District & School

	11. 
	Camden
	Sharp
	Report Sent to District & School

	12. 
	Camden
	Bonsall
	Report Sent to District & School

	13. 
	Camden
	Veterans Memorial
	Report Sent to District & School

	14. 
	Carney’s Point
	Penn’s Grove
	Report Sent to District & School

	15. 
	Charter
	Emily Fisher
	Report Sent to District & School

	16. 
	Charter
	Pleasantville
	Report Sent to District & School

	17. 
	Clayton Boro
	Clayton MS
	Report Sent to District & School

	18. 
	East Orange
	ET Louverture
	Report Sent to District & School

	19. 
	East Orange
	GW Carver
	Report Sent to District & School

	20. 
	East Orange
	Patrick Healy MS
	Report Sent to District & School

	21. 
	East Orange
	J Costley MS
	Report Sent to District & School

	22. 
	East Orange
	S. Truth MS
	Report Sent to District & School

	23. 
	Elizabeth
	#1
	Report Sent to District & School

	24. 
	Elizabeth
	#17
	Report Sent to District & School

	25. 
	Elizabeth
	#71 Holmes
	Report Sent to District & School

	26. 
	Elizabeth
	#70 Cleveland
	Report Sent to District & School

	27. 
	Elizabeth
	Hamilton MS
	Report Sent to District & School

	28. 
	Elizabeth
	#75 Battin
	Report Sent to District & School

	29. 
	Elizabeth
	#77 McAuliffe
	Report Sent to District & School

	30. 
	Elizabeth
	#6 LaFayette
	Report Sent to District & School

	31. 
	Hackensack
	Hackensack MS
	Report Sent to District & School

	32. 
	Hillside
	WO Krumbeigel
	Report Sent to District & School

	33. 
	Hillside
	Hurden Looker
	Report Sent to District & School

	34. 
	Irvington
	Grove
	Report Sent to District & School

	35. 
	Irvington
	Berkley Terrace
	Report Sent to District & School

	36. 
	Irvington
	Union Avenue MS
	Report Sent to District & School

	37. 
	Irvington
	University MS
	Report Sent to District & School

	38. 
	Jersey City
	#34
	Report Sent to District & School

	39. 
	Jersey City
	#22
	Report Sent to District & School

	40. 
	Jersey City
	#14
	Report Sent to District & School

	41. 
	Jersey City
	#15 Elementary
	Report Sent to District & School

	42. 
	Jersey City
	#15 Young MS
	Report Sent to District & School

	43. 
	Jersey City
	#41
	Report Sent to District & School

	44. 
	Jersey City
	#9
	Report Sent to District & School

	45. 
	Jersey City
	#20
	Report Sent to District & School

	46. 
	Jersey City
	#23
	Report Sent to District & School

	47. 
	Linden
	

J. Soehl MS
	Report Sent to District & School

	48. 
	Long Branch
	Long Branch MS
	Report Sent to District & School

	49. 
	Millville
	Silver Run
	Report Sent to District & School

	50. 
	N Brunswick
	Redshaw
	Report Sent to District & School

	51. 
	N Brunswick
	McKinley
	Report Sent to District & School

	52. 
	Newark
	Alma Flagg
	Report Sent to District & School

	53. 
	Newark
	Burnet Street
	Report Sent to District & School

	54. 
	Newark
	Avon Avenue
	Report Sent to District & School

	55. 
	Newark
	GW Carver
	Report Sent to District & School

	56. 
	Newark
	Miller
	Report Sent to District & School

	57. 
	Newark
	Peshine
	Report Sent to District & School

	58. 
	Newark
	Newton
	Report Sent to District & School

	59. 
	Newark
	Hawthorne
	Report Sent to District & School

	60. 
	Newark
	Vailsburg
	Report Sent to District & School

	61. 
	Newark
	Bragaw
	Report Sent to District & School

	62. 
	Newark
	ML King MS
	Report Sent to District & School

	63. 
	Newark
	Brown Academy
	Report Sent to District & School

	64. 
	Newark
	Morton Street MS
	Report Sent to District & School

	65. 
	Newark
	Horton
	Report Sent to District & School

	66. 
	Newark
	Sussex
	Report Sent to District & School

	67. 
	Newark
	Hernandez
	Report Sent to District & School

	68. 
	Newark
	Maple Avenue
	Report Sent to District & School

	69. 
	Orange
	Forest Avenue
	Report Sent to District & School

	70. 
	Orange
	Orange MS
	Report Sent to District & School

	71. 
	Orange
	Lincoln
	Report Sent to District & School

	72. 
	Passaic City
	#4 Passic MS
	Report Sent to District & School

	73. 
	Paterson
	#14
	Report Sent to District & School

	74. 
	Paterson
	#6
	Report Sent to District & School

	75. 
	Paterson
	#28
	Report Sent to District & School

	76. 
	Paterson
	#21
	Report Sent to District & School

	77. 
	Paterson
	#20
	Report Sent to District & School

	78. 
	Paterson
	#15
	Report Sent to District & School

	79. 
	Paterson
	#10
	Report Sent to District & School

	80. 
	Paterson
	#12
	Report Sent to District & School

	81. 
	Paterson
	#5
	Report Sent to District & School

	82. 
	Paterson
	#26
	Report Sent to District & School

	83. 
	Pemberton
	H Fort MS
	Report Sent to District & School

	84. 
	Pennsauken
	H Phifer MS
	Report Sent to District & School

	85. 
	Perth Amboy
	McGinnis MS
	Report Sent to District & School

	86. 
	Phillipsburg
	Andover Morris
	Report Sent to District & School

	87. 
	Plainfield
	Hubbard
	Report Sent to District & School

	88. 
	Plainfield
	Barlow
	Report Sent to District & School

	89. 
	Pleasantville
	Pleasantville MS
	Report Sent to District & School

	90. 
	Pleasantville
	North Main
	Report Sent to District & School

	91. 
	Roselle
	#4 Washington
	Report Sent to District & School

	92. 
	Salem City
	Salem City MS
	Report Sent to District & School

	93. 
	Trenton
	PJ Hill
	Report Sent to District & School

	94. 
	Trenton
	Hedgepath Williams
	Report Sent to District & School

	95. 
	Trenton
	ML King MS
	Report Sent to District & School

	96. 
	Trenton
	Battle Monument
	Report Sent to District & School

	97. 
	Trenton
	BC Gregory
	Report Sent to District & School

	98. 
	Vineland
	Landis
	Report Sent to District & School

	99. 
	Vineland
	D’Ippolito
	Report Sent to District & School

	100. 
	Willingboro
	Willingboro MS
	Report Sent to District & School


CAPA REPORTS 2005-06

	
	District
	School
	Status of Report

	101. 
	Atlantic City
	Uptown
	Report Sent to District & School

	102. 
	Atlantic City
	Atlantic City HS
	Report Sent to District & School

	103. 
	Atlantic City
	Chelsea Heights

M. Bivans - Lead
	Visit conducted on June 5—final report not received--prioritizing meeting not held—scheduled June 26

	104. 
	Belleville
	Belleville MS
	Report Sent to District & School

	105. 
	Beverly City
	Beverly
	Report Sent to District & School

	106. 
	Bloomfield
	Bloomfield MS
	Report Sent to District & School

	107. 
	Bridgeton
	Broad Street
	Report Sent to District & School

	108. 
	Bridgeton
	Buckshutem
	Report Sent to District & School

	109. 
	Bridgeton
	Bridgeton HS
	Report Sent to District & School

	110. 
	Burlington Vocational
	Westampton
	Report Sent to District & School

	111. 
	Camden
	Cramer
	Report Sent to District & School

	112. 
	Camden
	Parkside
	Report Sent to District & School

	113. 
	Camden
	Dudley
	Report Sent to District & School

	114. 
	Camden
	Cato
	Report Sent to District & School

	115. 
	Camden
	Molina
	Report Sent to District & School

	116. 
	Camden
	Riletta Cream
	Report Sent to District & School

	117. 
	Camden
	Yorkship
	Report Sent to District & School

	118. 
	Central Regional
	Central Regional HS
	Report Sent to District & School

	119. 
	Charter
	Liberty Academy
	Report Sent to District & School

	120. 
	Charter
	LEAP Academy
	Report Sent to District & School

	121. 
	Charter
	Lady Liberty
	Report Sent to District & School

	122. 
	Clifton
	Christopher Columbus
	Report Sent to District & School

	123. 
	Egg Harbor Twp.
	Egg Harbor MS
	Report Sent to District & School

	124. 
	Elizabeth
	#2 Winfield Scott
	Report Sent to District & School

	125. 
	Franklin Twp.
	Franklin MS
	Report Sent to District & School

	126. 
	Freehold
	Park Avenue
	Report Sent to District & School

	127. 
	Freehold
	Intermediate
	Report Sent to District & School

	128. 
	Galloway Twp.
	Galloway MS
	Report Sent to District & School

	129. 
	Garfield
	Garfield HS
	No confirmation from Trenton that report was sent

	130. 
	Hammonton
	Hammonton MS
	Report Sent to District & School

	131. 
	Harrison
	#1 Washington
	Report Sent to District & School

	132. 
	Irvington
	Florence Avenue
	Report Sent to District & School

	133. 
	Jersey City
	#24
	Report Sent to District & School

	134. 
	Jersey City
	#11 MLK

G. Carver - Lead
	Report not completed—prioritizing meeting held—district holding report

	135. 
	Keansburg
	Joseph Bolger
	Report in editing

	136. 
	Long Branch
	Long Branch HS
	Report Sent to District & School

	137. 
	Millville
	Bacon
	Report Sent to District & School

	138. 
	Millville
	Millville HS
	No confirmation from Trenton that report was sent

	139. 
	Montclair
	Glenfield MS
	Report Sent to District & School

	140. 
	Mt. Holly
	John Brainerd
	Report Sent to District & School

	141. 
	Neptune
	Neptune MS
	Report Sent to District & School

	142. 
	New Brunswick
	Roosevelt
	Report Sent to District & School

	143. 
	New Brunswick
	New Brunswick HS

T. Gambino - Lead
	Visit conducted on May 15—final report not received--prioritizing meeting not held—scheduled July 11

	144. 
	Newark
	Chancellor
	Report Sent to District & School

	145. 
	Newark
	Eighteenth Avenue
	Report Sent to District & School

	146. 
	Newark
	Elliott
	Report Sent to District & School

	147. 
	Newark
	South 17th Street
	Report Sent to District & School

	148. 
	Newark
	Warren
	Report Sent to District & School

	149. 
	Newark
	Hawkins
	Report Sent to District & School

	150. 
	Newark
	South Street
	No confirmation from Trenton that report was sent

	151. 
	Newark
	Camden MS

E. Domigan - Lead
	Report not sent—prioritizing meeting held—waiting for final

	152. 
	Orange
	Central Avenue
	Report Sent to District & School

	153. 
	Orange
	Heywood Avenue
	Report Sent to District & School

	154. 
	Passaic City
	#6 MLK
	Report Sent to District & School

	155. 
	Passaic City
	#11 Cruise Memorial
	Report Sent to District & School

	156. 
	Paterson
	#13
	Report Sent to District & School

	157. 
	Paterson
	#2
	Report Sent to District & School

	158. 
	Paterson
	#8
	Report Sent to District & School

	159. 
	Paterson
	#25
	Report Sent to District & School

	160. 
	Perth Amboy
	Perth Amboy HS

T. Gambino - Lead
	Visit conducted on May 1—final report not received--prioritizing meeting not held—scheduled July 11

	161. 
	Plainfield
	Stillman
	Report Sent to District & School

	162. 
	Plainfield
	Washington
	Report Sent to District & School

	163. 
	Plainfield
	Maxon
	Report in editing

	164. 
	Pleasantville
	Leeds
	Report Sent to District & School

	165. 
	Pleasantville
	Pleasantville HS
	Report in editing

	166. 
	Red Bank
	Red Bank HS
	Report Sent to District & School

	167. 
	Toms River
	Intermediate North
	Report Sent to District & School

	168. 
	Trenton
	Columbus
	Report Sent to District & School

	169. 
	Trenton
	Joyce Kilmer
	Report Sent to District & School

	170. 
	Trenton
	Grace Dunn
	Report Sent to District & School

	171. 
	Trenton
	Wilson
	Report Sent to District & School

	172. 
	Trenton
	Stokes
	Report Sent to District & School

	173. 
	Trenton
	Robbins
	Report in editing

	174. 
	Trenton
	Jefferson
	Report in editing

	175. 
	Vineland
	Veteran’s Memorial
	Report Sent to District & School

	176. 
	Vineland
	A. Rossi Intermediate
	Report Sent to District & School

	177. 
	Woodbine
	Woodbine 
	Report Sent to District & School


Spreadsheets for five districts showing distribution of not highly qualified teachers across core subjects.
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Lists of districts and schools in need of improvement.  

http://education.state.nj.us/rc/nclb05/list.html
.  

CAPA report for the Hedgepeth-Williams Middle School in Trenton


[image: image12.emf]Williams 10-14.doc


New Jersey School Report card and NCLB report for Hedgepeth Williams Middle School

http://education.state.nj.us/rc/
http://education.state.nj.us/rc/
Personnel section from the pilot document for the NJ Quality Single Accountability Continuum (NJQSAC)


[image: image13.emf]Personnel Pilot  5-1-06.doc


Analysis Model Summary Report
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Follow-up notes from call to Trenton School District on HQT
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APPENDIX F

Proposed Changes to Data Collection

Data Elements in the Certificated Staff Collection


[image: image16.emf]data elements in  collections 506.doc


County, District, and/or School Codes for Certificated Staff Collection
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2006 additions to the existing data elements in the state’s Certificated Staff Collection conducted annually as of October 15 


[image: image18.emf]additions to cert june  06.doc


Working Conditions Survey
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APPENDIX G

Research Based Evidence for Equitable Distribution of Highly Qualified Teachers

New Jersey uses has utilized research-based strategies as part of its systemic efforts to improve educator quality as well as specific strategies related to assuring the equitable distribution of highly qualified teachers. These strategies are used across the span of the continuum of educator practice from preservice through the ongoing development of teachers. In addition, New Jersey takes seriously the conditions of practice which have an important influence on teacher efficacy, satisfaction, and retention. In addition to the national research base, New Jersey has also been involved in significant state-based research including: 

· A study of the impact of mentor training and a longer mentoring period on teacher efficacy and retention;

· An evaluation of its alternate route programs;

· A study of the efficacy of distributed leadership on teacher and school leader retention and efficacy;

· An evaluation of its teacher professional development initiative; and

· An evaluation of its school leader professional development initiative.

Teacher and school leader quality are considered essential and integral components of New Jersey’s effort to narrow the achievement gap of students in all districts.  The NJDOE works with numerous groups around the state to cull their expertise and utilize identified best practices that assist all districts in educating their students.  The Commissioner of Education has supported the formation of a number of task forces and advisory groups to deal with the specific issues of educator mentoring, professional development, and licensure issues.  The Mentoring Task Force, the Professional Teaching Standards Board, the Quality Teaching and Learning Task Force and Executive Advisory Committee, the Professional Development Advisory Committee for School Leaders, the State Action for Education Leadership Project funded through the Wallace Foundation, the Committee to Advance Professional Practice for National Board Certification, and subject-specific task forces have worked tirelessly to provide guidance on improving educator practice.

Understanding and using a considerable research base for implementation of new initiatives and practices is an important aspect of the knowledge base of each of the task forces and advisory committees.  In addition, the New Jersey State Department of Education has provided the groups with the services of Dennis Sparks, Stephanie Hirsh, and Joellen Killion of the National Staff Development Council, and Joseph Murphy of Vanderbilt University. Key strategies for teacher quality have come through the work of Richard Ingersoll, Katie Haycock, Richard DuFour, Ron Ferguson, Michael Fullan, Shirley Hord, McCREL and SEDL. Following is a list of the evidence for the strategies that New Jersey has used in its efforts to assure an equitable distribution of highly qualified teachers. 

Strategy: Require and Fund Mentoring and Induction Programs to Give Teachers the Support Needed to Succeed and Remain in Challenging Schools.

Teacher mentoring in the state of New Jersey is mandated for all first year provisional teachers and is supported with $2.5 million dollars in state funding.  The regulations require that districts have mentoring plans that provide rigorous mentoring for novice teachers and comprehensive training for all mentors. In addition, New Jersey is seeking additional funds to support the cost of mentoring for new special education teachers.

1.
Teacher turnover is highest in high-poverty schools and contributes to lower levels of student achievement.

“High turnover among new teachers—up to 50 percent quit within the first five years— keep schools staffed with untried novices lacking the skills needed to help students reach higher academic standards. Annually, about 16 percent of teachers leave the schools in which they work, but teachers are almost twice as likely to leave high-poverty as low-poverty schools.” (p. 1)

Center for Teaching Quality. (2006, June). “Why mentoring and induction matters and what must be done for new teachers.” Teaching Quality Across the Nation: Best Practices & Policies, 5(2).

· (referring to this study)

Ingersoll, R. (2001). “Teacher turnover and teacher shortages: An organizational analysis,” American Educational Research Journal, 38(3), 499-534.
“Teachers in all schools are moving out of the profession, but the rate of attrition is roughly 50 percent higher in poor schools than in wealthier ones.”

Alliance for Excellent Education. (2004). Tapping the potential: Retaining and developing high-quality new teachers. Washington, DC: Author. http://www.all4ed.org/files/archive/publications/TappingThePotential/TappingThePotential.pdf
· (referring to this study)

2.
Evidence suggests that high-quality mentoring, induction, and support can significantly reduce teacher turnover.

“A 2004 study by Tom Smith and Richard Ingersoll shows that teachers who participate in an induction program are twice as likely to remain in teaching.” (p. 2)

Center for Teaching Quality. (2006, June). “Why mentoring and induction matters and what must be done for new teachers.” Teaching Quality Across the Nation: Best Practices & Policies, 5(2).

· (referring to this study)

Smith, T., & Ingersoll, R. (2004). “What are the effects of induction and mentoring on beginning teacher turnover?” American Educational Research Journal, 41(2).
“Induction cuts attrition rates in half.61 And teachers who experience all the components of comprehensive induction are more likely to remain in teaching than those who only receive mentors.62” (p. 12)

Alliance for Excellent Education. (2004). Tapping the potential: Retaining and developing high-quality new teachers. Washington, DC: Author. http://www.all4ed.org/files/archive/publications/TappingThePotential/TappingThePotential.pdf
· (referring to this study)

“In 2002, Hanushek, Kain, and Rivkin argued in a National Bureau of Economic Research report that hard-to-staff schools struggle to recruit and keep high-quality teachers precisely because those districts fail to provide effective training, valuable induction programs, and a generally supportive teaching environment.”57 (p. 9)

Alliance for Excellent Education. (2004). Tapping the potential: Retaining and developing high-quality new teachers. Washington, DC: Author. http://www.all4ed.org/files/archive/publications/TappingThePotential/TappingThePotential.pdf
· (referring to this study)

“In a 2004 report by the Harvard Project on the Next Generation of Teachers, researchers found that new teachers’ decisions to transfer out of low-income schools rested on the extent to which those schools supported them with well-matched mentors, guidance in using curriculum, and positive hiring processes.” (p. 9)

Alliance for Excellent Education. (2004). Tapping the potential: Retaining and developing high-quality new teachers. Washington, DC: Author. http://www.all4ed.org/files/archive/publications/TappingThePotential/TappingThePotential.pdf
· (referring to this study)

3.
Evidence also suggests that induction can reduce the amount of time it requires teachers to become highly effective.

“In his report, Villar found that comprehensive induction more rapidly develops teachers, moving the skill level of a new teacher to that of a fourth-year teacher within the span of one year.” (p. 12)

Alliance for Excellent Education. (2004). Tapping the potential: Retaining and developing high-quality new teachers. Washington, DC: Author. http://www.all4ed.org/files/archive/publications/TappingThePotential/TappingThePotential.pdf
· (referring to this study)

Villar, A. (2004). Measuring the benefits and costs of mentor-based induction: A value-added assessment of new teacher effectiveness linked to student achievement. Santa Cruz, CA: New Teacher Center.

4. Moreover, induction appears to be a cost-effective strategy.

“Using a two-year program in California as a model, Anthony Villar of the New Teacher Center, University of California, Santa Cruz, found that comprehensive induction pays $1.37 for every $1 invested.”(p. 12)60

Alliance for Excellent Education. (2004). Tapping the potential: Retaining and developing high-quality new teachers. Washington, DC: Author. http://www.all4ed.org/files/archive/publications/TappingThePotential/TappingThePotential.pdf
· (referring to this study)

Villar, A. (2004). Measuring the benefits and costs of mentor-based induction: A value-added assessment of new teacher effectiveness linked to student achievement. Santa Cruz, CA: New Teacher Center.

5. However, few states require and fund mentoring and induction programs as a teacher retention strategy.

“Despite our knowledge of what constitutes a successful induction program and its potential impact on retention, the majority of states and districts do not offer these supports to their novices. According to a 2005 Education Week survey, only 16 states require and finance mentoring programs for their new teachers. Where programs have been implemented, they often include only certain elements of a successful induction program. Smith and Ingersoll found that only one percent of beginning teachers nationally are receiving comprehensive induction supports.” (p. 2)

Center for Teaching Quality. (2006, June). “Why mentoring and induction matters and what must be done for new teachers.” Teaching Quality Across the Nation: Best Practices & Policies, 5(2).

· (referring to these studies)

Education Week (2005). “Quality Counts 2005 (No Small Change: Targeting Money Toward Student Performance).” Bethesda, Md.: Author.

Smith, T., & Ingersoll, R. (2004). “What are the effects of induction and mentoring on beginning teacher turnover?” American Educational Research Journal, 41(2).
Strategy: Support the Development of High-quality Alternative Route Programs to Create a Pool of Teachers Specifically for High-need Schools.

New Jersey has a highly developed alternate route to teaching program that has been in regulation since 1985.  This program allows content experts to enter the field of teaching with the support of intensive mentoring and 200 hours of mandated training in all areas of pedagogy.

4. Studies that have examined the effectiveness of alternative route teachers are mixed. Some suggest that alternative route candidates are less effective than teachers who have gone through traditional 4-year teacher preparation programs.

“But some experts argue that certain alternative routes are little more than emergency teaching certificates, by which participants are thrust into the classroom before they are adequately prepared. Such observers contend that those underprepared teachers can hinder student learning (Darling-Hammond, 2002; Laczko-Kerr and Berliner, 2002).”

Education Week. “Research Center: Alternative teacher certification.” http://www.edweek.org/rc/issues/alternative-teacher-certification/
· (referring to these studies)
Darling-Hammond, L. (2002, September 6). Research and rhetoric on teacher certification: A response to “Teacher Certification Reconsidered.” Education Policy Analysis Archives, 10(36). http://epaa.asu.edu/epaa/v10n36.html
Laczko-Kerr, I., & Berliner, D. (2002, September 6). The effectiveness of ‘Teach for America’ and other under-certified teachers on student academic achievement: A case of harmful public policy.” Education Policy Analysis Archives, 10(37). Retrieved 6/19/06 from http://epaa.asu.edu/epaa/v10n37/.


“Results indicate 1) that students of TFA teachers did not perform significantly different from students of other under-certified teachers, and 2) that students of certified teachers out-performed students of teachers who were under-certified.  This was true on all three subtests of the SAT 9—reading, mathematics and language arts.  Effect sizes favoring the students of certified teachers were substantial.  In reading, mathematics, and language, the students of certified teachers outperformed students of under-certified teachers, including the students of the TFA teachers, by about 2 months on a grade equivalent scale.  Students of under-certified teachers make about 20% less academic growth per year than do students of teachers with regular certification. Traditional programs of teacher preparation apparently result in positive effects on the academic achievement of low-income primary school children.  Present policies allowing under-certified teachers, including those from the TFA program, to work with our most difficult to teach children appear harmful.  Such policies increase differences in achievement between the performance of poor children, often immigrant and minority children, and those children who are more advantaged.”
Laczko-Kerr, I., & Berliner, D. (2002, September 6). The effectiveness of ‘Teach for America’ and other under-certified teachers on student academic achievement: A case of harmful public policy.” Education Policy Analysis Archives, 10(37). Retrieved 6/19/06 from http://epaa.asu.edu/epaa/v10n37/.

.  

5. However, other studies suggest that alternative route teachers are just as effective.

6. In addition, some studies suggest that alternative route teachers are more likely to remain in the profession and less likely to move out of high-need schools.

“More than 120 alternative teacher-preparation programs in almost 550 sites are now operating in 47 states and the District of Columbia—producing a growing number of teacher-candidates, according to a national survey of individuals who are entering the field through alternative routes…. 
     The survey also shows that almost all those who utilize such routes choose to continue teaching after their first year, compared with roughly 40 percent of traditionally prepared teachers.”
Jacobson, L. “More teachers trained in alternative routes,” Education Week, June 15, 2005. http://www.edweek.org/ew/articles/2005/06/15/40report-1.h24.html
· (referring to this study)
Feistritzer, C.E. (2005). Profile of alternative route teachers. Washington, DC: National Center for Alternative Certification. http://www.ncei.com/PART.pdf
7.
Evidence is mixed as to whether alternative route programs attract mid-career changers and candidates with highly sought-after math and science training.

“Teach For America has again posted a record number of recent college graduates applying for its two-year teaching stints, with the added coup that nearly 20 percent came with coveted mathematics, science, or engineering majors.”
Keller, B. “Math, science graduates sign on to teach,” Education Week, June 14, 2006. http://www.edweek.org/ew/articles/2006/06/14/40tfa.h25.html
“New research findings provide fresh fodder for debates over whether teachers who skip traditional education school training are more demographically diverse than their colleagues, and whether they provide special expertise in math or science. 
     The findings, presented here at a Sept. 16 conference sponsored by the U.S. Education Department’s Institute of Education Sciences, come from a study tracking teachers who entered the profession via seven alternative-certification programs scattered around the country… 
     More than half the alternative-route teachers the SRI researchers studied were either recent college graduates or were already involved in education, working in schools as classroom aides or private school teachers, for example. Only 5 percent of the participants previously had worked in math and science fields, the study found.
     Those findings cut against some advocates’ claims that alternatively certified teachers tend to be midcareer professionals who often bring needed expertise in mathematics and science to schools, the researchers said.
     Two percent of respondents came from the legal profession; 6 percent were in finance or accounting; and 59 percent got a pay raise when they became teachers.” 
Viadero, D. “Teachers from alternate routes scrutinized,” Education Week, September 28, 2005. http://www.edweek.org/ew/articles/2005/09/28/05alternate.h25.html
· (referring to this study)

· Feistritzer, C.E. Profile of Troops to Teachers.  Washington, DC: National Center for Education Information. http://www.teach-now.org/NCEI_TT_v3.pdf
“Elaine Chin, an education professor at California Polytechnic State University-San Luis Obispo, has been collecting and analyzing data on nearly 2,900 participants in her state’s teacher-internship program, a nontraditional preparation program…
     Ms. Chin said that at least in California, very few members of the military and very few engineers are switching their careers to teaching. “It just didn’t pan out,” she said of the idea that such people would be likely recruits.”
Jacobson, L. “Alternative routes attracting unlikely candidates,” Education Week, February 23, 2005. http://www.edweek.org/ew/articles/2005/02/23/24altern.h24.html
6. Evidence is also mixed as to whether alternative route programs contribute to teacher diversity goals.

“Proponents of alternative routes counter that well-designed alternative programs can increase workforce diversity and attract candidates with subject-matter expertise (Roach and Cohen, 2002; Hess, 2001).”
Education Week. “Research Center: Alternative teacher certification.” http://www.edweek.org/rc/issues/alternative-teacher-certification/
“The SRI study also addressed the question of whether alternate routes to teaching bring more men and people from minority backgrounds into the classroom.
     Overall, members of racial and ethnic minorities accounted for 40 percent of the participants in the programs studied—well above the national average for the teaching profession.
     But the percentages varied markedly from program to program. In the North Carolina Teachers of Excellence for All Children program, an initiative aimed at career-switchers known as NC TEACH, 23 percent of the teacher-candidates came from minority groups. That was far lower than the 80 percent minority representation in Milwaukee’s Multicultural Teacher Education Program…
     The alternative routes the researchers studied tended to draw percentages of men that were slightly higher than the proportion of males in the nation’s teaching force. But the candidate pool was still overwhelmingly female, they said.” 
Viadero, D. “Teachers from alternate routes scrutinized,” Education Week, September 28, 2005. http://www.edweek.org/ew/articles/2005/09/28/05alternate.h25.html
     Findings just released here by the National Center for Alternative Certification show that 47 percent of those who are taking an alternative route said they would not have pursued a teaching career if it weren’t for such programs…
     To get a clearer picture of just who is enrolled in alternative-certification programs and why they chose that path, the center surveyed participants in Troops to Teachers, which recruits men and women leaving military service; the New York City Teaching Fellows program, which has trained more than 6,000 teachers for the city’s schools; and alternative programs in Florida and Texas. 
     As expected, alternative routes are attracting more men, more minority candidates, and more older adults than typical teacher-preparation programs.
     Thirty-eight percent of the alternative-program participants were men, compared with 25 percent of all new teachers nationally, the center’s data show. Among participants in those programs, 70 percent were older than 30, while 39 percent of all new teachers are 30-plus. And almost 30 percent of those earning certification through alternative means are nonwhite, compared with 20 percent of new teachers as a whole.” 
Jacobson, L. “Alternative routes attracting unlikely candidates,” Education Week, February 23, 2005. http://www.edweek.org/ew/articles/2005/02/23/24altern.h24.html
· (referring to this study)
Feistritzer, C.E. (2005). Profile of alternative route teachers. Washington, DC: National Center for Alternative Certification. http://www.ncei.com/PART.pdf
Strategy: Grow-your-own teachers.

The New Jersey Department of Education is working with The College of New Jersey through the Teacher Quality Enhancement – Recruitment Grant to develop in-district recruitment strategies and programs that encourage members of the community to consider entering into the field of teaching.

1. The majority of teachers tend to teach close to the area where they grew up or attended school.

2. Districts located near teacher training programs or in states that produce a surplus of teachers have a distinct teacher recruitment and retention advantage (with the exception of teachers of certain hard-to-fill subjects).

3.  Districts in states that rely on importing teachers are at a disadvantage because they must recruit teachers from out-of-state.  Districts in remote, rural areas are at a particular disadvantage.

· One solution is to grow teachers locally by recruiting potential teachers from the community.  Grow-your-own programs may target community members, paraprofessionals already working in the district, or secondary school students to become teachers.  Offering to pay for teacher candidates’ college coursework and guaranteeing jobs within the district upon graduation builds a pipeline of teachers for high-need schools that are already committed to the schools.  In addition, teachers recruited from the community already share the same languages, cultures, and customs as the students in the school.

· Ingersoll, R. (2001, January). “Teacher turnover, teacher shortages, and the organization of schools.” Seattle: University of Washington, Center for the Study of Teaching and Policy. http://depts.washington.edu/ctpmail/PDFs/Turnover-Ing-01-2001.pdf
· Mobley, W. (1982). Employee turnover: Causes, consequences and control. Reading, MA: Addison-Wesley.
Strategy: Improve Working Conditions to Retain Teachers.

New Jersey has been involved in multiple systemic efforts to improve the quality of conditions of practice and facilities operations through its Abbott initiatives and its SAELP program.

1.
High rates of teacher turnover are likely to have adverse effects on school and student performance

“The organizational literature suggests that turnover rates of, for example, almost 25 percent will likely have a negative impact on organizational performance, especially if these are organizations, such as schools, for which coherence and continuity are deemed important for effectiveness (e.g., Mobley, 1982). To my knowledge there have been no studies that use national data to examine the impact of teacher turnover on school community and school performance.” (pp. 26-27)

Ingersoll, R. (2001, January). “Teacher turnover, teacher shortages, and the organization of schools.” Seattle: University of Washington, Center for the Study of Teaching and Policy. http://depts.washington.edu/ctpmail/PDFs/Turnover-Ing-01-2001.pdf
· (referring to this study)
Mobley, W. (1982). Employee turnover: Causes, consequences and control. Reading, MA: Addison-Wesley.
“For teachers in urban, high-poverty public schools, the reasons given for the dissatisfaction underlying their turnover are not surprising. Of those who depart because of job dissatisfaction, a quarter or more report each of the following five reasons: low salaries, a lack of support from the administration, student discipline problems, lack of student motivation, and lack of influence over decision-making. However, several factors stand out as not serious enough to lead to much turnover in these schools: large class sizes, intrusions on classroom time, lack of planning time, lack of community support, and interference with teaching.” (p. 22)
Ingersoll, R. (2001, January). “Teacher turnover, teacher shortages, and the organization of schools.” Seattle: University of Washington, Center for the Study of Teaching and Policy. http://depts.washington.edu/ctpmail/PDFs/Turnover-Ing-01-2001.pdf
“The data suggest that improvements in organizational conditions, such as increased salaries, increased support from the school administration, reduction of student discipline problems, and enhanced faculty input into school decision-making, would all contribute to lower rates of turnover, thus diminish school staffing problems, and ultimately aid the performance of schools.” (p. 24)
Ingersoll, R. (2001, January). “Teacher turnover, teacher shortages, and the organization of schools.” Seattle: University of Washington, Center for the Study of Teaching and Policy. http://depts.washington.edu/ctpmail/PDFs/Turnover-Ing-01-2001.pdf
2.
Evidence suggests that teacher working conditions are associated with both teacher retention and student achievement. (Hirsch)

3.  Improving working conditions can help ensure an equitable distribution of teachers because good teachers will be less inclined to move out of the schools that need them most.

Substrategy A: Improve administrative support and leadership

The New Jersey Department of Education in partnership with the State Action for Education Leadership Project, the school leader associations, and The School Boards Association has worked vigorously to improve the training and practice of educational leaders across the state.  Specific emphasis has been placed on governance structures that hinder effective practice, new forms of distributed leadership, and professional development aligned to the ISSLC Standards for School Leaders.

1. One of the most frequently cited reasons that teachers give for moving away from certain schools is weak leadership and lack of administrative support.

2. High-need schools have a disproportionate share of principals who are inexperienced and have little teaching experience themselves.

3. The most effective teachers can afford to be selective about where they teach because they have more teaching opportunities available to them.

4. Evidence suggests that improving the quality of leadership will attract and retain effective, experienced teachers in high-need schools. 

Prince, Cynthia D.  The Challenge of Attracting Good Teachers and Principals to Struggling Schools.  American Association of School Administrators, “Issues and Insights.”  (Arlington, VA, January 2002), www.aasa.org.  National Association of Secondary School Principals, Priorities and Barriers in High School Leadership: A Survey of Principals (Reston, VA, 2001).

Substrategy B: Improve physical working conditions and resources.


1. Teachers avoid schools with poor working conditions and lack of resources.
2. Evidence suggests that improving physical working conditions and driving resources to high-need schools will help make the job doable and will attract and retain teachers. 

Substrategy C: Improve school safety and discipline.

1. Teachers avoid schools that they consider unsafe or that have reputations for lack of discipline and environments that are not conducive to learning.

 2.   Evidence suggests that improving school safety and discipline will attract and retain teachers. 

Ingersoll, R. (2001, January). “Teacher turnover, teacher shortages, and the organization of schools.” Seattle: University of Washington, Center for the Study of Teaching and Policy. http://depts.washington.edu/ctpmail/PDFs/Turnover-Ing-01-2001.pdf
Strategy: Adopt Policies to Increase the Number of National Board Certified Teachers in High-need Schools.

New Jersey has been making a concerted effort to recruit candidates for the National Board for Professional Teaching Standards process.  At this time, there will be pilots in high poverty, low achieving districts to support candidates in completing the full assessment process.  New Jersey, through a Governor’s initiative, has provided subsidy funds to all candidates.

1.
Evidence is mixed on the relative effectiveness of NBCTs compared to others. Some studies have found no significant differences.

“The research, conducted at the board’s behest by William L. Sanders of the SAS Institute in Cary, N.C., concluded that nationally certified teachers were not significantly better than others when it came to growth in student achievement.”

Keller, B. “NBPTS upgrades profession, most agree, despite test-score letdown,” Education Week, June 14, 2006. http://www.edweek.org/ew/articles/2006/06/14/40nbpts.h25.html
· (referring to this study)
Sanders, W., Ashton, J., & Wright, S.P. (2005, March 7). “Comparison of the effects of NBPTS certified teachers with other teachers on the rate of student academic progress.” Report prepared for the National Board for Professional Teaching Standards. Cary, NC: SAS Institute, Inc. http://www.nbpts.org/pdf/sas_final_report.pdf
“May 2002: The gains of student of board-certified teachers were no greater on average than those made by students of other teachers in Chattanooga, Tenn. 
(16 Teachers)”
Keller, B. “Study for NBPTS raises questions about credential,” Education Week, May 17, 2006. http://www.edweek.org/ew/articles/2006/05/17/37nbpts.h25.html
· (referring to this study)
Stone, J. (2002, May). “The value-added achievement gains of NBPTS-certified teachers in Tennessee: A brief report.” Education Consumers Consultants Network, 2(5). http://www.education-consumers.com/oldsite/briefs/stoneNBPTS.shtm
“A small-scale study that suggests teachers with national certification are not better than other teachers in raising student test scores has prompted a group advising state policymakers to undertake an "independent review" of the research.
     The Education Commission of the States, a nonpartisan group based in Denver, promised the review four days after the study's May 3 release. The study, by J.E. Stone, an education professor at East Tennessee State University in Johnson City, looked at the annual test-score gains of Tennessee students in various subjects over three years to gauge the effectiveness of 16 teachers who have received the advanced teacher certification issued by the National Board for Professional Teaching Standards.
     It concludes that the students' gains were no greater on average than those made by students of other teachers, and that none of the board-certified teachers would qualify for a high-performance bonus under a new program in Chattanooga, Tenn.”
Keller, B. “Critical study of NBPTS spurs state advisory group to act,” Education Week, May 15, 2002.  www.edweek.org/ew/articles/2002/05/15/36board.h21.html

· (referring to this study)
Stone, J. (2002, May). “The value-added achievement gains of NBPTS-certified teachers in Tennessee: A brief report.” Education Consumers Consultants Network, 2(5). http://www.education-consumers.com/oldsite/briefs/stoneNBPTS.shtm
2.
Other studies conclude that National Board Certified teachers are more effective than others at raising student achievement (Cavaluzzo, 2004; Goldhaber & Anthony, 2005; Vandevoort et al., 2004). 

“The first report found that North Carolina students whose teachers were board-certified fared better on tests on average than their peers in other classrooms.”
Kennedy Manzo, K. “Ariz. study sees benefits in National-Board Certification.” Education Week, September 15, 2004. edweek.org/ew/articles/2004/09/15/03nbpts.h24.html

· (referring to this study)
Goldhaber, D., & Anthony, E. (2005, November 29). Can teacher quality be effectively assessed? National Board Certification as a signal of effective teaching. Washington, DC: Urban Institute.
http://www.urban.org/UploadedPDF/411271_teacher_quality.pdf


“In this paper, we describe the results a study assessing the relationship between the certification of teachers by the National Board for Professional Teaching Standards (NBPTS) and elementary level student achievement. We examine whether NBPTS assesses the most effective applicants, whether certification by NBPTS serves as a signal of teacher quality, and whether completing the NBPTS assessment process serves as catalyst for increasing teacher effectiveness. We find consistent evidence that NBPTS is identifying the more effective teacher applicants and that National Board Certified Teachers are generally more effective than teachers who never applied to the program. The statistical significance and magnitude of the “NBPTS effect,” however, differs significantly by grade level and student type. We do not find evidence that the NBPTS certification process itself does anything to increase teacher effectiveness.” (p. 3)
Goldhaber, D., & Anthony, E. (2005, November 29). Can teacher quality be effectively assessed? National Board Certification as a signal of effective teaching. Washington, DC: Urban Institute.
http://www.urban.org/UploadedPDF/411271_teacher_quality.pdf
“October 2000: Nationally certified teachers from Delaware, the District of Columbia, North Carolina, Ohio, and Virginia performed better than their colleagues without the credential on day-to-day dimensions of teacher expertise. (65 Teachers)”

Keller, B. “Study for NBPTS raises questions about credential,” Education Week, May 17, 2006. http://www.edweek.org/ew/articles/2006/05/17/37nbpts.h25.html
“A second independent study commissioned by the board that offers national certification for teachers concludes that the credential has a positive effect on student achievement.
     The report, published last week in the online journal Education Policy Analysis Archives, found that the students of teachers certified by the National Board for Professional Teaching Standards saw greater test-score gains, on average, than did those of teachers without the certification.”
Kennedy Manzo, K. “Ariz. study sees benefits in National-Board Certification.” Education Week, September 15, 2004. edweek.org/ew/articles/2004/09/15/03nbpts.h24.html

· (referring to this study)
Vandevoort, L., Amrein-Beardsley, A., & Berliner, D. (2004, September 8). National Board Certified Teachers and their students’ achievement. Education Policy Analysis Archives, 12(46). http://epaa.asu.edu/epaa/v12n46/
“December 2004: Ninth and 10th gradersin the Miami-Dade County school district whose mathematics teachers were certified by the national board scored slightly higher than other students on a Florida math exam. (100,000 student records)”
Keller, B. “Study for NBPTS raises questions about credential,” Education Week, May 17, 2006. http://www.edweek.org/ew/articles/2006/05/17/37nbpts.h25.html
· (referring to this study)
Cavalluzzo, L. (2004, November). Is National Board Certification an effective signal of teacher quality? Alexandria, VA: CNA Corporation. http://www.cna.org/documents/CavaluzzoStudy.pdf
“Teachers certified by the National Board for Professional Teaching Standards are better teachers on a variety of measures than those who tried to meet the standards but fell short, a study released last week concludes.
     The study, which examined 13 aspects of teaching practice, provides the first research evidence that the day-to-day performance of nationally certified teachers is superior to that of colleagues without the credential, board officials said.”
Blair, J. “National certification found valid for teachers,” Education Week, October 25, 2000. edweek.org/ew/articles/2000/10/25/08nbpts.h20.html?levelId=2300

“Over the last year, three separate research studies have shown that National Board Certified

Teachers (NBCTs) actually do produce greater student achievement gains than their counterparts, and do so especially for lower achieving students.”

Berry, B., & King, T. (2005, May). Recruiting and retaining National Board Certified Teachers for hard-to-staff, low-performing schools: Silver bullets or smart solutions. Southeast Center for Teaching Quality.
http://www.teachingquality.org/pdfs/RecruitRetainHTSS.pdf
Cavalluzzo, L. (2004, November). Is National Board Certification an effective signal of teacher quality? Alexandria, VA: CNA Corporation.

http://www.cna.org/documents/CavaluzzoStudy.pdf
Goldhaber, D., & Anthony, E. (2005, November 29). Can teacher quality be effectively assessed? National Board Certification as a signal of effective teaching. Washington, DC: Urban Institute.
http://www.urban.org/UploadedPDF/411271_teacher_quality.pdf


Vandevoort, L., Amrein-Beardsley, A., & Berliner, D. (2004, September 8). 
National Board Certified Teachers and their students’ achievement. Education Policy Analysis Archives, 12(46). 

http://epaa.asu.edu/epaa/v12n46/
2. However, National Board Certified Teachers are not equitably distributed across schools (Humphrey et al., 2005; Rotherham, 2004).

Humphrey, D., Koppich, J., & Hough, H. (2005, March 3). Sharing the wealth: National Board Certified Teachers and the students who need them most.  Education Policy Analysis Archives, 13(18).

http://epaa.asu.edu/epaa/v13n18/
Rotherham, A. (2004, March). Opportunity and responsibility for National Board Certified Teachers. Washington, DC: Progressive Policy Institute.
http://www.ppionline.org/documents/Certified_Teachers_0304.pdf
3. 
Potential strategies states could design to increase the number of NBCTs in high-need schools:

A.
Offer financial incentives to NBCTs if they agree to work in high-need schools. Examples:

· NBCTs in California are eligible for a $20,000 award if they work in low-performing schools for four years: http://www.cde.ca.gov/ta/sr/nb/index.asp
· New NBCTs in Georgia receive a 10% salary supplement if they teach full-time in a Needs Improvement School: http://public.doe.k12.ga.us/DMGetDocument.aspx/WEB%20NBPTS%20Information%20Law%20Changes%2005%20revised.doc?p=39EF345AE192D900F620BFDE9C014CE65F48E7E4CC653240FB35D5F11BB46BAFE613361C1F24DADA&Type=D
· NBCTs who serve as master teachers in low-performing New York schools receive an annual stipend of $10,000 for up to three years through the New York State Master Teacher Program: highered.nysed.gov/kiap/TEACHING/TOT/teachers_of_tomorrow_introductio.htm

B.
Offer incentives to high-need schools to encourage them to grow their own NBCTs  

“The Chicago Public Education Fund has provided a one-time bonus of $3,000 to each new NBCT in the Chicago Public Schools, and has offered $30,000 school-wide incentive grants to selected schools that grow teams of NBCTs.”
Berry, B., & King, T. (2005, May). Recruiting and retaining National Board Certified Teachers for hard-to-staff, low-performing schools: Silver bullets or smart solutions. Southeast Center for Teaching Quality.
http://www.teachingquality.org/pdfs/RecruitRetainHTSS.pdf
Strategy: Provide Intensive Professional Development in Core Academic Content to Teachers Currently Working in High-need Schools.

1. Research has identified strong relationships between teachers’ content knowledge and student achievement, particularly in math and science.

2. Evidence suggests that teachers who leave schools with high concentrations of poor and minority students are more likely to be highly-skilled than those who remain.

3.  While states may be able to attract some new teachers to high-need schools, states must also be prepared to build the knowledge, skills, and abilities of teachers who remain in these schools. Intensive professional development to build the skills of teachers already working in high-need schools so that they become highly effective is another way that states can ensure an equitable distribution of teachers.

Strategy: Ensure that Teachers Have the Preparation and Training Needed to Work with Diverse Learners and Their Families.

1. The overwhelming majority of teachers continues to be white, middle-class females, while the school-age population is becoming increasingly diverse. 

2. Teachers consistently say that they do not feel prepared to work with students from diverse cultures or their families.

3. Evidence suggests that teachers leave teaching situations in which they do not feel that they are effective with their students. The solution is to prepare teachers to be effective so that they do not leave.

4. One strategy is to change teacher preparation programs so that teachers are better prepared to work with diverse students before they ever enter the classroom.

5. Another strategy is to recruit and prepare teachers that share a common culture, language, and traditions with students as a way to reduce teacher attrition, improve communications with parents, etc.

6. Another strategy is to provide intensive professional development to teachers already in the workforce who may be working with changing student populations for the first time.

 Darling-Hammond, L.  (1997).  Doing What Matters Most:  Investing in Quality Teaching. Kutztown, PA:  National Commission on Teaching and America’s Future.

Fullan, M. G.  (1995).  “The Limits and the Potential of Staff Development.”  In T. R. Guskey and M. Huberman (Eds.), Professional Development in Education (pp. 253-268).  New York:  Teachers     College Press.

Haycock, Kati.  personal communication (July 18, 2002); See also: “Good Teaching Matters. . .A Lot,” in Thinking K-16, (Summer 1998). www.edtrust.org/main/documents/k16-summer98.pdf.;

Hirsch, Eric, et al.  “Revisiting What States Are Doing To Improve the Quality of Teaching: An Update on Patterns and Trends.”  (University of Washington: Center for the Study of Teaching and Policy, National Conference of State Legislature, July 2001), http://depts.washington.edu/ctpmail/PDFs/States-HKK-02-2001.pdf.

Appendix H

NEW JERSEY’S PLAN: HIGHLY QUALIFIED TEACHERS

Structures to Ensure Compliance

During this process, it became apparent that the NJDOE was clearly engaged in numerous processes to ensure that all students achieve at the highest levels.  What was also apparent was the difficulty organizing specific initiatives and activities across offices and divisions.  This is not uncommon in such organizations and has forced the department to look at existing structures to determine how best this “plan” can be addressed and the outcomes evaluated.  The following structures will guide the process.

The department is lead by an appointed commissioner with each division lead by an assistant commissioner who oversees several offices.  The Division of Educational Programs and Assessment (EPA), Office of Academic and Professional Standards (APS), has primary responsibility for the highly qualified teacher initiative.  The office has responsibility for the development and implementation of the NJCCCS, the professional standards fro teachers and school leaders, the professional development initiative, higher education approvals, mentoring, national Board certification, Title IIA funds, and an  assortment of federal and foundation grants that address teacher quality and content preparation. This office developed the HQT guidance and reporting tools for districts, handled data analysis and reporting, and responded to continuous inquiries from individuals and schools about the provisions of the requirements.  APS will continue to serve as lead office for the implementation of this plan and will coordinate efforts with the Office of Licensing and Credentials and the state teacher recruitment specialist, which are also part of EPA.

As lead office, APS will link to other NCLB working groups within the department to form a teacher quality group that will focus on the alignment of these initiatives.  The groundwork for this was established as part of the department’s discovery process to develop this report.  This new group will include staff from the Division of Student Services which includes: Title I Program Planning, Special Education, Program Support Services, and Equity and Equal Educational Opportunity.  These offices have responsibility for the CAPA program and bilingual education, as well as key issues such as school safety and violence and vandalism reporting. In addition, the Division of Abbott Implementation, which is responsible for policy development and assistance to the state’s 31 low-achieving, high-poverty schools, is a key member of this work group.  

The 21 county offices of education are essential to the implementation and evaluation of this plan.  They are the direct line to the districts and provide important insight into school district operations, history, and issues. The county superintendents and their staff report to two regional assistant commissioners, who answer to the Deputy Commissioner.  The Office of Technology, also under the direction of the Deputy Commissioner is important as they will administer the HQT survey and assist in its design and analysis.  

The work group will link to existing NCLB work groups which are convened by the Office of Strategic Initiatives and regulatory Affairs, part of the Office of the Chief of Staff.  The office has oversight over grants funding acquisition, federal reporting and grants appeals and assistance with development and coordination of key Federal and State initiatives, including No Child Left Behind (NCLB).  Under the direction of the Chief of Staff, it also assists with the administration of the New Jersey Single Quality Accountability Continuum (NJQSAC).

Each NJDOE office and division plays an important role in this plan.  Many do not identify with teacher quality issues but this working group will help them see their program activities through a different lens and enable the department to coordinate efforts, maximize resources, and ensure that all students are taught by highly qualified teachers.    
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�At the elementary level, you do not have to be world language certified as long as you are not teaching more than half time--same as art and music.  So should we even cite this? 


�These two seem to be confusing--if I am a veteran and hired before I am ok--let's look at this again.


�I'm not sure we can say this--maybe we should just say we are applying for an extnsion to do this....


�Need more info this says nothing--who and for what?
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		200		NUMBER 15		K-5		393		63		16.03%		N		N				23		0		0.00%

		210		NUMBER 16		K-5		220		14		6.36%		Y		N				19		0		0.00%

		230		NUMBER 17		K-5		404		78		19.31%		Y		N				31		0		0.00%

		999		DISTRICT TOTAL				10349.5		1160		11.21%		y		n				44		1		2.27%																														1

																				783		22.3		2.85%		1.5		1		1.4		1.4		1		0		0		0		3		0		1		0		4		0		8

		2 people have been found that their certification and job code would consider them working out of field.
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Analysis Model Summary Report

School District: 
Trenton

Number of schools:
22 


AYP reports:


District status:  
In need of improvement

School analyzed:
Hedgepeth-Williams Middle School 6-8


School status:

Status 5 for 2005-06




26 of 41 indicators met.  The total school population and all 



subgroups failed to meet proficiency.

Highly Qualified Teacher status report and NCLB report:

Percent of classes not taught by HQT:





School:   64.2%





District:  31.0%




State:        5.9%


HQT district printout:


Numbers of teachers who are not highly qualified across core subjects:


Total and percent:
17 out of 65 or 26%


Across core subjects:
3 elementary





4 middle school math





1 middle school science





4 middle school social studies





3 middle school English





2 special education


NJ School Report Card and NCLB report

Average class size:

23.6
state av. 19.2


Enrollment:


580 in 2001-02 and 638 in 2004-05


Student mobility rate: 
17.6%   state av. 12.2%

Languages spoken at home: English 100%

Student attendance:

88.9%
   state: 94.4%


Student/faculty ratio: 
13.3
state av. 11.3

Faculty attendance:

88.8%
  state av. 94.8%


Faculty mobility:

20.4 % in 2003-04 dropped to 2.1% in 2004-05.  state av. 




7.1%


Emergency certifications:
2.4% 
state 1.6%

Teacher credentials:

BA
65.8%





MA
31.6%






PhD
2.6%


Faculty median salary:
district  $66,790
state  $52,563


Faculty median experience:
district  15 years
state 10 years

NCLB report

Test Proficiency levels: Grade Eight Proficiency Assessment






Language arts target 66%






All students






School 15.2% proficient down from 24.7% in 2003-04






District 26.6%






State     74.1%






Math target 49%






All students






School  8.6% proficient down from 24.7% in 2003-04






District 15.8%






State      64.7%






No subgroup made the proficiency target.


CAPA Report

Visit in 2004-05

Summary points about status of teachers:


1.
Curriculum is outdated so teachers have no reliable guide to teaching the 
concepts in the Core Curriculum Content Standards.


2.
There are numerous problems in special education.  There is no inclusion and no 
mobility for students who are making progress.  The IEP process is slow and 
inadequate, and there is a lack of training available.


3.
Assessments are not aligned with the standards and there is no continuous 

assessment system to measure progress in the classroom.

4.
There is little evidence of effective and varied instructional strategies.  Most 
lessons are whole group lessons with notes.


5.
Teachers are busy trying to keep order in the classroom and cannot concentrate on 
content mastery.  Teachers say that student learning has been overshadowed by 
student safety.

6.
Not all special education staff are certified and highly qualified per NCLB.


7.
Use of technology in the classroom is scarce.


8.
Targeted training to help in the classroom is lacking for regular and special 
education teachers.  


9.
There is evidence of a professional development plan, but it doesn’t seem to 
increase student achievement.  There seem to be plenty of activities offered, but 
teachers are not taking the opportunities.


10.
Professional improvement plans don’t seem to reflect the evaluations by including 
ways to improve teaching practice.


This school appears to be disconnected.  Curriculum is not connected to standards or assessments.  Teachers are not connected to professional development activities that are offered.  Special education is not connected to regular education.  There needs to be an analysis of classroom management that seems so ineffective and time-consuming that teachers do not get to the content they are supposed to teach.  Safety is important, but the school administration and teachers must have a system that is efficient while allowing the teaching and learning to go on in the instructional time.

SEA’s plan for assisting with targeted strategies:


1.
Conduct a follow-up visit to find out why classroom management is so all-
consuming that teachers cannot teach nor do they participate in the professional 
development activities.


2.
Interview appropriate personnel using the working conditions survey.


3.
Take a close look at the qualifications of the teachers that are listed as not highly 
qualified to determine the ways that the state can help strengthen those positions.  

LEA’s Plan

FHS/analysis model summary report /M/NCLB
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		Co		Dist		Sch		Co Name		Dist Name		Sch Name		POVERTY		Gen_Edu		Science		Social_Studies		Lang_Arts		Math		Spec_Ed_		World		Arts		ESL		Basic_Skills_English		Special_Ed		Basic_Skills		Unspecified_Content

		Code		Code		Code																				Res_Replac		Lang								Self_Contained		Math

		1		110		0		ATLANTIC		ATLANTIC CITY				HIGH		5		1		2

		1		110		10		ATLANTIC		ATLANTIC CITY		ATLANTIC CITY HIGH		HIGH								3		1		2		1

		1		110		30		ATLANTIC		ATLANTIC CITY		SOVEREIGN AVE SCHOOL		HIGH		7

		1		110		50		ATLANTIC		ATLANTIC CITY		CHELSEA HEIGHTS		HIGH		1										1

		1		110		60		ATLANTIC		ATLANTIC CITY		TEXAS AVENUE		HIGH		2														1		1

		1		110		70		ATLANTIC		ATLANTIC CITY		NEW YORK AVENUE SCHOOL		HIGH		5										1

		1		110		80		ATLANTIC		ATLANTIC CITY		UPTOWN SCHOOL COMPLEX		HIGH		4										1

		1		110		100		ATLANTIC		ATLANTIC CITY		NEW JERSEY AVE		HIGH		2										1

		1		110		120		ATLANTIC		ATLANTIC CITY		RICHMOND AVE		HIGH		2										1

		1		110		140		ATLANTIC		ATLANTIC CITY		DR M L KING JR SCH COMP		HIGH		4										1		1

		1		125		30		ATLANTIC		ATLANTIC CO SPECIAL SERV		ATLANTIC CO ELEM/MIDDLE		HIGH																				1

		1		4180		55		ATLANTIC		PLEASANTVILLE CITY		PLEASANTVILLE MIDDLE SCH		HIGH				1		2		2		1		8								1

		1		4180		60		ATLANTIC		PLEASANTVILLE CITY		WASHINGTON AVENUE ELEM SC		HIGH		6																1

		1		4180		80		ATLANTIC		PLEASANTVILLE CITY		LEEDS AVE ELEM SCH		HIGH		4										3

		1		4180		85		ATLANTIC		PLEASANTVILLE CITY		NORTH MAIN ST ELEM SCH		HIGH						1						1

		1		4180		95		ATLANTIC		PLEASANTVILLE CITY		SOUTH MAIN ST ELEM SCH		HIGH		1										6

		3		1370		40		BERGEN		ENGLEWOOD CITY		DWIGHT MORROW HIGH		HIGH				1

		3		1700		40		BERGEN		GARFIELD CITY		GARFIELD EARLY CHILDHOOD		HIGH		1

		3		1860		140		BERGEN		HACKENSACK CITY		5-6 SCHOOL		HIGH		2						1

		5		3430		40		BURLINGTON		MOUNT HOLLY TWP		JOHN BRAINERD		HIGH		2

		5		4050		85		BURLINGTON		PEMBERTON TWP		HOWARD L EMMONS		HIGH		4																		1

		5		4050		90		BURLINGTON		PEMBERTON TWP		HARKER WYLIE		HIGH		2																		1

		5		4050		95		BURLINGTON		PEMBERTON TWP		ISAIAH HAINES SCHOOL		HIGH																				1

		5		4050		125		BURLINGTON		PEMBERTON TWP		ALETTA CRICHTON		HIGH		12																				1

		5		4050		130		BURLINGTON		PEMBERTON TWP		ALEXANDER DENBO		HIGH		2

		5		4050		135		BURLINGTON		PEMBERTON TWP		SAMUEL T BUSANSKY		HIGH		1																		1

		5		5805		40		BURLINGTON		WILLINGBORO TWP		LEVITT MIDDLE SCHOOL		HIGH												1		1												4

		5		5805		60		BURLINGTON		WILLINGBORO TWP		S.W. BOOKBINDER ELEM SCH		HIGH		1

		5		5805		80		BURLINGTON		WILLINGBORO TWP		W. R. JAMES SR ELEM SCH		HIGH		2

		7		680		30		CAMDEN		CAMDEN CITY		CAMDEN HIGH		HIGH																						1

		7		680		40		CAMDEN		CAMDEN CITY		WOODROW WILSON HIGH		HIGH												4

		7		680		45		CAMDEN		CAMDEN CITY		EAST CAMDEN MIDDLE		HIGH												2										1				1

		7		680		80		CAMDEN		CAMDEN CITY		VETERANS MEMORIAL MIDDLE		HIGH						1						1

		7		680		100		CAMDEN		CAMDEN CITY		BONSALL		HIGH		5										3										2

		7		680		165		CAMDEN		CAMDEN CITY		COOPERS POYNT		HIGH												2

		7		680		170		CAMDEN		CAMDEN CITY		CRAMER		HIGH		2										1						1

		7		680		180		CAMDEN		CAMDEN CITY		DAVIS ELEM		HIGH																						1

		7		680		205		CAMDEN		CAMDEN CITY		FOREST HILL		HIGH		2																				1

		7		680		210		CAMDEN		CAMDEN CITY		HATCH MIDDLE		HIGH										1		2

		7		680		215		CAMDEN		CAMDEN CITY		LANNING SQUARE		HIGH																1

		7		680		245		CAMDEN		CAMDEN CITY		MORGAN VILLAGE MIDDLE		HIGH						1																				1

		7		680		250		CAMDEN		CAMDEN CITY		R C MOLINA ELEM SCHOOL		HIGH		2																				5

		7		680		260		CAMDEN		CAMDEN CITY		PARKSIDE		HIGH		2																				1

		7		680		310		CAMDEN		CAMDEN CITY		SUMNER		HIGH																						1

		7		680		320		CAMDEN		CAMDEN CITY		U S WIGGINS		HIGH		1

		7		680		330		CAMDEN		CAMDEN CITY		WASHINGTON		HIGH																						2

		7		680		340		CAMDEN		CAMDEN CITY		WHITTIER		HIGH		1																				1

		7		680		350		CAMDEN		CAMDEN CITY		WILSON		HIGH		1

		7		680		360		CAMDEN		CAMDEN CITY		YORKSHIP		HIGH		1																				3

		7		700		30		CAMDEN		CAMDEN COUNTY VOCATIONAL		CAMDEN CO TECH-PENNSAUKEN		HIGH						1

		7		2670		5		CAMDEN		LINDENWOLD BORO		LINDENWOLD HIGH SCHOOL		HIGH												3

		7		2670		40		CAMDEN		LINDENWOLD BORO		LINDENWOLD NO. 4		HIGH																						1

		7		4060		55		CAMDEN		PENNSAUKEN TWP		HOWARD M PHIFER M S		HIGH												5

		7		4060		130		CAMDEN		PENNSAUKEN TWP		G H CARSON		HIGH												1

		7		4060		175		CAMDEN		PENNSAUKEN TWP		PENNSAUKEN INTERMEDIATE		HIGH		5										1

		7		5900		50		CAMDEN		WOODLYNNE BORO		WOODLYNNE		HIGH																						1

		9		5790		0		CAPE MAY		WILDWOOD CITY				HIGH																1		1

		9		5790		50		CAPE MAY		WILDWOOD CITY		WILDWOOD HIGH		HIGH				1				1				1

		9		5840		50		CAPE MAY		WOODBINE BORO		WOODBINE ELEM		HIGH																						1

		11		540		20		CUMBERLAND		BRIDGETON CITY		BRIDGETON HIGH		HIGH												3		1

		11		540		30		CUMBERLAND		BRIDGETON CITY		BROAD STREET ELEM SCH		HIGH		1						1														3

		11		540		50		CUMBERLAND		BRIDGETON CITY		BUCKSHUTEM ROAD		HIGH																						1

		11		540		55		CUMBERLAND		BRIDGETON CITY		CHERRY STREET		HIGH																						1

		11		540		60		CUMBERLAND		BRIDGETON CITY		INDIAN AVE		HIGH																						1

		11		950		25		CUMBERLAND		COMMERCIAL TWP		HALEYVILLE-MAURICETOWN		HIGH																										1

		11		2570		30		CUMBERLAND		LAWRENCE TWP		MYRON L POWELL		HIGH		1								2		1		1				1		1				1

		11		3230		77		CUMBERLAND		MILLVILLE CITY		LAKESIDE MIDDLE SCHOOL		HIGH																										1

		11		5390		50		CUMBERLAND		VINELAND CITY		VINELAND SR HIGH-SOUTH		HIGH								1		1		11		1		1		2		1		3

		11		5390		53		CUMBERLAND		VINELAND CITY		VINELAND SR HIGH-NORTH		HIGH				3		1		2		1		14		4		1

		11		5390		55		CUMBERLAND		VINELAND CITY		LANDIS INTERMEDIATE SCH		HIGH										1		6		2												1

		11		5390		60		CUMBERLAND		VINELAND CITY		VETERANS MEMORIAL INT SCH		HIGH										1		9				1										6

		11		5390		65		CUMBERLAND		VINELAND CITY		ANTHONY ROSSI INTER. SCH		HIGH												1		1								1				6

		11		5390		90		CUMBERLAND		VINELAND CITY		CUNNINGHAM		HIGH		4										2		1

		11		5390		95		CUMBERLAND		VINELAND CITY		DANE BARSE		HIGH		4										2

		11		5390		100		CUMBERLAND		VINELAND CITY		EAST VINELAND		HIGH				1						1		1

		11		5390		115		CUMBERLAND		VINELAND CITY		JOHN H WINSLOW		HIGH		1

		11		5390		120		CUMBERLAND		VINELAND CITY		JOHNSTONE		HIGH												3						1				1

		11		5390		135		CUMBERLAND		VINELAND CITY		MARIE DURAND		HIGH		1										2

		11		5390		150		CUMBERLAND		VINELAND CITY		MAURICE FELS		HIGH												1														1

		11		5390		176		CUMBERLAND		VINELAND CITY		NASH EDUCATION CENTER		HIGH		12										3										3

		11		5390		190		CUMBERLAND		VINELAND CITY		OAK AND MAIN		HIGH		1

		11		5390		230		CUMBERLAND		VINELAND CITY		D'IPPOLITO INTERMEDIATE		HIGH				1		1						8				1										6

		11		5390		260		CUMBERLAND		VINELAND CITY		DR. WILLIAM MENNIES		HIGH		3										2		1				1

		13		1210		0		ESSEX		EAST ORANGE				HIGH		1								1						1		1								2

		13		1210		30		ESSEX		EAST ORANGE		EAST ORANGE CAMPUS 9		HIGH														4		1

		13		1210		35		ESSEX		EAST ORANGE		EAST ORANGE CAMPUS HS		HIGH										1

		13		1210		50		ESSEX		EAST ORANGE		DR JOHN HOWARD JR  U-S-E		HIGH		8

		13		1210		60		ESSEX		EAST ORANGE		G.WASHINGTON CARVER INST		HIGH		8

		13		1210		70		ESSEX		EAST ORANGE		JOHN L. COSTLEY MIDDLE		HIGH														1								1				11

		13		1210		80		ESSEX		EAST ORANGE		LANGSTON HUGHES SCHOOL		HIGH		8														1

		13		1210		90		ESSEX		EAST ORANGE		WHITNEY E. HOUSTON ACAD		HIGH		9

		13		1210		93		ESSEX		EAST ORANGE		FOURTH AVENUE SCHOOL		HIGH		8

		13		1210		95		ESSEX		EAST ORANGE		PATRICK F. HEALY MIDDLE		HIGH								1																		4

		13		1210		100		ESSEX		EAST ORANGE		M B GARVIN MICROSOCIETY S		HIGH		5												1

		13		1210		107		ESSEX		EAST ORANGE		ALTHEA GIBSON E C E ACD		HIGH																						1

		13		1210		110		ESSEX		EAST ORANGE		DIONNE WARWICK INSTITUTE		HIGH		8																				1

		13		1210		120		ESSEX		EAST ORANGE		ECOLE T. LOVERTURE SCHOOL		HIGH		4

		13		1210		130		ESSEX		EAST ORANGE		GORDON PARKS ACADEMY		HIGH		5

		13		1210		135		ESSEX		EAST ORANGE		SOJOURNER TRUTH MIDDLE		HIGH								2		1																10

		13		1210		140		ESSEX		EAST ORANGE		WASHINGTON ACADEMY		HIGH		5								1

		13		1210		150		ESSEX		EAST ORANGE		CICELY TYSON SCH-PER ARTS		HIGH												2				5										2

		13		1210		170		ESSEX		EAST ORANGE		J GARFIELD JACKSON SR ACD		HIGH		1

		13		1210		190		ESSEX		EAST ORANGE		JOHNNIE L COCHRAN JR ACAD		HIGH		5

		13		1210		210		ESSEX		EAST ORANGE		WAHLSTROM EARLY CHLD ACAD		HIGH		5

		13		1387		30		ESSEX		ESSEX CO ED SERV COMM		ESSEX HIGH SCHOOL		HIGH												1

		13		1387		40		ESSEX		ESSEX CO ED SERV COMM		ESSEX JR ACADEMY		HIGH																						1

		13		1390		50		ESSEX		ESSEX CO VOC-TECH		ESSEX CTY V N 13TH ST NWK		HIGH				1

		13		1390		70		ESSEX		ESSEX CO VOC-TECH		WEST MARKET STREET CENTER		HIGH				1

		13		2330		110		ESSEX		IRVINGTON TOWNSHIP		GROVE ST		HIGH		1

		13		2330		135		ESSEX		IRVINGTON TOWNSHIP		UNIVERSITY MIDDLE SCHOOL		HIGH																										3

		13		2330		140		ESSEX		IRVINGTON TOWNSHIP		UNION AVE		HIGH				1		1				1												2				6

		13		3570		80		ESSEX		NEWARK CITY		WEST SIDE HIGH		HIGH				2		1		2				3		1												1

		13		3570		100		ESSEX		NEWARK CITY		LUIS MUNOZ MARIN MIDDLE		HIGH						1						1														10

		13		3570		220		ESSEX		NEWARK CITY		AVON AVE		HIGH		1														1

		13		3570		225		ESSEX		NEWARK CITY		BELMONT RUNYON		HIGH		3														1						2

		13		3570		230		ESSEX		NEWARK CITY		WILLIAM H BROWN ACADEMY		HIGH						1				1		2														1

		13		3570		280		ESSEX		NEWARK CITY		BROADWAY		HIGH		2

		13		3570		290		ESSEX		NEWARK CITY		BRUCE ST		HIGH																						1

		13		3570		300		ESSEX		NEWARK CITY		BURNET ST		HIGH		3

		13		3570		310		ESSEX		NEWARK CITY		CAMDEN ST		HIGH		2																				5

		13		3570		315		ESSEX		NEWARK CITY		CAMDEN MIDDLE		HIGH												7						1								3

		13		3570		350		ESSEX		NEWARK CITY		CLEVELAND		HIGH		4																				2

		13		3570		353		ESSEX		NEWARK CITY		CLINTON AVE		HIGH		1																				1

		13		3570		370		ESSEX		NEWARK CITY		DAYTON ST		HIGH		3																				2				1

		13		3570		380		ESSEX		NEWARK CITY		EIGHTEENTH AVE		HIGH		5																				6

		13		3570		390		ESSEX		NEWARK CITY		ELLIOTT ST		HIGH		7																1				1

		13		3570		400		ESSEX		NEWARK CITY		FIFTEENTH AVE		HIGH		5																				2

		13		3570		420		ESSEX		NEWARK CITY		FOURTEENTH AVENUE		HIGH		1																1				1

		13		3570		430		ESSEX		NEWARK CITY		FRANKLIN		HIGH		2																				3

		13		3570		437		ESSEX		NEWARK CITY		GLADYS HILLMAN-JONES SCH		HIGH				1								3														1

		13		3570		460		ESSEX		NEWARK CITY		HAWKINS ST		HIGH		10														2

		13		3570		495		ESSEX		NEWARK CITY		LOUISE A. SPENCER		HIGH																1						5

		13		3570		517		ESSEX		NEWARK CITY		MARTIN LUTHER KING JR		HIGH		9														1						1

		13		3570		530		ESSEX		NEWARK CITY		MILLER ST		HIGH		5																				3

		13		3570		540		ESSEX		NEWARK CITY		ACADEMY OF VOC CAREERS		HIGH										1		1										1

		13		3570		560		ESSEX		NEWARK CITY		MORTON ST		HIGH		2										1						1				2				1

		13		3570		580		ESSEX		NEWARK CITY		NEWTON ST		HIGH		2																				5

		13		3570		600		ESSEX		NEWARK CITY		PESHINE AVE		HIGH		6														2						5

		13		3570		605		ESSEX		NEWARK CITY		QUITMAN COMMUNITY SCHOOL		HIGH		1																1				4

		13		3570		615		ESSEX		NEWARK CITY		ROBERTO CLEMENTE		HIGH		3												1		1

		13		3570		635		ESSEX		NEWARK CITY		SAMUEL L BERLINER		HIGH																1						5

		13		3570		640		ESSEX		NEWARK CITY		SOUTH ST		HIGH		3

		13		3570		715		ESSEX		NEWARK CITY		THIRTEENTH AVE		HIGH																						1

		13		3880		0		ESSEX		CITY OF ORANGE TWP				HIGH		1																				1

		13		3880		50		ESSEX		CITY OF ORANGE TWP		ORANGE HIGH		HIGH				3				1		2		4						1

		13		3880		60		ESSEX		CITY OF ORANGE TWP		CENTRAL		HIGH												1		2

		13		3880		70		ESSEX		CITY OF ORANGE TWP		CLEVELAND ST		HIGH		3																				1

		13		3880		80		ESSEX		CITY OF ORANGE TWP		FOREST ST		HIGH		4																				1

		13		3880		90		ESSEX		CITY OF ORANGE TWP		HEYWOOD AVE		HIGH		3										1		1								2

		13		3880		100		ESSEX		CITY OF ORANGE TWP		LINCOLN AVE		HIGH		4										1		2				1

		13		3880		105		ESSEX		CITY OF ORANGE TWP		MAIN STREET SCHOOL		HIGH		3										1										3

		13		3880		110		ESSEX		CITY OF ORANGE TWP		OAKWOOD AVE		HIGH		5														1

		13		3880		115		ESSEX		CITY OF ORANGE TWP		ORANGE MIDDLE		HIGH				2				2				3						1

		13		3880		120		ESSEX		CITY OF ORANGE TWP		PARK AVE		HIGH		2														1

		15		4020		70		GLOUCESTER		PAULSBORO BORO		LOUDENSLAGER		HIGH																						1

		15		5860		50		GLOUCESTER		WOODBURY CITY		WOODBURY JR-SR HIGH		HIGH												1

		17		220		80		HUDSON		BAYONNE CITY		MARY J DONOHOE #4		HIGH												1

		17		1850		50		HUDSON		GUTTENBERG TOWN		ANNA L KLEIN		HIGH																				1				1

		17		2210		5		HUDSON		HOBOKEN CITY		HOBOKEN HIGH		HIGH												4

		17		2295		30		HUDSON		HUDSON COUNTY VOCATIONAL		HCST JERSEY CITY CENTER		HIGH																										1

		17		2390		11		HUDSON		JERSEY CITY		N J REG DAY-JERSEY CITY		HIGH																						3

		17		2390		50		HUDSON		JERSEY CITY		HENRY SNYDER		HIGH												4

		17		2390		60		HUDSON		JERSEY CITY		JAMES J FERRIS		HIGH								1				8		1						1

		17		2390		70		HUDSON		JERSEY CITY		LINCOLN		HIGH												18								2

		17		2390		80		HUDSON		JERSEY CITY		WILLIAM L DICKINSON		HIGH				1								10				1

		17		2390		85		HUDSON		JERSEY CITY		NUMBER 1		HIGH																						3

		17		2390		95		HUDSON		JERSEY CITY		THE ACADEMY I		HIGH												1		1

		17		2390		96		HUDSON		JERSEY CITY		THE ACADEMY II		HIGH												1

		17		2390		100		HUDSON		JERSEY CITY		FRANK R CONWELL #3		HIGH												1										1

		17		2390		105		HUDSON		JERSEY CITY		NUMBER 3 MIDDLE SCH		HIGH								2				21														7

		17		2390		110		HUDSON		JERSEY CITY		NUMBER 5		HIGH		3						2				1		1		1						3

		17		2390		120		HUDSON		JERSEY CITY		NUMBER 8		HIGH		2												1				1				6

		17		2390		130		HUDSON		JERSEY CITY		KENNEDY NUMBER 9		HIGH														1								4

		17		2390		140		HUDSON		JERSEY CITY		MARTIN L KING JR #11		HIGH																						2

		17		2390		150		HUDSON		JERSEY CITY		JULIA A. BARNES #12		HIGH												1		1								7

		17		2390		160		HUDSON		JERSEY CITY		NUMBER 14		HIGH																						4

		17		2390		170		HUDSON		JERSEY CITY		WHITNEY M YOUNG PRIMARY		HIGH		1												1								1

		17		2390		175		HUDSON		JERSEY CITY		WHITNEY M YOUNG MIDDLE		HIGH												2

		17		2390		190		HUDSON		JERSEY CITY		NUMBER 20		HIGH																						2

		17		2390		200		HUDSON		JERSEY CITY		NUMBER 22		HIGH												1		1								2

		17		2390		210		HUDSON		JERSEY CITY		NUMBER 23		HIGH		16										1				1		1		1		3

		17		2390		220		HUDSON		JERSEY CITY		NUMBER 24		HIGH												1								1		4

		17		2390		230		HUDSON		JERSEY CITY		NICOLAS COPERNICUS NUM 25		HIGH																		1		1		1

		17		2390		240		HUDSON		JERSEY CITY		ALFRED E ZAMPELLA NO 27		HIGH		1												1								4

		17		2390		250		HUDSON		JERSEY CITY		NUMBER 28		HIGH		1										1										4

		17		2390		260		HUDSON		JERSEY CITY		NUMBER 29		HIGH														1

		17		2390		265		HUDSON		JERSEY CITY		ANTHONY J INFANTE NO 31		HIGH		1																				1

		17		2390		270		HUDSON		JERSEY CITY		NUMBER 33		HIGH																						2

		17		2390		280		HUDSON		JERSEY CITY		NUMBER 34		HIGH												2								1		3

		17		2390		300		HUDSON		JERSEY CITY		RAFAEL DE J CORDERO NO 37		HIGH												2										1

		17		2390		320		HUDSON		JERSEY CITY		ALEXANDER D SULLIVAN 30		HIGH		4												1						1		5

		17		2390		330		HUDSON		JERSEY CITY		DR CHARLES P DEFUCCIO 39		HIGH												3								1		4

		17		2390		340		HUDSON		JERSEY CITY		CORNELIA F BRADFORD 16		HIGH		1														1				1		2

		17		2390		345		HUDSON		JERSEY CITY		EZRA L NOLAN 40		HIGH								1				7				1				3

		17		2390		347		HUDSON		JERSEY CITY		FRED W. MARTIN #41		HIGH		1														1						2

		17		2390		348		HUDSON		JERSEY CITY		NO 42 CONSTANCE P NICHOLS		HIGH																						3

		17		2390		350		HUDSON		JERSEY CITY		JAMES F MURRAY 38		HIGH												2		1								9

		17		2390		360		HUDSON		JERSEY CITY		JOSEPH H BRENSINGER 17		HIGH												4										5

		17		2390		370		HUDSON		JERSEY CITY		JOTHAM W WAKEMAN 6		HIGH												2		1						1		4

		17		3610		0		HUDSON		NORTH BERGEN TWP				HIGH																4

		17		3610		50		HUDSON		NORTH BERGEN TWP		NORTH BERGEN HIGH		HIGH												5				9										1

		17		3610		60		HUDSON		NORTH BERGEN TWP		FRANKLIN NO 3		HIGH																2

		17		3610		70		HUDSON		NORTH BERGEN TWP		HORACE MANN NO 9		HIGH		2

		17		3610		80		HUDSON		NORTH BERGEN TWP		JOHN F KENNEDY NO 7		HIGH												1

		17		3610		90		HUDSON		NORTH BERGEN TWP		LINCOLN NO 5		HIGH												1										1				1

		17		3610		100		HUDSON		NORTH BERGEN TWP		MCKINLEY NO 10		HIGH																						1

		17		3610		110		HUDSON		NORTH BERGEN TWP		ROBERT FULTON NO 2		HIGH																		1								1

		17		5240		50		HUDSON		UNION CITY		EMERSON HIGH		HIGH																		1

		17		5240		60		HUDSON		UNION CITY		UNION HILL HIGH		HIGH								1

		17		5240		70		HUDSON		UNION CITY		THOMAS A EDISON		HIGH		2																								1

		17		5240		90		HUDSON		UNION CITY		HUDSON		HIGH																1

		17		5240		100		HUDSON		UNION CITY		JEFFERSON		HIGH												1										1

		17		5240		105		HUDSON		UNION CITY		JOSE MARTI MIDDLE SCHOOL		HIGH												1				1

		17		5240		110		HUDSON		UNION CITY		ROOSEVELT		HIGH		2						1		1

		17		5240		120		HUDSON		UNION CITY		WASHINGTON		HIGH		1												1								1

		17		5240		130		HUDSON		UNION CITY		ROBERT WATERS		HIGH		2										1														2

		17		5240		140		HUDSON		UNION CITY		WOODROW WILSON		HIGH																										1

		17		5670		110		HUDSON		WEST NEW YORK TOWN		WEST NEW YORK MS		HIGH												1

		21		3103		55		MERCER		MERCER CO SPECIAL SERVICE		MERCER JR/SR HIGH SCHOOL		HIGH																2

		21		3103		70		MERCER		MERCER CO SPECIAL SERVICE		MERCER ELEMENTARY SCHOOL		HIGH																2						1

		21		5210		50		MERCER		TRENTON CITY		TRENTON CENTRAL HIGH		HIGH				1		1		11		8		10		1		5						1

		21		5210		70		MERCER		TRENTON CITY		MARTIN L KING MIDDLE SCH		HIGH				1				1		1		1

		21		5210		80		MERCER		TRENTON CITY		HEDGEPETH-WILLIAMS M.S.		HIGH		4		1		4		2		5												2				1

		21		5210		100		MERCER		TRENTON CITY		GRACE A DUNN MIDDLE SCH		HIGH				4				1		2		3														1

		21		5210		160		MERCER		TRENTON CITY		CADWALADER		HIGH																2

		21		5210		170		MERCER		TRENTON CITY		COLUMBUS		HIGH		1																				3

		21		5210		190		MERCER		TRENTON CITY		FRANKLIN		HIGH		2														2

		21		5210		200		MERCER		TRENTON CITY		GRANT		HIGH		4										1				1		1				1

		21		5210		210		MERCER		TRENTON CITY		GREGORY		HIGH		1						1		1

		21		5210		230		MERCER		TRENTON CITY		JEFFERSON		HIGH		1										1				1						2

		21		5210		235		MERCER		TRENTON CITY		JOYCE KILMER		HIGH		6

		21		5210		240		MERCER		TRENTON CITY		LUIS MUNOZ-RIVERA ELEM		HIGH				1						1												2

		21		5210		250		MERCER		TRENTON CITY		MONUMENT		HIGH		2														1						1

		21		5210		265		MERCER		TRENTON CITY		P.J. HILL		HIGH		2		1				1														1

		21		5210		270		MERCER		TRENTON CITY		PARKER		HIGH		2																				1

		21		5210		280		MERCER		TRENTON CITY		ROBBINS		HIGH		4																				1

		23		750		55		MIDDLESEX		CARTERET BORO		CARTERET MIDDLE SCHOOL		HIGH				1						2		3												2

		23		3145		4		MIDDLESEX		MIDDLESEX REG ED SERV COM		MIDDLESEX COUNTY ACADEMY		HIGH												1

		23		3145		6		MIDDLESEX		MIDDLESEX REG ED SERV COM		N J REG DAY-PISCATAWAY		HIGH																						1

		23		3145		80		MIDDLESEX		MIDDLESEX REG ED SERV COM		RARITAN VALLEY ACADEMY		HIGH				1								1

		23		3150		70		MIDDLESEX		MIDDLESEX CO VOCATIONAL		MDSX CO VOC WOODBRIDGE		HIGH														1

		23		3530		50		MIDDLESEX		NEW BRUNSWICK CITY		NEW BRUNSWICK HIGH		HIGH												3						1

		23		3530		80		MIDDLESEX		NEW BRUNSWICK CITY		LINCOLN		HIGH		1

		23		3530		100		MIDDLESEX		NEW BRUNSWICK CITY		LORD STIRLING		HIGH																1		1				1

		23		3530		110		MIDDLESEX		NEW BRUNSWICK CITY		MCKINLEY COMM		HIGH																1

		23		3530		123		MIDDLESEX		NEW BRUNSWICK CITY		PAUL ROBESON COMM		HIGH										1

		23		3530		140		MIDDLESEX		NEW BRUNSWICK CITY		WOODROW WILSON		HIGH														1

		23		4090		50		MIDDLESEX		PERTH AMBOY CITY		PERTH AMBOY HIGH		HIGH												1

		23		4090		140		MIDDLESEX		PERTH AMBOY CITY		MC GINNIS MIDDLE SCHOOL		HIGH												3

		23		4090		150		MIDDLESEX		PERTH AMBOY CITY		SAMUEL E SHULL MIDDLE		HIGH												1										2

		25		100		0		MONMOUTH		ASBURY PARK CITY				HIGH																						1

		25		100		10		MONMOUTH		ASBURY PARK CITY		ASBURY PARK HIGH		HIGH				1

		25		100		40		MONMOUTH		ASBURY PARK CITY		BRADLEY ELEMENTARY		HIGH																						1

		25		100		70		MONMOUTH		ASBURY PARK CITY		ASBURY PARK MIDDLE SCHOOL		HIGH								1				4

		25		100		100		MONMOUTH		ASBURY PARK CITY		THURGOOD MARSHALL PRIMARY		HIGH		1

		25		500		20		MONMOUTH		BRADLEY BEACH BORO		BRADLEY BEACH ELEMENTARY		HIGH																										2

		25		1640		70		MONMOUTH		FREEHOLD BORO		PARK AVENUE ELEM SCHOOL		HIGH		1																				1

		25		2400		10		MONMOUTH		KEANSBURG BORO		KEANSBURG HIGH SCHOOL		HIGH												1		1

		25		2400		30		MONMOUTH		KEANSBURG BORO		JOSEPH R. BOLGER MID SCH		HIGH												2														1

		25		2770		50		MONMOUTH		LONG BRANCH CITY		LONG BRANCH HIGH		HIGH				1				1				3				1		1								1

		25		2770		60		MONMOUTH		LONG BRANCH CITY		LONG BRANCH MIDDLE		HIGH												3		1		3		1				1				4

		25		2770		65		MONMOUTH		LONG BRANCH CITY		A A ANASTASIA		HIGH		3

		25		2770		80		MONMOUTH		LONG BRANCH CITY		MORRIS AVENUE SCHOOL		HIGH		1														1						1

		25		2770		85		MONMOUTH		LONG BRANCH CITY		JOSEPH M FERRAINA LRN CNT		HIGH		50										3		1								2

		27		1110		65		MORRIS		DOVER TOWN		DOVER MIDDLE		HIGH										1								2

		29		2520		80		OCEAN		LAKEWOOD TWP		ELLA G CLARKE ELEM SCHOOL		HIGH		1														1

		29		2520		84		OCEAN		LAKEWOOD TWP		OAK STREET ELEM SCHOOL		HIGH		1

		29		2520		90		OCEAN		LAKEWOOD TWP		SPRUCE ST ELEM SCHOOL		HIGH		3

		31		1920		15		PASSAIC		HALEDON BORO		HALEDON PUBLIC SCH		HIGH		3										2

		31		3970		50		PASSAIC		PASSAIC CITY		PASSAIC HIGH		HIGH								3				13						5

		31		3970		55		PASSAIC		PASSAIC CITY		THE LEARNING CENTER		HIGH		1																3

		31		3970		80		PASSAIC		PASSAIC CITY		NUMBER 1 THOMAS JEFFERSON		HIGH		2																2				4

		31		3970		85		PASSAIC		PASSAIC CITY		NUMBER 2		HIGH		1																3

		31		3970		90		PASSAIC		PASSAIC CITY		NUMBER 3 MARIO J DRAGO		HIGH		1										2						1

		31		3970		95		PASSAIC		PASSAIC CITY		NUMBER 4 LINCOLN		HIGH								3				12						1

		31		3970		97		PASSAIC		PASSAIC CITY		NUMBER 5		HIGH												3						1

		31		3970		100		PASSAIC		PASSAIC CITY		NUMBER 6 MARTIN L KING		HIGH		1										1						2				1

		31		3970		110		PASSAIC		PASSAIC CITY		NUMBER 7 GRANT		HIGH		1										1						1

		31		3970		120		PASSAIC		PASSAIC CITY		NUMBER 8 PULASKI		HIGH		2										2						3				2

		31		3970		125		PASSAIC		PASSAIC CITY		ETTA GERO NO 9		HIGH		1										4						5

		31		3970		130		PASSAIC		PASSAIC CITY		NUMBER 10 ROOSEVELT		HIGH		1										1						6				2

		31		3970		140		PASSAIC		PASSAIC CITY		NUMBER 11 CRUISE MEMORIAL		HIGH		2										4						11

		31		3970		160		PASSAIC		PASSAIC CITY		NUMBER 14		HIGH												2

		31		3970		170		PASSAIC		PASSAIC CITY		NUMBER 15-VINCENT CAPUANA		HIGH		2																1

		31		3970		180		PASSAIC		PASSAIC CITY		NUMBER 16		HIGH		1										1						3

		31		3980		10		PASSAIC		PASSAIC CO MANCHESTER REG		MANCHESTER REG H		HIGH												1

		31		3995		50		PASSAIC		PASSAIC COUNTY VOCATIONAL		PASSAIC CO TECH INSTITUTE		HIGH														1

		31		4010		30		PASSAIC		PATERSON CITY		JOHN F. KENNEDY HIGH		HIGH														1

		31		4010		40		PASSAIC		PATERSON CITY		EASTSIDE HIGH		HIGH																		1

		31		4010		43		PASSAIC		PATERSON CITY		ALEXANDER HAMILTON ACAD		HIGH												1

		31		4010		45		PASSAIC		PATERSON CITY		DALE AVE		HIGH		2																1				1

		31		4010		60		PASSAIC		PATERSON CITY		NUMBER 2		HIGH		1										1										1

		31		4010		70		PASSAIC		PATERSON CITY		NUMBER 3		HIGH		1												1

		31		4010		80		PASSAIC		PATERSON CITY		NUMBER 4		HIGH		1										3										1

		31		4010		100		PASSAIC		PATERSON CITY		NUMBER 6		HIGH		3								1												2				2

		31		4010		110		PASSAIC		PATERSON CITY		NUMBER 7		HIGH												1

		31		4010		120		PASSAIC		PATERSON CITY		NUMBER 8		HIGH												1										1

		31		4010		150		PASSAIC		PATERSON CITY		NUMBER 11		HIGH		3		1																		1				1

		31		4010		160		PASSAIC		PATERSON CITY		NUMBER 12		HIGH		1										1		1

		31		4010		170		PASSAIC		PATERSON CITY		NUMBER 13		HIGH								1		1				1

		31		4010		190		PASSAIC		PATERSON CITY		NUMBER 15		HIGH		2

		31		4010		200		PASSAIC		PATERSON CITY		NUMBER 16		HIGH		1

		31		4010		220		PASSAIC		PATERSON CITY		NUMBER 18		HIGH		1

		31		4010		230		PASSAIC		PATERSON CITY		NUMBER 19		HIGH												1										1

		31		4010		240		PASSAIC		PATERSON CITY		NUMBER 20		HIGH		2																				1

		31		4010		250		PASSAIC		PATERSON CITY		NUMBER 21		HIGH												1

		31		4010		280		PASSAIC		PATERSON CITY		NUMBER 25		HIGH		1

		31		4010		325		PASSAIC		PATERSON CITY		NORMAN S. WEIR		HIGH		1

		31		4270		10		PASSAIC		PROSPECT PARK BORO		NUMBER 1 PROSPECT PARK		HIGH		2																								2

		33		4070		80		SALEM		PENNS GRV-CARNEY'S PT REG		PAUL W CARLETON		HIGH																						2

		33		4070		90		SALEM		PENNS GRV-CARNEY'S PT REG		FIELD ST		HIGH												2

		33		4630		90		SALEM		SALEM CITY		SALEM MIDDLE		HIGH						2		2														3				3

		33		4635		50		SALEM		SALEM CO SPECIAL SERVICE		DARETOWN SCHOOL		HIGH		1						1				1										4

		35		490		30		SOMERSET		BOUND BROOK BORO		LAFAYETTE		HIGH												1

		35		3670		90		SOMERSET		NORTH PLAINFIELD BORO		STONY BROOK		HIGH												1

		35		4805		60		SOMERSET		SOMERSET CO ED SERV COMM		SOMERSET ELEM ACADEMY		HIGH		1

		39		1320		25		UNION		ELIZABETH CITY		ELIZABETH HIGH		HIGH				1		2		7		2		17		1		1		2

		39		1320		30		UNION		ELIZABETH CITY		NO 76 REILLY MIDDLE SCH		HIGH								1						1

		39		1320		40		UNION		ELIZABETH CITY		NO 77 MCAULIFFE MID SCH		HIGH								2				4		1												2

		39		1320		50		UNION		ELIZABETH CITY		NO 70 CLEVELAND MID SCH		HIGH								2				3						1								1

		39		1320		60		UNION		ELIZABETH CITY		NO 72 HAMILTON MIDDLE SCH		HIGH												2

		39		1320		90		UNION		ELIZABETH CITY		NO 1 G WASHINGTON		HIGH		2																2

		39		1320		100		UNION		ELIZABETH CITY		NO 2 WINFIELD SCOTT		HIGH																		2				1

		39		1320		110		UNION		ELIZABETH CITY		NO 3 PETERSTOWN		HIGH		2																				1

		39		1320		120		UNION		ELIZABETH CITY		NO 6 LAFAYETTE		HIGH												1						1

		39		1320		150		UNION		ELIZABETH CITY		NO 12 ELMORA		HIGH		1

		39		1320		160		UNION		ELIZABETH CITY		NO 13 B FRANKLIN		HIGH		6												1

		39		1320		170		UNION		ELIZABETH CITY		NO 14 A LINCOLN		HIGH		1																1

		39		1320		180		UNION		ELIZABETH CITY		NO 15 C COLUMBUS		HIGH		1												1								1

		39		1320		200		UNION		ELIZABETH CITY		NO 17 T ROOSEVELT		HIGH		3										1														1

		39		1320		210		UNION		ELIZABETH CITY		NO 18 ROBERT MORRIS		HIGH														1

		39		1320		220		UNION		ELIZABETH CITY		NO 19 WOODROW WILSON		HIGH		3																1

		39		1320		230		UNION		ELIZABETH CITY		NO 20 JOHN MARSHALL		HIGH		1

		39		1320		250		UNION		ELIZABETH CITY		NO 22 WILLIAM F HALLORAN		HIGH																						3

		39		1320		260		UNION		ELIZABETH CITY		NO 23 N M BUTLER		HIGH		4																1				1

		39		1320		280		UNION		ELIZABETH CITY		NO 25 CHARLES HUDSON		HIGH																		1

		39		1320		290		UNION		ELIZABETH CITY		NO 26 WESTMINSTER AVE		HIGH		1																				2

		39		1320		300		UNION		ELIZABETH CITY		NO 71 MABEL HOLMES MIDDLE		HIGH								1				1		1												2

		39		1320		350		UNION		ELIZABETH CITY		ELMORA PRE-K CENTER		HIGH		1

		39		2190		85		UNION		HILLSIDE TWP		WALTER O. KRUMBIEGEL		HIGH										1		4

		39		2190		110		UNION		HILLSIDE TWP		GEORGE WASHINGTON		HIGH		1

		39		2660		70		UNION		LINDEN CITY		JOSEPH E SOEHL MIDDLE		HIGH				2				2				7								2		2		2

		39		2660		80		UNION		LINDEN CITY		NUMBER 1		HIGH		4

		39		2660		90		UNION		LINDEN CITY		NUMBER 2		HIGH		3

		39		2660		115		UNION		LINDEN CITY		NUMBER 4		HIGH		4

		39		2660		120		UNION		LINDEN CITY		NUMBER 5		HIGH		2

		39		4160		50		UNION		PLAINFIELD CITY		PLAINFIELD HIGH		HIGH				1		1						6		1				1

		39		4160		60		UNION		PLAINFIELD CITY		HUBBARD		HIGH										1		1														2

		39		4160		70		UNION		PLAINFIELD CITY		MAXSON		HIGH										1		1														5

		39		4160		80		UNION		PLAINFIELD CITY		DEWITT D. BARLOW		HIGH		8												1

		39		4160		110		UNION		PLAINFIELD CITY		CLINTON		HIGH		2

		39		4160		120		UNION		PLAINFIELD CITY		FREDERIC W. COOK		HIGH		1

		39		4160		130		UNION		PLAINFIELD CITY		EMERSON		HIGH		3

		39		4160		140		UNION		PLAINFIELD CITY		EVERGREEN		HIGH		3																1

		39		4160		150		UNION		PLAINFIELD CITY		JEFFERSON		HIGH														1		1

		39		4160		180		UNION		PLAINFIELD CITY		WASHINGTON		HIGH		2

		39		4160		190		UNION		PLAINFIELD CITY		WOODLAND		HIGH		1

		39		4290		90		UNION		RAHWAY CITY		GROVER CLEVELAND		HIGH																		1

		39		4290		120		UNION		RAHWAY CITY		ROOSEVELT		HIGH																		1

		39		5245		10		UNION		UNION CO ED SERV COMM		BEADLESTON HIGH SCH		HIGH																						1

		39		5245		25		UNION		UNION CO ED SERV COMM		HILLCREST ACADEMY-SOUTH		HIGH				1

		41		4100		110		WARREN		PHILLIPSBURG TOWN		MIDDLE		HIGH												1										1

		80		6010		910		CHARTER		Academy Charter High Scho		Academy Charter High Scho		HIGH						1						2		1

		80		6215		910		CHARTER		Camden's Promise CS		Camden's Promise CS		HIGH		1										1

		80		6220		903		CHARTER		C.R.E.A.T.E. CS		C.R.E.A.T.E. CS		HIGH												1

		80		6235		900		CHARTER		Liberty Academy CS		Liberty Academy CS		HIGH		9										2				1

		80		6240		900		CHARTER		Freedom Academy CS		Freedom Academy CS		HIGH		4																				1

		80		6410		920		CHARTER		East Orange Community CS		East Orange Community CS		HIGH		2

		80		6425		920		CHARTER		Emily Fisher CS of Adv. S		Emily Fisher CS of Adv. S		HIGH										1		2

		80		6430		930		CHARTER		Englewood on the Palisade		Englewood on the Palisade		HIGH		2

		80		6615		910		CHARTER		Gateway CS		Gateway CS		HIGH				1		2				2		1				1										1

		80		6740		950		CHARTER		Hope Academy CS		Hope Academy CS		HIGH		1												1

		80		6910		940		CHARTER		Jersey City Comm. CS		Jersey City Comm. CS		HIGH		1

		80		6915		950		CHARTER		Jersey City Golden Door		Jersey City Golden Door		HIGH		1				1		1

		80		7109		931		CHARTER		LEAP Academy University C		LEAP Academy University C		HIGH														1

		80		7210		940		CHARTER		Marion P. Thomas CS		Marion P. Thomas CS		HIGH		1																				1				1

		80		7280		955		CHARTER		Greater Newark Academy CS		Greater Newark Academy CS		HIGH		2						1

		80		7320		960		CHARTER		North Star Acad. CS of Ne		North Star Acad. CS of Ne		HIGH		3		3		1								2		2										1

		80		7325		965		CHARTER		TEAM Academy Charter Scho		TEAM Academy Charter Scho		HIGH		6		1				2		1

		80		7420		940		CHARTER		Oceanside CS		Oceanside CS		HIGH		2										2

		80		7600		960		CHARTER		Queen City Academy CS		Queen City Academy CS		HIGH		7												1		1										3

		80		7735		975		CHARTER		Maria L. Varisco-Rogers C		Maria L. Varisco-Rogers C		HIGH												1

		80		7820		970		CHARTER		Schomburg CS		Schomburg CS		HIGH		10														1						2

		80		7901		988		CHARTER		Trenton Community CS		Trenton Community CS		HIGH		9		1		1		2		2		1		1										1

		80		8010		980		CHARTER		Union County TEAMS CS		Union County TEAMS CS		HIGH										1				1

		80		8140		990		CHARTER		Village CS		Village CS		HIGH		3

		1		2680		50		ATLANTIC		LINWOOD CITY		SEAVIEW ELEM SCH		LOW																						1

		3		40		20		BERGEN		ALLENDALE BORO		HILLSIDE		LOW		4

		3		930		60		BERGEN		CLOSTER BORO		TENAKILL M.S.		LOW												1				1										1

		3		1070		40		BERGEN		DEMAREST BORO		DEMAREST MIDDLE		LOW														1

		3		2080		50		BERGEN		HASBROUCK HEIGHTS BORO		HASBROUCK HEIGHTS HIGH		LOW												1

		3		2080		55		BERGEN		HASBROUCK HEIGHTS BORO		HASBROUCK HEIGHTS MIDDLE		LOW												1

		3		2080		60		BERGEN		HASBROUCK HEIGHTS BORO		EUCLID		LOW		1

		3		2080		80		BERGEN		HASBROUCK HEIGHTS BORO		LINCOLN		LOW		1

		3		2200		50		BERGEN		HO HO KUS BORO		HO-HO-KUS		LOW		2				1														1				1

		3		3170		50		BERGEN		MIDLAND PARK BORO		MIDLAND PARK HIGH		LOW				3						1

		3		3330		20		BERGEN		MONTVALE BORO		FIELDSTONE MIDDLE		LOW												1

		3		3700		50		BERGEN		NORTHERN HIGHLANDS REG		NORTHERN HIGHLANDS REG H		LOW												4

		3		3710		0		BERGEN		NORTHERN VALLEY REGIONAL				LOW												8		1

		3		3710		50		BERGEN		NORTHERN VALLEY REGIONAL		N VALLEY REG H DEMAREST		LOW												2		1

		3		3710		60		BERGEN		NORTHERN VALLEY REGIONAL		N VALLEY REG H OLD TAPPAN		LOW								1				1														1

		3		3730		50		BERGEN		NORTHVALE BORO		NATHAN HALE		LOW												1

		3		3730		60		BERGEN		NORTHVALE BORO		THOMAS JEFFERSON		LOW		1										1

		3		3760		60		BERGEN		OAKLAND BORO		MANITO		LOW												1

		3		3850		30		BERGEN		OLD TAPPAN BORO		CHARLES DEWOLF		LOW		1								1				1

		3		3870		50		BERGEN		ORADELL BORO		ORADELL		LOW		1														1

		3		3930		60		BERGEN		PARAMUS BORO		WEST BROOK MIDDLE		LOW				2								1

		3		3940		50		BERGEN		PARK RIDGE BORO		PARK RIDGE HIGH		LOW						1						1

		3		4300		30		BERGEN		RAMAPO-INDIAN HILL REG		INDIAN HILLS HIGH		LOW												1

		3		4300		50		BERGEN		RAMAPO-INDIAN HILL REG		RAMAPO HIGH		LOW												2

		3		4310		0		BERGEN		RAMSEY BORO				LOW		1														3

		3		4310		50		BERGEN		RAMSEY BORO		RAMSEY HIGH		LOW								1				1				3

		3		4310		55		BERGEN		RAMSEY BORO		ERIC S SMITH		LOW																										1

		3		4405		50		BERGEN		RIVER DELL REGIONAL		RIVER DELL REGIONAL H S		LOW														1

		3		4410		0		BERGEN		RIVER EDGE BORO				LOW														1

		3		4410		50		BERGEN		RIVER EDGE BORO		ROOSEVELT		LOW		1										1

		3		4430		50		BERGEN		RIVER VALE TWP		HOLDRUM		LOW						1				1

		3		4430		70		BERGEN		RIVER VALE TWP		WOODSIDE		LOW		1

		3		4610		90		BERGEN		SADDLE BROOK TWP		LONG MEMORIAL		LOW		1

		3		5160		50		BERGEN		TENAFLY BORO		TENAFLY HIGH		LOW														1

		3		5160		95		BERGEN		TENAFLY BORO		TENAFLY MIDDLE		LOW														1

		3		5330		50		BERGEN		UPPER SADDLE RIVER BORO		EMIL A CAVALLINI		LOW				1								1

		3		5330		60		BERGEN		UPPER SADDLE RIVER BORO		EDITH A. BOGERT		LOW		1

		3		5410		70		BERGEN		WALDWICK BORO		WALDWICK MIDDLE SCHOOL		LOW												1														1

		5		840		30		BURLINGTON		CINNAMINSON TWP		CINNAMINSON HIGH SCHOOL		LOW												2

		5		3080		30		BURLINGTON		MEDFORD TWP		CHAIRVILLE ELEM SCH		LOW																				1

		5		3080		40		BURLINGTON		MEDFORD TWP		CRANBERRY PINES		LOW																				1

		5		3080		70		BURLINGTON		MEDFORD TWP		TAUNTON FORGE		LOW																				1

		5		3360		40		BURLINGTON		MOORESTOWN TWP		MOORESTOWN HIGH		LOW				1								1

		9		5060		50		CAPE MAY		STONE HARBOR BORO		STONE HARBOR ELEM		LOW														1

		13		660		60		ESSEX		CALDWELL-WEST CALDWELL		GROVER CLEVELAND MIDDLE		LOW																										1

		13		2730		0		ESSEX		LIVINGSTON TWP				LOW														1		1

		13		2730		50		ESSEX		LIVINGSTON TWP		LIVINGSTON SR. HIGH		LOW				1										2

		13		2730		55		ESSEX		LIVINGSTON TWP		HERITAGE MIDDLE SCH		LOW														1

		13		2730		70		ESSEX		LIVINGSTON TWP		BURNET HILL SCHOOL		LOW																						3

		13		3190		60		ESSEX		MILLBURN TWP		MILLBURN MIDDLE SCHOOL		LOW																						1

		13		5630		50		ESSEX		WEST ESSEX REGIONAL		WEST ESSEX HIGH		LOW										1

		15		870		20		GLOUCESTER		CLEARVIEW REGIONAL		CLEARVIEW REG HIGH SCH		LOW												2										2

		19		20		5		HUNTERDON		ALEXANDRIA TWP		ALEXANDRIA SCHOOL		LOW												1

		19		20		10		HUNTERDON		ALEXANDRIA TWP		LESTER D WILSON ELEM		LOW		2

		19		670		30		HUNTERDON		CALIFON BORO		CALIFON BOROUGH		LOW				1						1

		19		920		30		HUNTERDON		CLINTON TWP		SPRUCE RUN		LOW		29										6				2				6

		19		920		35		HUNTERDON		CLINTON TWP		PATRICK MCGAHERAN		LOW		28										6		1		3

		19		920		40		HUNTERDON		CLINTON TWP		ROUND VALLEY		LOW				10		9		7		8		14		3		3						1

		19		1040		40		HUNTERDON		DELAWARE TWP		DELAWARE TWP NO 1		LOW								1				1								1				1

		19		1050		40		HUNTERDON		DELAWARE VALLEY REGIONAL		DELAWARE VALLEY REG HIGH		LOW				1																1				1

		19		2300		50		HUNTERDON		HUNTERDON CENTRAL REG		HUNTERDON CENTRAL HIGH		LOW												1

		19		2308		80		HUNTERDON		HUNTERDON CO VOCATIONAL		VOORHEES		LOW																										1

		19		2600		50		HUNTERDON		LEBANON TWP		WOODGLEN		LOW																										1

		19		4350		30		HUNTERDON		READINGTON TWP		HOLLAND BROOK SCHOOL		LOW		1														1

		19		5050		50		HUNTERDON		STOCKTON BORO		STOCKTON BORO		LOW		1

		19		5180		30		HUNTERDON		TEWKSBURY TWP		OLD TURNPIKE SCHOOL		LOW						1		1				2				1						2				2

		19		5180		55		HUNTERDON		TEWKSBURY TWP		TEWKSBURY ELEM SCHOOL		LOW		5

		19		5270		50		HUNTERDON		UNION TWP		UNION TWP		LOW		2		1		1		1		1																1

		21		1950		250		MERCER		HAMILTON TWP		UNI HTS/HOWARD D MORRISON		LOW																						1

		21		2280		30		MERCER		HOPEWELL VALLEY REGIONAL		CENTRAL HIGH		LOW												1

		21		2280		75		MERCER		HOPEWELL VALLEY REGIONAL		TIMBERLANE MIDDLE SCH		LOW				1						1		1														3

		21		5210		30		MERCER		TRENTON CITY		DAYLIGHT/TWILIGHT H S		LOW						1		1		4																1

		21		5510		40		MERCER		WASHINGTON TWP		POND ROAD MIDDLE SCHOOL		LOW				1				1		1		1														1

		21		5510		50		MERCER		WASHINGTON TWP		SHARON		LOW		3										1										2

		23		1290		53		MIDDLESEX		EDISON TWP		J P STEVENS HIGH		LOW												1

		25		180		10		MONMOUTH		AVON BORO		AVON ELEM		LOW		1														1										2

		25		225		30		MONMOUTH		BAYSHORE JOINTURE COMM		DEVELOPMENTAL LEARNING		LOW																						2

		25		945		30		MONMOUTH		COLTS NECK TWP		CEDAR DRIVE		LOW				1										1		1

		25		1000		40		MONMOUTH		DEAL BORO		DEAL		LOW		1

		25		1650		55		MONMOUTH		FREEHOLD REGIONAL		FREEHOLD TWP HIGH		LOW												2

		25		1650		60		MONMOUTH		FREEHOLD REGIONAL		HOWELL HIGH		LOW												1

		25		1650		70		MONMOUTH		FREEHOLD REGIONAL		MANALAPAN HIGH		LOW												1

		25		1660		23		MONMOUTH		FREEHOLD TWP		CLIFTON T. BARKALOW		LOW												1		1								1

		25		1660		24		MONMOUTH		FREEHOLD TWP		DWIGHT D. EISENHOWER		LOW														1

		25		2230		0		MONMOUTH		HOLMDEL TWP				LOW																2

		25		2230		20		MONMOUTH		HOLMDEL TWP		HOLMDEL HIGH SCHOOL		LOW										1		6

		25		2230		30		MONMOUTH		HOLMDEL TWP		WILLIAM SATZ INTERMEDIATE		LOW												6

		25		2230		50		MONMOUTH		HOLMDEL TWP		INDIAN HILL SCHOOL		LOW		2																				14

		25		2230		80		MONMOUTH		HOLMDEL TWP		VILLAGE SCHOOL		LOW																						10

		25		2720		60		MONMOUTH		LITTLE SILVER BORO		POINT ROAD		LOW		1

		25		2920		55		MONMOUTH		MANALAPAN-ENGLISHTOWN REG		LAFAYETTE MILLS		LOW		1

		25		2920		60		MONMOUTH		MANALAPAN-ENGLISHTOWN REG		MANALAPAN-ENGLISHTOWN MID		LOW												2

		25		3030		0		MONMOUTH		MARLBORO TWP				LOW																		1

		25		3030		50		MONMOUTH		MARLBORO TWP		MARLBORO MIDDLE SCH		LOW														4

		25		3160		143		MONMOUTH		MIDDLETOWN TWP		NEW MONMOUTH		LOW																						2

		25		3250		50		MONMOUTH		MONMOUTH BEACH BORO		MONMOUTH BEACH ELEM		LOW		1

		25		4520		50		MONMOUTH		ROOSEVELT BORO		ROOSEVELT ELEM		LOW		1

		25		4770		50		MONMOUTH		SHREWSBURY BORO		SHREWSBURY ELEM		LOW		1										1

		25		5310		50		MONMOUTH		UPPER FREEHOLD REGIONAL		ALLENTOWN HIGH		LOW												1		1		1

		25		5310		60		MONMOUTH		UPPER FREEHOLD REGIONAL		UPPER FREEHOLD REG. ELEM.		LOW		1

		25		5420		50		MONMOUTH		WALL TWP		WALL HIGH		LOW												5				1

		25		5420		60		MONMOUTH		WALL TWP		ALLENWOOD		LOW		1																				1

		25		5420		78		MONMOUTH		WALL TWP		WALL PRIMARY SCHOOL		LOW																						5

		27		785		10		MORRIS		SCH DIST OF THE CHATHAMS		CHATHAM HIGH		LOW												1

		27		785		30		MORRIS		SCH DIST OF THE CHATHAMS		CHATHAM MIDDLE		LOW												1

		27		785		80		MORRIS		SCH DIST OF THE CHATHAMS		SOUTHERN BOULVARD SCHOOL		LOW		1

		27		820		40		MORRIS		CHESTER TWP		DICKERSON		LOW		2												1

		27		1090		0		MORRIS		DENVILLE TWP				LOW														1

		27		1090		80		MORRIS		DENVILLE TWP		VALLEYVIEW MIDDLE		LOW						1								1

		27		1190		50		MORRIS		EAST HANOVER TWP		EAST HANOVER MIDDLE		LOW														1												1

		27		1530		30		MORRIS		FLORHAM PARK BORO		RIDGEDALE		LOW								1		1		1

		27		2460		60		MORRIS		KINNELON BORO		KIEL		LOW		1

		27		2460		70		MORRIS		KINNELON BORO		STONYBROOK		LOW		1

		27		3090		50		MORRIS		MENDHAM BORO		HILLTOP SCHOOL		LOW		2

		27		3090		60		MORRIS		MENDHAM BORO		MOUNTAIN VIEW		LOW		1								2

		27		3380		0		MORRIS		MORRIS PLAINS BORO				LOW																1

		27		3380		20		MORRIS		MORRIS PLAINS BORO		BOROUGH		LOW		3				1				1				1		2						1

		27		3380		30		MORRIS		MORRIS PLAINS BORO		MOUNTAIN WAY		LOW		3												1

		27		3460		80		MORRIS		MOUNTAIN LAKES BORO		WILDWOOD		LOW		1

		27		4000		0		MORRIS		LONG HILL TWP				LOW																						1

		27		5520		35		MORRIS		WASHINGTON TWP		LONG VALLEY MIDDLE SCHOOL		LOW														1

		29		2360		44		OCEAN		JACKSON TWP		HOWARD C JOHNSON ELEM		LOW																		1

		29		4190		40		OCEAN		PLUMSTED TWP		NEW EGYPT PRIMARY SCHOOL		LOW		1																				1

		29		4210		30		OCEAN		POINT PLEASANT BORO		POINT PLEASANT HIGH		LOW												1

		31		3975		50		PASSAIC		PASSAIC CO ED SERV COMM		ACADEMY HIGH SCHOOL		LOW						1		1

		31		3975		60		PASSAIC		PASSAIC CO ED SERV COMM		MEMORIAL HALL		LOW						1						1		1

		31		3975		85		PASSAIC		PASSAIC CO ED SERV COMM		THE PARK SCHOOL		LOW												1										2

		31		4230		50		PASSAIC		POMPTON LAKES BORO		POMPTON LAKES HIGH		LOW												1

		31		5570		50		PASSAIC		WAYNE TWP		WAYNE VALLEY HIGH		LOW																1						1

		31		5570		55		PASSAIC		WAYNE TWP		WAYNE HILLS HIGH		LOW				1												2						2

		31		5570		65		PASSAIC		WAYNE TWP		ANTHONY WAYNE MIDDLE SCH		LOW				1								1

		31		5570		145		PASSAIC		WAYNE TWP		SCHUYLER-COLFAX MID SCH		LOW								2				2

		31		5650		40		PASSAIC		WEST MILFORD TWP		WEST MILFORD HIGH		LOW												1

		35		240		20		SOMERSET		BEDMINSTER TWP		BEDMINSTER TWP		LOW												1

		35		350		50		SOMERSET		BERNARDS TWP		RIDGE HIGH		LOW												1

		35		350		55		SOMERSET		BERNARDS TWP		WILLIAM ANNIN MIDDLE		LOW												2

		35		350		100		SOMERSET		BERNARDS TWP		MOUNT PROSPECT ELEM SCH		LOW		2

		35		510		20		SOMERSET		BRANCHBURG TWP		CENTRAL		LOW				1

		35		510		50		SOMERSET		BRANCHBURG TWP		OLD YORK		LOW		1

		35		510		90		SOMERSET		BRANCHBURG TWP		WHITON ELEM SCH		LOW		1										1				1

		35		555		5		SOMERSET		BRIDGEWATER-RARITAN REG		BRDGWTR-RARITN HIGH SCH		LOW				2								4		1								1

		35		555		45		SOMERSET		BRIDGEWATER-RARITAN REG		CRIM ELEM		LOW		3																				1

		35		555		48		SOMERSET		BRIDGEWATER-RARITAN REG		EISENHOWER		LOW																						1

		35		555		63		SOMERSET		BRIDGEWATER-RARITAN REG		HAMILTON SCHOOL		LOW																						2

		35		1810		30		SOMERSET		GREEN BROOK TWP		GREEN BROOK MIDDLE		LOW												3

		35		3320		30		SOMERSET		MONTGOMERY TWP		MONTGOMERY HIGH		LOW						1		1						3		2		1

		35		3320		45		SOMERSET		MONTGOMERY TWP		MONTGOMERY LOWER MID SCH		LOW				1						1				1										2

		35		3320		70		SOMERSET		MONTGOMERY TWP		MONTGOMERY UPPER MID SCH		LOW														2

		35		3320		80		SOMERSET		MONTGOMERY TWP		ORCHARD HILL ELEM SCH		LOW												1		1								1

		35		3320		105		SOMERSET		MONTGOMERY TWP		VILLAGE ELEM SCHOOL		LOW														1

		35		4815		40		SOMERSET		SOMERSET HILLS REGIONAL		BERNARDSVILLE MIDDLE SCH		LOW												2

		35		5470		30		SOMERSET		WARREN TWP		CENTRAL		LOW														1

		35		5470		33		SOMERSET		WARREN TWP		MIDDLE		LOW												1		1										1

		35		5470		35		SOMERSET		WARREN TWP		MT. HOREB		LOW														1

		35		5540		40		SOMERSET		WATCHUNG BORO		BAYBERRY		LOW																1

		35		5540		50		SOMERSET		WATCHUNG BORO		VALLEY VIEW		LOW												1

		35		5550		50		SOMERSET		WATCHUNG HILLS REGIONAL		WATCHUNG HILLS REG H		LOW				5		3				1				3

		37		1980		50		SUSSEX		HAMPTON TWP		MARIAN MC KEOWN		LOW																1

		37		4960		57		SUSSEX		SPARTA TWP		SPARTA MIDDLE SCHOOL		LOW												1

		39		310		5		UNION		BERKELEY HEIGHTS TWP		GOVERNOR LIVINGSTON H S		LOW												2

		39		850		5		UNION		CLARK TWP		ARTHUR L. JOHNSON H S		LOW												1

		39		850		30		UNION		CLARK TWP		FRANK K. HEHNLY		LOW												2

		39		850		35		UNION		CLARK TWP		CARL H. KUMPF		LOW								2

		39		980		30		UNION		CRANFORD TWP		CRANFORD SR HIGH		LOW												1

		39		4670		50		UNION		SCOTCH PLAINS-FANWOOD REG		SCOTCH PLAINS FANWOOD HS		LOW												3

		39		4670		60		UNION		SCOTCH PLAINS-FANWOOD REG		PARK MIDDLE		LOW												3

		39		4670		80		UNION		SCOTCH PLAINS-FANWOOD REG		HOWARD B. BRUNNER		LOW														1

		39		5730		0		UNION		WESTFIELD TOWN				LOW														1

		39		5730		50		UNION		WESTFIELD TOWN		WESTFIELD SENIOR HIGH		LOW												2

		41		1870		60		WARREN		HACKETTSTOWN		HACKETTSTOWN MIDDLE		LOW																										1

		41		2790		60		WARREN		LOPATCONG TWP		LOPATCONG TWP MS		LOW										1										1

		80		7520		920		CHARTER		PleasanTech Academy CS		PleasanTech Academy CS		LOW		5		1										1								5

		80		7727		900		CHARTER		Ridge and Valley CS		Ridge and Valley CS		LOW		5																								2

		Co		Dist		Sch		Co Name		Dist Name		Sch Name		POVERTY		Gen_Edu		Science		Social_Studies		Lang_Arts		Math		Spec_Ed_		World		Arts		ESL		Basic_Skills_English		Special_Ed		Basic_Skills		Unspecified_Content

		Code		Code		Code																				Res_Replac		Lang								Self_Contained		Math

		1		1310		5		ATLANTIC		EGG HARBOR TWP		EGG HARBOR TWP H S														1		1

		1		1310		37		ATLANTIC		EGG HARBOR TWP		EGG HARBOR TWP MIDDLE														1

		1		1690		16		ATLANTIC		GALLOWAY TWP		GALLOWAY TWP MIDDLE SCH																1

		1		1690		45		ATLANTIC		GALLOWAY TWP		REEDS ROAD ELEM SCH																		2

		1		1790		40		ATLANTIC		GREATER EGG HARBOR REG		ABSEGAMI H S														4

		1		1790		50		ATLANTIC		GREATER EGG HARBOR REG		OAKCREST H S						1																		1

		1		1940		0		ATLANTIC		HAMILTON TWP						1

		1		1960		0		ATLANTIC		HAMMONTON TOWN																		1				1

		1		1960		30		ATLANTIC		HAMMONTON TOWN		HAMMONTON ECDC				2

		1		1960		50		ATLANTIC		HAMMONTON TOWN		HAMMONTON HIGH						1		1		1		3		6		2		2

		1		1960		55		ATLANTIC		HAMMONTON TOWN		WARREN E SOOY JR-ELEM SCH				3										2		1

		1		1960		60		ATLANTIC		HAMMONTON TOWN		HAMMONTON MIDDLE SCH												2		2		1		1		1						1

		1		3480		25		ATLANTIC		MULLICA TWP		MULLICA TWP MIDDLE																						1

		1		3720		56		ATLANTIC		NORTHFIELD CITY		NORTHFIELD COMMUNITY M S														1										1

		1		3720		57		ATLANTIC		NORTHFIELD CITY		NORTHFIELD COMMUNITY E S																								1

		1		4180		0		ATLANTIC		PLEASANTVILLE CITY						1				1		1

		1		4180		50		ATLANTIC		PLEASANTVILLE CITY		PLEASANTVILLE H S														7		1

		3		285		2		BERGEN		BERGEN CO SPECIAL SERVICE		N A BLESHMAN REG DAY-PARA																								1

		3		285		30		BERGEN		BERGEN CO SPECIAL SERVICE		PROG 1-HEARING IMPAIRED																								1

		3		285		50		BERGEN		BERGEN CO SPECIAL SERVICE		PROG 3-EMOTIONALLY DISTUR														1

		3		285		100		BERGEN		BERGEN CO SPECIAL SERVICE		PROG 6-AUTISTIC																								6

		3		290		30		BERGEN		BERGEN COUNTY VOCATIONAL		VOC-PARAMUS-SP NEED						1						1		1

		3		290		70		BERGEN		BERGEN COUNTY VOCATIONAL		TECHNICAL SCH-TETERBORO						1

		3		300		0		BERGEN		BERGENFIELD BORO																				1

		3		300		20		BERGEN		BERGENFIELD BORO		BERGENFIELD HIGH						2

		3		300		75		BERGEN		BERGENFIELD BORO		ROY W BROWN MIDDLE																										1

		3		440		20		BERGEN		BOGOTA BORO		BOGOTA HIGH														1

		3		740		40		BERGEN		CARLSTADT BORO		WASHINGTON														1

		3		890		30		BERGEN		CLIFFSIDE PARK BORO		CLIFFSIDE PARK HIGH																1

		3		1550		60		BERGEN		FORT LEE BORO		NUMBER 1				4												1		1

		3		1550		80		BERGEN		FORT LEE BORO		NUMBER 3				1

		3		1550		100		BERGEN		FORT LEE BORO		LEWIS F. COLE MIDDLE												1

		3		1700		130		BERGEN		GARFIELD CITY		WOODROW WILSON SCH #5																						1

		3		2180		0		BERGEN		HILLSDALE BORO						1

		3		2710		0		BERGEN		LITTLE FERRY BORO						2

		3		2710		30		BERGEN		LITTLE FERRY BORO		MEMORIAL				1										1

		3		2710		50		BERGEN		LITTLE FERRY BORO		WASHINGTON				1																				1

		3		2740		50		BERGEN		LODI BOROUGH		LODI HIGH								1				2				2										1

		3		2740		67		BERGEN		LODI BOROUGH		THOMAS JEFFERSON MID SCH						2		2		2

		3		2860		50		BERGEN		LYNDHURST TWP		LYNDHURST HIGH														1

		3		2900		76		BERGEN		MAHWAH TWP		RAMAPO RIDGE																1

		3		3060		70		BERGEN		MAYWOOD BORO		MEMORIAL																		1

		3		3550		85		BERGEN		NEW MILFORD BORO		DAVID E. OWENS M.S.								1

		3		3600		0		BERGEN		NORTH ARLINGTON BORO																				1

		3		3600		50		BERGEN		NORTH ARLINGTON BORO		NORTH ARLINGTON HIGH								1

		3		3600		90		BERGEN		NORTH ARLINGTON BORO		NORTH ARLINGTON M.S.												2				1

		3		3910		50		BERGEN		PALISADES PARK		PALISADES PARK JR-SR HIGH														1

		3		3930		65		BERGEN		PARAMUS BORO		EAST BROOK MIDDLE														2														6

		3		4370		50		BERGEN		RIDGEFIELD BORO		RIDGEFIELD MEMORIAL HIGH						2				1						1								1

		3		4370		100		BERGEN		RIDGEFIELD BORO		SLOCUM/SKEWES SCHOOL																								2

		3		4610		50		BERGEN		SADDLE BROOK TWP		SADDLE BROOK HIGH						3				1		1

		3		4845		80		BERGEN		SOUTH BERGEN JOINTURE COM		LYNDHURST ANNEX																								1

		3		5150		0		BERGEN		TEANECK TWP																										1

		3		5150		50		BERGEN		TEANECK TWP		TEANECK SR HIGH						1								1

		3		5150		70		BERGEN		TEANECK TWP		THOMAS JEFFERSON MIDDLE														1

		3		5150		80		BERGEN		TEANECK TWP		BRYANT				2																				3

		3		5430		55		BERGEN		WALLINGTON BORO		FRANK W. GAVLAK				1

		5		475		50		BURLINGTON		BORDENTOWN REGIONAL		BORDENTOWN REG H S														1

		5		475		60		BURLINGTON		BORDENTOWN REGIONAL		CLARA BARTON																								1

		5		475		90		BURLINGTON		BORDENTOWN REGIONAL		MAC FARLAND JR														1				1

		5		475		100		BURLINGTON		BORDENTOWN REGIONAL		PETER MUSCHAL																		1

		5		840		60		BURLINGTON		CINNAMINSON TWP		ELEANOR RUSH INTER SCHOOL														1

		5		1250		0		BURLINGTON		EASTAMPTON TWP						1																1

		5		1250		60		BURLINGTON		EASTAMPTON TWP		EASTAMPTON MIDDLE																						1

		5		1520		50		BURLINGTON		FLORENCE TWP		FLORENCE TWP MEM HIGH														1

		5		1520		55		BURLINGTON		FLORENCE TWP		FLORENCE TWP MIDDLE						1								2														1

		5		2850		60		BURLINGTON		LUMBERTON TWP		LUMBERTON MIDDLE SCHOOL						1						1

		5		3010		80		BURLINGTON		MAPLE SHADE TWP		MAUDE M. WILKINS																				1

		5		3010		100		BURLINGTON		MAPLE SHADE TWP		RALPH J STEINHAUER ELEM				2

		5		3430		60		BURLINGTON		MOUNT HOLLY TWP		F W HOLBEIN														1														2

		5		3540		50		BURLINGTON		NEW HANOVER TWP		NEW HANOVER TWP				1

		5		3690		50		BURLINGTON		NORTHERN BURLINGTON REG		N BURL CO REG HIGH SCHOOL														2

		5		4050		50		BURLINGTON		PEMBERTON TWP		HELEN A. FORT MIDDLE SCH																						1

		5		4050		60		BURLINGTON		PEMBERTON TWP		MARCUS W NEWCOMB																		1

		5		4050		110		BURLINGTON		PEMBERTON TWP		FORT DIX				3

		5		4930		50		BURLINGTON		SOUTHAMPTON TWP		SOUTHAMPTON TWP SCH NO 1																		1

		5		4930		60		BURLINGTON		SOUTHAMPTON TWP		SOUTHAMPTON TWP SCH NO 2				1

		5		4930		70		BURLINGTON		SOUTHAMPTON TWP		SOUTHAMPTON TWP SCH NO 3																												1

		5		5720		20		BURLINGTON		WESTAMPTON		HOLLY HILLS ELEM																								1

		5		5720		50		BURLINGTON		WESTAMPTON		WESTAMPTON MIDDLE																1

		5		5805		0		BURLINGTON		WILLINGBORO TWP																		1

		5		5805		53		BURLINGTON		WILLINGBORO TWP		WILLINGBORO HIGH								1						1										3

		5		5805		57		BURLINGTON		WILLINGBORO TWP		WILLINGBORO MEMORIAL SCH												2																2

		5		5805		64		BURLINGTON		WILLINGBORO TWP		GARFIELD EAST ELEM SCH				3

		5		5805		65		BURLINGTON		WILLINGBORO TWP		HAWTHORNE PARK ELEM SCH				2																				1

		5		5805		68		BURLINGTON		WILLINGBORO TWP		MARTIN LUTHER KING JR ELM																								2

		5		5805		70		BURLINGTON		WILLINGBORO TWP		J. A. MCGINLEY ELEM SCH				1

		5		5805		90		BURLINGTON		WILLINGBORO TWP		J. C. STUART ELEM SCH																								1

		5		5805		120		BURLINGTON		WILLINGBORO TWP		TWIN HILLS ELEM SCH				1

		7		150		10		CAMDEN		AUDUBON BORO		AUDUBON HIGH						3

		7		150		40		CAMDEN		AUDUBON BORO		HAVILAND AVE																								1

		7		190		0		CAMDEN		BARRINGTON BORO																				1

		7		260		15		CAMDEN		BELLMAWR BORO		BELL OAKS														3														2

		7		330		20		CAMDEN		BERLIN BORO		BERLIN COMMUNITY														1

		7		390		20		CAMDEN		BLACK HORSE PIKE REGIONAL		HIGHLAND HIGH														2										1

		7		390		30		CAMDEN		BLACK HORSE PIKE REGIONAL		TIMBER CREEK HIGH														2

		7		390		50		CAMDEN		BLACK HORSE PIKE REGIONAL		TRITON HIGH														1										2

		7		695		0		CAMDEN		CAMDEN CO ED SERV COMM						2

		7		695		40		CAMDEN		CAMDEN CO ED SERV COMM																						1						2

		7		940		0		CAMDEN		COLLINGSWOOD BORO																1

		7		940		40		CAMDEN		COLLINGSWOOD BORO		COLLINGSWOOD MIDDLE														1

		7		940		90		CAMDEN		COLLINGSWOOD BORO		ZANE NORTH																								1

		7		1255		60		CAMDEN		EASTERN CAMDEN COUNTY REG		EASTERN INTERMEDIATE H S														1										1

		7		1720		20		CAMDEN		GIBBSBORO BORO		GIBBSBORO														1

		7		1880		0		CAMDEN		HADDON HEIGHTS BORO																1

		7		2890		50		CAMDEN		MAGNOLIA BORO		MAGNOLIA														1

		7		4060		50		CAMDEN		PENNSAUKEN TWP		PENNSAUKEN HIGH														10

		7		4590		40		CAMDEN		RUNNEMEDE BORO		MARY E. VOLZ												1		1

		7		5080		60		CAMDEN		STRATFORD BORO		SAMUEL S YELLIN																1

		7		5400		100		CAMDEN		VOORHEES TWP		VOORHEES MIDDLE														2

		7		5820		0		CAMDEN		WINSLOW TWP																						1

		7		5820		10		CAMDEN		WINSLOW TWP		WINSLOW TWP HIGH SCHOOL						1		1				5				1

		7		5820		20		CAMDEN		WINSLOW TWP		WINSLOW TWP MIDDLE SCHOOL										1						1												3

		7		5820		40		CAMDEN		WINSLOW TWP		WINSLOW TWP SCHOOL NO 2																								1

		9		715		0		CAPE MAY		CAPE MAY CO SPECIAL SERV																				1						4

		9		715		20		CAPE MAY		CAPE MAY CO SPECIAL SERV		CAPE MAY COUNTY HIGH SCH														4

		9		715		95		CAPE MAY		CAPE MAY CO SPECIAL SERV		OCEAN ACADEMY																								2

		9		1080		40		CAPE MAY		DENNIS TWP		DENNIS TWP ELEM SCH																1

		9		2820		50		CAPE MAY		LOWER CAPE MAY REGIONAL		LOWER CAPE MAY REG HIGH														1

		9		2820		60		CAPE MAY		LOWER CAPE MAY REGIONAL		RICHARD M TEITELMAN SCH														1

		9		2840		70		CAPE MAY		LOWER TWP		MEMORIAL SCHOOL				2

		9		3130		80		CAPE MAY		MIDDLE TWP		MIDDLE TWP ELEM 1				1																				1

		9		3130		85		CAPE MAY		MIDDLE TWP		MIDDLE TWP ELEM 2																						1		1

		9		5340		0		CAPE MAY		UPPER TWP																		1

		9		5340		30		CAPE MAY		UPPER TWP		UPPER TWP MIDDLE SCH								1		1

		9		5610		50		CAPE MAY		WEST CAPE MAY BORO		WEST CAPE MAY ELEM																		1						1

		11		995		30		CUMBERLAND		CUMBERLAND CO VOCATIONAL		CUMBERLAND CO TECH ED CT														1										2

		11		997		30		CUMBERLAND		CUMBERLAND REGIONAL		CUMBERLAND REG H.S.														3

		11		1820		60		CUMBERLAND		GREENWICH TWP		MORRIS GOODWIN				1

		11		3050		65		CUMBERLAND		MAURICE RIVER TWP		MAURICE RIVER TWP				1

		11		3230		50		CUMBERLAND		MILLVILLE CITY		MILLVILLE SENIOR HIGH														1

		11		5070		50		CUMBERLAND		STOW CREEK TWP		STOW CREEK TOWNSHIP								1						1

		13		250		20		ESSEX		BELLEVILLE TOWN		BELLVILLE SR. HIGH						3		1						1		2		1

		13		410		20		ESSEX		BLOOMFIELD TWP		BLOOMFIELD HIGH														4

		13		410		30		ESSEX		BLOOMFIELD TWP		BLOOMFIELD MIDDLE																1

		13		410		50		ESSEX		BLOOMFIELD TWP		BERKELEY														1										1

		13		410		140		ESSEX		BLOOMFIELD TWP		OAK VIEW																								1

		13		2330		50		ESSEX		IRVINGTON TOWNSHIP		IRVINGTON HIGH SCHOOL																								3		2

		13		3310		0		ESSEX		MONTCLAIR TOWN																										1

		13		3310		50		ESSEX		MONTCLAIR TOWN		MONTCLAIR HIGH						1								1

		13		3310		116		ESSEX		MONTCLAIR TOWN		GLENFIELD MIDDLE																1

		13		3310		127		ESSEX		MONTCLAIR TOWN		MT HEBRON MIDDLE SCHOOL														1

		13		3310		165		ESSEX		MONTCLAIR TOWN		RENAISSANCE MIDDLE SCH																1

		13		3570		0		ESSEX		NEWARK CITY						1														1

		13		3570		4		ESSEX		NEWARK CITY		N J REG DAY SCH-NEWARK																								4

		13		3570		10		ESSEX		NEWARK CITY		ARTS						3		1		4								1

		13		3570		20		ESSEX		NEWARK CITY		BARRINGER						4		4		7		2		1				1

		13		3570		30		ESSEX		NEWARK CITY		CENTRAL						2		3		2		5		3		1		2						5

		13		3570		40		ESSEX		NEWARK CITY		EAST SIDE						2		2		5		3		4		1		1		1		1		2

		13		3570		50		ESSEX		NEWARK CITY		MALCOLM X SHABAZZ HIGH						2		2		4		4		8		1		1				1		1

		13		3570		53		ESSEX		NEWARK CITY		RENAISSANCE ACADEMY										1								1										1

		13		3570		55		ESSEX		NEWARK CITY		SCIENCE HIGH						2		1		1		2				1

		13		3570		56		ESSEX		NEWARK CITY		TECHNOLOGY HIGH						1

		13		3570		57		ESSEX		NEWARK CITY		UNIVERSITY HIGH								2				4		1

		13		3570		70		ESSEX		NEWARK CITY		WEEQUAHIC								1		4		1		3		2						1

		13		3570		170		ESSEX		NEWARK CITY		ABINGTON AVE				6																2				1

		13		3570		200		ESSEX		NEWARK CITY		ANN ST				8																1				2

		13		3570		250		ESSEX		NEWARK CITY		BRAGAW AVE				3																				1

		13		3570		270		ESSEX		NEWARK CITY		BRANCH BROOK SCHOOL																								1

		13		3570		330		ESSEX		NEWARK CITY		CHANCELLOR AVE				5																				2

		13		3570		335		ESSEX		NEWARK CITY		CHANCELLOR AVE ANNEX				2																				1

		13		3570		410		ESSEX		NEWARK CITY		FIRST AVENUE				5																1				1

		13		3570		415		ESSEX		NEWARK CITY		DR E ALMA FLAGG				8																				2

		13		3570		435		ESSEX		NEWARK CITY		GEORGE WASHINGTON CARVER				1														1						1

		13		3570		440		ESSEX		NEWARK CITY		DR WILLIAM H HORTON				9														1						2

		13		3570		455		ESSEX		NEWARK CITY		HARRIET TUBMAN				2

		13		3570		470		ESSEX		NEWARK CITY		HAWTHORNE AVE				2

		13		3570		477		ESSEX		NEWARK CITY		JOHN F KENNEDY																		1						6

		13		3570		480		ESSEX		NEWARK CITY		LAFAYETTE ST				10																				1

		13		3570		500		ESSEX		NEWARK CITY		MADISON ELEM.				1																				1

		13		3570		510		ESSEX		NEWARK CITY		MAPLE AVE SCHOOL				1																				1

		13		3570		520		ESSEX		NEWARK CITY		MCKINLEY				3																				4

		13		3570		570		ESSEX		NEWARK CITY		MT VERNON				5																				2

		13		3570		575		ESSEX		NEWARK CITY		RAFAEL HERNANDEZ SCHOOL				2																				1

		13		3570		590		ESSEX		NEWARK CITY		OLIVER ST				5																				2

		13		3570		610		ESSEX		NEWARK CITY		RIDGE ST																								1

		13		3570		670		ESSEX		NEWARK CITY		SOUTH SEVENTEENTH ST																								3

		13		3570		710		ESSEX		NEWARK CITY		SUSSEX AVE				5																				1

		13		3570		718		ESSEX		NEWARK CITY		VAILSBURG MIDDLE SCHOOL														2		1		1										2

		13		3570		720		ESSEX		NEWARK CITY		WARREN ST				1														1						1

		13		3570		750		ESSEX		NEWARK CITY		WILSON AVE				5														1						3

		13		4900		40		ESSEX		SOUTH ORANGE-MAPLEWOOD		MAPLEWOOD MIDDLE						2						2				1

		13		4900		50		ESSEX		SOUTH ORANGE-MAPLEWOOD		SOUTH ORANGE MIDDLE						3		1						2

		13		5680		50		ESSEX		WEST ORANGE TOWN		WEST ORANGE HIGH														1

		13		5680		70		ESSEX		WEST ORANGE TOWN		EDISON MIDDLE														3

		13		5680		90		ESSEX		WEST ORANGE TOWN		ROOSEVELT MIDDLE														4

		13		5680		135		ESSEX		WEST ORANGE TOWN		LIBERTY MIDDLE SCHOOL														3

		15		870		30		GLOUCESTER		CLEARVIEW REGIONAL		CLEARVIEW REG MIDDLE SCH						1

		15		1100		0		GLOUCESTER		DEPTFORD TWP																				1

		15		1100		40		GLOUCESTER		DEPTFORD TWP		DEPTFORD TWP HIGH						2

		15		1100		45		GLOUCESTER		DEPTFORD TWP		MONONGAHELA MIDDLE SCHOOL						1								1								6				5

		15		1100		120		GLOUCESTER		DEPTFORD TWP		OAK VALLEY																						1				1

		15		1715		50		GLOUCESTER		GATEWAY REGIONAL		GATEWAY REG HIGH SCHOOL														2

		15		1730		50		GLOUCESTER		GLASSBORO		GLASSBORO HIGH														1		2		1

		15		1730		90		GLOUCESTER		GLASSBORO		THOMAS E BOWE																1

		15		1774		0		GLOUCESTER		GLOUCESTER CO SPEC SERV																										2

		15		1774		2		GLOUCESTER		GLOUCESTER CO SPEC SERV		GLOUCESTER CO. ALTERN SCH						1

		15		1774		15		GLOUCESTER		GLOUCESTER CO SPEC SERV		BANKBRIDGE REGIONAL SCH														7

		15		1775		10		GLOUCESTER		GLOUCESTER CO VOCATIONAL		GLOUCESTER CO INST TECH										1		1

		15		2440		50		GLOUCESTER		KINGSWAY REGIONAL		KINGSWAY REG HIGH														5										1

		15		2440		60		GLOUCESTER		KINGSWAY REGIONAL		KINGSWAY REG MIDDLE						1								2

		15		2990		30		GLOUCESTER		MANTUA TWP		CENTRE CITY				1

		15		4020		50		GLOUCESTER		PAULSBORO BORO		PAULSBORO HIGH										1				4														1

		15		5500		10		GLOUCESTER		WASHINGTON TWP		WASHINGTON TWP H S														4										1

		15		5500		26		GLOUCESTER		WASHINGTON TWP		CHESTNUT RIDGE MIDDLE														4										1

		15		5620		50		GLOUCESTER		WEST DEPTFORD TWP		WEST DEPTFORD HIGH														1

		17		220		130		HUDSON		BAYONNE CITY		WOODROW WILSON #10																								1

		17		2295		50		HUDSON		HUDSON COUNTY VOCATIONAL		HCST NORTH HUDSON CENTER						1										1

		17		2390		0		HUDSON		JERSEY CITY						1										1		1								1

		17		2390		75		HUDSON		JERSEY CITY		DR RONALD MC NAIR ACAD HS														4										2

		19		910		30		HUNTERDON		CLINTON TOWN		CLINTON TOWN												1				1

		19		2305		50		HUNTERDON		HUNTERDON CO ED SER COMM		E S C SCHOOL																								1

		19		2305		80		HUNTERDON		HUNTERDON CO ED SER COMM		SANDHILL SCHOOL																								1

		19		4890		50		HUNTERDON		SOUTH HUNTERDON REGIONAL		S HUNTERDON REG HIGH														7

		21		1245		60		MERCER		EAST WINDSOR REGIONAL		GRACE NORTON ROGERS SCH				1

		21		1245		75		MERCER		EAST WINDSOR REGIONAL		PERRY L DREW																		1

		21		1430		50		MERCER		EWING TWP		EWING HIGH														1										1

		21		1430		60		MERCER		EWING TWP		GILMORE J FISHER MIDDLE																								1

		21		1950		0		MERCER		HAMILTON TWP																		2

		21		1950		50		MERCER		HAMILTON TWP		HAMILTON EAST-STEINERT														1

		21		1950		55		MERCER		HAMILTON TWP		HAMILTON NORTH-NOTTINGHAM														1

		21		1950		60		MERCER		HAMILTON TWP		HAMILTON WEST-WATSON																2

		21		1950		70		MERCER		HAMILTON TWP		ALBERT E GRICE MIDDLE														1

		21		1950		83		MERCER		HAMILTON TWP		RICHARD C CROCKETT MIDDLE														2

		21		2580		40		MERCER		LAWRENCE TWP		LAWRENCE HIGH SCH														1		1

		21		2580		85		MERCER		LAWRENCE TWP		LAWRENCE INTERMEDIATE SCH				1

		21		3103		50		MERCER		MERCER CO SPECIAL SERVICE		JOSEPH F CAPPELLO SCHOOL																		2						1

		21		5210		0		MERCER		TRENTON CITY						10								1										1

		23		750		0		MIDDLESEX		CARTERET BORO																1

		23		1140		40		MIDDLESEX		DUNELLEN BORO		DUNELLEN HIGH														1										1

		23		1140		60		MIDDLESEX		DUNELLEN BORO		LINCOLN MIDDLE SCHOOL														1

		23		1290		55		MIDDLESEX		EDISON TWP		JOHN ADAMS MIDDLE												1

		23		1290		65		MIDDLESEX		EDISON TWP		BENJAMIN FRANKLIN				1

		23		1290		90		MIDDLESEX		EDISON TWP		JAMES MADISON INTER																								1

		23		1290		105		MIDDLESEX		EDISON TWP		MENLO PARK														1

		23		2370		0		MIDDLESEX		JAMESBURG BORO																		1

		23		2370		75		MIDDLESEX		JAMESBURG BORO		GRACE M BRECKWEDEL														1

		23		3140		85		MIDDLESEX		MIDDLESEX BORO		VON E MAUGER MIDDLE								1								2

		23		3140		90		MIDDLESEX		MIDDLESEX BORO		WATCHUNG				1

		23		3145		0		MIDDLESEX		MIDDLESEX REG ED SERV COM																1										2

		23		3145		30		MIDDLESEX		MIDDLESEX REG ED SERV COM		ACADEMY LEARNING CENTER																								1

		23		3145		100		MIDDLESEX		MIDDLESEX REG ED SERV COM		BRIGHT BEGINNINGS LRN CNT																								3

		23		3290		0		MIDDLESEX		MONROE TWP														1				1

		23		3290		5		MIDDLESEX		MONROE TWP		MONROE TWP HIGH						2		2		1				2		1

		23		3290		20		MIDDLESEX		MONROE TWP		APPLEGARTH								1								2

		23		3620		40		MIDDLESEX		NORTH BRUNSWICK TWP		NORTH BRUNSWICK TWP HIGH												1

		23		3620		65		MIDDLESEX		NORTH BRUNSWICK TWP		LINWOOD MIDDLE														1

		23		3845		103		MIDDLESEX		OLD BRIDGE TWP		CARL SANDBURG MIDDLE																1

		23		3845		165		MIDDLESEX		OLD BRIDGE TWP		WALTER SCHIRRA														1

		23		4130		50		MIDDLESEX		PISCATAWAY TWP		PISCATAWAY TWP HIGH						1

		23		4660		0		MIDDLESEX		SAYREVILLE BORO																						1

		23		4660		50		MIDDLESEX		SAYREVILLE BORO		WAR MEMORIAL HIGH						1				1				7		1										2

		23		4660		55		MIDDLESEX		SAYREVILLE BORO		SAYREVILLE MIDDLE						1								2														1

		23		4660		60		MIDDLESEX		SAYREVILLE BORO		ARLETH																1		1

		23		4830		0		MIDDLESEX		SOUTH AMBOY CITY																				1

		23		4830		30		MIDDLESEX		SOUTH AMBOY CITY		SOUTH AMBOY HIGH												1		2				1

		23		4830		60		MIDDLESEX		SOUTH AMBOY CITY		SOUTH AMBOY ELEMENTARY																								1

		23		4860		50		MIDDLESEX		SOUTH BRUNSWICK TWP		SOUTH BRUNSWICK HIGH														4

		23		4860		150		MIDDLESEX		SOUTH BRUNSWICK TWP		CROSSROADS NORTH														1

		23		4920		50		MIDDLESEX		SOUTH RIVER BORO		SOUTH RIVER HIGH						1

		23		4970		40		MIDDLESEX		SPOTSWOOD BORO		SPOTSWOOD HIGH														1

		23		5850		20		MIDDLESEX		WOODBRIDGE TWP		COLONIA HIGH														3		2

		23		5850		45		MIDDLESEX		WOODBRIDGE TWP		AVENEL MIDDLE SCHOOL														2

		23		5850		50		MIDDLESEX		WOODBRIDGE TWP		WOODBRIDGE HIGH														1										3

		23		5850		60		MIDDLESEX		WOODBRIDGE TWP		COLONIA MIDDLE																1												1

		23		5850		70		MIDDLESEX		WOODBRIDGE TWP		FORDS MIDDLE														1		1												1

		23		5850		80		MIDDLESEX		WOODBRIDGE TWP		ISELIN MIDDLE																1

		23		5850		90		MIDDLESEX		WOODBRIDGE TWP		WOODBRIDGE MIDDLE																1												1

		25		1650		10		MONMOUTH		FREEHOLD REGIONAL		COLTS NECK HIGH SCHOOL														1

		25		1650		50		MONMOUTH		FREEHOLD REGIONAL		FREEHOLD BOROUGH HIGH														1

		25		2120		50		MONMOUTH		HENRY HUDSON REGIONAL		HENRY HUDSON REG SCHOOL						4		2						1														2

		25		2160		50		MONMOUTH		HIGHLANDS BORO		HIGHLANDS SCHOOL																1

		25		2920		110		MONMOUTH		MANALAPAN-ENGLISHTOWN REG		WEMROCK BROOK SCHOOL																				1

		25		3040		50		MONMOUTH		MATAWAN-ABERDEEN REGIONAL		MATAWAN REG HIGH														7										1

		25		3040		53		MONMOUTH		MATAWAN-ABERDEEN REGIONAL		MATAWAN-ABERDEEN MID SCH														5

		25		3160		0		MONMOUTH		MIDDLETOWN TWP																1		1

		25		3255		0		MONMOUTH		MONMOUTH-OCEAN ED SER COM																1														1

		25		3270		50		MONMOUTH		MONMOUTH REGIONAL		MONMOUTH REG HIGH						1		1						3										1

		25		3810		30		MONMOUTH		OCEAN TWP		OCEAN TWP HIGH														1

		25		4365		50		MONMOUTH		RED BANK REGIONAL		RED BANK REG HIGH														2

		25		5230		50		MONMOUTH		UNION BEACH		MEMORIAL																												1

		25		5420		70		MONMOUTH		WALL TWP		CENTRAL				1																		1

		25		5420		75		MONMOUTH		WALL TWP		INTERMEDIATE						2						1		3

		27		2380		20		MORRIS		JEFFERSON TWP		JEFFERSON TWP H										2

		27		2380		45		MORRIS		JEFFERSON TWP		JEFFERSON TWP MIDDLE												1				1												1

		27		3364		85		MORRIS		EDUC SERV COMM MORRIS CO		REGIONAL DAY SCHOOL																								1

		27		3370		50		MORRIS		MORRIS HILLS REGIONAL		MORRIS HILLS HIGH														2

		27		3385		50		MORRIS		MORRIS SCHOOL DISTRICT		MORRISTOWN HIGH										1

		27		3385		65		MORRIS		MORRIS SCHOOL DISTRICT		ALFRED VAIL																1

		27		3385		115		MORRIS		MORRIS SCHOOL DISTRICT		WOODLAND AVENUE																1

		27		3950		0		MORRIS		PARSIPPANY-TROY HILLS TWP																1

		27		3950		53		MORRIS		PARSIPPANY-TROY HILLS TWP		PARSIPPANY HILLS HIGH														1

		27		5770		30		MORRIS		WHARTON BORO		A C MAC KINNON MIDDLE												1		1												1

		27		5770		40		MORRIS		WHARTON BORO		MARIE V DUFFY				1

		29		530		0		OCEAN		BRICK TWP						1

		29		530		20		OCEAN		BRICK TWP		BRICK TWP HIGH														5										1

		29		530		25		OCEAN		BRICK TWP		BRICK TWP MEMORIAL HIGH														1

		29		530		35		OCEAN		BRICK TWP		EMMA HAVENS YOUNG ELEM														1

		29		2360		20		OCEAN		JACKSON TWP		JACKSON MEMORIAL HIGH						2								10										1

		29		2360		50		OCEAN		JACKSON TWP		SWITLIK ELEM														1		1

		29		2360		55		OCEAN		JACKSON TWP		CARL W GOETZ MIDDLE SCH														1		1

		29		2520		50		OCEAN		LAKEWOOD TWP		LAKEWOOD HIGH																		1

		29		4105		0		OCEAN		PINELANDS REGIONAL																		1

		29		4105		50		OCEAN		PINELANDS REGIONAL		PINELANDS REG HIGH														4										3

		29		4105		60		OCEAN		PINELANDS REGIONAL		PINELANDS REG JR HIGH SCH						1						1		8										1				1

		29		4190		0		OCEAN		PLUMSTED TWP																				1

		29		4190		10		OCEAN		PLUMSTED TWP		NEW EGYPT HIGH SCH						1		1				2				1										1

		29		4190		50		OCEAN		PLUMSTED TWP		NEW EGYPT ELEM SCH				2																		1

		29		4190		80		OCEAN		PLUMSTED TWP		NEW EGYPT MIDDLE SCH										1																		2

		29		4220		60		OCEAN		POINT PLEASANT BEACH BORO		G HAROLD ANTRIM ELEM														1										1

		29		4950		0		OCEAN		SOUTHERN REGIONAL																5

		29		4950		50		OCEAN		SOUTHERN REGIONAL		SOUTHERN REG HIGH														3

		29		4950		60		OCEAN		SOUTHERN REGIONAL		SOUTHERN REG MIDDLE														3														1

		29		5190		0		OCEAN		TOMS RIVER REGIONAL																		1

		29		5190		30		OCEAN		TOMS RIVER REGIONAL		TOMS RIVER HIGH EAST																						1

		29		5190		60		OCEAN		TOMS RIVER REGIONAL		TOMS RIVER INTERMEDIATE E														1										1

		29		5190		61		OCEAN		TOMS RIVER REGIONAL		TOMS RIVER INTERMEDIATE S								1

		29		5190		63		OCEAN		TOMS RIVER REGIONAL		TOMS RIVER INTERMEDIATE N														2

		31		420		20		PASSAIC		BLOOMINGDALE BORO		MARTHA B. DAY				1

		31		420		30		PASSAIC		BLOOMINGDALE BORO		SAMUEL R. DONALD				1

		31		420		50		PASSAIC		BLOOMINGDALE BORO		WALTER T BERGEN																												1

		31		900		30		PASSAIC		CLIFTON CITY		CLIFTON HIGH						3		1		1		1		2

		31		900		35		PASSAIC		CLIFTON CITY		CHRISTOPHER COLUMBUS MID						2		3		1				2

		31		900		70		PASSAIC		CLIFTON CITY		WOODROW WILSON MIDDLE SCH						7		1		1		3		2

		31		900		150		PASSAIC		CLIFTON CITY		NUMBER 9																								1

		31		900		160		PASSAIC		CLIFTON CITY		NUMBER 11				1

		31		900		170		PASSAIC		CLIFTON CITY		NUMBER 12				1																1		1

		31		2100		70		PASSAIC		HAWTHORNE BORO		LINCOLN MIDDLE																												1

		31		2510		50		PASSAIC		LAKELAND REGIONAL		LAKELAND REG H						1

		31		2700		50		PASSAIC		LITTLE FALLS TWP		NUMBER 1																												1

		31		2700		60		PASSAIC		LITTLE FALLS TWP		NUMBER 2																								1

		31		4230		55		PASSAIC		POMPTON LAKES BORO		LAKESIDE														1

		31		5200		50		PASSAIC		TOTOWA BORO		MEMORIAL														2														1

		31		5440		50		PASSAIC		WANAQUE BORO		HASKELL				1

		31		5570		83		PASSAIC		WAYNE TWP		GEORGE WASHINGTON														1						1

		33		1350		50		SALEM		ELSINBORO TWP		ELSINBORO TWP				1

		33		4070		105		SALEM		PENNS GRV-CARNEY'S PT REG		PENNS GROVE MIDDLE SCHOOL										1				1		1

		33		4075		50		SALEM		PENNSVILLE		PENNSVILLE MEMORIAL H																										1

		33		4075		55		SALEM		PENNSVILLE		PENNSVILLE MIDDLE														1

		33		4150		40		SALEM		PITTSGROVE TWP		ARTHUR P SCHALICK H S														2				1

		33		4150		70		SALEM		PITTSGROVE TWP		PITTSGROVE TWP MIDDLE SCH														1

		33		4630		0		SALEM		SALEM CITY						1

		35		490		20		SOMERSET		BOUND BROOK BORO		BOUND BROOK HIGH						3				1		1		3

		35		555		0		SOMERSET		BRIDGEWATER-RARITAN REG																1

		35		555		10		SOMERSET		BRIDGEWATER-RARITAN REG		BRDGWTR-RARITN MIDDLE SCH														2														1

		35		555		30		SOMERSET		BRIDGEWATER-RARITAN REG		ADAMSVILLE				1

		35		555		67		SOMERSET		BRIDGEWATER-RARITAN REG		JOHN F KENNEDY																		1

		35		1610		0		SOMERSET		FRANKLIN TWP						1														1

		35		1610		50		SOMERSET		FRANKLIN TWP		FRANKLIN TWP HIGH						1								2														4

		35		1610		55		SOMERSET		FRANKLIN TWP		CONERLY ROAD																		1

		35		1610		70		SOMERSET		FRANKLIN TWP		ELIZABETH AVE																		2

		35		1610		80		SOMERSET		FRANKLIN TWP		FRANKLIN PARK														2										1

		35		1610		100		SOMERSET		FRANKLIN TWP		HILLCREST																								1

		35		1610		115		SOMERSET		FRANKLIN TWP		MACAFEE				1

		35		1610		140		SOMERSET		FRANKLIN TWP		PINE GROVE MANOR																								1

		35		1610		150		SOMERSET		FRANKLIN TWP		SAMPSON G. SMITH SCHOOL										2																		2

		35		1610		160		SOMERSET		FRANKLIN TWP		FRANKLIN MIDDLE SCHOOL						3						1		1														5

		35		3000		50		SOMERSET		MANVILLE BORO		MANVILLE HIGH														2

		35		3000		65		SOMERSET		MANVILLE BORO		ALEXANDER BATCHO INTER												1

		35		3670		50		SOMERSET		NORTH PLAINFIELD BORO		NORTH PLAINFIELD H														2

		35		4820		55		SOMERSET		SOMERVILLE BORO		SOMERVILLE MIDDLE														2

		37		1570		60		SUSSEX		FRANKLIN BORO		FRANKLIN ELEM																1

		37		1930		60		SUSSEX		HAMBURG BORO		HAMBURG				2

		37		2165		30		SUSSEX		HIGH POINT REGIONAL		HIGH POINT REGIONAL H S														1

		37		2240		30		SUSSEX		HOPATCONG		HOPATCONG HIGH														5

		37		2240		40		SUSSEX		HOPATCONG		HOPATCONG MIDDLE																												1

		37		3590		60		SUSSEX		NEWTON TOWN		HALSTED ST.												1

		37		3840		50		SUSSEX		OGDENSBURG BORO		OGDENSBURG				1		1

		37		5100		60		SUSSEX		SUSSEX-WANTAGE REGIONAL		SUSSEX MIDDLE SCHOOL														1

		37		5100		70		SUSSEX		SUSSEX-WANTAGE REGIONAL		WANTAGE ELEM SCHOOL														1										1

		37		5360		20		SUSSEX		VERNON TWP		VERNON TWP HIGH						3		2		3		2		2		2		3

		37		5360		25		SUSSEX		VERNON TWP		GLEN MEADOW								1								1								1				1

		37		5360		30		SUSSEX		VERNON TWP		LOUNSBERRY HOLLOW																		1						3

		37		5360		40		SUSSEX		VERNON TWP		ROLLING HILLS																								1

		39		980		80		UNION		CRANFORD TWP		LIVINGSTON AVE SCH																1

		39		2190		50		UNION		HILLSIDE TWP		HILLSIDE HIGH						1		1		1						1

		39		2660		0		UNION		LINDEN CITY						3														1

		39		2660		50		UNION		LINDEN CITY		LINDEN HIGH						2		1						1										2

		39		2660		60		UNION		LINDEN CITY		MYLES J MCMANUS MIDDLE						2								2								2				1

		39		2660		130		UNION		LINDEN CITY		NUMBER 6				3

		39		2660		150		UNION		LINDEN CITY		NUMBER 8																						1

		39		2660		160		UNION		LINDEN CITY		NUMBER 9 DEERFIELD TERR				3

		39		2660		170		UNION		LINDEN CITY		NO 10 HIGHLAND AVENUE				1

		39		3395		50		UNION		MORRIS-UNION JOINTURE COM		DEVEL L C-NEW PROVIDENCE																								5

		39		3395		70		UNION		MORRIS-UNION JOINTURE COM		DEVEL L C-KENILWORTH																								1

		39		3395		100		UNION		MORRIS-UNION JOINTURE COM		DEVEL L C-HAMILTON SHCOOL																								3

		39		4540		10		UNION		ROSELLE BORO		ABRAHAM CLARK HIGH														2

		39		5090		120		UNION		SUMMIT CITY		WASHINGTON ELEM SCH																								1

		39		5245		50		UNION		UNION CO ED SERV COMM		CROSSROADS																								2

		39		5260		50		UNION		UNION COUNTY VOCATIONAL		UNION CTY VOC TECH														1

		39		5290		60		UNION		UNION TWP		BURNET MIDDLE SCHOOL																		1										1

		39		5290		70		UNION		UNION TWP		KAWAMEEH MIDDLE SCHOOL																												1

		39		5290		85		UNION		UNION TWP		CENTRAL FIVE-JEFFERSON				1

		39		5290		140		UNION		UNION TWP		WASHINGTON				1

		41		280		0		WARREN		BELVIDERE TOWN																				1

		41		1785		40		WARREN		GREAT MEADOWS REGIONAL		GREAT MEADOWS REG MID SCH																1

		41		4100		50		WARREN		PHILLIPSBURG TOWN		PHILLIPSBURG HIGH														10

		41		5450		0		WARREN		WARREN CO SPECIAL SERVICE																										1

		41		5460		50		WARREN		WARREN COUNTY VOCATIONAL		WARREN CTY VOC & TECH INS								1				1

		41		5465		60		WARREN		WARREN HILLS REGIONAL		WARREN HILLS REG MIDD SCH														1														2

		41		5480		60		WARREN		WASHINGTON BORO		TAYLOR STREET ELEM																								1

		80		6230		915		CHARTER		Classical Academy CS of C		Classical Academy CS of C						1				1		1

		80		6635		930		CHARTER		Greater Brunswick CS		Greater Brunswick CS				1		1				1								1						1				1

		80		6720		930		CHARTER		Hoboken CS		Hoboken CS														1

		80		8050		990		CHARTER		Unity CS		Unity CS																												1
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2006 additions to the existing data elements in the state’s Certificated Staff Collection conducted annually as of October 15 


District:


Vacancies in the district by grade level and subject area


Indication of areas of shortage based on the applicant pool for vacancies


Was your teacher’s contract in effect as of October 15?


What is the lowest starting teacher contract salary?


Was there a buyout to stimulate retirements in your district last year?


Teacher data:


Is the teacher fluent in a language other than English?  Which languages?


Additions to codes for reasons leaving the school:


Delete last exit category “For other than listed” and replace with “For reasons related to working conditions:”


90 salary too low


91 teaching assignments inequitable


92 administrative support lacking


93 peer support lacking

94 supplies and classroom resources lacking


95 physical plant inadequate


96 professional development opportunities lacking


97 school unsafe
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District 

		co		dist		coname		distname		Total NOT HQT		Arts		ESL		General_Education		Language_Arts		Mathematics		Science		Social_Studies		Special_Ed_Resource_Replacement		World_Language		Basic_Skills_English		Special_Ed_Self_Contained		Basic_Skills_Math		Unspecified_Content

		1		125		ATLANTIC		ATLANTIC CO SPECIAL SERV		1																				1

		1		1940		ATLANTIC		HAMILTON TWP		1						1

		1		2680		ATLANTIC		LINWOOD CITY		1																						1

		1		3480		ATLANTIC		MULLICA TWP		1																				1

		3		440		BERGEN		BOGOTA BORO		1																1

		3		740		BERGEN		CARLSTADT BORO		1																1

		3		890		BERGEN		CLIFFSIDE PARK BORO		1																		1

		3		1070		BERGEN		DEMAREST BORO		1																		1

		3		1370		BERGEN		ENGLEWOOD CITY		1												1

		3		2180		BERGEN		HILLSDALE BORO		1						1

		3		2860		BERGEN		LYNDHURST TWP		1																1

		3		2900		BERGEN		MAHWAH TWP		1																		1

		3		3060		BERGEN		MAYWOOD BORO		1		1

		3		3330		BERGEN		MONTVALE BORO		1																1

		3		3550		BERGEN		NEW MILFORD BORO		1														1

		3		3760		BERGEN		OAKLAND BORO		1																1

		3		3910		BERGEN		PALISADES PARK		1																1

		3		4405		BERGEN		RIVER DELL REGIONAL		1																		1

		3		4845		BERGEN		SOUTH BERGEN JOINTURE COM		1																						1

		3		5430		BERGEN		WALLINGTON BORO		1						1

		5		3540		BURLINGTON		NEW HANOVER TWP		1						1

		7		190		CAMDEN		BARRINGTON BORO		1		1

		7		330		CAMDEN		BERLIN BORO		1																1

		7		700		CAMDEN		CAMDEN COUNTY VOCATIONAL		1														1

		7		1720		CAMDEN		GIBBSBORO BORO		1																1

		7		1880		CAMDEN		HADDON HEIGHTS BORO		1																1

		7		2890		CAMDEN		MAGNOLIA BORO		1																1

		7		5080		CAMDEN		STRATFORD BORO		1																		1

		7		5900		CAMDEN		WOODLYNNE BORO		1																						1

		9		1080		CAPE MAY		DENNIS TWP		1																		1

		9		5060		CAPE MAY		STONE HARBOR BORO		1																		1

		9		5840		CAPE MAY		WOODBINE BORO		1																						1

		11		950		CUMBERLAND		COMMERCIAL TWP		1																										1

		11		1820		CUMBERLAND		GREENWICH TWP		1						1

		11		3050		CUMBERLAND		MAURICE RIVER TWP		1						1

		13		660		ESSEX		CALDWELL-WEST CALDWELL		1																										1

		13		3190		ESSEX		MILLBURN TWP		1																						1

		13		5630		ESSEX		WEST ESSEX REGIONAL		1										1

		15		2990		GLOUCESTER		MANTUA TWP		1						1

		15		5620		GLOUCESTER		WEST DEPTFORD TWP		1																1

		15		5860		GLOUCESTER		WOODBURY CITY		1																1

		17		5670		HUDSON		WEST NEW YORK TOWN		1																1

		19		2300		HUNTERDON		HUNTERDON CENTRAL REG		1																1

		19		2308		HUNTERDON		HUNTERDON CO VOCATIONAL		1																										1

		19		2600		HUNTERDON		LEBANON TWP		1																										1

		19		5050		HUNTERDON		STOCKTON BORO		1						1

		23		3150		MIDDLESEX		MIDDLESEX CO VOCATIONAL		1																		1

		23		4130		MIDDLESEX		PISCATAWAY TWP		1												1

		23		4920		MIDDLESEX		SOUTH RIVER BORO		1												1

		23		4970		MIDDLESEX		SPOTSWOOD BORO		1																1

		25		1000		MONMOUTH		DEAL BORO		1						1

		25		2160		MONMOUTH		HIGHLANDS BORO		1																		1

		25		2720		MONMOUTH		LITTLE SILVER BORO		1						1

		25		3250		MONMOUTH		MONMOUTH BEACH BORO		1						1

		25		3810		MONMOUTH		OCEAN TWP		1																1

		25		4520		MONMOUTH		ROOSEVELT BORO		1						1

		25		5230		MONMOUTH		UNION BEACH		1																										1

		27		3364		MORRIS		EDUC SERV COMM MORRIS CO		1																						1

		27		3460		MORRIS		MOUNTAIN LAKES BORO		1						1

		27		4000		MORRIS		LONG HILL TWP		1																						1

		27		5520		MORRIS		WASHINGTON TWP		1																		1

		29		4210		OCEAN		POINT PLEASANT BORO		1																1

		31		2100		PASSAIC		HAWTHORNE BORO		1																										1

		31		2510		PASSAIC		LAKELAND REGIONAL		1												1

		31		3980		PASSAIC		PASSAIC CO MANCHESTER REG		1																1

		31		3995		PASSAIC		PASSAIC COUNTY VOCATIONAL		1																		1

		31		5440		PASSAIC		WANAQUE BORO		1						1

		31		5650		PASSAIC		WEST MILFORD TWP		1																1

		33		1350		SALEM		ELSINBORO TWP		1						1

		35		240		SOMERSET		BEDMINSTER TWP		1																1

		35		4805		SOMERSET		SOMERSET CO ED SERV COMM		1						1

		37		1570		SUSSEX		FRANKLIN BORO		1																		1

		37		1980		SUSSEX		HAMPTON TWP		1		1

		37		2165		SUSSEX		HIGH POINT REGIONAL		1																1

		37		3590		SUSSEX		NEWTON TOWN		1										1

		37		4960		SUSSEX		SPARTA TWP		1																1

		39		5090		UNION		SUMMIT CITY		1																						1

		39		5260		UNION		UNION COUNTY VOCATIONAL		1																1

		41		280		WARREN		BELVIDERE TOWN		1		1

		41		1785		WARREN		GREAT MEADOWS REGIONAL		1																		1

		41		1870		WARREN		HACKETTSTOWN		1																										1

		41		5450		WARREN		WARREN CO SPECIAL SERVICE		1																						1

		41		5480		WARREN		WASHINGTON BORO		1																						1

		80		6220		CHARTER		C.R.E.A.T.E. CS		1																1

		80		6720		CHARTER		Hoboken CS		1																1

		80		6910		CHARTER		Jersey City Comm. CS		1						1

		80		7109		CHARTER		LEAP Academy University C		1																		1

		80		7735		CHARTER		Maria L. Varisco-Rogers C		1																1

		80		8050		CHARTER		Unity CS		1																										1

		3		1700		BERGEN		GARFIELD CITY		2						1														1

		3		3870		BERGEN		ORADELL BORO		2		1				1

		3		3940		BERGEN		PARK RIDGE BORO		2														1		1

		3		5160		BERGEN		TENAFLY BORO		2																		2

		3		5410		BERGEN		WALDWICK BORO		2																1										1

		5		2850		BURLINGTON		LUMBERTON TWP		2										1		1

		5		3360		BURLINGTON		MOORESTOWN TWP		2												1				1

		5		3690		BURLINGTON		NORTHERN BURLINGTON REG		2																2

		5		5720		BURLINGTON		WESTAMPTON		2																		1				1

		7		1255		CAMDEN		EASTERN CAMDEN COUNTY REG		2																1						1

		7		4590		CAMDEN		RUNNEMEDE BORO		2										1						1

		7		5400		CAMDEN		VOORHEES TWP		2																2

		9		2820		CAPE MAY		LOWER CAPE MAY REGIONAL		2																2

		9		2840		CAPE MAY		LOWER TWP		2						2

		9		5610		CAPE MAY		WEST CAPE MAY BORO		2		1																				1

		11		3230		CUMBERLAND		MILLVILLE CITY		2																1										1

		11		5070		CUMBERLAND		STOW CREEK TWP		2														1		1

		13		1387		ESSEX		ESSEX CO ED SERV COMM		2																1						1

		13		1390		ESSEX		ESSEX CO VOC-TECH		2												2

		15		1715		GLOUCESTER		GATEWAY REGIONAL		2																2

		15		1775		GLOUCESTER		GLOUCESTER CO VOCATIONAL		2								1		1

		17		220		HUDSON		BAYONNE CITY		2																1						1

		17		1850		HUDSON		GUTTENBERG TOWN		2																				1				1

		19		670		HUNTERDON		CALIFON BORO		2										1		1

		19		910		HUNTERDON		CLINTON TOWN		2										1								1

		19		2305		HUNTERDON		HUNTERDON CO ED SER COMM		2																						2

		19		4350		HUNTERDON		READINGTON TWP		2		1				1

		21		1245		MERCER		EAST WINDSOR REGIONAL		2		1				1

		23		2370		MIDDLESEX		JAMESBURG BORO		2																1		1

		23		3620		MIDDLESEX		NORTH BRUNSWICK TWP		2										1						1

		23		3845		MIDDLESEX		OLD BRIDGE TWP		2																1		1

		25		225		MONMOUTH		BAYSHORE JOINTURE COMM		2																						2

		25		500		MONMOUTH		BRADLEY BEACH BORO		2																										2

		25		1640		MONMOUTH		FREEHOLD BORO		2						1																1

		25		3255		MONMOUTH		MONMOUTH-OCEAN ED SER COM		2																1										1

		25		4365		MONMOUTH		RED BANK REGIONAL		2																2

		25		4770		MONMOUTH		SHREWSBURY BORO		2						1										1

		27		1190		MORRIS		EAST HANOVER TWP		2																		1								1

		27		2460		MORRIS		KINNELON BORO		2						2

		27		3370		MORRIS		MORRIS HILLS REGIONAL		2																2

		27		3950		MORRIS		PARSIPPANY-TROY HILLS TWP		2																2

		29		4220		OCEAN		POINT PLEASANT BEACH BORO		2																1						1

		31		2700		PASSAIC		LITTLE FALLS TWP		2																						1				1

		31		4230		PASSAIC		POMPTON LAKES BORO		2																2

		33		4075		SALEM		PENNSVILLE		2																1								1

		35		4815		SOMERSET		SOMERSET HILLS REGIONAL		2																2

		35		4820		SOMERSET		SOMERVILLE BORO		2																2

		35		5540		SOMERSET		WATCHUNG BORO		2		1														1

		37		1930		SUSSEX		HAMBURG BORO		2						2

		37		3840		SUSSEX		OGDENSBURG BORO		2						1						1

		39		310		UNION		BERKELEY HEIGHTS TWP		2																2

		39		980		UNION		CRANFORD TWP		2																1		1

		39		4290		UNION		RAHWAY CITY		2				2

		39		4540		UNION		ROSELLE BORO		2																2

		41		2790		WARREN		LOPATCONG TWP		2										1										1

		41		5460		WARREN		WARREN COUNTY VOCATIONAL		2										1				1

		80		6215		CHARTER		Camden's Promise CS		2						1										1

		80		6410		CHARTER		East Orange Community CS		2						2

		80		6430		CHARTER		Englewood on the Palisade		2						2

		80		6740		CHARTER		Hope Academy CS		2						1												1

		80		8010		CHARTER		Union County TEAMS CS		2										1								1

		1		1310		ATLANTIC		EGG HARBOR TWP		3																2		1

		1		1690		ATLANTIC		GALLOWAY TWP		3		2																1

		1		3720		ATLANTIC		NORTHFIELD CITY		3																1						2

		3		930		BERGEN		CLOSTER BORO		3		1														1										1

		3		1860		BERGEN		HACKENSACK CITY		3						2		1

		3		3730		BERGEN		NORTHVALE BORO		3						1										2

		3		3850		BERGEN		OLD TAPPAN BORO		3						1				1								1

		3		4300		BERGEN		RAMAPO-INDIAN HILL REG		3																3

		3		4410		BERGEN		RIVER EDGE BORO		3						1										1		1

		3		4430		BERGEN		RIVER VALE TWP		3						1				1				1

		3		5330		BERGEN		UPPER SADDLE RIVER BORO		3						1						1				1

		5		840		BURLINGTON		CINNAMINSON TWP		3																3

		5		1250		BURLINGTON		EASTAMPTON TWP		3				1		1														1

		5		3010		BURLINGTON		MAPLE SHADE TWP		3				1		2

		5		3080		BURLINGTON		MEDFORD TWP		3																				3

		5		4930		BURLINGTON		SOUTHAMPTON TWP		3		1				1																				1

		7		940		CAMDEN		COLLINGSWOOD BORO		3																2						1

		9		5340		CAPE MAY		UPPER TWP		3								1						1				1

		11		995		CUMBERLAND		CUMBERLAND CO VOCATIONAL		3																1						2

		11		997		CUMBERLAND		CUMBERLAND REGIONAL		3																3

		17		2295		HUDSON		HUDSON COUNTY VOCATIONAL		3												1						1								1

		19		20		HUNTERDON		ALEXANDRIA TWP		3						2										1

		19		1050		HUNTERDON		DELAWARE VALLEY REGIONAL		3												1								1				1

		21		1430		MERCER		EWING TWP		3																1						2

		21		2580		MERCER		LAWRENCE TWP		3						1										1		1

		23		1140		MIDDLESEX		DUNELLEN BORO		3																2						1

		25		945		MONMOUTH		COLTS NECK TWP		3		1										1						1

		27		785		MORRIS		SCH DIST OF THE CHATHAMS		3						1										2

		27		820		MORRIS		CHESTER TWP		3						2												1

		27		1090		MORRIS		DENVILLE TWP		3														1				2

		27		1110		MORRIS		DOVER TOWN		3				2						1

		27		1530		MORRIS		FLORHAM PARK BORO		3								1		1						1

		27		3385		MORRIS		MORRIS SCHOOL DISTRICT		3								1										2

		31		420		PASSAIC		BLOOMINGDALE BORO		3						2																				1

		31		5200		PASSAIC		TOTOWA BORO		3																2										1

		35		1810		SOMERSET		GREEN BROOK TWP		3																3

		35		3000		SOMERSET		MANVILLE BORO		3										1						2

		35		3670		SOMERSET		NORTH PLAINFIELD BORO		3																3

		37		5100		SUSSEX		SUSSEX-WANTAGE REGIONAL		3																2						1

		39		5730		UNION		WESTFIELD TOWN		3																2		1

		41		5465		WARREN		WARREN HILLS REGIONAL		3																1										2

		80		6230		CHARTER		Classical Academy CS of C		3								1		1		1

		80		6425		CHARTER		Emily Fisher CS of Adv. S		3										1						2

		80		6915		CHARTER		Jersey City Golden Door		3						1		1						1

		80		7210		CHARTER		Marion P. Thomas CS		3						1																1				1

		80		7280		CHARTER		Greater Newark Academy CS		3						2		1

		80		8140		CHARTER		Village CS		3						3

		3		40		BERGEN		ALLENDALE BORO		4						4

		3		290		BERGEN		BERGEN COUNTY VOCATIONAL		4										1		2				1

		3		300		BERGEN		BERGENFIELD BORO		4		1										2												1

		3		2080		BERGEN		HASBROUCK HEIGHTS BORO		4						2										2

		3		3170		BERGEN		MIDLAND PARK BORO		4										1		3

		3		3700		BERGEN		NORTHERN HIGHLANDS REG		4																4

		7		150		CAMDEN		AUDUBON BORO		4												3										1

		7		2670		CAMDEN		LINDENWOLD BORO		4																3						1

		9		3130		CAPE MAY		MIDDLE TWP		4						1														1		2

		17		2210		HUDSON		HOBOKEN CITY		4																4

		19		1040		HUNTERDON		DELAWARE TWP		4								1								1				1				1

		23		3140		MIDDLESEX		MIDDLESEX BORO		4						1								1				2

		25		180		MONMOUTH		AVON BORO		4		1				1																				2

		25		1660		MONMOUTH		FREEHOLD TWP		4																1		2				1

		25		2920		MONMOUTH		MANALAPAN-ENGLISHTOWN REG		4				1		1										2

		25		3160		MONMOUTH		MIDDLETOWN TWP		4																1		1				2

		25		5310		MONMOUTH		UPPER FREEHOLD REGIONAL		4		1				1										1		1

		27		5770		MORRIS		WHARTON BORO		4						1				1						1								1

		31		4270		PASSAIC		PROSPECT PARK BORO		4						2																				2

		33		4150		SALEM		PITTSGROVE TWP		4		1														3

		39		5245		UNION		UNION CO ED SERV COMM		4												1										3

		80		6010		CHARTER		Academy Charter High Scho		4														1		2		1

		80		7420		CHARTER		Oceanside CS		4						2										2

		3		2200		BERGEN		HO HO KUS BORO		5						2								1						1				1

		3		3600		BERGEN		NORTH ARLINGTON BORO		5		1								2				1				1

		5		475		BURLINGTON		BORDENTOWN REGIONAL		5		2														2						1

		5		1520		BURLINGTON		FLORENCE TWP		5												1				3										1

		5		3430		BURLINGTON		MOUNT HOLLY TWP		5						2										1										2

		7		260		CAMDEN		BELLMAWR BORO		5																3										2

		7		695		CAMDEN		CAMDEN CO ED SERV COMM		5				1		2																		2

		9		5790		CAPE MAY		WILDWOOD CITY		5		1		1				1				1				1

		15		870		GLOUCESTER		CLEARVIEW REGIONAL		5												1				2						2

		15		1730		GLOUCESTER		GLASSBORO		5		1														1		3

		23		1290		MIDDLESEX		EDISON TWP		5						1				1						2						1

		23		4860		MIDDLESEX		SOUTH BRUNSWICK TWP		5																5

		25		2400		MONMOUTH		KEANSBURG BORO		5																3		1								1

		25		3030		MONMOUTH		MARLBORO TWP		5				1														4

		27		2380		MORRIS		JEFFERSON TWP		5								2		1								1								1

		27		3090		MORRIS		MENDHAM BORO		5						3				2

		31		1920		PASSAIC		HALEDON BORO		5						3										2

		35		350		SOMERSET		BERNARDS TWP		5						2										3

		35		510		SOMERSET		BRANCHBURG TWP		5		1				2						1				1

		35		5470		SOMERSET		WARREN TWP		5																1		3						1

		39		850		UNION		CLARK TWP		5								2								3

		39		5290		UNION		UNION TWP		5		1				2																				2

		80		6240		CHARTER		Freedom Academy CS		5						4																1

		1		1790		ATLANTIC		GREATER EGG HARBOR REG		6												1				4						1

		3		2710		BERGEN		LITTLE FERRY BORO		6						4										1						1

		3		4610		BERGEN		SADDLE BROOK TWP		6						1		1		1		3

		13		3310		ESSEX		MONTCLAIR TOWN		6												1				2		2				1

		23		4830		MIDDLESEX		SOUTH AMBOY CITY		6		2								1						2						1

		25		1650		MONMOUTH		FREEHOLD REGIONAL		6																6

		25		3270		MONMOUTH		MONMOUTH REGIONAL		6												1		1		3						1

		37		2240		SUSSEX		HOPATCONG		6																5										1

		80		6635		CHARTER		Greater Brunswick CS		6		1				1		1				1										1				1

		3		4370		BERGEN		RIDGEFIELD BORO		7								1				2						1				3

		15		4020		GLOUCESTER		PAULSBORO BORO		7								1								4						1				1

		19		4890		HUNTERDON		SOUTH HUNTERDON REGIONAL		7																7

		19		5270		HUNTERDON		UNION TWP		7						2		1		1		1		1												1

		21		2280		MERCER		HOPEWELL VALLEY REGIONAL		7										1		1				2										3

		23		4090		MIDDLESEX		PERTH AMBOY CITY		7																5						2

		29		2520		OCEAN		LAKEWOOD TWP		7		2				5

		29		5190		OCEAN		TOMS RIVER REGIONAL		7														1		3		1		1		1

		33		4070		SALEM		PENNS GRV-CARNEY'S PT REG		7								1								3		1				2

		33		4635		SALEM		SALEM CO SPECIAL SERVICE		7						1		1								1						4

		39		4670		UNION		SCOTCH PLAINS-FANWOOD REG		7																6		1

		80		7727		CHARTER		Ridge and Valley CS		7						5																				2

		3		1550		BERGEN		FORT LEE BORO		8		1				5				1								1

		7		390		CAMDEN		BLACK HORSE PIKE REGIONAL		8																5						3

		11		2570		CUMBERLAND		LAWRENCE TWP		8				1		1				2						1		1		1				1

		13		250		ESSEX		BELLEVILLE TOWN		8		1										3		1		1		2

		13		410		ESSEX		BLOOMFIELD TWP		8																5		1				2

		21		3103		MERCER		MERCER CO SPECIAL SERVICE		8		6																				2

		31		3975		PASSAIC		PASSAIC CO ED SERV COMM		8								1						2		2		1				2

		80		6615		CHARTER		Gateway CS		8		1								2		1		2		1										1

		3		285		BERGEN		BERGEN CO SPECIAL SERVICE		9																1						8

		3		5150		BERGEN		TEANECK TWP		9						2						1				2						4

		13		2730		ESSEX		LIVINGSTON TWP		9		1										1						4				3

		15		2440		GLOUCESTER		KINGSWAY REGIONAL		9												1				7						1

		23		750		MIDDLESEX		CARTERET BORO		9										2		1				4								2

		25		100		MONMOUTH		ASBURY PARK CITY		9						1		1				1				4						2

		25		2120		MONMOUTH		HENRY HUDSON REGIONAL		9												4		2		1										2

		29		530		OCEAN		BRICK TWP		9						1										7						1

		35		490		SOMERSET		BOUND BROOK BORO		9								1		1		3				4

		39		3395		UNION		MORRIS-UNION JOINTURE COM		9																						9

		3		4310		BERGEN		RAMSEY BORO		10		6				1		1								1										1

		15		1774		GLOUCESTER		GLOUCESTER CO SPEC SERV		10												1				7						2

		15		5500		GLOUCESTER		WASHINGTON TWP		10																8						2

		21		1950		MERCER		HAMILTON TWP		10																5		4				1

		39		2190		UNION		HILLSIDE TWP		10						1		1		1		1		1		4		1

		80		7325		CHARTER		TEAM Academy Charter Scho		10						6		2		1		1

		3		3930		BERGEN		PARAMUS BORO		11												2				3										6

		9		715		CAPE MAY		CAPE MAY CO SPECIAL SERV		11		1														4						6

		13		4900		ESSEX		SOUTH ORANGE-MAPLEWOOD		11										2		5		1		2		1

		13		5680		ESSEX		WEST ORANGE TOWN		11																11

		21		5510		MERCER		WASHINGTON TWP		11						3		1		1		1				2						2				1

		23		3145		MIDDLESEX		MIDDLESEX REG ED SERV COM		11												1				3						7

		23		3530		MIDDLESEX		NEW BRUNSWICK CITY		11		2		2		1				1						3		1				1

		33		4630		SALEM		SALEM CITY		11						1		2						2								3				3

		3		2740		BERGEN		LODI BOROUGH		12								2		2		2		3				2						1

		11		540		CUMBERLAND		BRIDGETON CITY		12						1		1								3		1				6

		29		4950		OCEAN		SOUTHERN REGIONAL		12																11										1

		35		5550		SOMERSET		WATCHUNG HILLS REGIONAL		12										1		5		3				3

		41		4100		WARREN		PHILLIPSBURG TOWN		12																11						1

		80		6235		CHARTER		Liberty Academy CS		12		1				9										2

		80		7320		CHARTER		North Star Acad. CS of Ne		12		2				3						3		1				2								1

		80		7520		CHARTER		PleasanTech Academy CS		12						5						1						1				5

		80		7600		CHARTER		Queen City Academy CS		12		1				7												1								3

		23		3290		MIDDLESEX		MONROE TWP		13								1		1		2		3		2		4

		25		3040		MONMOUTH		MATAWAN-ABERDEEN REGIONAL		13																12						1

		80		7820		CHARTER		Schomburg CS		13		1				10																2

		19		5180		HUNTERDON		TEWKSBURY TWP		14		1				5		1						1		2						2				2

		27		3380		MORRIS		MORRIS PLAINS BORO		14		3				6				1				1				2				1

		3		3710		BERGEN		NORTHERN VALLEY REGIONAL		15								1								11		2								1

		7		5820		CAMDEN		WINSLOW TWP		15				1				1		5		1		1				2				1				3

		29		4190		OCEAN		PLUMSTED TWP		15		1				3		1		2		1		1				1		1		1		1		2

		31		5570		PASSAIC		WAYNE TWP		15		3		1				2				2				4						3

		15		1100		GLOUCESTER		DEPTFORD TWP		18		1										3				1				7				6

		29		2360		OCEAN		JACKSON TWP		18				1								2				12		2				1

		80		7901		CHARTER		Trenton Community CS		18						9		2		2		1		1		1		1						1

		23		4660		MIDDLESEX		SAYREVILLE BORO		19		1		1				1				2				9		2						2		1

		23		5850		MIDDLESEX		WOODBRIDGE TWP		19																7		6				3				3

		35		3320		SOMERSET		MONTGOMERY TWP		19		2		1				1		1		1		1		1		8				1		2

		13		2330		ESSEX		IRVINGTON TOWNSHIP		20						1				1		1		1								5		2		9

		29		4105		OCEAN		PINELANDS REGIONAL		20										1		1				12		1				4				1

		25		5420		MONMOUTH		WALL TWP		21		1				2				1		2				8				1		6

		35		555		SOMERSET		BRIDGEWATER-RARITAN REG		21		1				4						2				7		1				5				1

		7		4060		CAMDEN		PENNSAUKEN TWP		22						5										17

		17		5240		HUDSON		UNION CITY		23		2		1		7		2		1						3		1				2				4

		37		5360		SUSSEX		VERNON TWP		26		4						3		2		3		3		2		3				5				1

		5		5805		BURLINGTON		WILLINGBORO TWP		30						10				2				1		2		2				7				6

		17		3610		HUDSON		NORTH BERGEN TWP		30		15		1		2										7						2				3

		5		4050		BURLINGTON		PEMBERTON TWP		31		1				24														5		1

		35		1610		SOMERSET		FRANKLIN TWP		32		4				2		2		1		4				5						3				11

		1		1960		ATLANTIC		HAMMONTON TOWN		34		3		2		5		1		5		1		1		10		5						1

		31		900		PASSAIC		CLIFTON CITY		35				1		2		3		4		12		5		6				1		1

		25		2230		MONMOUTH		HOLMDEL TWP		41		2				2				1						12						24

		39		4160		UNION		PLAINFIELD CITY		45		1		2		20				2		1		1		8		3								7

		1		4180		ATLANTIC		PLEASANTVILLE CITY		49				1		12		3		1		1		4		25		1		1

		1		110		ATLANTIC		ATLANTIC CITY		51		1		1		32		3		1		1		2		8		2

		31		4010		PASSAIC		PATERSON CITY		52				2		20		1		2		1				10		4				9				3

		39		2660		UNION		LINDEN CITY		55		1				23		2				6		1		10				5		4		3

		7		680		CAMDEN		CAMDEN CITY		58		1		1		17				1				2		15						19				2

		13		3880		ESSEX		CITY OF ORANGE TWP		64		2		3		25		3		2		5				11		5				8

		25		2770		MONMOUTH		LONG BRANCH CITY		83		5		2		54		1				1				9		2				4				5

		39		1320		UNION		ELIZABETH CITY		108		1		12		26		13		2		1		2		29		7				9				6

		31		3970		PASSAIC		PASSAIC CITY		125				48		16		6								46						9

		13		1210		ESSEX		EAST ORANGE		136		8		1		80		3		4						2		6				3				29

		19		920		HUNTERDON		CLINTON TWP		136		8				57		7		8		10		9		26		4		6		1

		21		5210		MERCER		TRENTON CITY		144		12		1		39		18		23		9		6		16		1		1		15				3

		11		5390		CUMBERLAND		VINELAND CITY		153		4		4		26		3		5		5		2		65		10		1		8				20

		17		2390		HUDSON		JERSEY CITY		280		6		3		32		6				1				99		14		14		98				7

		13		3570		ESSEX		NEWARK CITY		479		24		10		170		30		23		19		19		40		9		3		111				21
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SURVEY OF SCHOOL WORKING CONDITIONS


Constructed by members of CAPA teams


Teaching assignments:


1. Does the school have homogeneous or heterogeneous grouping? Or are classes designated as advanced, regular and remedial?


2. Does the school utilize personnel for including students with disabilities in regular classrooms?


3. How are teaching assignments determined and by whom?  Are experienced teachers assigned to the most challenging classes or are inexperienced teachers often placed in the toughest classes or the largest classes?


4. What is the largest class size in the building and the smallest? 


5. Do inexperienced teachers indicate that there is any inequity in the class assignments?


Salary:

Request from the district a copy of the salary guide that shows how the increments are distributed among the experience levels of the staff.  Ask for a breakdown of how many personnel there are in the school in each salary category.


Facilities:


1. Are there teachers who feel they are housed in substandard classroom locations?  What are the reasons?


2. Does the school have specialized areas such as auditorium, gym, science rooms, computer labs, art and music rooms, library etc. sufficient to enable all teachers to fulfill their subject requirements for all students?


Safety:


1. Do teachers feel that the school is safe for themselves and for students?


2. Ask the district for a copy of the last school year’s violence and vandalism incident report that is entered into the DOE’s electronic violence and vandalism system.


3. Is the community at large concerned about safety?


Professional development:


1. Do teachers feel that there are adequate professional development opportunities available in the school and district?  


2. Are there any opportunities for peer support and interaction among teachers?


3. Does the school use mentoring as a support strategy beyond the required provisional year?


4. Are teachers provided with opportunities to take special coursework to acquire more skills that would help them meet the needs of the school’s particular school culture such as urban teaching strategies, fluency in a second language, working with special education students in inclusive settings, etc?


Leadership:


1. Do teachers feel that there is sufficient school leadership at the district and school levels to enable the teachers to increase student achievement?


2. Do the teachers feel supported in their day-to-day classroom needs?


3. Does the leadership make sure that teachers have the supplies and resources they need to successfully teach the students?


4. Do teachers feel supported when they discipline students or when parents are dissatisfied with grades?


5. Does the leadership work to attract the support of the community?


Performance:


Which of the areas above related to teachers and their working conditions do you think are most responsible for the poor student performance in this school?  Please indicate a profile of any systemic problems that would be helpful in formulating strategies that will not only produce teachers who are highly qualified based on credentials, but who also reach the level of effectiveness required to dramatically improve students’ achievement and knowledge of all areas of the Core Curriculum Content Standards. 
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COUNTY, DISTRICT, AND/OR SCHOOL CODES


A.
The codes for these items appear in the “New Jersey Public School District and School Codes 2004-05,” 
prepared for each county as a separate manual.


B.
STATUS CODES








C.
SEX CODES



1 - F
Full-Time









1 - M
Male



2 - P
Part Time









2 – F 
Female



3 –S 
Permanent Substitue


D.
RACIAL/ETHNIC ORIGIN CODES




E. 
DEGREE CODES


1 - W
White










1 - N
No Degree



2 - B
Black










2 - B
Bachelors



3 - P
Puerto Rican









3 - M
Masters



4 - C
Cuban










4 - D
Doctorate



5 - H
Other Hispanic








5 - O
Other



6 - I
American Indian/Alaskan Native



7 - A
Asian/Pacific Islander


F.
EXCEPTIONAL CONTRACT SALARY CONDITION CODES

G.
EMPLOYMENT TYPE


A. Teaches kindergarten for less than a full day.





1 – 10 Months



B.  On a sabbatical leave.








2 – 11 Months



C.  In the position of an individual on sabbatical leave.




3 – 12 Months



D.  On an extended sick leave.



E.  Filling the position of an individual on an extended sick leave.



F.  A special teacher paid on a special hourly rate contract.



G.  Paid on a permanent substitute contract.



H.  Paid while suspended from duties pending outcome.



I.   Paid for serving in the position of an individual suspended pending outcome.



J.  Assignment is away from district in a teacher exchange program.



K. From another district on a teacher exchange program.



L. Other than above.


G.
MOBILITY - ENTER


CODE  FROM A TEACHING POSITION
CODE
 FROM HOME DUTIES


01
From another school in the same district
29
Returning to a certificated position from home duties


03
In another New Jersey public school district



04
In a public school district outside New Jersey


05
In a nonpublic school
RETURN FROM AN APPROVE LEAVE OF 
ABSENCE WITHOUT PAY

06 In a college or university




FROM AN ADMINISTRATIVE OR SUPERVISORY
30
From a maternity leave


POSITION
31
From a sabbatical leave


32
From another leave of absence

11
In another New Jersey public school district




12
In a public school district outside New Jersey
FROM MILITARY SERVICE

13
In a nonpublic school


14
In a college or university
60
From a branch of the military services



FROM AN EDUCATIONAL SUPPORT SERVICES
FROM EMPLOYMENT IN A NON TEACHING



POSITION
OCCUPATION


17
In another New Jersey public school district
70
From a position of employment in a non-teaching

18
In a public school district outside of New Jersey
occupation


19
In a nonpublic school, college, or university



FROM OTHER THAN LISTED



FROM A COLLEGE OR UNIVERSITY PROGRAM


OF STUDY
72
From a position other than any listed


20
In a New Jersey state college


21
In another New Jersey public college university


22
In a private New Jersey college or university


23
In a public or private college or university



Outside of New Jersey


H.
    MOBILITY - LEAVE


CODE
TO ASSUME ANOTHER TEACHING
CODE
GRANTED A LEAVE OF ABSENCE 



POSITION
WITHOUT PAY


01
To another school in the same district
30
A maternity leave


02
In a public school, other New Jersey district
31
A sabbatical leave


03
In a public school district outside New Jersey
32
Another leave of absence


04
In a nonpublic elementary or secondary school


05
In a college or university
RETIRED



TO ACCEPT AN ADMINISTRATIVE OR 
40
Retired from position



SUPERVISORY POSITION




DECEASED


11
In another New Jersey public school district

12
In a public school district outside of New Jersey
50
Deceased


13
In a nonpublic school


14
In a college or university
ENTER MILITARY SERVICE


TO ACCEPT AN EDUCATIONAL SUPPORT 
60
To enter military service


SERVICES POSITION



TO ACCEPT EMPLOYMENT IN A 


18
In a public school district outside of New Jersey
NON-TEACHING OCCUPATION

17
In another New Jersey public school district

19
In a nonpublic school, college, or university
70
Accepted employment in non teaching 



occupation



TO CONTINUE EDUCATION


NOT OFFERED RE-EMPLOYMENT

20
At a college or university



80
Due to reduction in force



RESIGNED




84
Due to other than reduction in force


25
Because of prolonged illness


28
No reason given for resignation
FOR OTHER THAN LISTED

29
To assume home duties



90
For other than any listed


1

3




_1213004699.doc
Trenton School District

Notes from follow-up phone interview for explanations of not highly qualified teacher designations in the district.

One teacher working in the district office was certified in the licensing database as a Teacher of the Handicapped and was coded on the Certificated Staff Report as a teacher of Mathematics Grades 6-8.  She has been terminated for the 06-07 school year.


One teacher who is working in Trenton Central High School is certified as a teacher of speech arts and drama and was coded on the certificated staff report as Cinematography/TV Production.  The class he teaches deals in many different aspects of all four components.  His job code will be changed for the coming school year to reflect the more accurate class of speech arts and dramatics.

Seven teachers are currently working the Daylight/Twilight High School (an alternative high school in the district) under Elementary certificates with job codes of the following:  1 English Non-Elementary, 1 Elementary teacher ungraded 1-8, 4 Mathematics Non-Elementary, and 1 Social Studies Non-Elementary.  They were in the school with special permission from the district office and will be moved into more appropriate school assignments in the 06-07 school year.  It is our understanding that they were there to provide remedial services.  

The district also had 9 art teachers and 3 music teachers marked as being Not HQ.  The district contact person said they do not know how these teachers become HQ since there is no praxis and these classes are not part of the core curriculum classes (That is in error since the performing arts is one of the nine Core Curriculum Content Standards areas in NJ).  

Also, they have 31 Special Education teachers not HQ and the question was also the same as to what exactly do the teachers have to do to become HQ in respect to the elementary schools?
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Data Elements in the Certificated Staff Collection

Status – full-time, part-time, permanent substitute

Social security number


Last name


First name


Middle initial


Sex


Race (see codes)

Degree



Educational experience in district – number of years

Educational experience in NJ


Educational experience total


Salary – basic contract salary only

Exceptional salary – (see codes)

Year of birth


Entering code – for new entries only on Oct. 15 – (see codes)

Leaving code – for deletions since last Oct. 15 – (see codes)

Job codes (can have up to six)


FTE based on applicable codes


Employee type – 10-, 11-, or 12-month


Teacher preparation – alternate route or traditional


Type of certificate – standard, provisional, emergency, temporary, conditional, 
non-citizen


Highly qualified yes or no for each job code

Classes taught


Grade levels taught


National Board Certified – yes or no
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		County		co name		District		dist name		Total Enrol		F/R Total		% F/R		<5 Years Exp		>20 Years Exp		Total # of Teach		<5 Years %		>20 Years %

		11		CUMBERLAND		3050		MAURICE RIVER TWP		406		133		32.8%		6		11		34		17.6%		32.4%

		15		GLOUCESTER		1330		ELK TWP		365		120		32.9%		9		10		29		31.0%		34.5%

		05		BURLINGTON		3540		NEW HANOVER TWP		151		50		33.1%		6		4		19		31.6%		21.1%

		33		SALEM		4280		QUINTON TWP		339		113		33.3%		7		11		27		25.9%		40.7%

		37		SUSSEX		3300		MONTAGUE TWP		319		107		33.5%		2		11		29		6.9%		37.9%

		13		ESSEX		0250		BELLEVILLE TOWN		4457		1503		33.7%		112		118		330		33.9%		35.8%

		23		MIDDLESEX		4830		SOUTH AMBOY CITY		1025.5		346		33.7%		29		30		96		30.2%		31.3%

		09		CAPE MAY		4700		SEA ISLE CITY		97.5		33		33.8%		2		6		12		16.7%		50.0%

		23		MIDDLESEX		2370		JAMESBURG BORO		645		223		34.6%		21		12		50		42.0%		24.0%

		15		GLOUCESTER		1730		GLASSBORO		2409		835		34.7%		56		49		191		29.3%		25.7%

		25		MONMOUTH		2430		KEYPORT BORO		1176.5		411		34.9%		20		33		99		20.2%		33.3%

		23		MIDDLESEX		6635		GREATER BRUNSWICK CS		234		82		35.0%		7		1		14		50.0%		7.1%

		17		HUDSON		2410		KEARNY TOWN		5469.5		1928		35.3%		109		158		404		27.0%		39.1%

		27		MORRIS		5770		WHARTON BORO		780		276		35.4%		27		12		69		39.1%		17.4%

		11		CUMBERLAND		1020		DEERFIELD TWP		339		120		35.4%		10		11		30		33.3%		36.7%

		07		CAMDEN		4110		PINE HILL BORO		2202		802		36.4%		47		82		182		25.8%		45.1%

		09		CAPE MAY		3680		NORTH WILDWOOD CITY		295.5		110		37.2%		10		12		40		25.0%		30.0%

		07		CAMDEN		0260		BELLMAWR BORO		1087		407		37.4%		29		24		71		40.8%		33.8%

		07		CAMDEN		0580		BROOKLAWN BORO		330		124		37.6%		9		6		23		39.1%		26.1%

		29		OCEAN		3800		OCEAN GATE BORO		162		61		37.7%		4		3		14		28.6%		21.4%

		01		ATLANTIC		7410		CHARTER~TECH HIGH SCHOOL		248		94		37.9%		17		0		23		73.9%		0.0%

		07		CAMDEN		5820		WINSLOW TWP		6374.5		2421		38.0%		154		155		508		30.3%		30.5%

		01		ATLANTIC		4800		SOMERS POINT CITY		1163		443		38.1%		30		16		86		34.9%		18.6%

		25		MONMOUTH		2160		HIGHLANDS BORO		210		82		39.0%		12		3		21		57.1%		14.3%

		25		MONMOUTH		7720		THE RED BANK CS		153		60		39.2%		8		0		11		72.7%		0.0%

		01		ATLANTIC		0590		BUENA REGIONAL		2640		1048		39.7%		48		57		183		26.2%		31.1%

		17		HUDSON		8060		UNIVERSITY ACADEMY CS		413		164		39.7%		25		0		32		78.1%		0.0%

		17		HUDSON		0220		BAYONNE CITY		9585		3808		39.7%		233		225		654		35.6%		34.4%

		17		HUDSON		7115		LEARNING COMMUNITY CS		327		132		40.4%		18		0		22		81.8%		0.0%

		05		BURLINGTON		5805		WILLINGBORO TWP		5343		2163		40.5%		165		90		406		40.6%		22.2%

		11		CUMBERLAND		5300		UPPER DEERFIELD TWP		881		357		40.5%		18		24		79		22.8%		30.4%

		21		MERCER		7500		PACE CS OF HAMILTON		153		62		40.5%		6		0		9		66.7%		0.0%

		05		BURLINGTON		4040		PEMBERTON BOROUGH		91		37		40.7%		2		3		9		22.2%		33.3%

		41		WARREN		4100		PHILLIPSBURG TOWN		3603		1476		41.0%		129		95		365		35.3%		26.0%

		09		CAPE MAY		2840		LOWER TWP		1915		799		41.7%		22		49		137		16.1%		35.8%

		35		SOMERSET		3670		NORTH PLAINFIELD BORO		3217.5		1344		41.8%		116		59		276		42.0%		21.4%

		03		BERGEN		1860		HACKENSACK CITY		5059		2115		41.8%		137		102		390		35.1%		26.2%

		05		BURLINGTON		0600		BURLINGTON CITY		1860		780		41.9%		68		50		182		37.4%		27.5%

		25		MONMOUTH		0270		BELMAR BORO		540		229		42.4%		15		7		48		31.3%		14.6%

		07		CAMDEN		1770		GLOUCESTER CITY		2206		940		42.6%		99		57		226		43.8%		25.2%

		03		BERGEN		0890		CLIFFSIDE PARK BORO		2652		1134		42.8%		51		69		193		26.4%		35.8%

		05		BURLINGTON		4050		PEMBERTON TWP		5460		2338		42.8%		141		177		519		27.2%		34.1%

		29		OCEAN		2500		LAKEHURST BORO		487		209		42.9%		17		9		40		42.5%		22.5%

		03		BERGEN		2740		LODI BOROUGH		3127		1347		43.1%		79		75		235		33.6%		31.9%

		13		ESSEX		3570		NEWARK CITY		41854.5		18265		43.6%		1035		1248		3817		27.1%		32.7%

		39		UNION		2660		LINDEN CITY		6274.5		2769		44.1%		223		97		512		43.6%		18.9%

		07		CAMDEN		0880		CLEMENTON BORO		601		266		44.3%		14		14		44		31.8%		31.8%

		25		MONMOUTH		3510		NEPTUNE TWP		5172.5		2319		44.8%		127		81		336		37.8%		24.1%

		15		GLOUCESTER		5860		WOODBURY CITY		1509		698		46.3%		42		22		125		33.6%		17.6%

		39		UNION		4290		RAHWAY CITY		3928.5		1835		46.7%		125		71		296		42.2%		24.0%

		05		BURLINGTON		3430		MOUNT HOLLY TWP		1089.5		513		47.1%		23		33		96		24.0%		34.4%

		17		HUDSON		5580		WEEHAWKEN TWP		1188.5		561		47.2%		26		37		103		25.2%		35.9%

		35		SOMERSET		0490		BOUND BROOK BORO		1514.5		721		47.6%		48		27		121		39.7%		22.3%

		17		HUDSON		6220		C.R.E.A.T.E. CS		410		197		48.0%		26		0		30		86.7%		0.0%

		33		SALEM		4630		SALEM CITY		1791.5		868		48.5%		88		31		160		55.0%		19.4%

		25		MONMOUTH		0500		BRADLEY BEACH BORO		294		143		48.6%		7		17		33		21.2%		51.5%

		33		SALEM		4070		PENNS GRV		2313.5		1132		48.9%		48		75		193		24.9%		38.9%

		39		UNION		2190		HILLSIDE TWP		3372.5		1668		49.5%		84		58		225		37.3%		25.8%

		03		BERGEN		1700		GARFIELD CITY		4518		2253		49.9%		109		90		367		29.7%		24.5%

		01		ATLANTIC		5350		VENTNOR CITY		1005		506		50.3%		25		14		87		28.7%		16.1%

		39		UNION		8010		UNION COUNTY TEAMS CS		178		90		50.6%		9		0		11		81.8%		0.0%

		09		CAPE MAY		0710		CAPE MAY CITY		149.5		76		50.8%		7		6		19		36.8%		31.6%

		01		ATLANTIC		6612		GALLOWAY COMMUNITY CS		264		136		51.5%		15		2		26		57.7%		7.7%

		07		CAMDEN		4060		PENNSAUKEN TWP		5814		3002		51.6%		114		111		427		26.7%		26.0%

		31		PASSAIC		1920		HALEDON BORO		987		512		51.9%		36		12		79		45.6%		15.2%

		11		CUMBERLAND		2570		LAWRENCE TWP		491		255		51.9%		8		7		34		23.5%		20.6%

		11		CUMBERLAND		3230		MILLVILLE CITY		6315.5		3303		52.3%		190		140		534		35.6%		26.2%

		31		PASSAIC		3980		PASSAIC CO MANCHESTER REG		767		405		52.8%		34		11		62		54.8%		17.7%

		11		CUMBERLAND		1120		DOWNE TWP		219		116		53.0%		3		10		21		14.3%		47.6%

		23		MIDDLESEX		0750		CARTERET BORO		3889.5		2115		54.4%		118		69		285		41.4%		24.2%

		39		UNION		4540		ROSELLE BORO		2875		1567		54.5%		121		60		238		50.8%		25.2%

		15		GLOUCESTER		4020		PAULSBORO BORO		1421.5		784		55.2%		29		34		112		25.9%		30.4%

		03		BERGEN		1370		ENGLEWOOD CITY		2781		1561		56.1%		101		47		271		37.3%		17.3%

		17		HUDSON		2060		HARRISON TOWN		1837		1039		56.6%		50		47		147		34.0%		32.0%

		03		BERGEN		6430		ENGLEWOOD ON THE PALISADE		205		117		57.1%		9		0		17		52.9%		0.0%

		39		UNION		4540		ROSELLE PARK		21		12		57.1%		121		60		238		50.8%		25.2%

		03		BERGEN		1470		FAIRVIEW BORO		1013		580		57.3%		23		23		73		31.5%		31.5%

		07		CAMDEN		2560		LAWNSIDE BORO		330		189		57.3%		3		8		23		13.0%		34.8%

		07		CAMDEN		2670		LINDENWOLD BORO		2388		1394		58.4%		78		67		200		39.0%		33.5%

		11		CUMBERLAND		5390		VINELAND CITY		9636.5		5717		59.3%		306		228		896		34.2%		25.4%

		39		UNION		7600		QUEEN CITY ACADEMY CS		214		127		59.3%		15		0		22		68.2%		0.0%

		27		MORRIS		1110		DOVER TOWN		2948		1778		60.3%		74		62		217		34.1%		28.6%

		31		PASSAIC		7503		PATERSON CS FOR SCI/TECH		321		199		62.0%		16		0		17		94.1%		0.0%

		01		ATLANTIC		4180		PLEASANTVILLE CITY		3706.5		2301		62.1%		192		56		380		50.5%		14.7%

		25		MONMOUTH		2770		LONG BRANCH CITY		4970.5		3099		62.3%		232		131		498		46.6%		26.3%

		29		OCEAN		2520		LAKEWOOD TWP		5358.5		3341		62.3%		222		126		462		48.1%		27.3%

		25		MONMOUTH		2400		KEANSBURG BORO		1946.5		1220		62.7%		118		29		232		50.9%		12.5%

		17		HUDSON		6235		LIBERTY ACADEMY CS		376		236		62.8%		23		0		28		82.1%		0.0%

		05		BURLINGTON		0380		BEVERLY CITY		219		139		63.5%		10		9		27		37.0%		33.3%

		13		ESSEX		7730		ROBERT TREAT ACADEMY CS		450		290		64.4%		21		1		29		72.4%		3.4%

		21		MERCER		5210		TRENTON CITY		12510.5		8126		65.0%		289		356		1048		27.6%		34.0%

		23		MIDDLESEX		3530		NEW BRUNSWICK CITY		6742		4383		65.0%		235		164		632		37.2%		25.9%

		17		HUDSON		3610		NORTH BERGEN TWP		7466		4864		65.1%		194		157		521		37.2%		30.1%

		17		HUDSON		7830		SOARING HEIGHTS CS		201		131		65.2%		9		1		13		69.2%		7.7%

		39		UNION		4160		PLAINFIELD CITY		7122		4697		66.0%		218		156		656		33.2%		23.8%

		17		HUDSON		6915		JERSEY CITY GOLDEN DOOR		497		329		66.2%		22		0		32		68.8%		0.0%

		13		ESSEX		2330		IRVINGTON TOWNSHIP		7371		4917		66.7%		209		208		611		34.2%		34.0%

		11		CUMBERLAND		1460		FAIRFIELD TWP		524		350		66.8%		7		27		45		15.6%		60.0%

		01		ATLANTIC		1300		EGG HARBOR CITY		545		367		67.3%		24		14		54		44.4%		25.9%

		31		PASSAIC		4270		PROSPECT PARK BORO		836		564		67.5%		32		15		62		51.6%		24.2%

		11		CUMBERLAND		0950		COMMERCIAL TWP		683		463		67.8%		27		16		59		45.8%		27.1%

		07		CAMDEN		0810		CHESILHURST		115		78		67.8%		6		7		13		46.2%		53.8%

		17		HUDSON		1850		GUTTENBERG TOWN		923		629		68.1%		31		18		64		48.4%		28.1%

		13		ESSEX		7325		TEAM ACADEMY CHARTER SCHO		319		218		68.3%		14		0		20		70.0%		0.0%

		17		HUDSON		5670		WEST NEW YORK TOWN		6405.5		4383		68.4%		171		179		530		32.3%		33.8%

		25		MONMOUTH		6010		ACADEMY CHARTER HIGH SCHO		196.5		135		68.7%		8		1		18		44.4%		5.6%

		13		ESSEX		3880		CITY OF ORANGE TWP		4614.5		3189		69.1%		253		95		458		55.2%		20.7%

		01		ATLANTIC		0110		ATLANTIC CITY		6974		4899		70.2%		178		156		618		28.8%		25.2%

		07		CAMDEN		5900		WOODLYNNE BORO		497		350		70.4%		11		9		27		40.7%		33.3%

		21		MERCER		8140		VILLAGE CS		356		251		70.5%		12		4		28		42.9%		14.3%

		09		CAPE MAY		5790		WILDWOOD CITY		848.5		600		70.7%		25		38		102		24.5%		37.3%

		13		ESSEX		1210		EAST ORANGE		10795.5		7682		71.2%		283		319		951		29.8%		33.5%

		13		ESSEX		6665		GRAY CS		289		207		71.6%		17		0		23		73.9%		0.0%

		17		HUDSON		1200		EAST NEWARK BORO		240		172		71.7%		9		2		17		52.9%		11.8%

		17		HUDSON		2390		JERSEY CITY		29288		21036		71.8%		1287		762		2749		46.8%		27.7%

		17		HUDSON		6615		GATEWAY CS		164		118		72.0%		11		0		14		78.6%		0.0%

		13		ESSEX		6320		DISCOVERY CS		75		55		73.3%		4		1		5		80.0%		20.0%

		31		PASSAIC		4010		PATERSON CITY		25308		18588		73.4%		1024		621		2483		41.2%		25.0%

		13		ESSEX		6410		EAST ORANGE COMMUNITY CS		504		371		73.6%		19		2		31		61.3%		6.5%

		13		ESSEX		7280		GREATER NEWARK ACADEMY CS		183		135		73.8%		8		0		12		66.7%		0.0%

		07		CAMDEN		6325		D.U.E. SEASON CS		215		160		74.4%		21		0		24		87.5%		0.0%

		25		MONMOUTH		4360		RED BANK BORO		760		567		74.6%		28		17		74		37.8%		23.0%

		07		CAMDEN		6240		FREEDOM ACADEMY CS		138		103		74.6%		0		0		0

		23		MIDDLESEX		4090		PERTH AMBOY CITY		9243		6944		75.1%		381		186		778		49.0%		23.9%

		17		HUDSON		7820		SCHOMBURG CS		450		341		75.8%		21		2		29		72.4%		6.9%

		21		MERCER		7901		TRENTON COMMUNITY CS		609		462		75.9%		30		3		48		62.5%		6.3%

		39		UNION		1320		ELIZABETH CITY		21101		16249		77.0%		873		344		1999		43.7%		17.2%

		21		MERCER		6425		EMILY FISHER CS OF ADV. S		280		216		77.1%		19		0		23		82.6%		0.0%

		07		CAMDEN		7109		LEAP ACADEMY UNIVERSITY C		702		545		77.6%		40		3		58		69.0%		5.2%

		11		CUMBERLAND		0540		BRIDGETON CITY		4536		3543		78.1%		195		77		434		44.9%		17.7%

		17		HUDSON		2210		HOBOKEN CITY		1900		1491		78.5%		91		97		200		45.5%		48.5%

		31		PASSAIC		3970		PASSAIC CITY		12321		9718		78.9%		389		250		986		39.5%		25.4%

		01		ATLANTIC		7420		OCEANSIDE CS		384		306		79.7%		18		1		31		58.1%		3.2%

		07		CAMDEN		6232		ENVIRONMENT COMMUNITY CS		159		128		80.5%		12		0		12		100.0%		0.0%

		07		CAMDEN		0680		CAMDEN CITY		15850		12798		80.7%		452		485		1552		29.1%		31.3%

		25		MONMOUTH		6740		HOPE ACADEMY CS		134		109		81.3%		11		0		12		91.7%		0.0%

		29		OCEAN		4710		SEASIDE HEIGHTS BORO		245		200		81.6%		2		7		21		9.5%		33.3%

		13		ESSEX		7210		MARION P. THOMAS CS		352		295		83.8%		21		0		21		100.0%		0.0%

		13		ESSEX		7290		NEW HORIZONS COMM. CS		543		457		84.2%		23		1		33		69.7%		3.0%

		09		CAPE MAY		5840		WOODBINE BORO		216		184		85.2%		4		11		22		18.2%		50.0%

		17		HUDSON		6910		JERSEY CITY COMM. CS		478		411		86.0%		7		5		16		43.8%		31.3%

		07		CAMDEN		6212		CAMDEN ACADEMY CHARTER HS		375		328		87.5%		19		1		26		73.1%		3.8%

		07		CAMDEN		6215		CAMDEN'S PROMISE CS		347		306		88.2%		23		0		35		65.7%		0.0%

		13		ESSEX		7320		NORTH STAR ACAD. CS OF NE		384		344		89.6%		20		0		35		57.1%		0.0%

		25		MONMOUTH		0100		ASBURY PARK CITY		2659		2385		89.7%		126		75		324		38.9%		23.1%

		17		HUDSON		5240		UNION CITY		10047		9086		90.4%		319		187		810		39.4%		23.1%

		21		MERCER		6810		INTERNATIONAL CS OF TRENT		88		80		90.9%		4		0		6		66.7%		0.0%

		13		ESSEX		7100		LADY LIBERTY ACADEMY CS		443		422		95.3%		28		2		36		77.8%		5.6%

		13		ESSEX		7735		MARIA L. VARISCO		96		96		100.0%		3		0		7		0.0%		42.9%

		Lowest

		03		BERGEN		0080		ALPINE BORO		134		0		0.0%		6		7		17		35.3%		41.2%

		03		BERGEN		1380		ENGLEWOOD CLIFFS BORO		449		0		0.0%		13		8		46		28.3%		17.4%

		03		BERGEN		1580		FRANKLIN LAKES BORO		1741		0		0.0%		67		31		150		44.7%		20.7%

		03		BERGEN		2050		HARRINGTON PARK BORO		700		0		0.0%		25		12		46		54.3%		26.1%

		03		BERGEN		2090		HAWORTH BORO		545		0		0.0%		16		10		42		38.1%		23.8%

		03		BERGEN		3730		NORTHVALE BORO		577		0		0.0%		13		9		39		33.3%		23.1%

		03		BERGEN		4430		RIVER VALE TWP		1343.5		0		0.0%		33		22		102		32.4%		21.6%

		35		SOMERSET		5470		WARREN TWP		2271		2		0.1%		64		41		204		31.4%		20.1%

		03		BERGEN		3330		MONTVALE BORO		1028		1		0.1%		30		23		81		37.0%		28.4%

		03		BERGEN		3850		OLD TAPPAN BORO		855		1		0.1%		20		9		60		33.3%		15.0%

		03		BERGEN		3870		ORADELL BORO		754		1		0.1%		20		16		52		38.5%		30.8%

		39		UNION		3470		MOUNTAINSIDE BORO		707		1		0.1%		28		10		65		43.1%		15.4%

		19		HUNTERDON		5180		TEWKSBURY TWP		753		2		0.3%		17		17		58		29.3%		29.3%

		27		MORRIS		1530		FLORHAM PARK BORO		993		3		0.3%		32		20		78		41.0%		25.6%

		25		MONMOUTH		3250		MONMOUTH BEACH BORO		318		1		0.3%		7		9		25		28.0%		36.0%

		25		MONMOUTH		4580		RUMSON		942.5		3		0.3%		36		16		80		45.0%		20.0%

		03		BERGEN		3710		NORTHERN VALLEY REGIONAL		2429		8		0.3%		75		40		211		35.5%		19.0%

		03		BERGEN		5880		WOODCLIFF LAKE BORO		865		3		0.3%		27		23		72		37.5%		31.9%

		03		BERGEN		3700		NORTHERN HIGHLANDS REG		1308.5		5		0.4%		35		26		115		30.4%		22.6%

		25		MONMOUTH		4570		RUMSON BORO		972		4		0.4%		28		9		74		37.8%		12.2%

		03		BERGEN		1070		DEMAREST BORO		721		3		0.4%		15		19		54		27.8%		35.2%

		27		MORRIS		5660		WEST MORRIS REGIONAL		2519.5		11		0.4%		71		53		202		35.1%		26.2%

		27		MORRIS		2000		HANOVER TWP		1552		7		0.5%		31		31		116		26.7%		26.7%

		03		BERGEN		2200		HO HO KUS BORO		650		3		0.5%		17		11		47		36.2%		23.4%

		03		BERGEN		3740		NORWOOD BORO		638		3		0.5%		17		12		45		37.8%		26.7%

		03		BERGEN		5920		WYCKOFF TWP		2604		13		0.5%		51		47		168		30.4%		28.0%

		13		ESSEX		3190		MILLBURN TWP		4573		24		0.5%		127		77		362		35.1%		21.3%

		03		BERGEN		4410		RIVER EDGE BORO		1104		6		0.5%		17		25		66		25.8%		37.9%

		13		ESSEX		5630		WEST ESSEX REGIONAL		1559		9		0.6%		49		30		126		38.9%		23.8%

		03		BERGEN		5160		TENAFLY BORO		3229.5		19		0.6%		84		72		256		32.8%		28.1%

		13		ESSEX		5370		VERONA BORO		2045.5		13		0.6%		49		43		141		34.8%		30.5%

		27		MORRIS		4000		LONG HILL TWP		1095		7		0.6%		26		27		78		33.3%		34.6%

		03		BERGEN		1760		GLEN ROCK BORO		2470.5		16		0.6%		74		54		202		36.6%		26.7%

		13		ESSEX		2730		LIVINGSTON TWP		5366.5		36		0.7%		150		92		405		37.0%		22.7%

		13		ESSEX		1465		FAIRFIELD TWP		721		5		0.7%		15		5		51		29.4%		9.8%

		19		HUNTERDON		0670		CALIFON BORO		143		1		0.7%		5		3		14		35.7%		21.4%

		35		SOMERSET		5550		WATCHUNG HILLS REGIONAL		1915.5		14		0.7%		59		36		150		39.3%		24.0%

		25		MONMOUTH		3830		OCEANPORT BORO		673		5		0.7%		16		13		56		28.6%		23.2%

		03		BERGEN		4300		RAMAPO		2278.5		17		0.7%		70		47		174		40.2%		27.0%

		25		MONMOUTH		2720		LITTLE SILVER BORO		802		6		0.7%		24		17		64		37.5%		26.6%

		25		MONMOUTH		2230		HOLMDEL TWP		3563.5		28		0.8%		71		81		243		29.2%		33.3%

		27		MORRIS		1990		HANOVER PARK REGIONAL		1508		12		0.8%		51		38		128		39.8%		29.7%

		19		HUNTERDON		0370		BETHLEHEM TWP		623		5		0.8%		18		18		55		32.7%		32.7%

		21		MERCER		5510		WASHINGTON TWP		1985		16		0.8%		60		23		158		38.0%		14.6%

		27		MORRIS		2460		KINNELON BORO		2157		18		0.8%		54		35		154		35.1%		22.7%

		03		BERGEN		5410		WALDWICK BORO		1572.5		14		0.9%		44		19		117		37.6%		16.2%

		25		MONMOUTH		0945		COLTS NECK TWP		1622		15		0.9%		51		15		130		39.2%		11.5%

		35		SOMERSET		5540		WATCHUNG BORO		729		7		1.0%		29		4		51		56.9%		7.8%

		27		MORRIS		3340		MONTVILLE TWP		4120		42		1.0%		70		97		273		25.6%		35.5%

		13		ESSEX		0760		CEDAR GROVE TWP		1565.5		16		1.0%		42		30		116		36.2%		25.9%

		35		SOMERSET		0350		BERNARDS TWP		5327.5		55		1.0%		183		68		417		43.9%		16.3%

		05		BURLINGTON		3070		MEDFORD LAKES BORO		550		6		1.1%		13		13		42		31.0%		31.0%

		07		CAMDEN		1900		HADDONFIELD BORO		2377		26		1.1%		38		59		165		23.0%		35.8%

		03		BERGEN		4390		RIDGEWOOD VILLAGE		5553		63		1.1%		137		110		394		34.8%		27.9%

		27		MORRIS		0460		BOONTON TWP		520		6		1.2%		13		11		40		32.5%		27.5%

		03		BERGEN		4405		RIVER DELL REGIONAL		1471		17		1.2%		34		33		107		31.8%		30.8%

		27		MORRIS		0785		SCH DIST OF THE CHATHAMS		3358		39		1.2%		93		56		245		38.0%		22.9%

		25		MONMOUTH		4770		SHREWSBURY BORO		513		6		1.2%		10		13		38		26.3%		34.2%

		09		CAPE MAY		5060		STONE HARBOR BORO		85		1		1.2%		0		3		9		0.0%		33.3%

		27		MORRIS		5520		WASHINGTON TWP		2919		38		1.3%		61		72		196		31.1%		36.7%

		03		BERGEN		0930		CLOSTER BORO		1208		16		1.3%		25		26		79		31.6%		32.9%

		27		MORRIS		4080		PEQUANNOCK TWP		2530		34		1.3%		71		47		189		37.6%		24.9%

		03		BERGEN		0990		CRESSKILL BORO		1604		22		1.4%		41		40		112		36.6%		35.7%

		19		HUNTERDON		3660		N HUNT/VOORHEES REGIONAL		2912.5		40		1.4%		57		69		222		25.7%		31.1%

		19		HUNTERDON		0920		CLINTON TWP		1818		25		1.4%		58		28		132		43.9%		21.2%

		27		MORRIS		3090		MENDHAM BORO		650		9		1.4%		13		14		54		24.1%		25.9%

		29		OCEAN		0230		BEACH HAVEN BORO		72		1		1.4%		4		3		9		44.4%		33.3%

		39		UNION		0310		BERKELEY HEIGHTS TWP		2831.5		43		1.5%		69		53		209		33.0%		25.4%

		03		BERGEN		3960		PASCACK VALLEY REGIONAL		1757		27		1.5%		47		44		141		33.3%		31.2%

		13		ESSEX		0660		CALDWELL		2635.5		42		1.6%		73		55		183		39.9%		30.1%

		03		BERGEN		0040		ALLENDALE BORO		1062		17		1.6%		17		14		71		23.9%		19.7%

		21		MERCER		2280		HOPEWELL VALLEY REGIONAL		3988		65		1.6%		86		78		310		27.7%		25.2%

		03		BERGEN		3940		PARK RIDGE BORO		1338.5		22		1.6%		28		29		102		27.5%		28.4%

		05		BURLINGTON		2610		LENAPE REGIONAL		7364		122		1.7%		222		160		593		37.4%		27.0%

		19		HUNTERDON		5270		UNION TWP		600		10		1.7%		11		13		46		23.9%		28.3%

		25		MONMOUTH		1440		FAIR HAVEN BORO		992		17		1.7%		27		11		65		41.5%		16.9%

		35		SOMERSET		3320		MONTGOMERY TWP		4909		85		1.7%		187		37		386		48.4%		9.6%

		37		SUSSEX		4960		SPARTA TWP		4027		73		1.8%		101		65		278		36.3%		23.4%

		39		UNION		5730		WESTFIELD TOWN		6039.5		112		1.9%		166		102		443		37.5%		23.0%

		03		BERGEN		4310		RAMSEY BORO		3056		57		1.9%		86		49		227		37.9%		21.6%

		39		UNION		3560		NEW PROVIDENCE BORO		2184.5		41		1.9%		60		36		175		34.3%		20.6%

		25		MONMOUTH		3030		MARLBORO TWP		6143		117		1.9%		139		126		412		33.7%		30.6%

		19		HUNTERDON		0020		ALEXANDRIA TWP		649		13		2.0%		12		19		56		21.4%		33.9%

		19		HUNTERDON		4350		READINGTON TWP		2269		46		2.0%		81		50		204		39.7%		24.5%

		15		GLOUCESTER		5590		WENONAH BORO		243		5		2.1%		3		7		19		15.8%		36.8%

		03		BERGEN		4600		RUTHERFORD BORO		2410		51		2.1%		72		68		193		37.3%		35.2%

		27		MORRIS		0820		CHESTER TWP		1377		30		2.2%		30		25		105		28.6%		23.8%

		27		MORRIS		2010		HARDING TOWNSHIP		321		7		2.2%		14		6		30		46.7%		20.0%

		19		HUNTERDON		5050		STOCKTON BORO		45		1		2.2%		1		1		4		25.0%		25.0%

		35		SOMERSET		0510		BRANCHBURG TWP		1974		44		2.2%		70		31		178		39.3%		17.4%

		19		HUNTERDON		2600		LEBANON TWP		813		19		2.3%		18		20		73		24.7%		27.4%

		03		BERGEN		3760		OAKLAND BORO		1696		40		2.4%		55		23		125		44.0%		18.4%

		19		HUNTERDON		1050		DELAWARE VALLEY REGIONAL		935		23		2.5%		17		21		74		23.0%		28.4%

		03		BERGEN		2080		HASBROUCK HEIGHTS BORO		1686		42		2.5%		33		34		120		27.5%		28.3%

		25		MONMOUTH		5310		UPPER FREEHOLD REGIONAL		2259		58		2.6%		67		42		154		43.5%		27.3%

		37		SUSSEX		0640		BYRAM TWP		1151		30		2.6%		26		28		77		33.8%		36.4%

		23		MIDDLESEX		0970		CRANBURY TWP		650		17		2.6%		12		17		52		23.1%		32.7%

		19		HUNTERDON		1600		FRANKLIN TWP		379		10		2.6%		1		13		26		3.8%		50.0%

		25		MONMOUTH		3200		MILLSTONE TWP		1731		46		2.7%		41		15		121		33.9%		12.4%

		03		BERGEN		3930		PARAMUS BORO		4587.5		125		2.7%		141		57		328		43.0%		17.4%

		07		CAMDEN		0190		BARRINGTON BORO		583		16		2.7%		15		13		51		29.4%		25.5%

		27		MORRIS		1090		DENVILLE TWP		1928		53		2.7%		54		28		134		40.3%		20.9%

		13		ESSEX		4530		ROSELAND BORO		467		13		2.8%		1		12		30		3.3%		40.0%

		05		BURLINGTON		3080		MEDFORD TWP		3091		87		2.8%		92		61		208		44.2%		29.3%

		37		SUSSEX		4650		SANDYSTON		177		5		2.8%		2		5		15		13.3%		33.3%

		03		BERGEN		1360		EMERSON BORO		1154.5		33		2.9%		36		23		78		46.2%		29.5%

		19		HUNTERDON		1160		EAST AMWELL TWP		486		14		2.9%		14		12		42		33.3%		28.6%

		35		SOMERSET		4815		SOMERSET HILLS REGIONAL		2004		58		2.9%		49		35		152		32.2%		23.0%

		19		HUNTERDON		1040		DELAWARE TWP		510		15		2.9%		17		13		42		40.5%		31.0%

		25		MONMOUTH		0180		AVON BORO		132		4		3.0%		4		2		11		36.4%		18.2%

		39		UNION		0850		CLARK TWP		2554.5		79		3.1%		58		49		174		33.3%		28.2%

		37		SUSSEX		1560		FRANKFORD TWP		720		23		3.2%		8		31		62		12.9%		50.0%

		19		HUNTERDON		2300		HUNTERDON CENTRAL REG		2811		91		3.2%		90		53		228		39.5%		23.2%

		37		SUSSEX		1800		GREEN TWP		513		17		3.3%		19		12		40		47.5%		30.0%

		39		UNION		4670		SCOTCH PLAINS		5214		173		3.3%		146		86		362		40.3%		23.8%

		41		WARREN		1840		GREENWICH TWP		971		33		3.4%		32		13		67		47.8%		19.4%

		37		SUSSEX		2465		KITTATINNY REGIONAL		1249		43		3.4%		35		31		103		34.0%		30.1%

		25		MONMOUTH		0560		BRIELLE BORO		698		25		3.6%		20		11		54		37.0%		20.4%

		35		SOMERSET		1810		GREEN BROOK TWP		952		35		3.7%		33		16		77		42.9%		20.8%

		21		MERCER		5715		W WINDSOR		9285		343		3.7%		183		169		724		25.3%		23.3%

		41		WARREN		3675		NORTH WARREN REGIONAL		1255		49		3.9%		24		29		81		29.6%		35.8%

		39		UNION		0980		CRANFORD TWP		3687		144		3.9%		78		67		269		29.0%		24.9%

		27		MORRIS		4330		RANDOLPH TWP		5544		217		3.9%		167		114		425		39.3%		26.8%

		01		ATLANTIC		2680		LINWOOD CITY		1024		41		4.0%		19		25		72		26.4%		34.7%

		27		MORRIS		3460		MOUNTAIN LAKES BORO		1631		66		4.0%		46		37		168		27.4%		22.0%

		05		BURLINGTON		0830		CHESTERFIELD TWP		295		12		4.1%		1		6		20		5.0%		30.0%

		03		BERGEN		3170		MIDLAND PARK BORO		1101		46		4.2%		31		27		88		35.2%		30.7%

		03		BERGEN		2180		HILLSDALE BORO		1439		61		4.2%		40		22		94		42.6%		23.4%

		37		SUSSEX		2490		LAFAYETTE TWP		330		14		4.2%		4		7		28		14.3%		25.0%

		19		HUNTERDON		2450		KINGWOOD TWP		489		21		4.3%		17		13		43		39.5%		30.2%

		25		MONMOUTH		5640		WEST LONG BRANCH BORO		733		32		4.4%		13		13		54		24.1%		24.1%

		19		HUNTERDON		1510		FLEMINGTON		3563		160		4.5%		100		66		281		35.6%		23.5%

		23		MIDDLESEX		3290		MONROE TWP		4652		209		4.5%		178		61		359		49.6%		17.0%

		05		BURLINGTON		1420		EVESHAM TWP		5186		234		4.5%		115		61		391		29.4%		15.6%

		25		MONMOUTH		2920		MANALAPAN		5495		248		4.5%		136		89		370		36.8%		24.1%

		03		BERGEN		5755		WESTWOOD REGIONAL		2645.5		120		4.5%		82		53		209		39.2%		25.4%

		15		GLOUCESTER		0870		CLEARVIEW REGIONAL		2288		108		4.7%		66		33		164		40.2%		20.1%

		41		WARREN		0030		ALLAMUCHY TWP		507		24		4.7%		15		6		29		51.7%		20.7%

		35		SOMERSET		0240		BEDMINSTER TWP		585		28		4.8%		24		14		58		41.4%		24.1%

		19		HUNTERDON		2220		HOLLAND TWP		721		35		4.9%		15		21		61		24.6%		34.4%

		21		MERCER		7540		PRINCETON CS		287		14		4.9%		12		1		22		54.5%		4.5%

		25		MONMOUTH		1660		FREEHOLD TWP		4665		229		4.9%		132		56		323		40.9%		17.3%

		05		BURLINGTON		4740		SHAMONG TWP		975		48		4.9%		19		32		71		26.8%		45.1%

		31		PASSAIC		5570		WAYNE TWP		8807		439		5.0%		209		176		638		32.8%		27.6%

		41		WARREN		5780		WHITE TWP		437		22		5.0%		10		12		35		28.6%		34.3%

		41		WARREN		1670		FRELINGHUYSEN TWP		194		10		5.2%		3		6		17		17.6%		35.3%

		19		HUNTERDON		5600		WEST AMWELL TWP		250		13		5.2%		6		3		19		31.6%		15.8%

		31		PASSAIC		5650		WEST MILFORD TWP		5081.5		270		5.3%		96		107		318		30.2%		33.6%
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Introduction


The New Jersey Department of Education conducted a CAPA (Collaborative Assessment for Planning and Achievement) review of Hedgepeth Williams Middle School on 4-4 to 4-8-2005.  This school was designated as “in need of improvement” for four consecutive years as defined in the NJ Accountability Workbook.   No Child Left Behind (NCLB) §1117:  School Support and Recognition requires that the New Jersey Department of Education (NJDOE) create and maintain a statewide system of intensive and sustained support for those Title I schools designated as “in need of improvement” for four consecutive years.  As part of this required support system, the NJDOE developed the CAPA review process, which assigns teams of skillful and experienced individuals to provide schools with practical, applicable, and helpful assistance, increasing the opportunity for all students to meet the state’s Core Curriculum Content Standards.  CAPA is required for all Title I schools in corrective action.  


The CAPA review team activities included:


· A review of the documents collected for the school portfolio and data profile;


· 33 classroom observations;


· General observations, such as morning and afternoon arrival and dismissal, lunch in the cafeteria, and student restrooms;


· 32 interviews with teachers;


· 12 interviews with building leadership and administrators;


· 2 interviews with district administrators;


· 21 interviews with students; 


· 11 interviews with school and student support staff; and


· 6 interviews with parents.


Following the study of documentation, and the conducting of interviews and observations, the team discussed each standard and its indicators.  

Team members and their affiliation included:  


		TEAM POSITION

		NAME

		AFFILIATION



		Team Lead

		Roy Dawson

		Educational Consultant



		Principal

		Art Brown

		Educational Consultant



		Language Arts Literacy Specialist

		Wilma Farmer

		Rowan University



		Mathematics Specialist

		Jan Wilson

		College of New Jersey



		Special Education Specialist

		Joe Jakubowski

		 Educational Consultant



		Bilingual Education Specialist

		Frances Colon-Gibson

		Educational Consultant



		Parent

		Barbara Pugh-Gorman

		Educational Consultant



		Institution of Higher Education

		Ben Lynch

		Educational Consultant



		District Liaison

		Richard Carter

		Assistant Director Trenton Public Schools



		DOE Liaison

		Daryl Minus Vincent

		New Jersey Department of Education 





Academic Performance Standards


The following Academic Performance Standards address curriculum, classroom evaluation/assessment, and instruction.


Standard 1:  
The school develops and implements a curriculum that is rigorous, intentional and aligned to state and local standards.


Standard 2:  
The school uses multiple evaluation and assessment strategies to continuously monitor and modify instruction to meet student needs and support proficient student work.


Standard 3: 
The school’s instructional program actively engages all students by using effective, varied, and research-based practices to improve student academic performance.

Learning Environment Standards


The following Learning Environment Standards address school culture; student, family and community support, professional growth, development and evaluation.


Standard 4:  
The school functions as an effective learning community and supports a climate conducive to performance excellence.


Standard 5:  
The school works with families and community groups to remove barriers to learning in an effort to meet the intellectual, social, career, and developmental needs of students consistent with 6A: 10A-3.6 Supports for Parents and Families and NCLB §1118 Parental Involvement.


Standard 6: 
The school provides research based, results driven professional development opportunities for staff and implements performance evaluation procedures in order to improve teaching and learning.


Efficiency Standards


The following Efficiency Standards address leadership, school culture and resources and comprehensive and effective planning.


Standard 7:  
School instructional decisions focus on support for teaching and learning, organizational direction, high performance expectations, creating a learning culture, developing leadership capacity.

Standard 8:  
There is evidence that the school is organized to maximize use of all available resources to support high student and staff performance.


Standard 9: 
The School Leadership Council and district planning team develops, implements, and evaluates a three-year operational plan/school improvement plan that communicates a clear purpose, direction and action plan focused on improving teaching and learning.

Summary Findings in:  ACADEMIC PERFORMANCE (QUALITY OF INSTRUCTION)


STANDARD 1-CURRICULUM:  The district P-12 curriculum is rigorous and aligned to state standards.


1.1b The district initiates discussions among schools regarding curriculum standards and frameworks to ensure they are clearly articulated across all levels (P-12).  

Findings for this indicator based on: 


· Review of attendance sheets and meeting agendas 


· Teacher interviews 


· Classroom observations


Findings: 

The district curriculum is in the process of revision and alignment with the New Jersey Core Curriculum Content Standards (NJ CCCS ). While the curriculum is outdated, content area teachers meet weekly to develop curriculum maps to ensure that the NJ CCCS are illustrated in student work and to ensure that specific content is covered in a timely manner.


Special Education Findings for this indicator based on:


· Interviews:  Intervention and Referral Services (I&RS) Committee members, school psychologist, LDT/C, resource center and self contained teachers 

· Observations: special education self contained classes, resource room classes

· Documentation: Three-year Operational Plan, Individual Educational Plan (IEPs), teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings 


Self-contained teachers collaborate on a regular basis in regard to program and students.  Resource Center teachers do not attend special education meetings due to a schedule conflict, but are required to attend subject meetings.


1.1e The curriculum requires all students to take courses with sufficient academic rigor to prepare for college preparatory courses and pass the HSPA, and provides specific links to life and career options.  

Findings for this indicator based on:  

· Teacher and student interviews


· Observation of classrooms

· Review of curriculum maps


Findings:  


Although the NJ CCCS  list connections to post secondary education and career options, there is little evidence of opportunities for students to engage in activities that will produce self-sufficient, productive citizens. Instructional strategies include lecture, small group activities or cooperative learning that are textbook driven. Some research activities were observed.


1.1f   The district works with supervisors and faculty to systematically monitor, evaluate and adjust the curriculum based on the evidence of student achievement.  

Findings for this indicator based on:  


· Review of CAPA District Data


· Teacher interviews


· Classroom Observations


Findings:


The district curriculum policy is not operational. The school is developing curriculum maps based on NJ CCCS  in an effort to ensure students are prepared to meet state standards.


1.1g The curriculum provides access to a common academic core for all students including, but not limited to, special education and ELL students.

Findings for this indicator based on:  


· Review of lesson plans 


· Teacher interviews


· Classroom observations


Findings:    


The district is using the NJ CCCS  as its curriculum guide and has developed a set of curriculum maps to provide a common academic core and accommodate the diversity among students.


Special Education Findings for this indicator based on:


· Interviews:  I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three- year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:  


There are five self-contained classrooms and three resource room teachers. There are no inclusion (ICS) classes.  Many special education teachers believe they have students who could benefit from an ICS program.  It was once offered but pulled back due to staffing needs.  Self contained teachers feel that they have students that have been placed in their classes that have progressed to the point that they should be moved into a resource center class, but they feel that the recommendations are ignored. Special education students are scheduled for special programs in an inconsistent manner.  Some classes receive no additional computer training while other classes receive two semesters consecutively.  

STANDARD 1


RECOMMENDATIONS:


1. The Curriculum Committee should continue working on the development of the curriculum that is aligned to the New Jersey Core Curriculum Content Standards. This curriculum should identify gaps, overlaps, within the curriculum and address the diverse learning needs of the population served. 

2. Critical thinking skills should be incorporated along with research-based instruction practice: Provisions should be made for transitional and Intervention strategies. Where interdisciplinary connections can be made, this should be done to enhance learning. 

3. Curriculum should also include options for career preparation. The School Curriculum Committee should be fully operational and make regular progress reports to leadership.


SPECIAL EDUCATION RECOMMENDATIONS:

1. Collaboration opportunities should be offered between special education staff for the purpose of discussing and modeling successful instructional and behavioral interventions being utilized.  The special education literary coordinator should attend these meetings as necessary.  CST personnel should be utilized in a collaborative capacity directly with special education staff on an ongoing basis or through structured times, such as in-service days.  


2. A sequence of meetings should be held, at the building level, between special education staff and the supervisor of special education in order to discuss staff concerns, instructional and behavioral interventions, expectations and training opportunities and budgetary concerns.  


3. Special education students, who can derive educational benefit from placement, should be in a general education class with supplemental aids and services.  Teachers should be reassigned to provide in-class support opportunities to these students.


4. Special education staff and CST members should receive training in inclusive practices and strategies.  There are a number of such opportunities to attend workshops or to have consultants come into the district to provide such training.


5. The special schedule should be revised in a manner that reflects the full educational needs of all children.


STANDARD 2 -CLASSROOM ASSESSMENT/EVALUATION:  The district and school use multiple evaluation and assessment strategies to continuously monitor and modify instruction to meet student needs and support proficient student work. 


2.1a Assessments created by teachers, school and district are frequent, rigorous, aligned with NJ CCCS, used to gauge student learning and adjust teaching to individual needs.

Findings for this indicator based on:


· Review of lesson plans 


· Local curriculum documents and units of study


· Teacher interviews 


· Classroom observations 


Findings:  


Some assessments are designed to assess the student’s acquisition of the NJ CCCS  while others are based on the textbooks. Assessment procedures are often embedded in lesson plans but do not require higher order thinking.

2.1b Teachers collaborate to design authentic classroom assessments aligned with the CCCS.


Findings for this indicator based on:


· Review of lesson plans 


· Review of curriculum maps


· Teacher interviews 


Findings:  


Content area teachers develop group assessments used during marking periods. Some teachers collaborate to design assessments. There are midyear and final assessments. These assessments are given to all students within the content area.

Special Education Findings for this indicator based on:


· Interviews: I&RS Committee Members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data






2.1c  Students can articulate the academic expectations in each class and know what is required to be proficient. Academic expectations are clearly communicated, evident in classrooms and observable in student work.   


Findings for this indicator based on:


· Teacher interviews 


· Lesson plans


· Classroom observations 


Findings:  


Clearly defined rubrics are available in some classes.  Some students knew what is needed to be accomplished and proficient. While some students reflect on their work, they were not able to evaluate it.

2.1d   Test scores are used by the district and school to identify curriculum gaps.


Findings for this indicator based on:


· Teacher interviews 


· Review of test data

· Classroom observations 


Findings:  


Although standardized test data is analyzed, the data is not used globally to drive instruction.

Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:  


There are annual reviews of the progress of special education students; however, IEPs are often not delivered to teachers until January.  Regular education teachers do not typically participate in IEP meetings for student receiving resource room support.


2.1e  Multiple assessments are designed and used to gauge student learning and to adjust teaching to meet individual student needs.


Findings for this indicator based on:


· Teacher interviews 


· Lesson plans


· Classroom observations 


Findings:  


Multiple assessments are used to assess student performance. Students in classrooms are generally engaged in the same type of task without opportunities to choose varied ways of completing the task. Strategies used to construct meaning concerning a particular concept are limited generally to reading and writing.


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three- year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:  


There are a limited variety of classroom assessment tasks and they are occasionally analyzed to determine necessary instructional modifications.   Students are sometimes given choice in how they are assessed. When multiple assessments are used, it is primarily to determine student’s skill and knowledge and not to measure instructional effectiveness.


2.1h  Samples of student assessments are shared among teachers and analyzed to inform instruction and to revise curriculum and pedagogy.

 Findings for this indicator based on:


· Teacher and student interviews 


· Review of the New Jersey CLC Coaching Seminar documents


· Lesson plans


Findings:  


Some teachers have been trained to analyze student work and adjust instruction and assessment. Some teachers use student profiles and/or portfolios to measure student growth time. This practice, however, is not evident in all classrooms.

Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three- year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:


Student work is occasionally analyzed, but results of the analysis are inconsistently used to guide teaching and learning.  Some special education teachers use student portfolios as a means to compare student growth through work samples across time.


STANDARD 2


NEXT STEPS

1. Provisions should be made for teachers to have opportunities for grade level collaboration across all grades.


RECOMMENDATIONS 


1. Multiple classroom evaluations and assessments should be on-going and used to determine student acquisition of skills in the New Jersey Core Curriculum Content Standards (NJ CCCS ). These assessments should be used to drive instruction. There should be opportunities for students to have a choice to demonstrate learning based on diverse learning styles, multiple intelligences and research-based best practices. 

2. Teachers should collaborate regularly in the review of student work and the analysis of classroom assessments in an effort to identify instructional and assessment issues that need modification. Staff development should be provided to train teachers to use protocols for the analysis of student work.


3. Staff development should be provided in the analysis of student work so that instruction can be data driven..

SPECIAL EDUCATION RECOMMENDATIONS 


1. Special education teachers should be trained in the providing students with multiple and authentic assessment practices and the accompanying design of rubrics in their classroom, and provided with time to collaborate within their unit on their implementation.


STANDARD 3 -INSTRUCTION: Instruction engages all students by using effective, varied and research-based practices to improve academic performance.


3.1a There is evidence that effective and varied instructional strategies are used in all classrooms.


Findings for this indicator based on:


· Teacher, district interviews  


· Classroom observations 


· Lesson Plans


Findings: There is little evidence that effective and varied instructional strategies are used in all classrooms. The Hedgepeth Williams Middle School does not currently have an instructional practices policy. Without such a policy, teachers are unable to accommodate various instructional strategies or differentiate classroom instruction. While lessons plans are based on the NJ CCCS  and some teachers are integrating technology as an instructional tool, the dominant practice is “whole group” instruction through Power Point presentations and lectures. Students copiously take notes from the slides in order to memorize facts and details. Higher Order Thinking Skills (HOTS) are not elicited as a catalyst to meaningful class discussions. 


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings: 


Special education resource room classes offer one to one and small group instruction in the replacement classes.  In some cases these classes were very textbook reliant, with the teacher functioning more as a tutor, and in others there was quality, hands on instruction taking place.  In self contained a full range of instructional experiences were observed in terms of the SRA scripted reading program, Connected Math, Map study in Social Studies, etc. Social studies classes tended to rely on ditto sheets.  Most observed strategies were teacher centered, but some legitimate group work was observed.  

3.1b Instructional strategies and learning activities are aligned with the district, school and state learning goals and assessment expectations for student learning.

Findings for this indicator based on:


· Review of lesson plans


· Teacher and principal interviews  


· Classroom observations


Findings:  


Instructional strategies and learning activities are aligned with school and state learning goals and assessments expectations for student learning. Interviews conducted with the Principal and staff reveals the absence of a school curriculum. State mandated assessments and the NJ CCCS  serve as the basis, therefore, for aligning instructional strategies and student learning activities. The Whole School Reform Facilitator (WSRF), together with the Collaborative Learning Communities (CLCs) recognizes the value of providing students with learning opportunities similar to those on the state assessments. Textbooks for students and manuals for teachers are not often evidenced as curricula resources. 


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:


All classrooms had specific objectives posted, and in some cases they were organized under NJ CCCS .  

3.1c Instructional strategies and activities are continuously monitored and aligned with individual student needs.

Findings for this indicator based on:


· Review of lesson plans


· District school administrator, teacher and principal interviews 


· Classroom observations 


Findings:  


School leadership monitors instructional strategies and activities in the classroom. Leadership performs monitoring at indicated intervals during the school year.  Instructional strategies, learning activities and content are not intentionally geared to accommodate various learning styles, multiple intelligences, and brain research. 


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:


Within the special education program, there are scheduled annual reviews of each student’s progress as defined within the IEP.  There does not appear to be any building or departmental monitoring process that various learning styles are accommodated in special education classes. As a result, their use is inconsistently applied.


3.1d Teachers demonstrate the content knowledge necessary to challenge and motivate students to high levels of learning.


Findings for this indicator based on:


· Teacher, district interviews  


· Classroom observations 


· List of teacher certifications


· Disaggregated staff data


· Number of staff vacancies


· Professional development list showing motivation strategies


Findings: 


Many teachers appear to possess the content knowledge necessary to challenge and motivate students to higher levels of cross-curricular learning; however, it was not often observed in the classroom. Teachers are challenged by the need to manage their classrooms more than mastering content knowledge. Teachers participate in professional development; however, the professional development does not always meet their need to learn “best practices” and effective instructional strategies that will engage students and consequently facilitate orderly classrooms. Teachers believe that student learning has been overshadowed by student safety. Although there are safety issues, leadership is able to recruit and retain a highly qualified, diverse staff. At the beginning of the year there were eight vacancies within the staff. Currently, one vacancy remains. 


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:


Not all of the special education staff members are certified and highly qualified (as per NCLB).  Although special education staff members have participated in the general use of district selected instructional materials, many have declined to participate in district-sponsored after-school Saturday and summer professional development opportunities.  Given that, the school has scheduled job embedded professional development that addresses the special education population.

3.1e There is evidence that teachers incorporate technology in their classrooms.


Findings for this indicator based on:


· Teacher, district interviews 


· Classroom observations 


· Professional development sessions for teachers


· District technology plan


Findings:  


There is evidence that some teachers appropriately incorporate the use of technology in their classrooms. Classroom observations reveal technology is used as an instructional tool and to reinforce curriculum content. The district technology plan supports training in the use of technology through professional development experiences. The Technology Leadership Team has been instrumental in providing guidance and training to staff at the building level. Technology is available to students, but accessibility is limited. Seamless integration of technology to foster student achievement, rather than as an instructional tool, is also limited.


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:


Although there are two or more computers in each of the special education classrooms, there was little evidence 
to indicate that most teachers have significantly embedded technology into their instructional practice.  All teachers have received training in technology integration.   However, some need additional support to fully integrate technology with instruction.

3.1f  The district and school ensure that instructional resources are sufficient and that all instructional materials are aligned to the curriculum.  

Findings for this indicator based on:


· Teacher, district, principal and student interviews 


· Classroom observations 


Findings:  


Instructional resources are not sufficient to effectively deliver the curriculum in all content areas. In other content areas, curriculum resources are not always developmentally appropriate. For this reason the “Teacher Networks” and “Collaborative Learning Communities (CLCs)” have heavily relied on the NJ CCCS  and state mandated assessment results to drive instructional goals to influence a “Curriculum Mapping” initiative. This effort emanated from the lack of a district wide or school based curriculum and limited instructional resources. 



Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


3.1g Teachers examine and discuss student work collaboratively and use this information to inform their practice.


Findings for this indicator based on:


· Teacher interviews 


· Classroom observations


· Meeting Minutes 


Findings:  


Teachers examine and discuss student work collaboratively and use this information to inform their practice. Teachers meet three times per week during “Collaborative Leadership Communities” (CLCs) held with the Whole School Reform Facilitator (WSRF). Protocols are used to affect meaningful discussions, identifying student strengths and weaknesses that influence instructional decisions.  Students also examine and edit the work of their peers during class time. 


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:


Special education teachers have not received training in protocols for analyzing student work and do not meet for this purpose.  Individual teachers do analyze their student’s work, but inconsistently use that analysis to inform their instructional practice. In addition, there is no learning consultant or even available CST case managers to assist in such a process.  


3.1h There is evidence that homework is frequent, evaluated and tied to instructional practice.


Findings for this indicator based on:


· Review of lesson plans 


· Teacher and student interviews 


· Classroom observations 


Findings:  


There is little evidence that homework is frequent, evaluated and tied to instructional practice. The district leadership has adopted a homework policy; however it does not appear to be uniformly implemented at the building level. Based on student interviews and classroom observations, there is evidence that homework is frequently assigned. Students cannot always articulate the relationship between homework and class work, however, as instructional follow-up or specific teacher feedback is not consistently provided. 


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:


Homework is assigned frequently in special education classrooms, but there is no evidence to suggest that it is used to inform instruction.

STANDARD 3


NEXT STEPS


1 Design teacher observations that provide more information to assist staff in their Professional Improvement Plans (PIPs). 


2 Increase leadership visibility throughout the school.


3 Strongly encourage all staff to implement the use of e-mail for all staff communication immediately.


4 Continue outreach to parents using the school web site, e-mail, school announcements, lunch menus, schedules, and permission slips, news, etc.


5 Continue the work of the Collaborative Learning Communities allowing additional time for horizontal and vertical articulation.

6 Incorporate the computer in the classroom as a “learning center” for small group activities.

RECOMMENDATIONS


1 The school should implement an instructional practices policy that incorporates the integration and monitoring of technology as an instructional tool for student achievement.


2 The school should implement a school curriculum once established by the district.


3 The school should implement the Student Technology Leadership Team.


4 The school should implement the use of an on-line student grade book.


SPECIAL EDUCATION RECOMMENDATIONS


1. Special education teachers should be systematically trained in:  differentiated instruction, multiple intelligences, brain based instruction, learning styles, and basic sound pedagogical practices, e.g. wait time, use of the DO NOW, questioning techniques, cooperative learning, test analysis, etc.  They should also use Special Education CLC time to share their ideas in the implementation of such instructional practices.


2. Special education teachers should complete training in the SRA reading programs and their appropriate implementation.


3. Special education teachers should receive additional training and monitoring in the use of technology in their classrooms.  In addition, teachers should be required to use the Internet within their instructional programs, e.g. web quests.


4. Special education supervisory staff should be meeting with building administration to discuss how resources are being allocated to all students on an equitable basis.


STANDARD 4 -SCHOOL CULTURE:  The school functions as an effective learning community and supports a climate conducive to performance excellence.

4.1a The principal and school leadership are responsible for and support a safe, orderly, and equitable learning environment.  


Findings for this indicator based on:


· Teacher, non-instructional interviews 


· Classroom observations 


· Review of violence/vandalism report


· Review of 2003/04 suspension report


· School opinion surveys


Findings:


There is evidence that the administration and staff have implemented various strategies and programs to improve the overall climate of the building.  Individuals interviewed indicate that the staff and students feel safe in comparison to the previous years.   Discipline policies and procedures are in place.  A referral system is established for students experiencing behavioral issues.  The suspension rate for 2003-2004 is significantly less than the 2002-2003 school year.  The suspension rate for the 2004-2005 school year has a sharp increase in comparison to the previous year.    


The school is in good structural condition in spite of its age.  Effort has been made to upgrade the library and currently plans have been approved for the creation of a science lab.  The principal has a beautification program that has been initiated to improve the physical appearance of the inside and outside of the building.  In addition, the efforts by the district and principal made a substantial impact on securing the school by installing new doors and fixing windows.  


A majority of the classrooms have very limited storage space.  The bathrooms utilized by the students lack hygienic supplies.  


4.1b The principal and school community (e.g., teachers and parents) foster the belief that all children can learn at high levels.  

Findings for this indicator based on:


· Review of lesson plans, local curriculum documents, units of study, Three-year Operational Plan 


· Teacher, support staff, SLC, and administration  interviews

· Classroom observations 


Findings:  


School leadership expressed a commitment to high academic expectations for all students.  The mission statement affirms this belief.  

Staff members believe that school leadership supports and encourages the belief that all children will learn.   There is evidence that teachers are afforded the opportunity to collaborate horizontally. Parents are familiar with the school vision and mission.    Classroom observations reveal lessons based on NJ CCCS .  Majority of focus is placed upon testing grade 8.    


The school leadership encourages staff and provides regular opportunities for them to share instructional strategies and innovations.  Grade level and subject content meetings are provided on a limited basis at the school and district level.  Emphasis is on improvement in student learning and achievement.

4.1c Teachers hold high expectations for all students academically and behaviorally and this is evidenced in their practices. There is evidence that teachers care about students and inspire their best efforts.   


Findings for this indicator based on:


· Review of lesson plans, testing results, Three-year Operational Plan 


· Teacher, support staff, student interviews 


· Classroom observations

Findings:


Behavioral standards are defined in student/parent handbook and some teachers establish their own classroom rules with student input.  Staff members and teachers indicate they demonstrate a belief of high expectations for all students. Students state that some teachers have high expectations because they encourage them to do better and are accessible to them.  Most classroom observations do not demonstrate the rigor (higher order questioning, response opportunity, feedback) with the belief of high expectations. Teacher lesson plans provided little information about challenging content.   Observations did reflect evidence that teachers encourage kindness and respect among students.


4.1e Teachers accept responsibility for student success/failure.


Findings for this indicator based on:

· Teacher interviews, support staff, SLC interviews

· Classroom observations


· Review of state assessment test 


Findings:


Some teachers are cognizant that their level of professional development impacts student success and/or failure.  Teachers attend district staff development activities, on occasion devoting personal time to participate in external opportunities.  Professional development portfolios highlight some teachers who actively seek professional growth in specific content areas by attending workshop offerings.


4.1f The school matches teacher strengths and experience with the needs of students. The school assigns staff to maximize opportunities for all students to have access to the staff’s instructional strengths.


Findings for this indicator based on:


· Review of lesson plans 


· Teacher, administrative, support staff interviews 


· Classroom observations 


Findings:


The school leadership assigns staff to those classrooms where their strengths are best utilized, and some teachers collaborate effectively within and among the classrooms.  The experimental program to improve instruction utilizing a semi-self contained setting and a departmentalized setting is an indication of the staff and administrative commitment to maximize opportunities for all students.  The facilitator is providing training to staff both individually and collectively on best teaching practices.


4.1g Teachers communicate regularly with families by meetings, phone calls, notes and e-mail about their children’s progress.


Findings for this indicator based on:


· Teacher, support staff, parent interviews 


· School handbook

Findings:


The district has a formal communication procedure to communicate with parents. Multiple methods are used to communicate with parents including home visits, phone calls, newsletters, flyers, and the school website.  Teachers are required to communicate with parents on a regular basis.   A school web page is available that includes the following information: staff list, a school calendar for the year, a parent’s page, and school information page.  Parents are welcome to make appointments with their child’s teacher.

Student progress report cards are issued quarterly. Two parent conferences to distribute report cards are held for parents to meet with teachers and obtain report cards. Report cards include student grades, and teacher comments. 


Annual reviews are held for each special education student.  Special education teachers are not completing quarterly IEP progress reports.   Some teachers have indicated that they have ongoing communication with parents. While multiple communication processes are available, not all staff takes advantage of these opportunities to communicate with parents.


4.1j Student achievement is highly valued and publicly celebrated (for example, displays of exemplary student work, assemblies).


Findings for this indictor based on:


· Classroom and hallway observations


· Local curriculum documents and units of study


· Teacher, support staff interviews 


Findings:


Student work is displayed in all hallways and classrooms, and is shared with parents during parent/teacher conferences.   Student work displayed in the school does not reflect quality.  Interviews revealed that assembly programs are held to recognize student achievements. Student accomplishments are regularly recognized through incentives (Deuce Juice), exhibition of student work, special honor roll and attendance assemblies. Student academic achievement is not shared publicly with all stakeholders.

Student successes may be shared with families, but seldom shared with community and business partners.  Student work is widely on display in classroom and corridors. There is a formal program directed toward student academic recognition through an honor roll assembly, a formal program recognizing other areas of student achievement are lacking. Student work recognized for excellence does not consistently reflect true standards of quality.  


4.1k The school supports the physical, cultural and intellectual needs of all students, which reflects a commitment to equity and an appreciation of diversity.


Findings for this indicator based on:


· Teacher, support staff and student interviews 


· Classroom observations 


Findings:


School policy and practice demonstrate a commitment to equal opportunity and diversity.  Instructional strategies address multicultural issues.  Teachers demonstrate clear efforts for equitable and effective education for each student. 


Staff members are aware of different cultural needs of the students and community.  The school atmosphere reflects a commitment to equity and an appreciation of diversity. Multicultural considerations are integrated into the individual lessons, but not always at the highest level of intellectual rigor.   

STANDARD 4


NEXT STEPS


1. Continue efforts to establish positive behaviors.


2. School door locks should be repaired for the safety and welfare of the students.  


3. All special education teachers and child study team members should complete quarterly IEPs update.


RECOMMENDATIONS


1. The school community should develop strategies for accentuating positive behaviors in school, such as, Jostens’s Renaissance Program..

2. In developing the schedule for next school year consideration should be given to time made available for horizontal and vertical articulation.

3. Academic standards, academic rubrics, and behavior standards should be posted in each classroom.


4. Regularly scheduled distribution of a school newsletter or bulletin to inform parents of student accomplishments, activities, testing information, and student assistance program.

5. With the upcoming combining of the two schools a transition team of teachers and community stakeholders should be established.


6. The Oberti test should be applied to each of the special education students, in terms of placement. In-class support should be offered to all students for whom it is determined could derive educational benefit in the general education classroom with supplemental aids and services.  This full range of program options should result in successfully placing those students waiting to be placed. A regular education teacher who has knowledge of the general education program should have greater input into the development of the IEP for ICS students.    District support would be required to achieve this goal.

STANDARD 5:  STUDENT, FAMILY AND COMMUNITY SUPPORT


The school works with families and community groups to remove barriers to learning in an effort to meet the intellectual, social, career and developmental needs of students.


5.1a Families and the community are active partners with the school and district in the promotion of programs and services for all students.


Findings for this indicator based on:


· Teacher, support staff and student interviews 


· Classroom observations 


Findings:


There is limited parent involvement in the school. The school welcomes parent involvement but there is no evidence of a PTO committee in existence at this time. The SLC/School/District policy has adopted a committee policy and it is implemented and operational.    The committee meets on a monthly basis and there is parent representation on the team.  Most communications between parents and teachers revolves around behavior and academic problems.  The student support members (social worker, nurse, guidance counselors, disciplinarians, etc) provide services for all students, however, the services are limited and deal with immediate issues of student performances.


There are a number of active community programs that encourage student development e.g. Trenton Education Dance Institute (TEDI), Peer Mediation, Weed & Seed to name a few.    


5.1b  The school ensures that ALL students are taught what they are expected to learn and are tested on, with specific attention to special education and English Language Learner students.

Findings for this indicator based on:

· Student, teacher, support staff interviews


· Classroom observations 


Findings:


There is a policy for curriculum in place but currently it is not operational. Although the special education students are receiving instructional guidance, the perception of some students is that they are not being educationally challenged.  Given the size of the classes, students are often without the necessary tools they need to function productively.


5.1c  Students receive necessary additional assistance to support their learning in and beyond the classroom.


1. The school jointly developed with, and distributes to, parents of Title I students a written parental involvement policy that describes the means for carrying out NCLB parental involvement requirements. §1118(b)


2. The school convenes an annual meeting of parents of Title I children to inform them of the NCLB parental involvement requirements. §1118(c)


3. The school has a school-parent compact that outlines how parents, staff and student share responsibility for student achievement.  §1118(d)


4. The school builds capacity for parental involvement through use of the 14 mechanisms outlined in the NCLB legislation. §1118(e)


5. The school and district provide full opportunities for the participation of parents with limited English proficiency, parents with disabilities and parents of migratory children. §1118(f)


6. The school and district inform parents of the existence of statewide parental resource and information centers. §1118(g)


 Findings for this indicator based on:


· Three-year operational plan 


· Teacher, support staff, parent interviews 


· Classroom observations 


Findings:


There are materials and resources available to all students but they are limited.  Most of the programs that are operational focus on behavior and disciplinary issues (e.g. Peer Mediation). There is little evidence of academic programs currently in operation to address the students’ scholastic needs.


There is a parent involvement policy that the parents are mailed at the beginning of the school year and are required to sign and return.  Parents interviewed are aware of this policy.  There are parent teacher conferences held but a recently re-established PTO is not organized.


The Child Study Team is offering no related services to children or services to staff beyond evaluation and case management.  There is very little counseling being provided despite the fact that they are highly trained to provide these services.  


Special education teachers have indicated that they do not have adequate materials and technology to serve the broad range of instructional levels, learning styles, and interest and maturity levels of their students.   

An I&RS committee is being piloted and trained during this school year and will be fully operational next 


year.  However, no building administrator has consistently participated in these trainings or attended each case piloted.   


None of the 70+ special education students being educated within the home school have been


recommended for extended school year programs.  


The district has established a committee to assist teachers in meeting the academic, emotional and behavioral needs of students who are struggling in these areas.  This is comprised by a number of key student support staff and functions on a high level.  They offer needed interventions, which can result in a student difficulties being ameliorated.  They have not received the state training as a team.

STANDARD 5


NEXT STEPS


1. Extended school year should be individually considered for each of the special education students, and provided if they meet the loss/recoupment criteria.


2. Someone from the leadership team should attend all training sessions and meetings conducted by the I&RS committee. 


RECOMMENDATIONS


1. Teachers should be consulted as to their requirements for adequate materials and technology in order to meet the needs of their students.


2. An effort should be made to provide for greater involvement of the CST in providing direct services to staff.  This could present staffing issues in terms of number or assignment.

3 Instructional materials should be distributed according to grade levels and to all students in order to create a cohesive learning environment.


4 Implement a community outreach program to meet the needs of the student population.  


STANDARD 6  – PROFESSIONAL DEVELOPMENT:  


The school and district provide professional development opportunities based on an evaluation of individual and collective teacher needs.


6.1a  There is evidence of a school wide professional growth plan that supports collaboration among staff and decreases isolation and fragmentation.   


Findings for this indicator based on:

· List of professional development offerings


· Teacher, administrator interviews 

Findings:


There is evidence of a professional growth plan that supports collaboration among staff and decreases isolation and fragmentation. Professional development is planned with vision in an effort to respond to the dynamic needs unique to Hedgepeth Williams Middle School. The Whole School Reform Facilitator and her efforts with the Collaborative Learning Communities (CLC), the Technology Facilitator and her work with the Technology Leadership Team (TLT), the leaderships’ vision to implement “Peer Coaching” and collaborative networks all work in concert, providing a strong foundation for future professional growth. CLCs facilitate leadership opportunities through collaboration, problem solving and consensus building. The TLT creates a safe haven for professionals who are willing to take risks, using technology, to improve their instructional practices. Finally, Peer Coaching is a form of professional development that recognizes excellence. All three examples of professional development provide a graduated structure of professional growth in which any teacher can become involved irrespective of where he/she may be on the learning continuum. 


6.1c  District-wide professional development priorities are set by aligning the goals for student performance with the evidence of achievement and with the Professional Improvement Plans (PIP) of teachers and principals.


Findings for this indicator based on:


· Teacher, principal interviews 


· List of professional development offerings


Findings:


There is some evidence that district-wide professional development priorities are set by aligning the goals for student performance with the evidence of achievement, but not with Professional Improvement Plans (PIP) of teachers and principals. Professional development at the district level supports district-wide initiatives rather than school-based initiatives. Professional development at the building level is quickly becoming tailored to the needs of individual staff members and to the school’s learning goals for students. 


6.1e  Professional development is high quality, frequent, tailored to teacher needs and school-based when possible.

Findings for this indicator based on:


· Review of lesson plans 


· Teacher interviews 


· Classroom observations


Findings:


Professional development at the building level is high quality, scheduled regularly, and is quickly becoming tailored to teacher needs. Professional development is job embedded, providing time for colleagues to discuss and process new learning. Professional development opportunities are held before school, during and after-school. There is time for reflection. Follow-up to professional development is on going and consistently prioritized. 


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teacher

· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data

Special Education Findings:


Professional development for the special education and regular education staff has not been systematically offered within the building to foster the improvement of the special education program, as it applies to the construction of IEPs:  instructional strategies, learning styles, specific disabilities, reading programs for special needs populations, inclusion, instructional modifications, assessment strategies, alternative reading programs, use of technology, etc.  

PROFESSIONAL GROWTH AND EVALUATION


6.2c  The school leadership uses the employee evaluation and the individual professional growth plan to connect improvements in teaching practice with individual classroom goals.

Findings for this indicator based on:


· Teacher, principal interviews  


· Sample evaluation form


Findings:


School leadership monitors instructional strategies and activities in the classroom and uses the employee evaluation and the individual professional growth plan to connect improvements in teaching practice with individual classroom goals. There is little evidence through classroom observation, and teacher interviews, to support a connection between the use of employee evaluation and PIPs and improvements in teaching practices. PIPs foster reflection, however, they cannot impact professional practice if developed without collaboration and/or intentional connection to the evaluation process.


Special Education Findings for this indicator based on:


· Interviews: I&RS Committee members, school psychologist, LDT/C, resource center teachers, self contained teachers


· Observations: special education self contained classes, resource room classes


· Documentation: Three-year Operational Plan, IEPs, teacher plan books, student displays, rubrics, CST flow charts, teacher schedules, parent contact lists, state test data


Special Education Findings:


PIPs are often individually developed without input from the administration in terms of relating them to program improvement and/or teacher evaluation.


NEXT STEPS


1. Focus professional development needs on the results of analysis of student achievement data, the PIPs of staff members and the three-year operational plan 

RECOMMENDATIONS

1. District’s annual process should be revised to support people hired after the start of the school year.


2. Collaboration opportunities should be offered between special education staff for the purpose of discussing and modeling successful instructional and behavioral interventions being utilized.

3. A sequence of meetings should be held, at the building level, between special education staff and the supervisor of special education in order to discuss staff concerns, instructional and behavioral interventions, expectations and training opportunities.

4. CST personnel should be utilized in a collaborative capacity directly with special education staff on an ongoing basis or through structured times, such as in-service days.  

SPECIAL EDUCATION


Recommendations:

1. All CST placement decisions should be based on the Oberti test, which requires that all placements presume a general education placement with supplemental aides and services, and only are taken out of general education classes when these are ineffective in conferring educational benefit.


2. Teachers and parents should be included in the decision making process as members of the IEP team.  Placements should be made on the needs of students.  As student’s IEP as a legal, enforceable document should reflect these decisions.


3. The special schedule should be revised in a manner that reflects the full educational needs of all children


4. A full analysis should be made on the use of classroom space independent of whether it is used for special education or regular education.


5. There is a need for reallocation of existing staff to offer a broader range of program options.  

6. Large areas such as the home economics area should be permanently partitioned for better, more appropriate use for special education classes, specifically, Life Skills programs.


7. Special education supervisory staff should be meeting with building administration to how resources are being allocated to all students on an equitable basis.


8. Special education teachers should continue to receive training on how to embed technology into instruction, including the use of internet.


9. Teachers should be consulted as to their requirements for adequate materials and technology in order to meet the needs of their students.


10. All special education students should be considered for extended school programs based on data that would demonstrate a more than reasonable recumbent/loss over the summer.


Summary Findings in:  EFFICIENCY (QUALITY OF LEADERSHIP, IMPLEMENTATION OF THE WHOLE SCHOOL REFORM MODEL, EFFECTIVENESS OF SCHOOL LEADERSHIP COUNCIL)


School instructional decisions focus on support for teaching and learning, organizational direction, high performance expectations, creating a learning culture, and developing leadership capacity.


7.1a There is a shared vision that is understood and ingrained in the school’s culture.


Findings for this indicator based on:


· Review of student code of conduct, lesson plans, SLC agenda and notes 


· Teacher, student interviews 


· Strategic Inquiry Report


· Classroom observations – hallways and classrooms


Findings:


Throughout the building there were displays of the school’s vision/motto, mission and belief statements.  Interviewees were able to state their understanding of what these statements meant and the purpose for each. Interviews reveal the statements were developed in conjunction with administration and staff. The SLC revealed how all stakeholders were included in the development of these statements, how these statements guided decisions, or how all stakeholders were provided progress updates.


7.1b All instructional staff has access to curriculum-related materials and the training necessary to use curricular and data resources that enable students to master the CCCS.

Findings for this indicator based on:


· Review of student code of conduct, lesson plans, SLC agenda and notes 


· Teacher, WSR facilitator, student interviews 


· Review of lesson plans


· Classroom observations – hallways and classrooms


Findings:


The principal has elevated the importance of the technology coordinator in utilizing the technology for data analysis, research and resource or classroom strategies.  Instructional staff members collaborate with building leadership to analyze state assessment data.  The administration and facilitator use data to make decisions regarding student academic performance.   The school is researching other assessments instruments to be used at the start of the school year.  Available data does not uniformly drive instruction.


7.1d  The leadership team analyzes disaggregated data that are used to assist teachers to adjust their instruction and to develop PIPs.

Findings for this indicator based on:


· Review of SLC meeting agendas and notes


· Review of three-year operational plan


· SLC member interviews 


Findings:


During interviews it was repeatedly mentioned that staff and administrators use disaggregated data to guide decisions.  Document review indicated the district provides the school with disaggregated data.  There was documentation to indicate that the administration and staff reviewed data to make decisions that address the needs of all students. It is unclear to what extent this analysis directly impacts instruction to affect an increase in achievement. 

7.1f  Leadership ensures that time is protected to focus on curricular and instructional issues.  

Findings for this indicator based on:


· Review of lesson plans, student code of conduct, district calendar and information guide, teacher handbook


· Teacher, administrator interviews 


· Classroom observations and entry of students, restrooms and lunch


· Teacher schedule


Findings:


The principal provides common planning time and the necessary support for staff to collaborate in order to support student learning. The Collaborative Learning Communities (CLC) meets regularly to discuss curricular and instructional issues. The schedule reflects protected instructional time.

7.1g  Leadership plans and allocates resources, monitors progress, provides organizational support and removes barriers to continuous school improvement.


Findings for this indicator based on: 


· Teacher, administrator and SLC interviews


· Classroom observations


· Three Year Operational Plan


Findings:

School and district leadership implement budgetary procedures to allocate funds to meet the identified needs of students.  A review of the documents, observations and interviews demonstrate the school has attempted to get adequate resources within budgetary constraints. A review of the minutes of the SLC Technology sub-committee reveals all classes will have a computer with Internet access.  The building leadership has expanded the resources through community partnerships and grant seeking.

7.1k  The principal gives highest priority to academic performance.


Findings for this indicator based on:


· Administrator, SLC and teacher interviews


· Review of lesson plans, student code of conduct, district calendar and information guide, teacher handbook, professional development documentation, Three-year Operational Plan, faculty meeting agendas

· Classroom observations of principal on a daily basis


Findings:


The principal has the charge of combining the Elementary and Middle schools as one.  His priority with this additional responsibility has altered the focus from instruction to one of bringing order to the school environment.  He indicates that he intends to focus on instruction switch as he addresses discipline.   


STANDARD 7


NEXT STEPS


1. Continue to recognize staff accomplishments in order to create a positive staff climate.  Utilize the five-minute drop in and the brief positive message on the teacher’s desk. 


2. Set a timeline for all staff to have completed technology training and implementing the objectives listed in your technology plan. 


3
Update administrative staff observation schedule and the chart that documents the completion of these observations, to accurately reflect which administrator will evaluate a particular teacher, during which quarter, and note when it has been completed on this chart as well as the district form.


4.
The administrative team and the School Leadership Council should prepare a task list to address the identified target areas in the three-year plan.


RECOMMENDATIONS


1. Use benchmarks to determine professional development needs as they relate to curriculum and student achievement.   


2. The CLC meetings should be structured to focus on instructional strategies and assessment of data.


3. There would be fewer distractions in the classroom if teachers varied their instructional techniques.  Further workshops and a “best practices” guideline should be implemented.  Where necessary, the principal should develop an on going and job embedded classroom management program.

4. The school leadership needs to schedule and conduct regular staff meetings that address the assessment and evaluation of achievement related data.  Horizontal and vertical articulation meetings need to be scheduled to guarantee staff has the opportunity to collaborate on strategies to address the learning needs of students.

5. Determine what will be used to make determinations of student performances. Develop a procedure for analyzing this data to provide the best grouping of students for the coming school year.


STANDARD 8:  The school maximizes use of all available resources to support high student and staff performance.

8.1c  The instructional and non-instructional staff members are assigned to serve the learning needs of all students.


Findings for this indicator based on:


· Review of master schedule


· SLC records


· Teacher, non instructional staff, SLC, administrators interviews 


· Classroom observation

Findings:


The principal determines the staff assignments.  Most teachers are certified to teach in their assigned areas. The Highly Qualified Teacher report was for the prior school year.    A review of the school’s organizational chart indicates there are at least two staff members who are either permanent substitutes or not working within their certification area.  

8.1d  There is evidence that the staff makes efficient use of time to maximize learning and that the school schedule reflects instructional priorities (e.g., uninterrupted 90 minute block of literacy instruction in primary grades, classes begin on time, and classes continue until the end of the time period).


Findings for this indicator based on:


· Review of master schedule, SLC records 


· Teacher, SLC interviews  


· Classroom observations of student work


Findings:


The school has an 88-minute block for Language arts Literacy and Math multiple times a week.  Through policy, instructional time is protected.  School leadership has established policies to minimize daily announcements.  A staggered bell schedule minimizes hall traffic and classroom disruptions. Also, procedures are in place to minimize students leaving classroom during instructional time.   Classroom management and organizational practices are not maximized to take full advantage of instructional time. 


8.1e  Staff promotes team planning vertically and horizontally across content areas and grades that is focused on the goals, objectives and strategies in the report on instructional priorities (e.g., common planning time for content area teachers; emphasis on time on task, and integrated units).

Findings for this indicator based on:


· Review of school-based budget 


· Review of master schedule, faculty meeting agendas and minutes


· School staff member interviews 


· CLC meeting agendas and minutes 


Findings:


The staffing schedule indicates there is time allotted to support common planning time for each content area.  Administration promotes team planning horizontally.  Vertical articulation occurs through regular CLC meetings.  There is no documentation to indicate how the goals, objectives and strategies in the three-year plan are addressed.  As of the visit, the three-year operational plan had not been revised to reflect the goals established after Strategic Inquiry review findings.  Thus, the three-year operational plan is not used as the primary source for implementing programs to address student performance.  


Staff members are collaborating by using common prep periods, CLC meetings and after-school time for planning, as well as meeting after school for professional development and planning.  While teachers use the time allocated, as well as personal afterschool time to collaborate on how to improve instructional practice, the allocation of district resources to address these issues is limited, especially with respect to analysis of student work.  

RESOURCE ALLOCATION AND INTEGRATION

8.2d  State and federal program resources are integrated (Safe Schools, NCLB, IDEA) to address student needs.


Findings for this indicator based on:

· Review of school-based budget 


· Review of Three-year Operational Plan and technology plan

· Administration interviews


Findings:


The available documentation does not specify sources of funding or allocation to programs in the school.  The school receives grant money from Lucent Technologies for Leadership training for teachers and CLC.  The District receives money from the 21st Century Grant for after school programs.  Funding has just been approved by the state for construction of a science lab.


STANDARD 8


NEXT STEPS


1. The current schedule is designed to allow opportunity to provide high quality instruction to all students. Staff should be encouraged to explore creative uses of flexible time for the enhancement of instruction. For example, teachers should collaborate on interdisciplinary instruction, review of student work, grouping and regrouping of student, team teaching, integration of  content areas and technology.  The school leadership should develop, recommend, implement and enforce procedures to carry out the policy.


2. The three-year operational plan should be a concise and meaningful working document for all members of the school community.  It should be used to guide all activities within the school.  The goals of the plan should be reviewed on a monthly basis.


RECOMMENDATIONS


1.  The SLC, school administration, and district leaders should consider adding reading and math coaches as part of the school staff.


2. Review the entire school plan to ensure maximum utilization of classrooms for instruction.  


3. The district should assist the Principal in ensuring that the school has a comprehensive understanding of the initiative implemented by the district. When the administration and staff know what constitutes quality in the practice of teaching, the school will move closer to being a true learning community. 


4. Consideration should be given to adding additional time in the school year for ‘Best Practices’ training for the staff.


STANDARD 9 – COMPREHENSIVE AND EFFECTIVE PLANNING:  

The School Leadership Council/NCLB Planning Committee develops implements, evaluates and adjusts its Report on Instructional Priorities/School Improvement Plan to communicate a clear purpose, direction, and limited goals focused on improving teaching and learning.

DEFINING THE SCHOOL’S VISION, MISSION, BELIEFS


9.1aThere is evidence that a collaborative process that engaged the school community was used to develop the vision, beliefs, mission, and goals.


 Findings for this indicator based on:


· Review of three-year operational plan


· Teacher and SLC interviews 


· SLC documents


Findings:


The SLC reflects the diversity of the school’s learning community and parents are actively involved in all aspects of SLC activities. There is a collaborative process in place and the co chairs encourage all school staff to be involved in the sub committees.  The district has clearly articulated Mission, Vision and Belief statements, which resulted from a district-wide strategic planning process.  The school has adopted a mission and vision statements for the building in accordance with the district mission and vision statements, and these statements are posted in all classrooms and throughout the building.  

DEVELOPMENT OF THE PROFILE


9.2a There is evidence that the School Leadership Council (SLC) or NCLB Planning Committee planning process involves collecting, managing and analyzing data to annually update the comprehensive needs assessment and to develop the Three-Year Operational Plan or School Improvement Plan.


Findings for this indicator based on:


· Administrator, teacher, SLC interviews 


· Review of SLC documents/Agenda


Findings:


A new system for data collection is currently being implemented.  There is evidence through the Quality Assurance Annual Report (QAAR) and the three-year operational plan that the school uses data in decision making for goal setting at the classroom level. The “Ed Solutions” process seemed to be very helpful in assisting building level decision-making, and the “TIENET” data collection system currently underway will provide additional relevant student data.  


ANALYZING INSTRUCTIONAL AND ORGANIZATIONAL EFFECTIVENESS


9.4b Data from multiple assessments are used to identify student and school goals and document strengths and limitations of instructional and organizational effectiveness.

Findings for this indicator based on:


· Review of three-year operational plan


· SLC and teacher interviews 


· SLC Agenda


Findings:


The school goals for building and strengthening the capacity of the school instructional and organizational effectiveness are defined in the three-year operational plan in Form F- Priority Problem Description Research-Based Strategy Used to address problems.  The school improvement goals respond to NCLB benchmarks addressing AYP.  The use of the data is not consistently focused on student achievement.


DEVELOPMENT OF THE THREE-YEAR OPERATIONAL/IMPROVEMENT PLAN

9.5a  Strategies in the Report on Instructional Priorities or School Improvement Plan are aligned with student and school goals; identifies resources, timelines and persons responsible; and contains an evaluation plan that evaluates the degree to which it achieves the goals and objectives for student learning.  


Findings for this indicator based on:


· Review of three-year operational plan


· Teacher and administrator interviews 


Findings:


Most of the strategies in the three-year operational plan include an intentional focus on closing the achievement gap however their impact on closing the achievement gap is not clearly evidenced because many of the staff in the building are not aware of the strategies, timelines or responsibilities included in the three-year operational plan. NCLB Adequate Yearly Progress guides all goals and objectives.   Most of the strategies are research-based as required by NCLB.   The three-year operational plan has clear timelines, responsible persons and resources identified that will determine who will carry out its implementation. 


9.6b  The principal and SLC regularly evaluate the degree to which it achieves the goals and benchmarks for student learning set by the plan.


Findings for this indicator based on:


· Review of three-year operational plan


· Review of documentation of evidence of achievement of goals and benchmarks


· SLC Documents


· Teacher and administrator interviews 


Findings:


School leadership reviews assessment summaries provided by the district.  However, there is limited evidence that the school evaluates the specific strategies in the plan as it relates to classroom practice. Other than the district evaluation system, there is no summary of data related to the school’s progress in building and strengthening the classroom practice and student performance. All strategies in the plan are implemented but there is no data to evaluate the impact of each strategy.


STANDARD 9


RECOMMENDATIONS


1. The principal, SLC, parents, community members and other stakeholders should convene to revise the school vision, beliefs, mission and goals in light of the fact that there will be a merger with the Paul Robeson elementary school and the new organizational structure will be a K-8 school.    The revised items should be shared with the entire school community at a public meeting.  The next submission of the three-year operational plan should intentionally relate the newly revised mission/vision and the fact that the school will be a K-8.  


2. The school/district should provide additional professional development for the SLC in the area of data analysis for use with each strategy in the three-year operational plan as it relates to student achievement, building instructional and organizational capacity and improving classroom practice. This professional development should also include strategies/techniques for evaluating components of the three-year plan.

3. The SLC should consider networking with other SLCs with the purpose of learning and sharing.

MATHEMATICS REVIEW


Summary Findings in:  ACADEMIC PERFORMANCE (QUALITY OF INSTRUCTION)


STANDARD 1-CURRICULUM:  The district P-12 curriculum is rigorous and aligned to state standards.


1.1b The district initiates discussions among schools regarding curriculum standards and frameworks to ensure they are clearly articulated across all levels (P-12).  

Findings for this indicator based on: 

· Teacher Network curriculum maps, Collaborative Learning Communities (CLC) meeting minutes and agendas


· Whole School Reform (WSR) facilitator and teacher interviews 


· District interviews with Mathematics consultant and assistant director


· Classroom observations 


· Mathematics Protocol: Curriculum and textbook Rating Forms


Findings: 


The district facilitates limited opportunity for middle school teachers to engage in vertical and horizontal articulation discussions in mathematics through the Teacher Network. These network discussions were intentionally designed to focus primarily on the development of curriculum to correspond with New Jersey Core Curriculum Content Standards (NJ CCCS ) and the identification of gaps between the new math program and the requirements of standardized assessments. Additional opportunity for horizontal and vertical articulation exists formally within the school through the CLC meetings (held 3 times per week) and the Hedgepeth Williams Instructional Improvement Networks meetings (held twice per week for each content area):  Social Studies, Science, Language Arts, and Math.  Informal opportunities are limited due to common planning time constraints. While professional development opportunities in mathematics at the district level are available during and after school, and through summer and weekend institutes; not all teachers participate in these opportunities due to lack of adequate class coverage and beyond school personal commitments. Currently these discussions focus on the implementation of the new math program.


1.1e The curriculum requires all students to take courses with sufficient academic rigor to prepare for college preparatory courses and pass the HSPA, and provides specific links to life and career options.  

Evidence for this indicator based on:  


· Teacher Network curriculum maps, CLC meeting minutes and agendas


· Whole School Reform (WSR) facilitator and teacher interviews 


· District interviews with Mathematics consultant and assistant director


· Classroom observations 


· Mathematics Protocol: Curriculum and textbook Rating Forms


Findings:  


The Connected Math program reflects connections to real-life problems and situations.  It is unclear, the extent to which there is an intentional rigor and focus on continuing education and careers beyond the program since a current, district wide approved formal curriculum is not in place. Some teachers intentionally fill the district wide curriculum void by creating curriculum and submitting it for district consideration through Tech Path. 

1.1f   The district works with supervisors and faculty to systematically monitor, evaluate and adjust the curriculum based on the evidence of student achievement.  

Findings for this indicator based on:

· Review of the Three-Year Operational Plan 


· Review Terra Nova and (GEPA)  Assessment Data


· Teacher interviews


· Classroom observations


· Mathematics Protocol: Interview Questions for District Personnel


Findings:


Four mathematics curriculum specialist positions have recently been identified at the district level. The four math specialists will report directly to an assistant superintendent. These positions are not yet operational. The district has one consultant available to assist with the implementation of the mathematics program. Curriculum discussions take place at the CLC meetings and building leadership monitors lesson plans twice monthly. Building principals have received limited training to introduce them to the current mathematics program. Currently any monitoring is a building function since there is no district curriculum aligned with the most current New Jersey Core Curriculum Content Standards. Because of a new central office administrative structure it is unclear what positions will monitor, evaluate and adjust curriculum.


1.1g The curriculum provides access to a common academic core for all students including, but not limited to, special education and ELL students.


 Findings for this indicator based on:

· Teacher Network curriculum materials, CLC meeting minutes and agendas


· Whole School Reform (WSR) facilitator and teacher interviews 


· District interviews with Mathematics consultant and assistant director


· Classroom observations 


· Mathematics Protocol: Curriculum and textbook Rating Forms


Findings:    


The mathematics program is available to all students in the school. While the Connected Math Program relies heavily on reading, not all students have these supplemental support materials appropriate to meet their needs (e.g. special education.)  The program as designed is challenging and presents opportunities for significant work with higher ordered thinking skills. Evidence indicated that not all students have the foundation required to take full advantage of what the program can offer and not all teachers take advantage of the full extent of the program’s flexibility.   Teachers need additional instructional strategies and help.


STANDARD 1 - MATHEMATICS


NEXT STEPS 


1. Ensure that coverage is provided for regular and special education teachers attending any remaining mathematics professional development for the 2004-05 school year.   This may be a district responsibility.

2. Provide significant, sustained support from the district staff to maximize successful implementation of the mathematics program to include regular conversations that include opportunities for both vertical and horizontal articulation/


3. Provide program materials that ensure common access to the curriculum that are designed at appropriate reading levels for students.


RECOMMENDATIONS 


1. Fast track the development and implementation of a district wide mathematics curriculum that includes appropriate curriculum maps and pacing charts that ensures complete alignment with both the NJ CCCS  and standardized testing schedules.


2. Establish a formal process to monitor, evaluate and adjust the mathematics curriculum once it is completed.


.  


STANDARD 2 -CLASSROOM ASSESSMENT/EVALUATION:  The district and school use multiple evaluation and assessment strategies to continuously monitor and modify instruction to meet student needs and support proficient student work. 


2.1a Assessments created by teachers, school and district are frequent, rigorous, aligned with NJ CCCS, used to gauge student learning and adjust teaching to individual needs.

Findings for this indicator based on:


· Review of lesson plans and assessment examples


· Connected Mathematics program materials


· Teacher interviews 


· Classroom observations 


· Mathematics Protocol: Criteria for District/Classroom Assessments in Mathematics 

Findings:  


A variety of authentic assessment instruments and opportunities are publisher-provided and aligned with the NJ CCCS . Some sample assessments provided by some teachers do not reflect the utilization of these varied approaches provided by the program. Significant about these assessments is their reliance on lower order thinking skills with limited opportunity for demonstrations of analytical reasoning. Currently there is little discussion at the district or building level dedicated to the analysis of teacher created assessments.


2.1b Teachers collaborate to design authentic classroom assessments aligned with the CCCS.


Findings for this indicator based on:


· Review of lesson plans 


· Local curriculum documents and units of study


· Teacher interviews 


· Classroom observations 


· Mathematics Protocol: Criteria for District/Classroom Assessments in Mathematics

Findings:  


While some collaboration occurs at the CLC meetings, there is no evidence of collaborative meetings specifically dedicated to the design of authentic assessments.   However, teachers involved with the networks collaborate to design authentic assessment tasks aligned with NJ CCCS, the TERRA NOVA and GEPA items but strictly as test preparation materials. And some teachers collaborate informally.  

2.1c  Students can articulate the academic expectations in each class and know what is required to be proficient. Academic expectations are clearly communicated, evident in classrooms and observable in student work.   

Findings for this indicator based on:


· Teacher and student interviews 


· Lesson plans 


· Classroom observations


· Mathematics Protocol: Physical Classroom Learning Environment Rating Sheet and Classroom Materials Rating Sheet 


Findings:  

Teachers post NJ CCCS -based lesson objectives.  Student opportunities for reflection and self-evaluation are provided in the mathematics program but not all teachers utilize these opportunities. Rubrics are developed and used by approximately 50% of the math teachers. This number has declined since the abandonment of some of the components of the Co-Nect Whole School Reform model. 

2.1d   Test scores are used by the district and school to identify curriculum gaps.


Findings for this indicator based on:


· Teacher interviews 


· Gap documents created by the Teacher Network


· Classroom observations


· Mathematics Protocol: Criteria for District/Classroom Assessments in Mathematics 


Findings:  


The results of standardized assessments are analyzed and disaggregated by central office.  The data is returned to the school for interpretation.  The CLC and Hedgiest Williams Networks identify gaps at the building level. These gaps are discussed at the CLC meetings. Limited evidence reflects a deliberate district effort to address this need, due to the newness of the mathematics program. 


2.1e  Multiple assessments are designed and used to gauge student learning and to adjust teaching to meet individual student needs.


Findings for this indicator based on:


· Teacher interviews 


· Lesson plans 


· Classroom observations Mathematics Protocol: Criteria for District/Classroom Assessments in Mathematics

Findings:  

Student work displayed showed few rubrics and minimal anecdotal commentary that encourages improvement or is designed to show that the work is highly valued. In many classrooms, limited opportunities exist for students to have a choice to demonstrate learning based on diverse learning styles. In the classrooms where choice occurs, teachers demonstrate a level of skill that allows them to modify instruction to meet the diverse needs of their population.  In other classrooms, assessments are dominated by traditional tests but include some other formats (writing, posters, projects, and so on).  

2.1h  Samples of student assessments are shared among teachers and analyzed to inform instruction and to revise curriculum and pedagogy.

Findings for this indicator based on:

· Teacher interviews 


· CLC meeting agendas 


· Classroom observations


· Mathematics Protocol: Criteria for District/Classroom Assessments in Mathematics 


Findings:  


While professional development has occurred to train teachers in data analysis, there is no evidence that student assessments are regularly shared and analyzed to inform instruction. Individual teachers reflect on the results of student assessments to determine a need to re-teach or reinforce but do not necessarily vary instructional techniques and strategies as a result of these reflections. 

STANDARD 2 - MATHEMATICS


NEXT STEP

Rubrics should be displayed where children can read, use, and understand them.


RECOMMENDATIONS


1. Provide teachers and school leaders with staff development in the area of authentic assessment design.


2. Establish a schedule to ensure math highly skilled math teachers are available to demonstrate the use of authentic assessments for less experienced teachers.


3. Establish clearly defined expectations for the use of varied and multiple authentic assessments to measure student achievement.

4. Create opportunities for teachers to experience high quality samples of student assessments.

5. Dedicate time at the CLC meetings to analyze blind samples of teacher-generated assessments for rigor, alignment with standards and diverse learning styles and their impact on instructional practice.

6. Dedicate CLC meeting time to identifying ways in which teachers can provide opportunities for students to articulate performance expectations beyond the idea of teachers posting the standard and objective on the chalkboard.

STANDARD 3 -INSTRUCTION: Instruction engages all students by using effective, varied and research-based practices to improve academic performance.

3.1a There is evidence that effective and varied instructional strategies are used in all classrooms.


Findings for this indicator based on:


· Teacher interviews 


· Lesson Plans 


· Classroom observations


· Mathematics Protocol: Classroom Observation Form 


Findings:  


While the district mathematics program suggests student-centered strategies, instruction remains teacher-centered and teacher-driven in many classrooms. Some teachers expressed concerns that the use of manipulative and less structured activities can be disruptive due to their misuse and abuse by students. The quality of instructional practice is inconsistent within the building. Several teachers exhibit high levels of expertise and students respond appropriately. In these classrooms students are encouraged to “Think mathematically.” It is clear that expectations for student achievement in these classrooms are high and students respond to the challenge. These students readily offer hypotheses and predictions. In these classrooms students are empowered to be responsible for their own learning.  In other classrooms where teachers exhibit novice practice during the class, students are not engaged, frustrated and frequently disruptive.

3.1b Instructional strategies and learning activities are aligned with the district, school and state goals and assessments.

Findings for this indicator based on:


· Review of lesson plans


· Teacher and district interviews 


· Classroom observations


· Mathematics Protocol: Classroom Observation Form 


Findings:  


Evidence indicates instructional strategies are sometimes aligned with process standards and the program expectations set by the publisher.  Displayed work and classroom observations indicate some learning activities require students to complete assignments similar to those on state assessments.  Little evidence exists to demonstrate district goals alignment with instructional strategies other than the identified need to improve test scores on standardized assessments. 

3.1c Instructional strategies and activities are continuously monitored and aligned with individual student needs.

Findings for this indicator based on:


· Review of lesson plans


· Principal and teacher interviews 


· Classroom observations 


· Mathematics Protocol: Classroom Observation Form 


Findings:  


Little evidence suggests that instructional strategies that respond to diverse learning styles and special needs are a monitoring priority. While the district provided a program overview of the new mathematics program for the principal, the vice principal received information turn keyed through the principal only. Both of these administrators share responsibility for monitoring instruction. Lesson plans are collected twice monthly. The degree of anecdotal feedback directly relating to instructional strategies is not known. The principal informally recognizes and identifies instructional weakness and refers those teachers to peer coach with highly skilled practitioners.


3.1d Teachers demonstrate the content knowledge necessary to challenge and motivate students to high levels of learning. 


Findings for this indicator based on:


· Teacher and district interviews 


· District Professional Development Plan


· Classroom observations


· Mathematics Protocol: Classroom Observation Form 


Findings:  

While professional development opportunities are available during and beyond the school day, not all teachers take opportunity of what is available. Some teachers are engaged in the Teachers as Learners and Leaders (TALL) program, a partnership with (the College of New Jersey (TCNJ) to improve their content knowledge and respond to the requirements of “highly qualified” status. 


TCNJ provides additional support through a professor who has been identified to work with the district math consultant at Hedgepeth Williams to support content knowledge growth. Evidence does not suggest that all teachers have conducted a self-reflection to see a need to improve content knowledge. Teachers are not routinely encouraged to seek National Board certification. 


3.1e There is evidence that teachers incorporate technology in their classrooms.


Findings for this indicator based on:


· Teacher and district interviews 


· Classroom observations 


· Mathematics Protocol: Classroom Observation Form and District Interview Form 


Findings:  


Teachers can participate in district provided professional development in the use of calculators. While the mathematics consultant suggested the use of graphing calculators in Grades 7 and 8, grades 6 and 7 are equipped with scientific calculators. The eighth grade classes share one set of graphing calculators.  All classrooms have at least two computers.  Computers are integrated into mathematics instruction to various degrees in some classrooms.  While the program suggests the use of one software program, the district uses Geometer Sketchpad software. All teachers have been trained in the use of Geometer Sketchpad.  Overhead projectors are available in classrooms.


3.1f The district and school ensure that instructional resources are sufficient and that all instructional materials are aligned to the curriculum.  

Findings for this indicator based on:


· Teacher interviews 


· Lesson plans 


· Classroom observations 


· Mathematics Protocol: Classroom Materials Rating Sheet 

Findings:  


Instructional resources such as investigation units, overhead manipulative and material related to the math program are sufficient to support the implementation of the new math program. Not all teachers have teaching units that are at the correct reading level for students. Support materials and texts necessary to respond to gaps are generated through whatever materials the teacher has on hand including older texts, which do not necessarily reflect current NJ CCCS  and research. Appropriate software is not integrated in the program yet.


3.1g Teachers examine and discuss student work collaboratively and use this information to inform their practice.


Findings for this indicator based on:


· Teacher interviews 


· Classroom observations


· Mathematics Protocol: Criteria for District/Classroom Assessments in Mathematics and Classroom Observation Form

Findings:  


There is some use of a collaborative, systematic process or protocol for the analysis of student work to modify instructional practices.  These processes are not systemic within the school. While the development and use of rubrics is required in the Co-nect WSR model most components of the model are no longer in place. The use of rubrics to analyze student work has declined since that time. 


3.1h There is evidence that homework is frequent, evaluated and tied to instructional practice.


Findings for this indicator based on:


· Review of lesson plans 


· Classroom observations 


· Student interviews


· Mathematics Protocol: Classroom Observation Form

Findings:  


A district policy regarding homework is in existence.  Building homework policy is not in writing.


Most teachers assign homework and some check it, but some students seem unaware of the purpose of homework beyond drill and practice, such as enrichment and connections to” big ideas” as well as new learning. A few teachers outline their expectations for the week including homework for both students and parents. They further request a parent signature as acknowledgement of their expectations. The use of this strategy is inconsistent throughout the building. 

STANDARD 3-MATHEMATICS


NEXT STEP

Dedicate some CLC discussion to facilitating meaningful discussion of differentiated instruction.

RECOMMENDATIONS


1. Identify best practices in instruction and foster their replication by empowering teacher leaders to function as coaches, providing support for teachers in real classroom settings.  Coaching practitioners who provide such support should have flexible schedules that will accommodate time to coach with a goal of institutionalizing highly skilled practice across all grade levels.


2. Teachers should receive additional professional development with focus on best practices in instruction in order to vary the instructional strategies, address multiple intelligences, learning styles, and culturally responsive instruction.


3. Math lessons should be observed by school leadership and district math specialists with the intent to monitor and enable implementation of the math programs and to ensure that differentiated instruction is in place in every classroom.

IN CONCLUSION


Members of the CAPA review team express their appreciation to the staff and community of Hedgepeth Williams Middle School for their gracious welcome and for their open interaction with us during our visit.  We encourage the school community to review this report in depth, asking themselves deep reflective questions about the findings of fact and recommendations for action.  


We also encourage school leadership to lead long-term reflections on the following: 

1. How can we get all individuals connected to the school  (teachers, parents and guardians, non-instructional staff, administrators, community, church leaders, district and the state) to take personal responsibility for the academic, social and economic success of the students who attend Hedgepeth Williams?


2. How can the school take ownership of the results of the CAPA review to lead our school to proficiency?


3. What will assist teachers in moving from teacher directed, whole-class instruction to other models of teaching more suitable for meeting the needs of all students?


4. Do we have the right people in the right places to achieve the school mission?


5. How can the school know the root causes for student academic success and failure? 


BACKGROUND INFORMATION


		District

		Trenton



		School

		Hedgepeth Williams



		Principal Name – Years in Building

		Christopher DeJesus, 2 years



		Grade Levels

		6 - 8



		Number of Teachers meeting NCLB HQT

		10 of 28 core teachers



		Number of Teachers with Emergency Certification

		1



		Total Number of Classrooms

		26



		Percent Special Education

		11%



		Number – Self Contained Classrooms

		5



		Percent Bilingual

		0



		Number of Bilingual Classrooms

		0



		Number of Students

		2004 -    633                    2005 -   536



		School Leadership Council (SLC) or Title I Planning Committee (PC) Meets Monthly

		Yes



		SLC or Title I PC has complete representation

		Yes



		Intensive Early Literacy Visit and Complete Plan

		NA


Visit Date:                                   Completed Plan:



		Percent Parent Involvement

		20 – 25%



		Whole School Reform (WSR) Model

		Co-Nect



		Status of WSR Contract

		Electronic on-line program to 6/05



		Corrective Action Plan – Persistently Dangerous “Warning”

		Yes



		Most Current Number of Students reading at grade level in 3rd and 4th grades.  

		6th - 48% -7th  30%   Test: TERRA NOVA   


8th – 18%  Test: GEPA
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		County - 21 - Mercer  District - 5210 - Trenton City

		School		sch name		Grade Span		TOTAL		tot free/red		per		ayp made		ayps need		status		Total Teachers		Not HQ		% Not HQ		Elem		MS Math		MS Science		MS Soc Stud		MS English		MS World Lang		Art		English		World Languages		Math		Music		Science		Social Studies		Spec Ed

		030		DAYLIGHT/TWILIGHT H S		9-12		638		0		0.00%		N		Y		3		51		7		13.73%		1														1				4						1

		050		TRENTON CENTRAL HIGH		9-13		3020.5		939		31.09%		N		Y		3		239		38		15.90%				1		1								5		11		1		7						1		11

		070		MARTIN L KING MIDDLE SCH		6-8		345		227		65.80%		N		Y		5		34		2		5.88%						1																						1

		080		HEDGEPETH WILLIAMS M.S.		6-8		638		377		59.09%		N		Y		5		65		17		26.15%		3		4		1		4		3																		2

		100		GRACE A DUNN MIDDLE SCH		6-8		759		567		74.70%		N		Y		3		64		8		12.50%		1		0.7		2.3				1																		3

		160		CADWALADER		PK-6		293		234		79.86%		Y		N				27		2		7.41%														2

		170		COLUMBUS		PK-8		225		190		84.44%		Y		Y		3		24		4		16.67%		1																										3

		190		FRANKLIN		k-5		450		275		61.11%		N		N				28		6		21.43%		2												1								1

		200		GRANT		k-5		441		343		77.78%		Y		Y		2		48		7		14.58%		3												1		1												2

		210		GREGORY		PK-5		418		322		77.03%		N		Y		4		36		3		8.33%		1		1						1

		220		HARRISON		k-5		194		137		70.62%		Y		Y		2		12		0		0.00%

		230		JEFFERSON		PK-5		432		345		79.86%		Y		N				37		5		13.51%		1																				1						3

		235		JOYCE KILMER		K-8		408		250		61.27%		N		Y		4		31		6		19.35%		5																								1

		240		LUIS MUNOZ RIVERA ELEM		PK-8		459		364		79.30%		N		Y		2		42		3		7.14%				0.7		0.3																						2

		250		MONUMENT		PK-7		394		289		73.35%		N		Y		5		32		4		12.50%		2																				1						1

		260		MOTT		PK-7		398		309		77.64%		Y		Y		2		29		0		0.00%

		County - 21 - Mercer  District - 5210 - Trenton City (continued)

		School		sch name		Grade Span		TOTAL		tot free/red		per		ayp made		ayps need		status		Total Teachers		Not HQ		% Not HQ		Elem		MS Math		MS Science		MS Soc Stud		MS English		MS World Lang		Art		English		World Languages		Math		Music		Science		Social Studies		Spec Ed

		265		P.J. HILL		PK-5		468		367		78.42%		N		Y		4		41		5		12.20%		2		0		1		0.3		0.7																		1

		270		PARKER		PK-5		451		345		76.50%		N		N				51		2		3.92%		1																										1

		280		ROBBINS		PK-6		604		460		76.16%		N		Y		3		49		1		2.04%																												1

		290		STOKES		PK-6		413		270		65.38%		N		Y		3		29		0		0.00%

		300		WASHINGTON		PK-6		360		236		65.56%		Y		N				26		0		0.00%

		310		WILSON		PK-6		407		330		81.08%		N		Y		3		32		0		0.00%

		000		District Level		PK-12										Y		2		21		11		52.38%		9		1												1

																				1048		131		12.50%		32		8.4		6.6		4.3		5.7		0		9		14		1		11		3		0		3		31

		9 Teachers found to be working out of field.
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NEW JERSEY QUALITY SINGLE ACCOUNTABLITY CONTINUUM


DISTRICT PERFORMANCE REVIEW (DPR)


PERSONNEL


In order to attain points for this section of the DPR, the district must answer “yes” to each numbered indicator or block of indicators.  Partial points are not awarded.


		A.   licensed personnel

		Yes

		No

		Point


Value

		Points


Earned



		     The district recruits and retains highly qualified and appropriately licensed individuals to support

      student achievement of the New Jersey Core Curriculum Content Standards (NJCCCS).  The district 

     complies with all applicable laws and regulations.

		

		

		40

		



		1. The Chief School Administrator makes final personnel recommendations to the board of education or the local advisory board.

		

		

		10

		



		a. All appointments are documented in the local board meeting minutes.

		

		

		

		



		b. The district does not hire non-certificated persons or persons with revoked or suspended licenses.  

		

		

		

		



		c. Applicants have successfully completed a criminal history record check and have not been disqualified for employment. Emergent hires are less than 10% of all new employees. (N.J.S.A. 18A;6-7.1 et. seq.; 18A:39-19.1; 18A:6-4.13 et. seq.)

		

		

		

		



		d. The district uses substitute teachers appropriately and within the limits set forth in regulations.

		

		

		

		



		2. All administrators, teaching staff members, and other staff are appropriately certified and credentialed for their assignments.      

		

		

		10

		



		a. All administrators, teaching staff members, and other staff are employed in state-recognized titles appropriate for their job responsibilities.

		

		

		

		



		b. All administrators, teachers, and other staff have board-approved job descriptions that reflect their current job responsibilities.  Job descriptions are reviewed and updated at least every five years and are aligned with current standards and practices (e.g., New Jersey School Boards Association, National Center for Education Statistics).  (N.J.A.C. 6A:32-4.1)

		

		

		

		





		A.   licensed personnel - Continued

		Yes

		No

		Point


Value

		Points


Earned



		3.  The district implements strategies to hire and retain high-quality instructional and non-instructional staff.

		

		

		10

		



		       a.    The district analyzes staff turnover and shortages and identifies specific areas of need.

		

		

		

		



		       b.    The district identifies leadership and staffing issues in low performing schools.

		

		

		

		



		 c.   The district develops and implements a plan that includes strategies to recruit and retain teaching staff members in 


       areas of need.

		

		

		

		



		4.  As required by NCLB, teachers meet the definition of a Highly Qualified Teacher (HQT) or show evidence of  


      progressing towards this goal to ensure attainment by 2006/2007.

		

		

		10

		



		a. As required, by 2006-2007 every core academic class as defined by NCLB is taught by a Highly Qualified Teacher (HQT). (Title IIA)

		

		

		

		



		b. All required forms and documentation are completed and submitted on an annual basis.

		

		

		

		



		c. As required by NCLB, the district and each school notify parents annually about their right to inquire about the qualifications and HQT status of their child’s teachers.  

		

		

		

		



		d. The district annually reviews HQT data to determine if students in low performing schools are disproportionately taught by teachers who have not met HQT status and if so, implements actions to ensure that highly qualified and experienced teachers are distributed equitably between low performing and high performing schools.

		

		

		

		



		TOTAL POINTS Section A

		

		

		40

		





		b.  personnel policies

		Yes

		No

		Point


Value

		Points


Earned



		     District policies and procedures support equity and professional growth.  The district complies with all 


     applicable personnel laws and regulations.

		

		

		16

		



		1.  District policies and procedures for the evaluation of tenured and non-tenured staff adhere to established 

     timelines.

		

		

		5

		



		a. The district board of education has adopted policies and procedures for the annual evaluation of all tenured teaching staff members by appropriately certified personnel.  The policies are distributed to all tenured teaching staff members, including administrators and supervisors, by October 1. (N.J.A.C. 6A:32-4.4)

		

		

		

		



		b. The annual written performance report is prepared by the certified supervisor who has participated in the evaluation of the tenured teaching staff member and includes an individual Professional Development Plan (former PIP) developed by the supervisor and the teaching staff member.

		

		

		

		



		c. The district has adopted policy for the supervision of instruction for all non-tenured teaching staff members and the policy is distributed to each teaching staff member at the beginning of his or her employment.

		

		

		

		



		d. Each of the three observations of non-tenured teaching staff members is conducted for a minimum duration of one class period in a secondary school and for one complete subject lesson in an elementary school.  Each observation is followed, within ten days, by a conference between the supervisory staff member who made the observation and written evaluation and the non-tenured staff member.  The annual written evaluation includes an individual Professional Development Plan (former PIP) developed by the supervisor and the teaching staff member. (N.J.A.C. 6A:32-4.5)

		

		

		

		



		2. The district annually designates a member of its staff as the affirmative action officer and forms an affirmative action team. (N.J.A.C. 6A:7-1.5)

		

		

		2

		



		a. The affirmative action officer coordinates required professional development training for all certificated and non-certificated staff that addresses the achievement gap and other inequities arising from prejudice.

		

		

		

		



		b. The district invites parents and other community members to participate in the training.

		

		

		

		



		c. The district creates and consistently supports rules and routines that respect and protect the rights of teachers and other school personnel, students, and parents/guardians.

		

		

		

		



		3. The district board of education does not assign, transfer, promote, or retain staff or fail to assign, transfer, promote, or retain staff on the sole basis of race, creed, color, national origin, ancestry, age, marital status, affectional or sexual orientation, gender, religion, disability, or socioeconomic status. (N.J.A.C. 6A:7-1.8) 

		

		

		2

		



		a. Policies and procedures are compliant with all applicable state and federal laws such as the Americans with Disabilities Act (ADA) and Section 504.

		

		

		

		



		b. The district board of education ensures that all persons shall have equal and bias free access to all categories of employment and ensures equal pay for equal work among members of the district’s staff.

		

		

		

		



		4. The district develops a job description and standards for appointment for each paraprofessional position. It is approved by the county superintendent. (N.J.A.C. 6A:32-4.7)

		

		

		2

		



		a. As required by NCLB, district paraprofessionals meet the job qualifications.

		

		

		

		



		b. All paraprofessionals participate in professional development activities that support and enhance their job knowledge and skills.

		

		

		

		





		b.  personnel policies Continued

		Yes

		No

		Point


Value

		Points


Earned



		5. The district has adopted written policies and procedures for the physical examination of employees.  (N.J.A.C. 

      6A:32-6)

		

		

		2

		



		a. New employees undergo a physical examination that includes a health history, health screenings, and a medical evaluation.

		

		

		

		



		b. All employee medical records are secured, stored, and maintained separately from other personnel files.  Only the employee, the chief school administrator, and the school medical inspector have access to the medical information in the individual’s file.  With the individual’s consent, the principal and school nurse may have access to the individual’s health history.

		

		

		

		



		6. The district conducts annual trainings as required by statute or regulation.

		

		

		2

		



		a. The district conducts an annual review of the training needs of school district employees, volunteers and interns for 

       the effective implementation of the policies and procedures for reporting potentially missing, abused or neglected 

      child situations and implements locally determined training programs consistent with the annual review and current 


       statutes and rules. All new school district employees, volunteers and interns receive the required information and 

       training as part of their orientation. (N.J.A.C. 6A:16-11)

		

		

		

		



		b. The district conducts required training for school district employees (e.g., blood borne pathogens, drug and alcohol).

		

		

		

		



		7. District policies and procedures support due process for grievances.  Grievances are handled in an efficient and timely manner as outlined in the collective bargaining agreement.  (N.J.A.C. 6A:7-1.5)

		

		

		1

		



		TOTAL POINTS Section B

		

		

		16

		





		c.  professional development

		Yes

		No

		Point


Value

		Points


Earned



		     The district provides and supports high quality professional development for all staff that supports 


     student achievement of the New Jersey Core Curriculum Content Standards (NJCCCS).

		

		

		44

		



		1. The district’s Professional Development Plan is approved by the county professional development board and the local board of education or NJDOE.  The Professional Standards for Teachers and the New Jersey Professional Development Standards were used to develop and approve the plan. District implementation of the plan includes the following:

		

		

		15

		



		a. The district complies with the Professional Development for Teachers Initiative.  Teaching staff members are supported in their efforts to attain at least 100 clock hours of high quality professional development every five years.  The Professional Improvement Plan (PIP) specifies the appropriate activities and content to meet the personal and professional needs of the teaching staff member within the context of his/her job, with an emphasis on the knowledge and skills essential to the achievement of the NJCCCS.  Attainment of the hours is monitored by the district using progressive supervision.

		

		

		

		



		b. The district provides high quality professional development activities to all teachers, based on teacher needs regarding improvement in the core academic areas as defined by NCLB (Title IIA). Professional development activities for all teaching staff members, including teachers of students with disabilities and teachers of ELLs, are aligned to the NJCCCS.

		

		

		

		



		c. Professional development for all teachers focuses on improving content and pedagogical knowledge in the subjects they teach and on improving instructional strategies in areas of greatest need.

		

		

		

		



		d. Professional development focuses on data driven instruction, effective classroom assessment practices, how to use district and interim assessments to adjust instruction, and how to seek special assistance for students who fall behind.

		

		

		

		



		e. Professional development for all teaching staff members focuses on ways that they can contribute to student achievement of the NJCCCS and support the intellectual, social, emotional, and physical development of all students.

		

		

		

		



		f. The district analyzes student performance data from statewide and/or district assessments to identify district-wide professional development priorities.

		

		

		

		



		g. Professional development focuses on culturally responsive teaching and ways to address the needs of diverse learners.

		

		

		

		



		h. The district evaluates the professional development plan and its implementation.

		

		

		

		



		2. The district supports the development of professional learning communities for teaching staff members that provide collegial support, job-embedded learning, and coaching to enhance professional practice.  District and school professional development provides support and follow-up, such as instructional and content-based coaching or classroom visitations.

		

		

		5

		



		3. Professional development for all school/district staff addresses current and projected needs and priorities.

		

		

		6

		



		a. Multiple data sources, (e.g., test scores, needs assessments, attendance data, violence reports) are used to analyze the alignment of the district Professional Development Plan with teaching staff needs. 

		

		

		

		



		b. Professional development priorities address student subgroup performance and focus on improving student achievement in the identified areas of need.

		

		

		

		





		c.  professional development Continued

		Yes

		No

		Point


Value

		Points


Earned



		4. Professional development for all administrators aligns to the Professional Standards for School Leaders. (N.J.A.C. 6A:32-4.3)

		

		

		6

		



		a. A Professional Growth Plan for each school leader is developed in collaboration with the chief school administrator and a peer review committee. Performance is based on meeting the plan’s goals which must give the highest priority to improved academic achievement.

		

		

		

		



		b. Schools leaders participate in ongoing, job-embedded, school- or district-based, and collaborative professional development that is aligned to their Professional Growth Plan and meets individual, school, and district needs.

		

		

		

		



		c. Professional development opportunities address current and emerging issues in curriculum, instruction, and assessment to improve teaching and learning.  

		

		

		

		



		d. The chief school administrator has submitted a Professional Growth Plan to the New Jersey Association of School Administrators (NJASA) for peer review.

		

		

		

		



		5. The district has a board-approved mentoring plan, submitted to the county superintendent and aligned to the Professional Standards for Teachers. (N.J.A.C. 6A:9)

		

		

		12

		



		a. Novice and mentor teachers meet bi-weekly to discuss practice, build collegial support, and to observe effective teaching practice.  

		

		

		

		



		b. The district provides ongoing and sustained professional development for novice teachers to enhance classroom practice.

		

		

		

		



		c. The district provides annual, ongoing, and sustained professional development for mentor teachers to understand the complex roles and responsibilities of effective mentoring.

		

		

		

		



		d. The district adjusts the mentoring plan based on evidence of student work in novice teacher classrooms and interviews with novice teachers and their mentors.

		

		

		

		



		e. The district reviews, evaluates, and revises, as needed, the mentoring plan and related activities.  Factors such as teacher retention are considered.

		

		

		

		



		TOTAL POINTS Section C

		

		

		44

		





SCORING

PERSONNEL

		

		POINT 


VALUE

		Points 


Earned



		Total Part A: Licensed Personnel

		40

		



		Total Part B: Personnel Policies

		16

		



		Total Part C: Professional Development

		44

		



		Total A+B+C 

		100

		





NEW JERSEY QUALITY SINGLE ACCOUNTABLITY CONTINUUM


DISTRICT PERFORMANCE REVIEW (DPR)


REQUIRED SIGNATURES

Type or print the name of the individuals in the district assisting in the completion of this District Performance Review.


		position

		name

		signature



		Chief School Administrator

		

		



		District Administrative Staff

		

		



		Teacher

		

		



		Business Administrator

		

		



		Curriculum & Instruction Representative

		

		



		Local Collective Bargaining Unit Representative

		

		



		Parent

		

		



		Community Representative


Affiliation: 

		

		



		District Board of Education Member

		

		



		Other

		

		





Accuracy Verified by Chief School Administrator:


___________________________________    _________________________________________    ___________________________


                        Print Name




                    Signature




          Date


QSAC Pilot – Personnel – 4/26/06
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Sheet1

		CO		CO NAME		DIST		DIST NAME		SCH		SCH NAME		TOTAL		FREE		REDUCED		TOT FREE/RED		% ECO DIS

		25		MONMOUTH		2770		LONG BRANCH CITY		050		LONG BRANCH HIGH		1505		507		176		683		0.453820598

		25		MONMOUTH		2770		LONG BRANCH CITY		060		LONG BRANCH MIDDLE		1083		554		153		707		0.6528162512

		25		MONMOUTH		2770		LONG BRANCH CITY		065		A A ANASTASIA		287		135		32		167		0.5818815331

		25		MONMOUTH		2770		LONG BRANCH CITY		080		ELBERON		444		228		63		291		0.6554054054

		25		MONMOUTH		2770		LONG BRANCH CITY		085		JOSEPH M FERRAINA LRN CNT		744		370		110		480		0.6451612903

		25		MONMOUTH		2770		LONG BRANCH CITY		090		AUDREY W. CLARK SCHOOL		365		223		50		273		0.7479452055

		25		MONMOUTH		2770		LONG BRANCH CITY		110		GREGORY		320		154		40		194		0.60625

		25		MONMOUTH		2770		LONG BRANCH CITY		120		LENNA W CONROW		336		186		64		250		0.744047619

		25		MONMOUTH		2770		LONG BRANCH CITY		150		WEST END		317		139		43		182		0.5741324921

		25		MONMOUTH		2770		LONG BRANCH CITY		999		DISTRICT TOTAL		5401		2496		731		3227		0.5974819478





Sheet2

		25 - monmouth  2770 - long branch city

		SCH		SCH NAME		Grade Span		TOTAL		TOT FREE/RED		% ECO DIS		ayp		ayps need		status		Total Teachers		Not HQ		% Not HQ		Elem		Health		MS Math		MS Science		MS Soc Stud		MS English		MS World Lang		Art		English		World Languages		Math		Music		Science		Social Studies		Spec Ed

		050		LONG BRANCH HIGH		9-12		1505		683		45.38%		N		Y		3		114		8		7.02%		1														1		2								1				3

		060		LONG BRANCH MIDDLE		6-8		1083		707		65.28%		N		Y		5		107		13.5		12.62%		5														0.5		1		1				2						4

		065		A A ANASTASIA		3-5		287		167		58.19%		N		Y		2		69		3		4.35%		3

		080		ELBERON		K-2		444		291		65.54%								40		4		10.00%		2																						1						1

		085		JOSEPH M FERRAINA LRN CNT		PRE-K		744		480		64.52%								58		0		0.00%

		090		AUDREY W. CLARK SCHOOL		3-5		365		273		74.79%		N		N				40		0		0.00%

		110		GREGORY		K-2		320		194		60.63%								35		0		0.00%

		120		LENNA W CONROW		K-2		336		250		74.40%								0		0		0.00%

		150		WEST END		3-5		317		182		57.41%		N		N				31		0		0.00%

		999		DISTRICT TOTAL		PK-12		5401		3227		59.75%		n		y		2		4		0		0.00%

																				498		28.5		5.72%		11		0		0		0		0		0		0		1.5		3		1		0		3		1		0		8

		Did not find anyone who is working out of field.
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_1212927555.xls
Sheet1

		13 - Essex  3570 - Newark City

		SCHOOL		SCH Name		Grade Span		TOTAL		TOT FREE/ RED		% OF ECO DIS		ayp made		ayp need		status		Total Teachers		Not HQ		% Not HQ		Elem		MS Math		MS Science		MS Soc Stud		MS English		MS World Lang		Art		English		World Languages		Math		Music		Science		Social Studies		Spec Ed

		004		N J REG DAY SCH Newark		spec ed		138		100		72.46%								28		4		14.29%																												4

		010		ARTS		9-12		583		358		61.41%		Y		N				46		9		19.57%																4						1		3		1

		020		BARRINGER		9-12		1917.5		816		42.56%		N		Y		3		134		24		17.91%																7				2		1		4		4		6

		030		CENTRAL		9-12		851		407		47.83%		N		Y		3		87		23		26.44%														1		2		1		5		1		2		3		8

		040		EAST SIDE		9-12		1550.5		854		55.08%		N		Y		3		128		22		17.19%																7		1		3		1		4				6

		045		NEWARK VOCATIONAL H S		9-12		93		77		82.80%		Y		N				30		0		0.00%

		050		MALCOLM X SHABAZZ HIGH		9-12		1411		588		41.67%		N		Y		3		108		24		22.22%														1		5		1		4				2		2		9

		053		RENAISSANCE ACADEMY		6-12		477		184		38.57%		N		Y		3		45		3		6.67%		1												1						1

		055		SCIENCE HIGH		9-12		593		375		63.24%		Y		N				43		7		16.28%																1		1		2				2		1

		056		TECHNOLOGY HIGH		9-12		589		453		76.91%		N		Y		2		54		1		1.85%																								1

		057		UNIVERSITY HIGH		7-12		536		367		68.47%		Y		N				47		7		14.89%																				4						2		1

		070		WEEQUAHIC		8-12		1044		430		41.19%		N		Y		3		86		12		13.95%																5		2		1						1		3

		080		WEST SIDE HIGH		9-12		1481.5		757		51.10%		N		Y		3		101		10		9.90%		1														2		1						2		1		3

		100		LUIS MUNOZ MARIN MIDDLE		5-8		877		778		88.71%		N		N				60		12		20.00%		10																								1		1

		170		ABINGTON AVE		pk-8		880		690		78.41%		Y		N				74		9		12.16%		6														2												1

		180		ALEXANDER ST		1-5		384		332		86.46%		Y		N				35		0		0.00%

		200		ANN ST		k-8		1109		573		51.67%		Y		N				82		11		13.41%		7														2												2

		220		AVON AVE		pk-8		542		413		76.20%		N		Y		5		44		2		4.55%		1																				1

		225		BELMONT RUNYON		pk-5		431		365		84.69%		N		Y		3		37		6		16.22%		3												1														2

		230		WILLIAM H BROWN ACADEMY		6-8		412		353		85.68%		N		Y		5		36		5		13.89%		1																		1						1		2

		240		BOYLAN EARLY CHILDHOOD CT		pk-1		165		158		95.76%								19		0		0.00%

		13 - Essex  3570 - Newark City

		SCHOOL		SCH Name		Grade Span		TOTAL		TOT FREE/ RED		% OF ECO DIS		ayp made		ayp need		status		Total Teachers		Not HQ		% Not HQ		Elem		MS Math		MS Science		MS Soc Stud		MS English		MS World Lang		Art		English		World Languages		Math		Music		Science		Social Studies		Spec Ed

		250		BRAGAW AVE		k-8		370		290		78.38%		N		Y		4		30		5		16.67%		2														1												2

		270		BRANCH BROOK SCHOOL		pk-4		167		129		77.25%		N		N				18		1		5.56%																												1

		280		BROADWAY		k-4		274		241		87.96%		N		Y		3		31		3		9.68%		2																										1

		290		BRUCE ST		spec ed		76		37		48.68%								14		1		7.14%																												1

		300		BURNET ST		pk-8		296		269		90.88%		N		Y		5		35		3		8.57%		3

		310		CAMDEN ST		pk-4		511		421		82.39%		N		N				65		7		10.77%		2																										5

		315		CAMDEN MIDDLE		5-8		573		504		87.96%		N		Y		3		61		11		18.03%		3														1												7

		330		CHANCELLOR AVE		3-8		393		335		85.24%		N		Y		4		32		7		21.88%		5																										2

		335		CHANCELLOR AVE ANNEX		k-2		201		159		79.10%								18		3		16.67%		2																										1

		350		CLEVELAND		pk-6		330		290		87.88%		N		Y		2		32		6		18.75%		4																										2

		353		CLINTON AVE		pk-3		279		185		66.31%		N		N				21		2		9.52%		1																										1

		370		DAYTON ST		pk-8		431		393		91.18%		N		Y		5		45		6		13.33%		4																										2

		380		EIGHTEENTH AVE		pk-6		307		287		93.49%		N		Y		3		37		13		35.14%		5																										8

		390		ELLIOTT ST		pk-4		683		556		81.41%		N		Y		4		51		9		17.65%		6														2												1

		400		FIFTEENTH AVE		pk-7		284		247		86.97%		N		Y		2		34		7		20.59%		5																										2

		410		FIRST AVENUE		k-8		813		680		83.64%		Y		N				53		7		13.21%		3														3												1

		415		DR E ALMA FLAGG		k-8		664		553		83.28%		N		Y		5		48		11		22.92%		6														2												3

		420		FOURTEENTH AVENUE		k-4		196		180		91.84%		Y		N				30		3		10.00%		1														1												1

		430		FRANKLIN		k-4		582		517		88.83%		N		N				51		6		11.76%		2																										4

		435		GEORGE WASHINGTON CARVER		pk-8		931		268		28.79%		N		Y		5		62		3		4.84%		1																				1						1

		437		GLADYS HILLMAN Jones Sch		7-8		316		295		93.35%		N		Y		2		32		5		15.63%		1																				1						3

		13 - Essex  3570 - Newark City

		SCHOOL		SCH Name		Grade Span		TOTAL		TOT FREE/ RED		% OF ECO DIS		ayp made		ayp need		status		Total Teachers		Not HQ		% Not HQ		Elem		MS Math		MS Science		MS Soc Stud		MS English		MS World Lang		Art		English		World Languages		Math		Music		Science		Social Studies		Spec Ed

		440		DR WILLIAM H HORTON		k-8		777		674		86.74%		N		Y		5		66		11		16.67%		8														1						1						1

		455		HARRIET TUBMAN		pk-6		291		221		75.95%		Y		N				28		2		7.14%		2

		460		HAWKINS ST		pk-8		615		467		75.93%		N		Y		3		49		12		24.49%		10												1								1

		470		HAWTHORNE AVE		k-8		345		226		65.51%		N		Y		4		31		2		6.45%		2

		477		JOHN F KENNEDY		spec ed		103		100		97.09%								23		7		30.43%																						1						6

		480		LAFAYETTE ST		pk-8		794		516		64.99%		Y		N				67		11		16.42%		7														3												1

		490		LINCOLN		pk-5		543		358		65.93%		N		Y		2		35		0		0.00%

		495		LOUISE A. SPENCER		pk-8		759		669		88.14%		N		Y		3		66		6		9.09%																						1						5

		500		MADISON ELEM.		pk-5		586		489		83.45%		Y		Y		2		42		2		4.76%		1																										1

		510		MAPLE AVE SCHOOL		k-8		594		482		81.14%		N		Y		5		56		2		3.57%		1																										1

		517		MARTIN LUTHER KING JR		k-8		596		521		87.42%		N		Y		5		47		11		23.40%		9												1														1

		520		MCKINLEY		pk-6		787		572		72.68%		N		N				66		7		10.61%		3																										4

		530		MILLER ST		pk-8		446		372		83.41%		N		Y		4		45		8		17.78%		5																										3

		540		ACADEMY OF VOC CAREERS		9		211		195		92.42%								46		3		6.52%																				1								2

		560		MORTON ST		6-8		339		213		62.83%		N		Y		5		46		7		15.22%		3														1												3

		570		MT VERNON		pk-8		1091		702		64.34%		N		N				71		7		9.86%		3														1				1								2

		575		RAFAEL HERNANDEZ SCHOOL		pk-8		737		643		87.25%		N		Y		5		56		3		5.36%																2												1

		580		NEWTON ST		pk-8		477		441		92.45%		N		Y		5		47		7		14.89%		2																										5

		590		OLIVER ST		pk-8		821		539		65.65%		N		Y		2		66		7		10.61%		4														1												2

		600		PESHINE AVE		pk-8		821		682		83.07%		Y		Y		4		66		13		19.70%		5												1						1		1						5

		605		QUITMAN COMMUNITY SCHOOL		pk-5		406		302		74.38%		N		Y		3		40		6		15.00%																1								1				4

		13 - Essex  3570 - Newark City

		SCHOOL		SCH Name		Grade Span		TOTAL		TOT FREE/ RED		% OF ECO DIS		ayp made		ayp need		status		Total Teachers		Not HQ		% Not HQ		Elem		MS Math		MS Science		MS Soc Stud		MS English		MS World Lang		Art		English		World Languages		Math		Music		Science		Social Studies		Spec Ed

		610		RIDGE ST		pk-8		767		584		76.14%		N		N				56		1		1.79%																												1

		615		ROBERTO CLEMENTE		pk-4		613		530		86.46%		N		Y		3		40		5		12.50%																3		1				1

		630		ROSEVILLE AVE SCHOOL		pk-4		195		178		91.28%		N		Y		2		18		0		0.00%

		635		SAMUEL L BERLINER		spec ed		47		47		100.00%								18		6		33.33%														1														5

		640		SOUTH ST		pk-5		236		196		83.05%		N		Y		3		29		3		10.34%		2														1

		670		SOUTH SEVENTEENTH ST		pk-8		524		426		81.30%		N		Y		3		43		3		6.98%																												3

		690		SPEEDWAY AVE		pk-4		204		183		89.71%		N		Y		2		20		0		0.00%

		710		SUSSEX AVE		pk-8		398		350		87.94%		N		Y		4		35		6		17.14%		4														1												1

		715		THIRTEENTH AVE		pk-8		654		542		82.87%		N		Y		3		68		1		1.47%																												1

		718		VAILSBURG MIDDLE SCHOOL		6-8		475		275		57.89%		N		Y		5		45		6		13.33%		2														1						1						2

		720		WARREN ST		pk-8		229		177		77.29%		N		Y		3		28		3		10.71%		1																				1						1

		750		WILSON AVE		pk-8		809		558		68.97%		Y		N				71		9		12.68%		3														2						1						3

		999		DISTRICT TOTAL		pk-12		42031.5		29694		70.65%		N		Y		2		162		5		3.09%		1														1												3

																				3816		492		12.89%		166		0		0		0		0		0		8		66		8		26		16		21		17		164

		8 Teachers found to be working out of field.
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Sheet1

		CO		CO NAME		DIST		DIST NAME		SCH		SCH NAME		TOTAL		FREE		REDUCED		TOT FREE/RED		% ECO DIS

		07		CAMDEN		0680		CAMDEN CITY		025		EARLY CHILDHOOD DEVEL CNT		190		130		9		139		0.7315789474

		07		CAMDEN		0680		CAMDEN CITY		027		SO CAMDEN ALTERNATIVE SCH		36		32		0		32		0.8888888889

		07		CAMDEN		0680		CAMDEN CITY		029		BRIMM MEDICAL ARTS HIGH		260		177		36		213		0.8192307692

		07		CAMDEN		0680		CAMDEN CITY		030		CAMDEN HIGH		1328		441		39		480		0.3614457831

		07		CAMDEN		0680		CAMDEN CITY		040		WOODROW WILSON HIGH		1314		315		18		333		0.2534246575

		07		CAMDEN		0680		CAMDEN CITY		045		EAST CAMDEN MIDDLE		636		580		30		610		0.9591194969

		07		CAMDEN		0680		CAMDEN CITY		070		PYNE POYNT FAMILY SCHOOL		508		409		26		435		0.8562992126

		07		CAMDEN		0680		CAMDEN CITY		080		VETERANS MEMORIAL MIDDLE		559		492		25		517		0.9248658318

		07		CAMDEN		0680		CAMDEN CITY		100		BONSALL		746		634		25		659		0.8833780161

		07		CAMDEN		0680		CAMDEN CITY		140		CATTO ELEMENTARY SCHOOL		102		101		1		102		1

		07		CAMDEN		0680		CAMDEN CITY		165		COOPERS POYNT		639		501		57		558		0.8732394366

		07		CAMDEN		0680		CAMDEN CITY		170		CRAMER		681		468		28		496		0.7283406755

		07		CAMDEN		0680		CAMDEN CITY		175		RILETTA CREAM ELEM SCHOOL		683		525		56		581		0.850658858

		07		CAMDEN		0680		CAMDEN CITY		180		DAVIS ELEM		919		919		0		919		1

		07		CAMDEN		0680		CAMDEN CITY		190		DUDLEY		302		283		6		289		0.9569536424

		07		CAMDEN		0680		CAMDEN CITY		205		FOREST HILL		529		392		36		428		0.809073724

		07		CAMDEN		0680		CAMDEN CITY		210		HATCH MIDDLE		571		488		15		503		0.880910683

		07		CAMDEN		0680		CAMDEN CITY		215		LANNING SQUARE		570		355		32		387		0.6789473684

		07		CAMDEN		0680		CAMDEN CITY		230		MCGRAW		403		347		31		378		0.9379652605

		07		CAMDEN		0680		CAMDEN CITY		240		CREATIVE & PRFRMG ARTS HS		186		110		30		140		0.752688172

		07		CAMDEN		0680		CAMDEN CITY		245		MORGAN VILLAGE MIDDLE		636		589		15		604		0.9496855346

		07		CAMDEN		0680		CAMDEN CITY		250		R C MOLINA ELEM SCHOOL		744		602		10		612		0.8225806452

		07		CAMDEN		0680		CAMDEN CITY		260		PARKSIDE		333		244		18		262		0.7867867868

		07		CAMDEN		0680		CAMDEN CITY		270		POWELL		252		189		0		189		0.75

		07		CAMDEN		0680		CAMDEN CITY		300		SHARP		448		367		47		414		0.9241071429

		07		CAMDEN		0680		CAMDEN CITY		310		SUMNER		533		468		0		468		0.8780487805

		07		CAMDEN		0680		CAMDEN CITY		320		U S WIGGINS		489		414		14		428		0.8752556237

		07		CAMDEN		0680		CAMDEN CITY		330		WASHINGTON		417		337		23		360		0.8633093525

		07		CAMDEN		0680		CAMDEN CITY		340		WHITTIER		295		232		18		250		0.8474576271

		07		CAMDEN		0680		CAMDEN CITY		350		WILSON		335		269		5		274		0.8179104478

		07		CAMDEN		0680		CAMDEN CITY		360		YORKSHIP		741		502		71		573		0.7732793522

		07		CAMDEN		0680		CAMDEN CITY		999		DISTRICT TOTAL		16385		11912		721		12633		0.7710100702
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		07 - Camden  0680 - Camden City

		SCH		SCH NAME		Grade Span		TOTAL		TOT FREE/RED		% ECO DIS		ayp		ayps need		status		Total Teachers		Not HQ		% Not HQ		Elem		MS Math		MS Science		MS Soc Stud		MS English		MS World Lang		Art		English		World Languages		Math		Music		Science		Social Studies		Spec Ed

		025		EARLY CHILDHOOD DEVEL CNT		PRE-K		190		139		73.16%								27		0		0.00%

		027		SO CAMDEN ALTERNATIVE SCH		6-8		36		32		88.89%		N		Y		2		13		0		0.00%

		029		BRIMM MEDICAL ARTS HIGH		9-12		260		213		81.92%		Y		N				27		0		0.00%

		030		CAMDEN HIGH		9-12		1328		480		36.14%		N		Y		3		148		1		0.68%																												1

		040		WOODROW WILSON HIGH		9-12		1314		333		25.34%		N		Y		3		118		4		3.39%																												4

		045		EAST CAMDEN MIDDLE		5-8		636		610		95.91%		N		Y		5		57		4		7.02%		1																										3

		070		PYNE POYNT FAMILY SCHOOL		6-8		508		435		85.63%		N		Y		5		54		0		0.00%

		080		VETERANS MEMORIAL MIDDLE		5-8		559		517		92.49%		N		Y		5		60		2		3.33%								1																				1

		100		BONSALL		PK-8		746		659		88.34%		N		Y		5		65		11		16.92%		6																										5

		140		CATTO ELEMENTARY SCHOOL		1-5		102		102		100.00%		N		N				11		0		0.00%

		165		COOPERS POYNT		PK-8		639		558		87.32%		N		Y		5		64		2		3.13%																												2

		170		CRAMER		PK-4		681		496		72.83%		N		Y		3		51		4		7.84%		2														1												1

		175		RILETTA CREAM ELEM SCHOOL		PK-8		683		581		85.07%		N		Y		3		55		0		0.00%

		180		DAVIS ELEM		PK-6		919		919		100.00%		N		Y		4		61		1		1.64%																												1

		190		DUDLEY		PK-5		302		289		95.70%		N		N				31		0		0.00%

		205		FOREST HILL		PK-5		529		428		80.91%		N		N				41		3		7.32%		2																										1

		210		HATCH MIDDLE		6-8		571		503		88.09%		N		Y		5		53		3		5.66%		1																										2

		07 - Camden  0680 - Camden City

		SCH		SCH NAME		Grade Span		TOTAL		TOT FREE/RED		% ECO DIS		ayp		ayps need		status		Total Teachers		Not HQ		% Not HQ		Elem		MS Math		MS Science		MS Soc Stud		MS English		MS World Lang		Art		English		World Languages		Math		Music		Science		Social Studies		Spec Ed

		215		LANNING SQUARE		PK-6		570		387		67.89%		N		N				47		1		2.13%														1

		230		MCGRAW		PK-6		403		378		93.80%		N		N				35		0		0.00%

		240		CREATIVE & PRFRMG ARTS HS		9-12		186		140		75.27%		Y		Y		2		34		0		0.00%

		245		MORGAN VILLAGE MIDDLE		5-8		636		604		94.97%		N		Y		5		57		2		3.51%		1						1

		250		R C MOLINA ELEM SCHOOL		PK-5		744		612		82.26%		N		Y		3		61		7		11.48%		2																										5

		260		PARKSIDE		PK-5		333		262		78.68%		Y		N				26		3		11.54%		2																										1

		270		POWELL		PK-3		252		189		75.00%		Y		N				25		0		0.00%

		300		SHARP		PK-5		448		414		92.41%		N		Y		5		38		0		0.00%

		310		SUMNER		PK-5		533		468		87.80%		N		N				44		1		2.27%																												1

		320		U S WIGGINS		PK-6		489		428		87.53%		Y		N				46		1		2.17%		1

		330		WASHINGTON		PK-4		417		360		86.33%		Y		Y		2		38		2		5.26%																												2

		340		WHITTIER		PK-5		295		250		84.75%		N		Y		2		31		2		6.45%		1																										1

		350		WILSON		PK-4		335		274		81.79%		Y		N				35		1		2.86%		1

		360		YORKSHIP		PK-5		741		573		77.33%		N		Y		3		55		5		9.09%		1																										4

		999		DISTRICT TOTAL		PK-12		16385		12633		77.10%		n		y		2		39		0		0.00%

																				1547		60		3.88%		21		0		0		2		0		0		1		1		0		0		0		0		0		35

		4 people have been found that their certification and job code would consider them working out of field.
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Nothq4

		County Code		District Code		School Code		County Name		District Name		School Name		Total Not HQT		General_Education		Science		Social_Studies		Language_Arts		Mathematics		Special_Ed_Resource_Replacement		World_Language		Arts		ESL		Basic_Skills_English		Special_Ed_Self_Contained		Basic_Skills_Math		Unspecified_Content

		1		125		30		ATLANTIC		ATLANTIC CO SPECIAL SERV		ATLANTIC CO ELEM/MIDDLE		1																				1

		1		1310		37		ATLANTIC		EGG HARBOR TWP		EGG HARBOR TWP MIDDLE		1												1

		1		1690		16		ATLANTIC		GALLOWAY TWP		GALLOWAY TWP MIDDLE SCH		1														1

		1		1940		0		ATLANTIC		HAMILTON TWP				1		1

		1		2680		50		ATLANTIC		LINWOOD CITY		SEAVIEW ELEM SCH		1																						1

		1		3480		25		ATLANTIC		MULLICA TWP		MULLICA TWP MIDDLE		1																				1

		1		3720		57		ATLANTIC		NORTHFIELD CITY		NORTHFIELD COMMUNITY E S		1																						1

		3		285		2		BERGEN		BERGEN CO SPECIAL SERVICE		N A BLESHMAN REG DAY-PARA		1																						1

		3		285		30		BERGEN		BERGEN CO SPECIAL SERVICE		PROG 1-HEARING IMPAIRED		1																						1

		3		285		50		BERGEN		BERGEN CO SPECIAL SERVICE		PROG 3-EMOTIONALLY DISTUR		1												1

		3		290		70		BERGEN		BERGEN COUNTY VOCATIONAL		TECHNICAL SCH-TETERBORO		1				1

		3		300		0		BERGEN		BERGENFIELD BORO				1																1

		3		300		75		BERGEN		BERGENFIELD BORO		ROY W BROWN MIDDLE		1																								1

		3		440		20		BERGEN		BOGOTA BORO		BOGOTA HIGH		1												1

		3		740		40		BERGEN		CARLSTADT BORO		WASHINGTON		1												1

		3		890		30		BERGEN		CLIFFSIDE PARK BORO		CLIFFSIDE PARK HIGH		1														1

		3		1070		40		BERGEN		DEMAREST BORO		DEMAREST MIDDLE		1														1

		3		1370		40		BERGEN		ENGLEWOOD CITY		DWIGHT MORROW HIGH		1				1

		3		1550		80		BERGEN		FORT LEE BORO		NUMBER 3		1		1

		3		1550		100		BERGEN		FORT LEE BORO		LEWIS F. COLE MIDDLE		1										1

		3		1700		40		BERGEN		GARFIELD CITY		GARFIELD EARLY CHILDHOOD		1		1

		3		1700		130		BERGEN		GARFIELD CITY		WOODROW WILSON SCH #5		1																				1

		3		2080		50		BERGEN		HASBROUCK HEIGHTS BORO		HASBROUCK HEIGHTS HIGH		1												1

		3		2080		55		BERGEN		HASBROUCK HEIGHTS BORO		HASBROUCK HEIGHTS MIDDLE		1												1

		3		2080		60		BERGEN		HASBROUCK HEIGHTS BORO		EUCLID		1		1

		3		2080		80		BERGEN		HASBROUCK HEIGHTS BORO		LINCOLN		1		1

		3		2180		0		BERGEN		HILLSDALE BORO				1		1

		3		2860		50		BERGEN		LYNDHURST TWP		LYNDHURST HIGH		1												1

		3		2900		76		BERGEN		MAHWAH TWP		RAMAPO RIDGE		1														1

		3		3060		70		BERGEN		MAYWOOD BORO		MEMORIAL		1																1

		3		3330		20		BERGEN		MONTVALE BORO		FIELDSTONE MIDDLE		1												1

		3		3550		85		BERGEN		NEW MILFORD BORO		DAVID E. OWENS M.S.		1						1

		3		3600		0		BERGEN		NORTH ARLINGTON BORO				1																1

		3		3600		50		BERGEN		NORTH ARLINGTON BORO		NORTH ARLINGTON HIGH		1						1

		3		3730		50		BERGEN		NORTHVALE BORO		NATHAN HALE		1												1

		3		3760		60		BERGEN		OAKLAND BORO		MANITO		1												1

		3		3910		50		BERGEN		PALISADES PARK		PALISADES PARK JR-SR HIGH		1												1

		3		4300		30		BERGEN		RAMAPO-INDIAN HILL REG		INDIAN HILLS HIGH		1												1

		3		4310		55		BERGEN		RAMSEY BORO		ERIC S SMITH		1																										1

		3		4405		50		BERGEN		RIVER DELL REGIONAL		RIVER DELL REGIONAL H S		1														1

		3		4410		0		BERGEN		RIVER EDGE BORO				1														1

		3		4430		70		BERGEN		RIVER VALE TWP		WOODSIDE		1		1

		3		4610		90		BERGEN		SADDLE BROOK TWP		LONG MEMORIAL		1		1

		3		4845		80		BERGEN		SOUTH BERGEN JOINTURE COM		LYNDHURST ANNEX		1																						1

		3		5150		0		BERGEN		TEANECK TWP				1																						1

		3		5150		70		BERGEN		TEANECK TWP		THOMAS JEFFERSON MIDDLE		1												1

		3		5160		50		BERGEN		TENAFLY BORO		TENAFLY HIGH		1														1

		3		5160		95		BERGEN		TENAFLY BORO		TENAFLY MIDDLE		1														1

		3		5330		60		BERGEN		UPPER SADDLE RIVER BORO		EDITH A. BOGERT		1		1

		3		5430		55		BERGEN		WALLINGTON BORO		FRANK W. GAVLAK		1		1

		5		475		50		BURLINGTON		BORDENTOWN REGIONAL		BORDENTOWN REG H S		1												1

		5		475		60		BURLINGTON		BORDENTOWN REGIONAL		CLARA BARTON		1																						1

		5		475		100		BURLINGTON		BORDENTOWN REGIONAL		PETER MUSCHAL		1																1

		5		840		60		BURLINGTON		CINNAMINSON TWP		ELEANOR RUSH INTER SCHOOL		1												1

		5		1250		60		BURLINGTON		EASTAMPTON TWP		EASTAMPTON MIDDLE		1																				1

		5		1520		50		BURLINGTON		FLORENCE TWP		FLORENCE TWP MEM HIGH		1												1

		5		3010		80		BURLINGTON		MAPLE SHADE TWP		MAUDE M. WILKINS		1																		1

		5		3080		30		BURLINGTON		MEDFORD TWP		CHAIRVILLE ELEM SCH		1																				1

		5		3080		40		BURLINGTON		MEDFORD TWP		CRANBERRY PINES		1																				1

		5		3080		70		BURLINGTON		MEDFORD TWP		TAUNTON FORGE		1																				1

		5		3540		50		BURLINGTON		NEW HANOVER TWP		NEW HANOVER TWP		1		1

		5		4050		50		BURLINGTON		PEMBERTON TWP		HELEN A. FORT MIDDLE SCH		1																				1

		5		4050		60		BURLINGTON		PEMBERTON TWP		MARCUS W NEWCOMB		1																1

		5		4050		95		BURLINGTON		PEMBERTON TWP		ISAIAH HAINES SCHOOL		1																				1

		5		4930		50		BURLINGTON		SOUTHAMPTON TWP		SOUTHAMPTON TWP SCH NO 1		1																1

		5		4930		60		BURLINGTON		SOUTHAMPTON TWP		SOUTHAMPTON TWP SCH NO 2		1		1

		5		4930		70		BURLINGTON		SOUTHAMPTON TWP		SOUTHAMPTON TWP SCH NO 3		1																										1

		5		5720		20		BURLINGTON		WESTAMPTON		HOLLY HILLS ELEM		1																						1

		5		5720		50		BURLINGTON		WESTAMPTON		WESTAMPTON MIDDLE		1														1

		5		5805		0		BURLINGTON		WILLINGBORO TWP				1														1

		5		5805		60		BURLINGTON		WILLINGBORO TWP		S.W. BOOKBINDER ELEM SCH		1		1

		5		5805		70		BURLINGTON		WILLINGBORO TWP		J. A. MCGINLEY ELEM SCH		1		1

		5		5805		90		BURLINGTON		WILLINGBORO TWP		J. C. STUART ELEM SCH		1																						1

		5		5805		120		BURLINGTON		WILLINGBORO TWP		TWIN HILLS ELEM SCH		1		1

		7		150		40		CAMDEN		AUDUBON BORO		HAVILAND AVE		1																						1

		7		190		0		CAMDEN		BARRINGTON BORO				1																1

		7		330		20		CAMDEN		BERLIN BORO		BERLIN COMMUNITY		1												1

		7		680		30		CAMDEN		CAMDEN CITY		CAMDEN HIGH		1																						1

		7		680		180		CAMDEN		CAMDEN CITY		DAVIS ELEM		1																						1

		7		680		215		CAMDEN		CAMDEN CITY		LANNING SQUARE		1																1

		7		680		310		CAMDEN		CAMDEN CITY		SUMNER		1																						1

		7		680		320		CAMDEN		CAMDEN CITY		U S WIGGINS		1		1

		7		680		350		CAMDEN		CAMDEN CITY		WILSON		1		1

		7		700		30		CAMDEN		CAMDEN COUNTY VOCATIONAL		CAMDEN CO TECH-PENNSAUKEN		1						1

		7		940		0		CAMDEN		COLLINGSWOOD BORO				1												1

		7		940		40		CAMDEN		COLLINGSWOOD BORO		COLLINGSWOOD MIDDLE		1												1

		7		940		90		CAMDEN		COLLINGSWOOD BORO		ZANE NORTH		1																						1

		7		1720		20		CAMDEN		GIBBSBORO BORO		GIBBSBORO		1												1

		7		1880		0		CAMDEN		HADDON HEIGHTS BORO				1												1

		7		2670		40		CAMDEN		LINDENWOLD BORO		LINDENWOLD NO. 4		1																						1

		7		2890		50		CAMDEN		MAGNOLIA BORO		MAGNOLIA		1												1

		7		4060		130		CAMDEN		PENNSAUKEN TWP		G H CARSON		1												1

		7		5080		60		CAMDEN		STRATFORD BORO		SAMUEL S YELLIN		1														1

		7		5820		0		CAMDEN		WINSLOW TWP				1																		1

		7		5820		40		CAMDEN		WINSLOW TWP		WINSLOW TWP SCHOOL NO 2		1																						1

		7		5900		50		CAMDEN		WOODLYNNE BORO		WOODLYNNE		1																						1

		9		1080		40		CAPE MAY		DENNIS TWP		DENNIS TWP ELEM SCH		1														1

		9		2820		50		CAPE MAY		LOWER CAPE MAY REGIONAL		LOWER CAPE MAY REG HIGH		1												1

		9		2820		60		CAPE MAY		LOWER CAPE MAY REGIONAL		RICHARD M TEITELMAN SCH		1												1

		9		5060		50		CAPE MAY		STONE HARBOR BORO		STONE HARBOR ELEM		1														1

		9		5340		0		CAPE MAY		UPPER TWP				1														1

		9		5840		50		CAPE MAY		WOODBINE BORO		WOODBINE ELEM		1																						1

		11		540		50		CUMBERLAND		BRIDGETON CITY		BUCKSHUTEM ROAD		1																						1

		11		540		55		CUMBERLAND		BRIDGETON CITY		CHERRY STREET		1																						1

		11		540		60		CUMBERLAND		BRIDGETON CITY		INDIAN AVE		1																						1

		11		950		25		CUMBERLAND		COMMERCIAL TWP		HALEYVILLE-MAURICETOWN		1																										1

		11		1820		60		CUMBERLAND		GREENWICH TWP		MORRIS GOODWIN		1		1

		11		3050		65		CUMBERLAND		MAURICE RIVER TWP		MAURICE RIVER TWP		1		1

		11		3230		50		CUMBERLAND		MILLVILLE CITY		MILLVILLE SENIOR HIGH		1												1

		11		3230		77		CUMBERLAND		MILLVILLE CITY		LAKESIDE MIDDLE SCHOOL		1																										1

		11		5390		115		CUMBERLAND		VINELAND CITY		JOHN H WINSLOW		1		1

		11		5390		190		CUMBERLAND		VINELAND CITY		OAK AND MAIN		1		1

		13		410		30		ESSEX		BLOOMFIELD TWP		BLOOMFIELD MIDDLE		1														1

		13		410		140		ESSEX		BLOOMFIELD TWP		OAK VIEW		1																						1

		13		660		60		ESSEX		CALDWELL-WEST CALDWELL		GROVER CLEVELAND MIDDLE		1																										1

		13		1210		35		ESSEX		EAST ORANGE		EAST ORANGE CAMPUS HS		1										1

		13		1210		107		ESSEX		EAST ORANGE		ALTHEA GIBSON E C E ACD		1																						1

		13		1210		170		ESSEX		EAST ORANGE		J GARFIELD JACKSON SR ACD		1		1

		13		1387		30		ESSEX		ESSEX CO ED SERV COMM		ESSEX HIGH SCHOOL		1												1

		13		1387		40		ESSEX		ESSEX CO ED SERV COMM		ESSEX JR ACADEMY		1																						1

		13		1390		50		ESSEX		ESSEX CO VOC-TECH		ESSEX CTY V N 13TH ST NWK		1				1

		13		1390		70		ESSEX		ESSEX CO VOC-TECH		WEST MARKET STREET CENTER		1				1

		13		2330		110		ESSEX		IRVINGTON TOWNSHIP		GROVE ST		1		1

		13		2730		55		ESSEX		LIVINGSTON TWP		HERITAGE MIDDLE SCH		1														1

		13		3190		60		ESSEX		MILLBURN TWP		MILLBURN MIDDLE SCHOOL		1																						1

		13		3310		0		ESSEX		MONTCLAIR TOWN				1																						1

		13		3310		116		ESSEX		MONTCLAIR TOWN		GLENFIELD MIDDLE		1														1

		13		3310		127		ESSEX		MONTCLAIR TOWN		MT HEBRON MIDDLE SCHOOL		1												1

		13		3310		165		ESSEX		MONTCLAIR TOWN		RENAISSANCE MIDDLE SCH		1														1

		13		3570		56		ESSEX		NEWARK CITY		TECHNOLOGY HIGH		1				1

		13		3570		270		ESSEX		NEWARK CITY		BRANCH BROOK SCHOOL		1																						1

		13		3570		290		ESSEX		NEWARK CITY		BRUCE ST		1																						1

		13		3570		610		ESSEX		NEWARK CITY		RIDGE ST		1																						1

		13		3570		715		ESSEX		NEWARK CITY		THIRTEENTH AVE		1																						1

		13		5630		50		ESSEX		WEST ESSEX REGIONAL		WEST ESSEX HIGH		1										1

		13		5680		50		ESSEX		WEST ORANGE TOWN		WEST ORANGE HIGH		1												1

		15		870		30		GLOUCESTER		CLEARVIEW REGIONAL		CLEARVIEW REG MIDDLE SCH		1				1

		15		1100		0		GLOUCESTER		DEPTFORD TWP				1																1

		15		1730		90		GLOUCESTER		GLASSBORO		THOMAS E BOWE		1														1

		15		1774		2		GLOUCESTER		GLOUCESTER CO SPEC SERV		GLOUCESTER CO. ALTERN SCH		1				1

		15		2990		30		GLOUCESTER		MANTUA TWP		CENTRE CITY		1		1

		15		4020		70		GLOUCESTER		PAULSBORO BORO		LOUDENSLAGER		1																						1

		15		5620		50		GLOUCESTER		WEST DEPTFORD TWP		WEST DEPTFORD HIGH		1												1

		15		5860		50		GLOUCESTER		WOODBURY CITY		WOODBURY JR-SR HIGH		1												1

		17		220		80		HUDSON		BAYONNE CITY		MARY J DONOHOE #4		1												1

		17		220		130		HUDSON		BAYONNE CITY		WOODROW WILSON #10		1																						1

		17		2295		30		HUDSON		HUDSON COUNTY VOCATIONAL		HCST JERSEY CITY CENTER		1																										1

		17		2390		96		HUDSON		JERSEY CITY		THE ACADEMY II		1												1

		17		2390		260		HUDSON		JERSEY CITY		NUMBER 29		1														1

		17		3610		80		HUDSON		NORTH BERGEN TWP		JOHN F KENNEDY NO 7		1												1

		17		3610		100		HUDSON		NORTH BERGEN TWP		MCKINLEY NO 10		1																						1

		17		5240		50		HUDSON		UNION CITY		EMERSON HIGH		1																		1

		17		5240		60		HUDSON		UNION CITY		UNION HILL HIGH		1								1

		17		5240		90		HUDSON		UNION CITY		HUDSON		1																1

		17		5240		140		HUDSON		UNION CITY		WOODROW WILSON		1																										1

		17		5670		110		HUDSON		WEST NEW YORK TOWN		WEST NEW YORK MS		1												1

		19		20		5		HUNTERDON		ALEXANDRIA TWP		ALEXANDRIA SCHOOL		1												1

		19		2300		50		HUNTERDON		HUNTERDON CENTRAL REG		HUNTERDON CENTRAL HIGH		1												1

		19		2305		50		HUNTERDON		HUNTERDON CO ED SER COMM		E S C SCHOOL		1																						1

		19		2305		80		HUNTERDON		HUNTERDON CO ED SER COMM		SANDHILL SCHOOL		1																						1

		19		2308		80		HUNTERDON		HUNTERDON CO VOCATIONAL		VOORHEES		1																										1

		19		2600		50		HUNTERDON		LEBANON TWP		WOODGLEN		1																										1

		19		5050		50		HUNTERDON		STOCKTON BORO		STOCKTON BORO		1		1

		21		1245		60		MERCER		EAST WINDSOR REGIONAL		GRACE NORTON ROGERS SCH		1		1

		21		1245		75		MERCER		EAST WINDSOR REGIONAL		PERRY L DREW		1																1

		21		1430		60		MERCER		EWING TWP		GILMORE J FISHER MIDDLE		1																						1

		21		1950		50		MERCER		HAMILTON TWP		HAMILTON EAST-STEINERT		1												1

		21		1950		55		MERCER		HAMILTON TWP		HAMILTON NORTH-NOTTINGHAM		1												1

		21		1950		70		MERCER		HAMILTON TWP		ALBERT E GRICE MIDDLE		1												1

		21		1950		250		MERCER		HAMILTON TWP		UNI HTS/HOWARD D MORRISON		1																						1

		21		2280		30		MERCER		HOPEWELL VALLEY REGIONAL		CENTRAL HIGH		1												1

		21		2580		85		MERCER		LAWRENCE TWP		LAWRENCE INTERMEDIATE SCH		1		1

		23		750		0		MIDDLESEX		CARTERET BORO				1												1

		23		1140		60		MIDDLESEX		DUNELLEN BORO		LINCOLN MIDDLE SCHOOL		1												1

		23		1290		53		MIDDLESEX		EDISON TWP		J P STEVENS HIGH		1												1

		23		1290		55		MIDDLESEX		EDISON TWP		JOHN ADAMS MIDDLE		1										1

		23		1290		65		MIDDLESEX		EDISON TWP		BENJAMIN FRANKLIN		1		1

		23		1290		90		MIDDLESEX		EDISON TWP		JAMES MADISON INTER		1																						1

		23		1290		105		MIDDLESEX		EDISON TWP		MENLO PARK		1												1

		23		2370		0		MIDDLESEX		JAMESBURG BORO				1														1

		23		2370		75		MIDDLESEX		JAMESBURG BORO		GRACE M BRECKWEDEL		1												1

		23		3140		90		MIDDLESEX		MIDDLESEX BORO		WATCHUNG		1		1

		23		3145		4		MIDDLESEX		MIDDLESEX REG ED SERV COM		MIDDLESEX COUNTY ACADEMY		1												1

		23		3145		6		MIDDLESEX		MIDDLESEX REG ED SERV COM		N J REG DAY-PISCATAWAY		1																						1

		23		3145		30		MIDDLESEX		MIDDLESEX REG ED SERV COM		ACADEMY LEARNING CENTER		1																						1

		23		3150		70		MIDDLESEX		MIDDLESEX CO VOCATIONAL		MDSX CO VOC WOODBRIDGE		1														1

		23		3530		80		MIDDLESEX		NEW BRUNSWICK CITY		LINCOLN		1		1

		23		3530		110		MIDDLESEX		NEW BRUNSWICK CITY		MCKINLEY COMM		1																1

		23		3530		123		MIDDLESEX		NEW BRUNSWICK CITY		PAUL ROBESON COMM		1										1

		23		3530		140		MIDDLESEX		NEW BRUNSWICK CITY		WOODROW WILSON		1														1

		23		3620		40		MIDDLESEX		NORTH BRUNSWICK TWP		NORTH BRUNSWICK TWP HIGH		1										1

		23		3620		65		MIDDLESEX		NORTH BRUNSWICK TWP		LINWOOD MIDDLE		1												1

		23		3845		103		MIDDLESEX		OLD BRIDGE TWP		CARL SANDBURG MIDDLE		1														1

		23		3845		165		MIDDLESEX		OLD BRIDGE TWP		WALTER SCHIRRA		1												1

		23		4090		50		MIDDLESEX		PERTH AMBOY CITY		PERTH AMBOY HIGH		1												1

		23		4130		50		MIDDLESEX		PISCATAWAY TWP		PISCATAWAY TWP HIGH		1				1

		23		4660		0		MIDDLESEX		SAYREVILLE BORO				1																		1

		23		4830		0		MIDDLESEX		SOUTH AMBOY CITY				1																1

		23		4830		60		MIDDLESEX		SOUTH AMBOY CITY		SOUTH AMBOY ELEMENTARY		1																						1

		23		4860		150		MIDDLESEX		SOUTH BRUNSWICK TWP		CROSSROADS NORTH		1												1

		23		4920		50		MIDDLESEX		SOUTH RIVER BORO		SOUTH RIVER HIGH		1				1

		23		4970		40		MIDDLESEX		SPOTSWOOD BORO		SPOTSWOOD HIGH		1												1

		23		5850		80		MIDDLESEX		WOODBRIDGE TWP		ISELIN MIDDLE		1														1

		25		100		0		MONMOUTH		ASBURY PARK CITY				1																						1

		25		100		10		MONMOUTH		ASBURY PARK CITY		ASBURY PARK HIGH		1				1

		25		100		40		MONMOUTH		ASBURY PARK CITY		BRADLEY ELEMENTARY		1																						1

		25		100		100		MONMOUTH		ASBURY PARK CITY		THURGOOD MARSHALL PRIMARY		1		1

		25		1000		40		MONMOUTH		DEAL BORO		DEAL		1		1

		25		1650		10		MONMOUTH		FREEHOLD REGIONAL		COLTS NECK HIGH SCHOOL		1												1

		25		1650		50		MONMOUTH		FREEHOLD REGIONAL		FREEHOLD BOROUGH HIGH		1												1

		25		1650		60		MONMOUTH		FREEHOLD REGIONAL		HOWELL HIGH		1												1

		25		1650		70		MONMOUTH		FREEHOLD REGIONAL		MANALAPAN HIGH		1												1

		25		1660		24		MONMOUTH		FREEHOLD TWP		DWIGHT D. EISENHOWER		1														1

		25		2160		50		MONMOUTH		HIGHLANDS BORO		HIGHLANDS SCHOOL		1														1

		25		2720		60		MONMOUTH		LITTLE SILVER BORO		POINT ROAD		1		1

		25		2920		55		MONMOUTH		MANALAPAN-ENGLISHTOWN REG		LAFAYETTE MILLS		1		1

		25		2920		110		MONMOUTH		MANALAPAN-ENGLISHTOWN REG		WEMROCK BROOK SCHOOL		1																		1

		25		3030		0		MONMOUTH		MARLBORO TWP				1																		1

		25		3250		50		MONMOUTH		MONMOUTH BEACH BORO		MONMOUTH BEACH ELEM		1		1

		25		3810		30		MONMOUTH		OCEAN TWP		OCEAN TWP HIGH		1												1

		25		4520		50		MONMOUTH		ROOSEVELT BORO		ROOSEVELT ELEM		1		1

		25		5230		50		MONMOUTH		UNION BEACH		MEMORIAL		1																										1

		25		5310		60		MONMOUTH		UPPER FREEHOLD REGIONAL		UPPER FREEHOLD REG. ELEM.		1		1

		27		785		10		MORRIS		SCH DIST OF THE CHATHAMS		CHATHAM HIGH		1												1

		27		785		30		MORRIS		SCH DIST OF THE CHATHAMS		CHATHAM MIDDLE		1												1

		27		785		80		MORRIS		SCH DIST OF THE CHATHAMS		SOUTHERN BOULVARD SCHOOL		1		1

		27		1090		0		MORRIS		DENVILLE TWP				1														1

		27		2460		60		MORRIS		KINNELON BORO		KIEL		1		1

		27		2460		70		MORRIS		KINNELON BORO		STONYBROOK		1		1

		27		3364		85		MORRIS		EDUC SERV COMM MORRIS CO		REGIONAL DAY SCHOOL		1																						1

		27		3380		0		MORRIS		MORRIS PLAINS BORO				1																1

		27		3385		50		MORRIS		MORRIS SCHOOL DISTRICT		MORRISTOWN HIGH		1								1

		27		3385		65		MORRIS		MORRIS SCHOOL DISTRICT		ALFRED VAIL		1														1

		27		3385		115		MORRIS		MORRIS SCHOOL DISTRICT		WOODLAND AVENUE		1														1

		27		3460		80		MORRIS		MOUNTAIN LAKES BORO		WILDWOOD		1		1

		27		3950		0		MORRIS		PARSIPPANY-TROY HILLS TWP				1												1

		27		3950		53		MORRIS		PARSIPPANY-TROY HILLS TWP		PARSIPPANY HILLS HIGH		1												1

		27		4000		0		MORRIS		LONG HILL TWP				1																						1

		27		5520		35		MORRIS		WASHINGTON TWP		LONG VALLEY MIDDLE SCHOOL		1														1

		27		5770		40		MORRIS		WHARTON BORO		MARIE V DUFFY		1		1

		29		530		0		OCEAN		BRICK TWP				1		1

		29		530		25		OCEAN		BRICK TWP		BRICK TWP MEMORIAL HIGH		1												1

		29		530		35		OCEAN		BRICK TWP		EMMA HAVENS YOUNG ELEM		1												1

		29		2360		44		OCEAN		JACKSON TWP		HOWARD C JOHNSON ELEM		1																		1

		29		2520		50		OCEAN		LAKEWOOD TWP		LAKEWOOD HIGH		1																1

		29		2520		84		OCEAN		LAKEWOOD TWP		OAK STREET ELEM SCHOOL		1		1

		29		4105		0		OCEAN		PINELANDS REGIONAL				1														1

		29		4190		0		OCEAN		PLUMSTED TWP				1																1

		29		4210		30		OCEAN		POINT PLEASANT BORO		POINT PLEASANT HIGH		1												1

		29		5190		0		OCEAN		TOMS RIVER REGIONAL				1														1

		29		5190		30		OCEAN		TOMS RIVER REGIONAL		TOMS RIVER HIGH EAST		1																				1

		29		5190		61		OCEAN		TOMS RIVER REGIONAL		TOMS RIVER INTERMEDIATE S		1						1

		31		420		20		PASSAIC		BLOOMINGDALE BORO		MARTHA B. DAY		1		1

		31		420		30		PASSAIC		BLOOMINGDALE BORO		SAMUEL R. DONALD		1		1

		31		420		50		PASSAIC		BLOOMINGDALE BORO		WALTER T BERGEN		1																										1

		31		900		150		PASSAIC		CLIFTON CITY		NUMBER 9		1																						1

		31		900		160		PASSAIC		CLIFTON CITY		NUMBER 11		1		1

		31		2100		70		PASSAIC		HAWTHORNE BORO		LINCOLN MIDDLE		1																										1

		31		2510		50		PASSAIC		LAKELAND REGIONAL		LAKELAND REG H		1				1

		31		2700		50		PASSAIC		LITTLE FALLS TWP		NUMBER 1		1																										1

		31		2700		60		PASSAIC		LITTLE FALLS TWP		NUMBER 2		1																						1

		31		3980		10		PASSAIC		PASSAIC CO MANCHESTER REG		MANCHESTER REG H		1												1

		31		3995		50		PASSAIC		PASSAIC COUNTY VOCATIONAL		PASSAIC CO TECH INSTITUTE		1														1

		31		4010		30		PASSAIC		PATERSON CITY		JOHN F. KENNEDY HIGH		1														1

		31		4010		40		PASSAIC		PATERSON CITY		EASTSIDE HIGH		1																		1

		31		4010		43		PASSAIC		PATERSON CITY		ALEXANDER HAMILTON ACAD		1												1

		31		4010		110		PASSAIC		PATERSON CITY		NUMBER 7		1												1

		31		4010		200		PASSAIC		PATERSON CITY		NUMBER 16		1		1

		31		4010		220		PASSAIC		PATERSON CITY		NUMBER 18		1		1

		31		4010		250		PASSAIC		PATERSON CITY		NUMBER 21		1												1

		31		4010		280		PASSAIC		PATERSON CITY		NUMBER 25		1		1

		31		4010		325		PASSAIC		PATERSON CITY		NORMAN S. WEIR		1		1

		31		4230		50		PASSAIC		POMPTON LAKES BORO		POMPTON LAKES HIGH		1												1

		31		4230		55		PASSAIC		POMPTON LAKES BORO		LAKESIDE		1												1

		31		5440		50		PASSAIC		WANAQUE BORO		HASKELL		1		1

		31		5650		40		PASSAIC		WEST MILFORD TWP		WEST MILFORD HIGH		1												1

		33		1350		50		SALEM		ELSINBORO TWP		ELSINBORO TWP		1		1

		33		4075		50		SALEM		PENNSVILLE		PENNSVILLE MEMORIAL H		1																								1

		33		4075		55		SALEM		PENNSVILLE		PENNSVILLE MIDDLE		1												1

		33		4150		70		SALEM		PITTSGROVE TWP		PITTSGROVE TWP MIDDLE SCH		1												1

		33		4630		0		SALEM		SALEM CITY				1		1

		35		240		20		SOMERSET		BEDMINSTER TWP		BEDMINSTER TWP		1												1

		35		350		50		SOMERSET		BERNARDS TWP		RIDGE HIGH		1												1

		35		490		30		SOMERSET		BOUND BROOK BORO		LAFAYETTE		1												1

		35		510		20		SOMERSET		BRANCHBURG TWP		CENTRAL		1				1

		35		510		50		SOMERSET		BRANCHBURG TWP		OLD YORK		1		1

		35		555		0		SOMERSET		BRIDGEWATER-RARITAN REG				1												1

		35		555		30		SOMERSET		BRIDGEWATER-RARITAN REG		ADAMSVILLE		1		1

		35		555		48		SOMERSET		BRIDGEWATER-RARITAN REG		EISENHOWER		1																						1

		35		555		67		SOMERSET		BRIDGEWATER-RARITAN REG		JOHN F KENNEDY		1																1

		35		1610		55		SOMERSET		FRANKLIN TWP		CONERLY ROAD		1																1

		35		1610		100		SOMERSET		FRANKLIN TWP		HILLCREST		1																						1

		35		1610		115		SOMERSET		FRANKLIN TWP		MACAFEE		1		1

		35		1610		140		SOMERSET		FRANKLIN TWP		PINE GROVE MANOR		1																						1

		35		3000		65		SOMERSET		MANVILLE BORO		ALEXANDER BATCHO INTER		1										1

		35		3320		105		SOMERSET		MONTGOMERY TWP		VILLAGE ELEM SCHOOL		1														1

		35		3670		90		SOMERSET		NORTH PLAINFIELD BORO		STONY BROOK		1												1

		35		4805		60		SOMERSET		SOMERSET CO ED SERV COMM		SOMERSET ELEM ACADEMY		1		1

		35		5470		30		SOMERSET		WARREN TWP		CENTRAL		1														1

		35		5470		35		SOMERSET		WARREN TWP		MT. HOREB		1														1

		35		5540		40		SOMERSET		WATCHUNG BORO		BAYBERRY		1																1

		35		5540		50		SOMERSET		WATCHUNG BORO		VALLEY VIEW		1												1

		37		1570		60		SUSSEX		FRANKLIN BORO		FRANKLIN ELEM		1														1

		37		1980		50		SUSSEX		HAMPTON TWP		MARIAN MC KEOWN		1																1

		37		2165		30		SUSSEX		HIGH POINT REGIONAL		HIGH POINT REGIONAL H S		1												1

		37		2240		40		SUSSEX		HOPATCONG		HOPATCONG MIDDLE		1																										1

		37		3590		60		SUSSEX		NEWTON TOWN		HALSTED ST.		1										1

		37		4960		57		SUSSEX		SPARTA TWP		SPARTA MIDDLE SCHOOL		1												1

		37		5100		60		SUSSEX		SUSSEX-WANTAGE REGIONAL		SUSSEX MIDDLE SCHOOL		1												1

		37		5360		40		SUSSEX		VERNON TWP		ROLLING HILLS		1																						1

		39		850		5		UNION		CLARK TWP		ARTHUR L. JOHNSON H S		1												1

		39		980		30		UNION		CRANFORD TWP		CRANFORD SR HIGH		1												1

		39		980		80		UNION		CRANFORD TWP		LIVINGSTON AVE SCH		1														1

		39		1320		150		UNION		ELIZABETH CITY		NO 12 ELMORA		1		1

		39		1320		210		UNION		ELIZABETH CITY		NO 18 ROBERT MORRIS		1														1

		39		1320		230		UNION		ELIZABETH CITY		NO 20 JOHN MARSHALL		1		1

		39		1320		280		UNION		ELIZABETH CITY		NO 25 CHARLES HUDSON		1																		1

		39		1320		350		UNION		ELIZABETH CITY		ELMORA PRE-K CENTER		1		1

		39		2190		110		UNION		HILLSIDE TWP		GEORGE WASHINGTON		1		1

		39		2660		150		UNION		LINDEN CITY		NUMBER 8		1																				1

		39		2660		170		UNION		LINDEN CITY		NO 10 HIGHLAND AVENUE		1		1

		39		3395		70		UNION		MORRIS-UNION JOINTURE COM		DEVEL L C-KENILWORTH		1																						1

		39		4160		120		UNION		PLAINFIELD CITY		FREDERIC W. COOK		1		1

		39		4160		190		UNION		PLAINFIELD CITY		WOODLAND		1		1

		39		4290		90		UNION		RAHWAY CITY		GROVER CLEVELAND		1																		1

		39		4290		120		UNION		RAHWAY CITY		ROOSEVELT		1																		1

		39		4670		80		UNION		SCOTCH PLAINS-FANWOOD REG		HOWARD B. BRUNNER		1														1

		39		5090		120		UNION		SUMMIT CITY		WASHINGTON ELEM SCH		1																						1

		39		5245		10		UNION		UNION CO ED SERV COMM		BEADLESTON HIGH SCH		1																						1

		39		5245		25		UNION		UNION CO ED SERV COMM		HILLCREST ACADEMY-SOUTH		1				1

		39		5260		50		UNION		UNION COUNTY VOCATIONAL		UNION CTY VOC TECH		1												1

		39		5290		70		UNION		UNION TWP		KAWAMEEH MIDDLE SCHOOL		1																										1

		39		5290		85		UNION		UNION TWP		CENTRAL FIVE-JEFFERSON		1		1

		39		5290		140		UNION		UNION TWP		WASHINGTON		1		1

		39		5730		0		UNION		WESTFIELD TOWN				1														1

		41		280		0		WARREN		BELVIDERE TOWN				1																1

		41		1785		40		WARREN		GREAT MEADOWS REGIONAL		GREAT MEADOWS REG MID SCH		1														1

		41		1870		60		WARREN		HACKETTSTOWN		HACKETTSTOWN MIDDLE		1																										1

		41		5450		0		WARREN		WARREN CO SPECIAL SERVICE				1																						1

		41		5480		60		WARREN		WASHINGTON BORO		TAYLOR STREET ELEM		1																						1

		80		6220		903		CHARTER		C.R.E.A.T.E. CS		C.R.E.A.T.E. CS		1												1

		80		6720		930		CHARTER		Hoboken CS		Hoboken CS		1												1

		80		6910		940		CHARTER		Jersey City Comm. CS		Jersey City Comm. CS		1		1

		80		7109		931		CHARTER		LEAP Academy University C		LEAP Academy University C		1														1

		80		7735		975		CHARTER		Maria L. Varisco-Rogers C		Maria L. Varisco-Rogers C		1												1

		80		8050		990		CHARTER		Unity CS		Unity CS		1																										1

		1		110		50		ATLANTIC		ATLANTIC CITY		CHELSEA HEIGHTS		2		1										1

		1		1310		5		ATLANTIC		EGG HARBOR TWP		EGG HARBOR TWP H S		2												1		1

		1		1690		45		ATLANTIC		GALLOWAY TWP		REEDS ROAD ELEM SCH		2																2

		1		1790		50		ATLANTIC		GREATER EGG HARBOR REG		OAKCREST H S		2				1																		1

		1		1960		0		ATLANTIC		HAMMONTON TOWN				2														1				1

		1		1960		30		ATLANTIC		HAMMONTON TOWN		HAMMONTON ECDC		2		2

		1		3720		56		ATLANTIC		NORTHFIELD CITY		NORTHFIELD COMMUNITY M S		2												1										1

		1		4180		85		ATLANTIC		PLEASANTVILLE CITY		NORTH MAIN ST ELEM SCH		2						1						1

		3		300		20		BERGEN		BERGENFIELD BORO		BERGENFIELD HIGH		2				2

		3		2710		0		BERGEN		LITTLE FERRY BORO				2		2

		3		2710		30		BERGEN		LITTLE FERRY BORO		MEMORIAL		2		1										1

		3		2710		50		BERGEN		LITTLE FERRY BORO		WASHINGTON		2		1																				1

		3		3730		60		BERGEN		NORTHVALE BORO		THOMAS JEFFERSON		2		1										1

		3		3870		50		BERGEN		ORADELL BORO		ORADELL		2		1														1

		3		3940		50		BERGEN		PARK RIDGE BORO		PARK RIDGE HIGH		2						1						1

		3		4300		50		BERGEN		RAMAPO-INDIAN HILL REG		RAMAPO HIGH		2												2

		3		4370		100		BERGEN		RIDGEFIELD BORO		SLOCUM/SKEWES SCHOOL		2																						2

		3		4410		50		BERGEN		RIVER EDGE BORO		ROOSEVELT		2		1										1

		3		4430		50		BERGEN		RIVER VALE TWP		HOLDRUM		2						1				1

		3		5150		50		BERGEN		TEANECK TWP		TEANECK SR HIGH		2				1								1

		3		5330		50		BERGEN		UPPER SADDLE RIVER BORO		EMIL A CAVALLINI		2				1								1

		3		5410		70		BERGEN		WALDWICK BORO		WALDWICK MIDDLE SCHOOL		2												1														1

		5		475		90		BURLINGTON		BORDENTOWN REGIONAL		MAC FARLAND JR		2												1				1

		5		840		30		BURLINGTON		CINNAMINSON TWP		CINNAMINSON HIGH SCHOOL		2												2

		5		1250		0		BURLINGTON		EASTAMPTON TWP				2		1																1

		5		2850		60		BURLINGTON		LUMBERTON TWP		LUMBERTON MIDDLE SCHOOL		2				1						1

		5		3010		100		BURLINGTON		MAPLE SHADE TWP		RALPH J STEINHAUER ELEM		2		2

		5		3360		40		BURLINGTON		MOORESTOWN TWP		MOORESTOWN HIGH		2				1								1

		5		3430		40		BURLINGTON		MOUNT HOLLY TWP		JOHN BRAINERD		2		2

		5		3690		50		BURLINGTON		NORTHERN BURLINGTON REG		N BURL CO REG HIGH SCHOOL		2												2

		5		4050		130		BURLINGTON		PEMBERTON TWP		ALEXANDER DENBO		2		2

		5		4050		135		BURLINGTON		PEMBERTON TWP		SAMUEL T BUSANSKY		2		1																		1

		5		5805		68		BURLINGTON		WILLINGBORO TWP		MARTIN LUTHER KING JR ELM		2																						2

		5		5805		80		BURLINGTON		WILLINGBORO TWP		W. R. JAMES SR ELEM SCH		2		2

		7		390		30		CAMDEN		BLACK HORSE PIKE REGIONAL		TIMBER CREEK HIGH		2												2

		7		680		80		CAMDEN		CAMDEN CITY		VETERANS MEMORIAL MIDDLE		2						1						1

		7		680		165		CAMDEN		CAMDEN CITY		COOPERS POYNT		2												2

		7		680		245		CAMDEN		CAMDEN CITY		MORGAN VILLAGE MIDDLE		2						1																				1

		7		680		330		CAMDEN		CAMDEN CITY		WASHINGTON		2																						2

		7		680		340		CAMDEN		CAMDEN CITY		WHITTIER		2		1																				1

		7		695		0		CAMDEN		CAMDEN CO ED SERV COMM				2		2

		7		1255		60		CAMDEN		EASTERN CAMDEN COUNTY REG		EASTERN INTERMEDIATE H S		2												1										1

		7		4590		40		CAMDEN		RUNNEMEDE BORO		MARY E. VOLZ		2										1		1

		7		5400		100		CAMDEN		VOORHEES TWP		VOORHEES MIDDLE		2												2

		9		715		95		CAPE MAY		CAPE MAY CO SPECIAL SERV		OCEAN ACADEMY		2																						2

		9		2840		70		CAPE MAY		LOWER TWP		MEMORIAL SCHOOL		2		2

		9		3130		80		CAPE MAY		MIDDLE TWP		MIDDLE TWP ELEM 1		2		1																				1

		9		3130		85		CAPE MAY		MIDDLE TWP		MIDDLE TWP ELEM 2		2																				1		1

		9		5340		30		CAPE MAY		UPPER TWP		UPPER TWP MIDDLE SCH		2						1		1

		9		5610		50		CAPE MAY		WEST CAPE MAY BORO		WEST CAPE MAY ELEM		2																1						1

		9		5790		0		CAPE MAY		WILDWOOD CITY				2																1		1

		11		5070		50		CUMBERLAND		STOW CREEK TWP		STOW CREEK TOWNSHIP		2						1						1

		11		5390		150		CUMBERLAND		VINELAND CITY		MAURICE FELS		2												1														1

		13		410		50		ESSEX		BLOOMFIELD TWP		BERKELEY		2												1										1

		13		2730		0		ESSEX		LIVINGSTON TWP				2														1		1

		13		3310		50		ESSEX		MONTCLAIR TOWN		MONTCLAIR HIGH		2				1								1

		13		3570		0		ESSEX		NEWARK CITY				2		1														1

		13		3570		220		ESSEX		NEWARK CITY		AVON AVE		2		1														1

		13		3570		280		ESSEX		NEWARK CITY		BROADWAY		2		2

		13		3570		353		ESSEX		NEWARK CITY		CLINTON AVE		2		1																				1

		13		3570		455		ESSEX		NEWARK CITY		HARRIET TUBMAN		2		2

		13		3570		470		ESSEX		NEWARK CITY		HAWTHORNE AVE		2		2

		13		3570		500		ESSEX		NEWARK CITY		MADISON ELEM.		2		1																				1

		13		3570		510		ESSEX		NEWARK CITY		MAPLE AVE SCHOOL		2		1																				1

		13		3880		0		ESSEX		CITY OF ORANGE TWP				2		1																				1

		15		1100		40		GLOUCESTER		DEPTFORD TWP		DEPTFORD TWP HIGH		2				2

		15		1100		120		GLOUCESTER		DEPTFORD TWP		OAK VALLEY		2																				1				1

		15		1715		50		GLOUCESTER		GATEWAY REGIONAL		GATEWAY REG HIGH SCHOOL		2												2

		15		1774		0		GLOUCESTER		GLOUCESTER CO SPEC SERV				2																						2

		15		1775		10		GLOUCESTER		GLOUCESTER CO VOCATIONAL		GLOUCESTER CO INST TECH		2								1		1

		17		1850		50		HUDSON		GUTTENBERG TOWN		ANNA L KLEIN		2																				1				1

		17		2295		50		HUDSON		HUDSON COUNTY VOCATIONAL		HCST NORTH HUDSON CENTER		2				1										1

		17		2390		95		HUDSON		JERSEY CITY		THE ACADEMY I		2												1		1

		17		2390		100		HUDSON		JERSEY CITY		FRANK R CONWELL #3		2												1										1

		17		2390		140		HUDSON		JERSEY CITY		MARTIN L KING JR #11		2																						2

		17		2390		175		HUDSON		JERSEY CITY		WHITNEY M YOUNG MIDDLE		2												2

		17		2390		190		HUDSON		JERSEY CITY		NUMBER 20		2																						2

		17		2390		265		HUDSON		JERSEY CITY		ANTHONY J INFANTE NO 31		2		1																				1

		17		2390		270		HUDSON		JERSEY CITY		NUMBER 33		2																						2

		17		3610		60		HUDSON		NORTH BERGEN TWP		FRANKLIN NO 3		2																2

		17		3610		70		HUDSON		NORTH BERGEN TWP		HORACE MANN NO 9		2		2

		17		3610		110		HUDSON		NORTH BERGEN TWP		ROBERT FULTON NO 2		2																		1								1

		17		5240		100		HUDSON		UNION CITY		JEFFERSON		2												1										1

		17		5240		105		HUDSON		UNION CITY		JOSE MARTI MIDDLE SCHOOL		2												1				1

		19		20		10		HUNTERDON		ALEXANDRIA TWP		LESTER D WILSON ELEM		2		2

		19		670		30		HUNTERDON		CALIFON BORO		CALIFON BOROUGH		2				1						1

		19		910		30		HUNTERDON		CLINTON TOWN		CLINTON TOWN		2										1				1

		19		4350		30		HUNTERDON		READINGTON TWP		HOLLAND BROOK SCHOOL		2		1														1

		21		1430		50		MERCER		EWING TWP		EWING HIGH		2												1										1

		21		1950		0		MERCER		HAMILTON TWP				2														2

		21		1950		60		MERCER		HAMILTON TWP		HAMILTON WEST-WATSON		2														2

		21		1950		83		MERCER		HAMILTON TWP		RICHARD C CROCKETT MIDDLE		2												2

		21		2580		40		MERCER		LAWRENCE TWP		LAWRENCE HIGH SCH		2												1		1

		21		3103		55		MERCER		MERCER CO SPECIAL SERVICE		MERCER JR/SR HIGH SCHOOL		2																2

		21		5210		160		MERCER		TRENTON CITY		CADWALADER		2																2

		23		1140		40		MIDDLESEX		DUNELLEN BORO		DUNELLEN HIGH		2												1										1

		23		3145		80		MIDDLESEX		MIDDLESEX REG ED SERV COM		RARITAN VALLEY ACADEMY		2				1								1

		23		3290		0		MIDDLESEX		MONROE TWP				2										1				1

		23		4660		60		MIDDLESEX		SAYREVILLE BORO		ARLETH		2														1		1

		23		5850		45		MIDDLESEX		WOODBRIDGE TWP		AVENEL MIDDLE SCHOOL		2												2

		23		5850		60		MIDDLESEX		WOODBRIDGE TWP		COLONIA MIDDLE		2														1												1

		23		5850		90		MIDDLESEX		WOODBRIDGE TWP		WOODBRIDGE MIDDLE		2														1												1

		25		225		30		MONMOUTH		BAYSHORE JOINTURE COMM		DEVELOPMENTAL LEARNING		2																						2

		25		500		20		MONMOUTH		BRADLEY BEACH BORO		BRADLEY BEACH ELEMENTARY		2																										2

		25		1640		70		MONMOUTH		FREEHOLD BORO		PARK AVENUE ELEM SCHOOL		2		1																				1

		25		1650		55		MONMOUTH		FREEHOLD REGIONAL		FREEHOLD TWP HIGH		2												2

		25		2230		0		MONMOUTH		HOLMDEL TWP				2																2

		25		2400		10		MONMOUTH		KEANSBURG BORO		KEANSBURG HIGH SCHOOL		2												1		1

		25		2920		60		MONMOUTH		MANALAPAN-ENGLISHTOWN REG		MANALAPAN-ENGLISHTOWN MID		2												2

		25		3160		0		MONMOUTH		MIDDLETOWN TWP				2												1		1

		25		3160		143		MONMOUTH		MIDDLETOWN TWP		NEW MONMOUTH		2																						2

		25		3255		0		MONMOUTH		MONMOUTH-OCEAN ED SER COM				2												1														1

		25		4365		50		MONMOUTH		RED BANK REGIONAL		RED BANK REG HIGH		2												2

		25		4770		50		MONMOUTH		SHREWSBURY BORO		SHREWSBURY ELEM		2		1										1

		25		5420		60		MONMOUTH		WALL TWP		ALLENWOOD		2		1																				1

		25		5420		70		MONMOUTH		WALL TWP		CENTRAL		2		1																		1

		27		1090		80		MORRIS		DENVILLE TWP		VALLEYVIEW MIDDLE		2						1								1

		27		1190		50		MORRIS		EAST HANOVER TWP		EAST HANOVER MIDDLE		2														1												1

		27		2380		20		MORRIS		JEFFERSON TWP		JEFFERSON TWP H		2								2

		27		3090		50		MORRIS		MENDHAM BORO		HILLTOP SCHOOL		2		2

		27		3370		50		MORRIS		MORRIS HILLS REGIONAL		MORRIS HILLS HIGH		2												2

		29		2360		50		OCEAN		JACKSON TWP		SWITLIK ELEM		2												1		1

		29		2360		55		OCEAN		JACKSON TWP		CARL W GOETZ MIDDLE SCH		2												1		1

		29		2520		80		OCEAN		LAKEWOOD TWP		ELLA G CLARKE ELEM SCHOOL		2		1														1

		29		4190		40		OCEAN		PLUMSTED TWP		NEW EGYPT PRIMARY SCHOOL		2		1																				1

		29		4220		60		OCEAN		POINT PLEASANT BEACH BORO		G HAROLD ANTRIM ELEM		2												1										1

		29		5190		60		OCEAN		TOMS RIVER REGIONAL		TOMS RIVER INTERMEDIATE E		2												1										1

		29		5190		63		OCEAN		TOMS RIVER REGIONAL		TOMS RIVER INTERMEDIATE N		2												2

		31		3970		160		PASSAIC		PASSAIC CITY		NUMBER 14		2												2

		31		3975		50		PASSAIC		PASSAIC CO ED SERV COMM		ACADEMY HIGH SCHOOL		2						1		1

		31		4010		70		PASSAIC		PATERSON CITY		NUMBER 3		2		1												1

		31		4010		120		PASSAIC		PATERSON CITY		NUMBER 8		2												1										1

		31		4010		190		PASSAIC		PATERSON CITY		NUMBER 15		2		2

		31		4010		230		PASSAIC		PATERSON CITY		NUMBER 19		2												1										1

		31		5570		50		PASSAIC		WAYNE TWP		WAYNE VALLEY HIGH		2																1						1

		31		5570		65		PASSAIC		WAYNE TWP		ANTHONY WAYNE MIDDLE SCH		2				1								1

		31		5570		83		PASSAIC		WAYNE TWP		GEORGE WASHINGTON		2												1						1

		33		4070		80		SALEM		PENNS GRV-CARNEY'S PT REG		PAUL W CARLETON		2																						2

		33		4070		90		SALEM		PENNS GRV-CARNEY'S PT REG		FIELD ST		2												2

		35		350		55		SOMERSET		BERNARDS TWP		WILLIAM ANNIN MIDDLE		2												2

		35		350		100		SOMERSET		BERNARDS TWP		MOUNT PROSPECT ELEM SCH		2		2

		35		555		63		SOMERSET		BRIDGEWATER-RARITAN REG		HAMILTON SCHOOL		2																						2

		35		1610		0		SOMERSET		FRANKLIN TWP				2		1														1

		35		1610		70		SOMERSET		FRANKLIN TWP		ELIZABETH AVE		2																2

		35		3000		50		SOMERSET		MANVILLE BORO		MANVILLE HIGH		2												2

		35		3320		70		SOMERSET		MONTGOMERY TWP		MONTGOMERY UPPER MID SCH		2														2

		35		3670		50		SOMERSET		NORTH PLAINFIELD BORO		NORTH PLAINFIELD H		2												2

		35		4815		40		SOMERSET		SOMERSET HILLS REGIONAL		BERNARDSVILLE MIDDLE SCH		2												2

		35		4820		55		SOMERSET		SOMERVILLE BORO		SOMERVILLE MIDDLE		2												2

		37		1930		60		SUSSEX		HAMBURG BORO		HAMBURG		2		2

		37		3840		50		SUSSEX		OGDENSBURG BORO		OGDENSBURG		2		1		1

		37		5100		70		SUSSEX		SUSSEX-WANTAGE REGIONAL		WANTAGE ELEM SCHOOL		2												1										1

		39		310		5		UNION		BERKELEY HEIGHTS TWP		GOVERNOR LIVINGSTON H S		2												2

		39		850		30		UNION		CLARK TWP		FRANK K. HEHNLY		2												2

		39		850		35		UNION		CLARK TWP		CARL H. KUMPF		2								2

		39		1320		30		UNION		ELIZABETH CITY		NO 76 REILLY MIDDLE SCH		2								1						1

		39		1320		60		UNION		ELIZABETH CITY		NO 72 HAMILTON MIDDLE SCH		2												2

		39		1320		120		UNION		ELIZABETH CITY		NO 6 LAFAYETTE		2												1						1

		39		1320		170		UNION		ELIZABETH CITY		NO 14 A LINCOLN		2		1																1

		39		2660		120		UNION		LINDEN CITY		NUMBER 5		2		2

		39		4160		110		UNION		PLAINFIELD CITY		CLINTON		2		2

		39		4160		150		UNION		PLAINFIELD CITY		JEFFERSON		2														1		1

		39		4160		180		UNION		PLAINFIELD CITY		WASHINGTON		2		2

		39		4540		10		UNION		ROSELLE BORO		ABRAHAM CLARK HIGH		2												2

		39		5245		50		UNION		UNION CO ED SERV COMM		CROSSROADS		2																						2

		39		5290		60		UNION		UNION TWP		BURNET MIDDLE SCHOOL		2																1										1

		39		5730		50		UNION		WESTFIELD TOWN		WESTFIELD SENIOR HIGH		2												2

		41		2790		60		WARREN		LOPATCONG TWP		LOPATCONG TWP MS		2										1										1

		41		4100		110		WARREN		PHILLIPSBURG TOWN		MIDDLE		2												1										1

		41		5460		50		WARREN		WARREN COUNTY VOCATIONAL		WARREN CTY VOC & TECH INS		2						1				1

		80		6215		910		CHARTER		Camden's Promise CS		Camden's Promise CS		2		1										1

		80		6410		920		CHARTER		East Orange Community CS		East Orange Community CS		2		2

		80		6430		930		CHARTER		Englewood on the Palisade		Englewood on the Palisade		2		2

		80		6740		950		CHARTER		Hope Academy CS		Hope Academy CS		2		1												1

		80		8010		980		CHARTER		Union County TEAMS CS		Union County TEAMS CS		2										1				1

		1		110		100		ATLANTIC		ATLANTIC CITY		NEW JERSEY AVE		3		2										1

		1		110		120		ATLANTIC		ATLANTIC CITY		RICHMOND AVE		3		2										1

		1		4180		0		ATLANTIC		PLEASANTVILLE CITY				3		1				1		1

		3		290		30		BERGEN		BERGEN COUNTY VOCATIONAL		VOC-PARAMUS-SP NEED		3				1						1		1

		3		930		60		BERGEN		CLOSTER BORO		TENAKILL M.S.		3												1				1										1

		3		1860		140		BERGEN		HACKENSACK CITY		5-6 SCHOOL		3		2						1

		3		3600		90		BERGEN		NORTH ARLINGTON BORO		NORTH ARLINGTON M.S.		3										2				1

		3		3710		50		BERGEN		NORTHERN VALLEY REGIONAL		N VALLEY REG H DEMAREST		3												2		1

		3		3710		60		BERGEN		NORTHERN VALLEY REGIONAL		N VALLEY REG H OLD TAPPAN		3								1				1														1

		3		3850		30		BERGEN		OLD TAPPAN BORO		CHARLES DEWOLF		3		1								1				1

		3		3930		60		BERGEN		PARAMUS BORO		WEST BROOK MIDDLE		3				2								1

		5		3430		60		BURLINGTON		MOUNT HOLLY TWP		F W HOLBEIN		3												1														2

		5		4050		90		BURLINGTON		PEMBERTON TWP		HARKER WYLIE		3		2																		1

		5		4050		110		BURLINGTON		PEMBERTON TWP		FORT DIX		3		3

		5		5805		64		BURLINGTON		WILLINGBORO TWP		GARFIELD EAST ELEM SCH		3		3

		5		5805		65		BURLINGTON		WILLINGBORO TWP		HAWTHORNE PARK ELEM SCH		3		2																				1

		7		150		10		CAMDEN		AUDUBON BORO		AUDUBON HIGH		3				3

		7		390		20		CAMDEN		BLACK HORSE PIKE REGIONAL		HIGHLAND HIGH		3												2										1

		7		390		50		CAMDEN		BLACK HORSE PIKE REGIONAL		TRITON HIGH		3												1										2

		7		680		205		CAMDEN		CAMDEN CITY		FOREST HILL		3		2																				1

		7		680		210		CAMDEN		CAMDEN CITY		HATCH MIDDLE		3										1		2

		7		680		260		CAMDEN		CAMDEN CITY		PARKSIDE		3		2																				1

		7		695		40		CAMDEN		CAMDEN CO ED SERV COMM				3																		1						2

		7		2670		5		CAMDEN		LINDENWOLD BORO		LINDENWOLD HIGH SCHOOL		3												3

		9		5790		50		CAPE MAY		WILDWOOD CITY		WILDWOOD HIGH		3				1				1				1

		11		995		30		CUMBERLAND		CUMBERLAND CO VOCATIONAL		CUMBERLAND CO TECH ED CT		3												1										2

		11		997		30		CUMBERLAND		CUMBERLAND REGIONAL		CUMBERLAND REG H.S.		3												3

		11		5390		100		CUMBERLAND		VINELAND CITY		EAST VINELAND		3				1						1		1

		11		5390		135		CUMBERLAND		VINELAND CITY		MARIE DURAND		3		1										2

		13		2330		135		ESSEX		IRVINGTON TOWNSHIP		UNIVERSITY MIDDLE SCHOOL		3																										3

		13		2730		50		ESSEX		LIVINGSTON TWP		LIVINGSTON SR. HIGH		3				1										2

		13		2730		70		ESSEX		LIVINGSTON TWP		BURNET HILL SCHOOL		3																						3

		13		3570		53		ESSEX		NEWARK CITY		RENAISSANCE ACADEMY		3								1								1										1

		13		3570		300		ESSEX		NEWARK CITY		BURNET ST		3		3

		13		3570		335		ESSEX		NEWARK CITY		CHANCELLOR AVE ANNEX		3		2																				1

		13		3570		420		ESSEX		NEWARK CITY		FOURTEENTH AVENUE		3		1																1				1

		13		3570		435		ESSEX		NEWARK CITY		GEORGE WASHINGTON CARVER		3		1														1						1

		13		3570		540		ESSEX		NEWARK CITY		ACADEMY OF VOC CAREERS		3										1		1										1

		13		3570		575		ESSEX		NEWARK CITY		RAFAEL HERNANDEZ SCHOOL		3		2																				1

		13		3570		640		ESSEX		NEWARK CITY		SOUTH ST		3		3

		13		3570		670		ESSEX		NEWARK CITY		SOUTH SEVENTEENTH ST		3																						3

		13		3570		720		ESSEX		NEWARK CITY		WARREN ST		3		1														1						1

		13		3880		60		ESSEX		CITY OF ORANGE TWP		CENTRAL		3												1		2

		13		3880		120		ESSEX		CITY OF ORANGE TWP		PARK AVE		3		2														1

		13		5680		70		ESSEX		WEST ORANGE TOWN		EDISON MIDDLE		3												3

		13		5680		135		ESSEX		WEST ORANGE TOWN		LIBERTY MIDDLE SCHOOL		3												3

		15		2440		60		GLOUCESTER		KINGSWAY REGIONAL		KINGSWAY REG MIDDLE		3				1								2

		17		2390		11		HUDSON		JERSEY CITY		N J REG DAY-JERSEY CITY		3																						3

		17		2390		85		HUDSON		JERSEY CITY		NUMBER 1		3																						3

		17		2390		170		HUDSON		JERSEY CITY		WHITNEY M YOUNG PRIMARY		3		1												1								1

		17		2390		230		HUDSON		JERSEY CITY		NICOLAS COPERNICUS NUM 25		3																		1		1		1

		17		2390		300		HUDSON		JERSEY CITY		RAFAEL DE J CORDERO NO 37		3												2										1

		17		2390		348		HUDSON		JERSEY CITY		NO 42 CONSTANCE P NICHOLS		3																						3

		17		3610		90		HUDSON		NORTH BERGEN TWP		LINCOLN NO 5		3												1										1				1

		17		5240		70		HUDSON		UNION CITY		THOMAS A EDISON		3		2																								1

		17		5240		120		HUDSON		UNION CITY		WASHINGTON		3		1												1								1

		19		1050		40		HUNTERDON		DELAWARE VALLEY REGIONAL		DELAWARE VALLEY REG HIGH		3				1																1				1

		21		3103		50		MERCER		MERCER CO SPECIAL SERVICE		JOSEPH F CAPPELLO SCHOOL		3																2						1

		21		3103		70		MERCER		MERCER CO SPECIAL SERVICE		MERCER ELEMENTARY SCHOOL		3																2						1

		21		5210		210		MERCER		TRENTON CITY		GREGORY		3		1						1		1

		21		5210		270		MERCER		TRENTON CITY		PARKER		3		2																				1

		23		3140		85		MIDDLESEX		MIDDLESEX BORO		VON E MAUGER MIDDLE		3						1								2

		23		3145		0		MIDDLESEX		MIDDLESEX REG ED SERV COM				3												1										2

		23		3145		100		MIDDLESEX		MIDDLESEX REG ED SERV COM		BRIGHT BEGINNINGS LRN CNT		3																						3

		23		3290		20		MIDDLESEX		MONROE TWP		APPLEGARTH		3						1								2

		23		3530		100		MIDDLESEX		NEW BRUNSWICK CITY		LORD STIRLING		3																1		1				1

		23		4090		140		MIDDLESEX		PERTH AMBOY CITY		MC GINNIS MIDDLE SCHOOL		3												3

		23		4090		150		MIDDLESEX		PERTH AMBOY CITY		SAMUEL E SHULL MIDDLE		3												1										2

		23		5850		70		MIDDLESEX		WOODBRIDGE TWP		FORDS MIDDLE		3												1		1												1

		25		945		30		MONMOUTH		COLTS NECK TWP		CEDAR DRIVE		3				1										1		1

		25		1660		23		MONMOUTH		FREEHOLD TWP		CLIFTON T. BARKALOW		3												1		1								1

		25		2400		30		MONMOUTH		KEANSBURG BORO		JOSEPH R. BOLGER MID SCH		3												2														1

		25		2770		65		MONMOUTH		LONG BRANCH CITY		A A ANASTASIA		3		3

		25		2770		80		MONMOUTH		LONG BRANCH CITY		MORRIS AVENUE SCHOOL		3		1														1						1

		25		5310		50		MONMOUTH		UPPER FREEHOLD REGIONAL		ALLENTOWN HIGH		3												1		1		1

		27		820		40		MORRIS		CHESTER TWP		DICKERSON		3		2												1

		27		1110		65		MORRIS		DOVER TOWN		DOVER MIDDLE		3										1								2

		27		1530		30		MORRIS		FLORHAM PARK BORO		RIDGEDALE		3								1		1		1

		27		2380		45		MORRIS		JEFFERSON TWP		JEFFERSON TWP MIDDLE		3										1				1												1

		27		3090		60		MORRIS		MENDHAM BORO		MOUNTAIN VIEW		3		1								2

		27		5770		30		MORRIS		WHARTON BORO		A C MAC KINNON MIDDLE		3										1		1												1

		29		2520		90		OCEAN		LAKEWOOD TWP		SPRUCE ST ELEM SCHOOL		3		3

		29		4190		50		OCEAN		PLUMSTED TWP		NEW EGYPT ELEM SCH		3		2																		1

		29		4190		80		OCEAN		PLUMSTED TWP		NEW EGYPT MIDDLE SCH		3								1																		2

		29		4950		50		OCEAN		SOUTHERN REGIONAL		SOUTHERN REG HIGH		3												3

		31		900		170		PASSAIC		CLIFTON CITY		NUMBER 12		3		1																1		1

		31		3970		110		PASSAIC		PASSAIC CITY		NUMBER 7 GRANT		3		1										1						1

		31		3970		170		PASSAIC		PASSAIC CITY		NUMBER 15-VINCENT CAPUANA		3		2																1

		31		3975		60		PASSAIC		PASSAIC CO ED SERV COMM		MEMORIAL HALL		3						1						1		1

		31		3975		85		PASSAIC		PASSAIC CO ED SERV COMM		THE PARK SCHOOL		3												1										2

		31		4010		60		PASSAIC		PATERSON CITY		NUMBER 2		3		1										1										1

		31		4010		160		PASSAIC		PATERSON CITY		NUMBER 12		3		1										1		1

		31		4010		170		PASSAIC		PATERSON CITY		NUMBER 13		3								1		1				1

		31		4010		240		PASSAIC		PATERSON CITY		NUMBER 20		3		2																				1

		31		5200		50		PASSAIC		TOTOWA BORO		MEMORIAL		3												2														1

		33		4070		105		SALEM		PENNS GRV-CARNEY'S PT REG		PENNS GROVE MIDDLE SCHOOL		3								1				1		1

		33		4150		40		SALEM		PITTSGROVE TWP		ARTHUR P SCHALICK H S		3												2				1

		35		510		90		SOMERSET		BRANCHBURG TWP		WHITON ELEM SCH		3		1										1				1

		35		555		10		SOMERSET		BRIDGEWATER-RARITAN REG		BRDGWTR-RARITN MIDDLE SCH		3												2														1

		35		1610		80		SOMERSET		FRANKLIN TWP		FRANKLIN PARK		3												2										1

		35		1810		30		SOMERSET		GREEN BROOK TWP		GREEN BROOK MIDDLE		3												3

		35		3320		80		SOMERSET		MONTGOMERY TWP		ORCHARD HILL ELEM SCH		3												1		1								1

		35		5470		33		SOMERSET		WARREN TWP		MIDDLE		3												1		1										1

		39		1320		100		UNION		ELIZABETH CITY		NO 2 WINFIELD SCOTT		3																		2				1

		39		1320		110		UNION		ELIZABETH CITY		NO 3 PETERSTOWN		3		2																				1

		39		1320		180		UNION		ELIZABETH CITY		NO 15 C COLUMBUS		3		1												1								1

		39		1320		250		UNION		ELIZABETH CITY		NO 22 WILLIAM F HALLORAN		3																						3

		39		1320		290		UNION		ELIZABETH CITY		NO 26 WESTMINSTER AVE		3		1																				2

		39		2660		90		UNION		LINDEN CITY		NUMBER 2		3		3

		39		2660		130		UNION		LINDEN CITY		NUMBER 6		3		3

		39		2660		160		UNION		LINDEN CITY		NUMBER 9 DEERFIELD TERR		3		3

		39		3395		100		UNION		MORRIS-UNION JOINTURE COM		DEVEL L C-HAMILTON SHCOOL		3																						3

		39		4160		130		UNION		PLAINFIELD CITY		EMERSON		3		3

		39		4670		50		UNION		SCOTCH PLAINS-FANWOOD REG		SCOTCH PLAINS FANWOOD HS		3												3

		39		4670		60		UNION		SCOTCH PLAINS-FANWOOD REG		PARK MIDDLE		3												3

		41		5465		60		WARREN		WARREN HILLS REGIONAL		WARREN HILLS REG MIDD SCH		3												1														2

		80		6230		915		CHARTER		Classical Academy CS of C		Classical Academy CS of C		3				1				1		1

		80		6425		920		CHARTER		Emily Fisher CS of Adv. S		Emily Fisher CS of Adv. S		3										1		2

		80		6915		950		CHARTER		Jersey City Golden Door		Jersey City Golden Door		3		1				1		1

		80		7210		940		CHARTER		Marion P. Thomas CS		Marion P. Thomas CS		3		1																				1				1

		80		7280		955		CHARTER		Greater Newark Academy CS		Greater Newark Academy CS		3		2						1

		80		8140		990		CHARTER		Village CS		Village CS		3		3

		1		110		60		ATLANTIC		ATLANTIC CITY		TEXAS AVENUE		4		2														1		1

		1		1790		40		ATLANTIC		GREATER EGG HARBOR REG		ABSEGAMI H S		4												4

		3		40		20		BERGEN		ALLENDALE BORO		HILLSIDE		4		4

		3		3170		50		BERGEN		MIDLAND PARK BORO		MIDLAND PARK HIGH		4				3						1

		3		3700		50		BERGEN		NORTHERN HIGHLANDS REG		NORTHERN HIGHLANDS REG H		4												4

		3		4310		0		BERGEN		RAMSEY BORO				4		1														3

		5		1520		55		BURLINGTON		FLORENCE TWP		FLORENCE TWP MIDDLE		4				1								2														1

		5		5805		57		BURLINGTON		WILLINGBORO TWP		WILLINGBORO MEMORIAL SCH		4										2																2

		7		680		40		CAMDEN		CAMDEN CITY		WOODROW WILSON HIGH		4												4

		7		680		45		CAMDEN		CAMDEN CITY		EAST CAMDEN MIDDLE		4												2										1				1

		7		680		170		CAMDEN		CAMDEN CITY		CRAMER		4		2										1						1

		7		680		360		CAMDEN		CAMDEN CITY		YORKSHIP		4		1																				3

		9		715		20		CAPE MAY		CAPE MAY CO SPECIAL SERV		CAPE MAY COUNTY HIGH SCH		4												4

		11		540		20		CUMBERLAND		BRIDGETON CITY		BRIDGETON HIGH		4												3		1

		13		410		20		ESSEX		BLOOMFIELD TWP		BLOOMFIELD HIGH		4												4

		13		1210		120		ESSEX		EAST ORANGE		ECOLE T. LOVERTURE SCHOOL		4		4

		13		3570		4		ESSEX		NEWARK CITY		N J REG DAY SCH-NEWARK		4																						4

		13		3570		250		ESSEX		NEWARK CITY		BRAGAW AVE		4		3																				1

		13		3880		70		ESSEX		CITY OF ORANGE TWP		CLEVELAND ST		4		3																				1

		13		5680		90		ESSEX		WEST ORANGE TOWN		ROOSEVELT MIDDLE		4												4

		15		870		20		GLOUCESTER		CLEARVIEW REGIONAL		CLEARVIEW REG HIGH SCH		4												2										2

		15		1730		50		GLOUCESTER		GLASSBORO		GLASSBORO HIGH		4												1		2		1

		17		2210		5		HUDSON		HOBOKEN CITY		HOBOKEN HIGH		4												4

		17		2390		0		HUDSON		JERSEY CITY				4		1										1		1								1

		17		2390		50		HUDSON		JERSEY CITY		HENRY SNYDER		4												4

		17		2390		160		HUDSON		JERSEY CITY		NUMBER 14		4																						4

		17		2390		200		HUDSON		JERSEY CITY		NUMBER 22		4												1		1								2

		17		2390		347		HUDSON		JERSEY CITY		FRED W. MARTIN #41		4		1														1						2

		17		3610		0		HUDSON		NORTH BERGEN TWP				4																4

		17		5240		110		HUDSON		UNION CITY		ROOSEVELT		4		2						1		1

		19		1040		40		HUNTERDON		DELAWARE TWP		DELAWARE TWP NO 1		4								1				1								1				1

		21		5210		70		MERCER		TRENTON CITY		MARTIN L KING MIDDLE SCH		4				1				1		1		1

		21		5210		170		MERCER		TRENTON CITY		COLUMBUS		4		1																				3

		21		5210		190		MERCER		TRENTON CITY		FRANKLIN		4		2														2

		21		5210		240		MERCER		TRENTON CITY		LUIS MUNOZ-RIVERA ELEM		4				1						1												2

		21		5210		250		MERCER		TRENTON CITY		MONUMENT		4		2														1						1

		23		3530		50		MIDDLESEX		NEW BRUNSWICK CITY		NEW BRUNSWICK HIGH		4												3						1

		23		4660		55		MIDDLESEX		SAYREVILLE BORO		SAYREVILLE MIDDLE		4				1								2														1

		23		4830		30		MIDDLESEX		SOUTH AMBOY CITY		SOUTH AMBOY HIGH		4										1		2				1

		23		4860		50		MIDDLESEX		SOUTH BRUNSWICK TWP		SOUTH BRUNSWICK HIGH		4												4

		23		5850		50		MIDDLESEX		WOODBRIDGE TWP		WOODBRIDGE HIGH		4												1										3

		25		180		10		MONMOUTH		AVON BORO		AVON ELEM		4		1														1										2

		25		3030		50		MONMOUTH		MARLBORO TWP		MARLBORO MIDDLE SCH		4														4

		27		3380		30		MORRIS		MORRIS PLAINS BORO		MOUNTAIN WAY		4		3												1

		29		4950		60		OCEAN		SOUTHERN REGIONAL		SOUTHERN REG MIDDLE		4												3														1

		31		3970		55		PASSAIC		PASSAIC CITY		THE LEARNING CENTER		4		1																3

		31		3970		85		PASSAIC		PASSAIC CITY		NUMBER 2		4		1																3

		31		3970		90		PASSAIC		PASSAIC CITY		NUMBER 3 MARIO J DRAGO		4		1										2						1

		31		3970		97		PASSAIC		PASSAIC CITY		NUMBER 5		4												3						1

		31		4010		45		PASSAIC		PATERSON CITY		DALE AVE		4		2																1				1

		31		4270		10		PASSAIC		PROSPECT PARK BORO		NUMBER 1 PROSPECT PARK		4		2																								2

		31		5570		145		PASSAIC		WAYNE TWP		SCHUYLER-COLFAX MID SCH		4								2				2

		35		555		45		SOMERSET		BRIDGEWATER-RARITAN REG		CRIM ELEM		4		3																				1

		35		1610		150		SOMERSET		FRANKLIN TWP		SAMPSON G. SMITH SCHOOL		4								2																		2

		37		5360		25		SUSSEX		VERNON TWP		GLEN MEADOW		4						1								1								1				1

		37		5360		30		SUSSEX		VERNON TWP		LOUNSBERRY HOLLOW		4																1						3

		39		1320		90		UNION		ELIZABETH CITY		NO 1 G WASHINGTON		4		2																2

		39		1320		220		UNION		ELIZABETH CITY		NO 19 WOODROW WILSON		4		3																1

		39		2190		50		UNION		HILLSIDE TWP		HILLSIDE HIGH		4				1		1		1						1

		39		2660		0		UNION		LINDEN CITY				4		3														1

		39		2660		80		UNION		LINDEN CITY		NUMBER 1		4		4

		39		2660		115		UNION		LINDEN CITY		NUMBER 4		4		4

		39		4160		60		UNION		PLAINFIELD CITY		HUBBARD		4										1		1														2

		39		4160		140		UNION		PLAINFIELD CITY		EVERGREEN		4		3																1

		80		6010		910		CHARTER		Academy Charter High Scho		Academy Charter High Scho		4						1						2		1

		80		7420		940		CHARTER		Oceanside CS		Oceanside CS		4		2										2

		1		110		80		ATLANTIC		ATLANTIC CITY		UPTOWN SCHOOL COMPLEX		5		4										1

		3		2200		50		BERGEN		HO HO KUS BORO		HO-HO-KUS		5		2				1														1				1

		3		4310		50		BERGEN		RAMSEY BORO		RAMSEY HIGH		5								1				1				3

		3		4370		50		BERGEN		RIDGEFIELD BORO		RIDGEFIELD MEMORIAL HIGH		5				2				1						1								1

		3		4610		50		BERGEN		SADDLE BROOK TWP		SADDLE BROOK HIGH		5				3				1		1

		3		5150		80		BERGEN		TEANECK TWP		BRYANT		5		2																				3

		5		4050		85		BURLINGTON		PEMBERTON TWP		HOWARD L EMMONS		5		4																		1

		5		5805		53		BURLINGTON		WILLINGBORO TWP		WILLINGBORO HIGH		5						1						1										3

		7		260		15		CAMDEN		BELLMAWR BORO		BELL OAKS		5												3														2

		7		4060		55		CAMDEN		PENNSAUKEN TWP		HOWARD M PHIFER M S		5												5

		7		5820		20		CAMDEN		WINSLOW TWP		WINSLOW TWP MIDDLE SCHOOL		5								1						1												3

		9		715		0		CAPE MAY		CAPE MAY CO SPECIAL SERV				5																1						4

		11		540		30		CUMBERLAND		BRIDGETON CITY		BROAD STREET ELEM SCH		5		1						1														3

		11		5390		120		CUMBERLAND		VINELAND CITY		JOHNSTONE		5												3						1				1

		13		1210		30		ESSEX		EAST ORANGE		EAST ORANGE CAMPUS 9		5														4		1

		13		1210		95		ESSEX		EAST ORANGE		PATRICK F. HEALY MIDDLE		5								1																		4

		13		1210		130		ESSEX		EAST ORANGE		GORDON PARKS ACADEMY		5		5

		13		1210		190		ESSEX		EAST ORANGE		JOHNNIE L COCHRAN JR ACAD		5		5

		13		1210		210		ESSEX		EAST ORANGE		WAHLSTROM EARLY CHLD ACAD		5		5

		13		2330		50		ESSEX		IRVINGTON TOWNSHIP		IRVINGTON HIGH SCHOOL		5																						3		2

		13		3570		230		ESSEX		NEWARK CITY		WILLIAM H BROWN ACADEMY		5						1				1		2														1

		13		3570		430		ESSEX		NEWARK CITY		FRANKLIN		5		2																				3

		13		3570		437		ESSEX		NEWARK CITY		GLADYS HILLMAN-JONES SCH		5				1								3														1

		13		3570		615		ESSEX		NEWARK CITY		ROBERTO CLEMENTE		5		3												1		1

		13		3880		80		ESSEX		CITY OF ORANGE TWP		FOREST ST		5		4																				1

		13		4900		40		ESSEX		SOUTH ORANGE-MAPLEWOOD		MAPLEWOOD MIDDLE		5				2						2				1

		15		5500		10		GLOUCESTER		WASHINGTON TWP		WASHINGTON TWP H S		5												4										1

		15		5500		26		GLOUCESTER		WASHINGTON TWP		CHESTNUT RIDGE MIDDLE		5												4										1

		17		2390		130		HUDSON		JERSEY CITY		KENNEDY NUMBER 9		5														1								4

		17		2390		340		HUDSON		JERSEY CITY		CORNELIA F BRADFORD 16		5		1														1				1		2

		17		5240		130		HUDSON		UNION CITY		ROBERT WATERS		5		2										1														2

		19		5180		55		HUNTERDON		TEWKSBURY TWP		TEWKSBURY ELEM SCHOOL		5		5

		21		5210		230		MERCER		TRENTON CITY		JEFFERSON		5		1										1				1						2

		21		5210		265		MERCER		TRENTON CITY		P.J. HILL		5		2		1				1														1

		21		5210		280		MERCER		TRENTON CITY		ROBBINS		5		4																				1

		21		5510		40		MERCER		WASHINGTON TWP		POND ROAD MIDDLE SCHOOL		5				1				1		1		1														1

		23		5850		20		MIDDLESEX		WOODBRIDGE TWP		COLONIA HIGH		5												3		2

		25		100		70		MONMOUTH		ASBURY PARK CITY		ASBURY PARK MIDDLE SCHOOL		5								1				4

		25		3040		53		MONMOUTH		MATAWAN-ABERDEEN REGIONAL		MATAWAN-ABERDEEN MID SCH		5												5

		25		5420		78		MONMOUTH		WALL TWP		WALL PRIMARY SCHOOL		5																						5

		29		4950		0		OCEAN		SOUTHERN REGIONAL				5												5

		31		1920		15		PASSAIC		HALEDON BORO		HALEDON PUBLIC SCH		5		3										2

		31		3970		100		PASSAIC		PASSAIC CITY		NUMBER 6 MARTIN L KING		5		1										1						2				1

		31		3970		180		PASSAIC		PASSAIC CITY		NUMBER 16		5		1										1						3

		31		4010		80		PASSAIC		PATERSON CITY		NUMBER 4		5		1										3										1

		31		5570		55		PASSAIC		WAYNE TWP		WAYNE HILLS HIGH		5				1												2						2

		35		3320		45		SOMERSET		MONTGOMERY TWP		MONTGOMERY LOWER MID SCH		5				1						1				1										2

		37		2240		30		SUSSEX		HOPATCONG		HOPATCONG HIGH		5												5

		39		1320		200		UNION		ELIZABETH CITY		NO 17 T ROOSEVELT		5		3										1														1

		39		1320		300		UNION		ELIZABETH CITY		NO 71 MABEL HOLMES MIDDLE		5								1				1		1												2

		39		2190		85		UNION		HILLSIDE TWP		WALTER O. KRUMBIEGEL		5										1		4

		39		3395		50		UNION		MORRIS-UNION JOINTURE COM		DEVEL L C-NEW PROVIDENCE		5																						5

		80		6240		900		CHARTER		Freedom Academy CS		Freedom Academy CS		5		4																				1

		1		110		70		ATLANTIC		ATLANTIC CITY		NEW YORK AVENUE SCHOOL		6		5										1

		1		110		140		ATLANTIC		ATLANTIC CITY		DR M L KING JR SCH COMP		6		4										1		1

		1		1960		55		ATLANTIC		HAMMONTON TOWN		WARREN E SOOY JR-ELEM SCH		6		3										2		1

		3		285		100		BERGEN		BERGEN CO SPECIAL SERVICE		PROG 6-AUTISTIC		6																						6

		3		1550		60		BERGEN		FORT LEE BORO		NUMBER 1		6		4												1		1

		3		2740		50		BERGEN		LODI BOROUGH		LODI HIGH		6						1				2				2										1

		3		2740		67		BERGEN		LODI BOROUGH		THOMAS JEFFERSON MID SCH		6				2		2		2

		5		5805		40		BURLINGTON		WILLINGBORO TWP		LEVITT MIDDLE SCHOOL		6												1		1												4

		7		4060		175		CAMDEN		PENNSAUKEN TWP		PENNSAUKEN INTERMEDIATE		6		5										1

		11		5390		95		CUMBERLAND		VINELAND CITY		DANE BARSE		6		4										2

		13		1210		0		ESSEX		EAST ORANGE				6		1								1						1		1								2

		13		1210		100		ESSEX		EAST ORANGE		M B GARVIN MICROSOCIETY S		6		5												1

		13		1210		140		ESSEX		EAST ORANGE		WASHINGTON ACADEMY		6		5								1

		13		3570		225		ESSEX		NEWARK CITY		BELMONT RUNYON		6		3														1						2

		13		3570		350		ESSEX		NEWARK CITY		CLEVELAND		6		4																				2

		13		3570		370		ESSEX		NEWARK CITY		DAYTON ST		6		3																				2				1

		13		3570		495		ESSEX		NEWARK CITY		LOUISE A. SPENCER		6																1						5

		13		3570		605		ESSEX		NEWARK CITY		QUITMAN COMMUNITY SCHOOL		6		1																1				4

		13		3570		635		ESSEX		NEWARK CITY		SAMUEL L BERLINER		6																1						5

		13		3570		710		ESSEX		NEWARK CITY		SUSSEX AVE		6		5																				1

		13		3570		718		ESSEX		NEWARK CITY		VAILSBURG MIDDLE SCHOOL		6												2		1		1										2

		13		3880		110		ESSEX		CITY OF ORANGE TWP		OAKWOOD AVE		6		5														1

		13		4900		50		ESSEX		SOUTH ORANGE-MAPLEWOOD		SOUTH ORANGE MIDDLE		6				3		1						2

		15		2440		50		GLOUCESTER		KINGSWAY REGIONAL		KINGSWAY REG HIGH		6												5										1

		15		4020		50		GLOUCESTER		PAULSBORO BORO		PAULSBORO HIGH		6								1				4														1

		17		2390		75		HUDSON		JERSEY CITY		DR RONALD MC NAIR ACAD HS		6												4										2

		17		2390		220		HUDSON		JERSEY CITY		NUMBER 24		6												1								1		4

		17		2390		240		HUDSON		JERSEY CITY		ALFRED E ZAMPELLA NO 27		6		1												1								4

		17		2390		250		HUDSON		JERSEY CITY		NUMBER 28		6		1										1										4

		17		2390		280		HUDSON		JERSEY CITY		NUMBER 34		6												2								1		3

		21		2280		75		MERCER		HOPEWELL VALLEY REGIONAL		TIMBERLANE MIDDLE SCH		6				1						1		1														3

		21		5210		235		MERCER		TRENTON CITY		JOYCE KILMER		6		6

		21		5510		50		MERCER		WASHINGTON TWP		SHARON		6		3										1										2

		25		2230		30		MONMOUTH		HOLMDEL TWP		WILLIAM SATZ INTERMEDIATE		6												6

		25		3270		50		MONMOUTH		MONMOUTH REGIONAL		MONMOUTH REG HIGH		6				1		1						3										1

		25		5420		50		MONMOUTH		WALL TWP		WALL HIGH		6												5				1

		25		5420		75		MONMOUTH		WALL TWP		INTERMEDIATE		6				2						1		3

		29		530		20		OCEAN		BRICK TWP		BRICK TWP HIGH		6												5										1

		29		4190		10		OCEAN		PLUMSTED TWP		NEW EGYPT HIGH SCH		6				1		1				2				1										1

		31		4010		150		PASSAIC		PATERSON CITY		NUMBER 11		6		3		1																		1				1

		39		1320		260		UNION		ELIZABETH CITY		NO 23 N M BUTLER		6		4																1				1

		39		2660		50		UNION		LINDEN CITY		LINDEN HIGH		6				2		1						1										2

		80		6635		930		CHARTER		Greater Brunswick CS		Greater Brunswick CS		6		1		1				1								1						1				1

		1		110		10		ATLANTIC		ATLANTIC CITY		ATLANTIC CITY HIGH		7								3		1		2		1

		1		110		30		ATLANTIC		ATLANTIC CITY		SOVEREIGN AVE SCHOOL		7		7

		1		4180		60		ATLANTIC		PLEASANTVILLE CITY		WASHINGTON AVENUE ELEM SC		7		6																1

		1		4180		80		ATLANTIC		PLEASANTVILLE CITY		LEEDS AVE ELEM SCH		7		4										3

		1		4180		95		ATLANTIC		PLEASANTVILLE CITY		SOUTH MAIN ST ELEM SCH		7		1										6

		7		680		250		CAMDEN		CAMDEN CITY		R C MOLINA ELEM SCHOOL		7		2																				5

		11		5390		90		CUMBERLAND		VINELAND CITY		CUNNINGHAM		7		4										2		1

		11		5390		260		CUMBERLAND		VINELAND CITY		DR. WILLIAM MENNIES		7		3										2		1				1

		13		3570		55		ESSEX		NEWARK CITY		SCIENCE HIGH		7				2		1		1		2				1

		13		3570		57		ESSEX		NEWARK CITY		UNIVERSITY HIGH		7						2				4		1

		13		3570		310		ESSEX		NEWARK CITY		CAMDEN ST		7		2																				5

		13		3570		330		ESSEX		NEWARK CITY		CHANCELLOR AVE		7		5																				2

		13		3570		400		ESSEX		NEWARK CITY		FIFTEENTH AVE		7		5																				2

		13		3570		410		ESSEX		NEWARK CITY		FIRST AVENUE		7		5																1				1

		13		3570		477		ESSEX		NEWARK CITY		JOHN F KENNEDY		7																1						6

		13		3570		520		ESSEX		NEWARK CITY		MCKINLEY		7		3																				4

		13		3570		560		ESSEX		NEWARK CITY		MORTON ST		7		2										1						1				2				1

		13		3570		570		ESSEX		NEWARK CITY		MT VERNON		7		5																				2

		13		3570		580		ESSEX		NEWARK CITY		NEWTON ST		7		2																				5

		13		3570		590		ESSEX		NEWARK CITY		OLIVER ST		7		5																				2

		13		3880		90		ESSEX		CITY OF ORANGE TWP		HEYWOOD AVE		7		3										1		1								2

		13		3880		105		ESSEX		CITY OF ORANGE TWP		MAIN STREET SCHOOL		7		3										1										3

		15		1774		15		GLOUCESTER		GLOUCESTER CO SPEC SERV		BANKBRIDGE REGIONAL SCH		7												7

		19		4890		50		HUNTERDON		SOUTH HUNTERDON REGIONAL		S HUNTERDON REG HIGH		7												7

		19		5270		50		HUNTERDON		UNION TWP		UNION TWP		7		2		1		1		1		1																1

		21		5210		30		MERCER		TRENTON CITY		DAYLIGHT/TWILIGHT H S		7						1		1		4																1

		25		2230		20		MONMOUTH		HOLMDEL TWP		HOLMDEL HIGH SCHOOL		7										1		6

		29		4105		50		OCEAN		PINELANDS REGIONAL		PINELANDS REG HIGH		7												4										3

		33		4635		50		SALEM		SALEM CO SPECIAL SERVICE		DARETOWN SCHOOL		7		1						1				1										4

		35		1610		50		SOMERSET		FRANKLIN TWP		FRANKLIN TWP HIGH		7				1								2														4

		39		1320		50		UNION		ELIZABETH CITY		NO 70 CLEVELAND MID SCH		7								2				3						1								1

		39		1320		160		UNION		ELIZABETH CITY		NO 13 B FRANKLIN		7		6												1

		39		2660		60		UNION		LINDEN CITY		MYLES J MCMANUS MIDDLE		7				2								2								2				1

		39		4160		70		UNION		PLAINFIELD CITY		MAXSON		7										1		1														5

		80		7727		900		CHARTER		Ridge and Valley CS		Ridge and Valley CS		7		5																								2

		1		110		0		ATLANTIC		ATLANTIC CITY				8		5		1		2

		1		1960		60		ATLANTIC		HAMMONTON TOWN		HAMMONTON MIDDLE SCH		8										2		2		1		1		1						1

		1		4180		50		ATLANTIC		PLEASANTVILLE CITY		PLEASANTVILLE H S		8												7		1

		3		3930		65		BERGEN		PARAMUS BORO		EAST BROOK MIDDLE		8												2														6

		7		5820		10		CAMDEN		WINSLOW TWP		WINSLOW TWP HIGH SCHOOL		8				1		1				5				1

		11		2570		30		CUMBERLAND		LAWRENCE TWP		MYRON L POWELL		8		1								2		1		1				1		1				1

		13		250		20		ESSEX		BELLEVILLE TOWN		BELLVILLE SR. HIGH		8				3		1						1		2		1

		13		1210		50		ESSEX		EAST ORANGE		DR JOHN HOWARD JR  U-S-E		8		8

		13		1210		60		ESSEX		EAST ORANGE		G.WASHINGTON CARVER INST		8		8

		13		1210		93		ESSEX		EAST ORANGE		FOURTH AVENUE SCHOOL		8		8

		13		3570		530		ESSEX		NEWARK CITY		MILLER ST		8		5																				3

		13		3880		100		ESSEX		CITY OF ORANGE TWP		LINCOLN AVE		8		4										1		2				1

		13		3880		115		ESSEX		CITY OF ORANGE TWP		ORANGE MIDDLE		8				2				2				3						1

		17		2390		330		HUDSON		JERSEY CITY		DR CHARLES P DEFUCCIO 39		8												3								1		4

		17		2390		370		HUDSON		JERSEY CITY		JOTHAM W WAKEMAN 6		8												2		1						1		4

		21		5210		200		MERCER		TRENTON CITY		GRANT		8		4										1				1		1				1

		23		750		55		MIDDLESEX		CARTERET BORO		CARTERET MIDDLE SCHOOL		8				1						2		3												2

		23		3290		5		MIDDLESEX		MONROE TWP		MONROE TWP HIGH		8				2		2		1				2		1

		25		2770		50		MONMOUTH		LONG BRANCH CITY		LONG BRANCH HIGH		8				1				1				3				1		1								1

		25		3040		50		MONMOUTH		MATAWAN-ABERDEEN REGIONAL		MATAWAN REG HIGH		8												7										1

		31		900		30		PASSAIC		CLIFTON CITY		CLIFTON HIGH		8				3		1		1		1		2

		31		900		35		PASSAIC		CLIFTON CITY		CHRISTOPHER COLUMBUS MID		8				2		3		1				2

		31		3970		80		PASSAIC		PASSAIC CITY		NUMBER 1 THOMAS JEFFERSON		8		2																2				4

		31		4010		100		PASSAIC		PATERSON CITY		NUMBER 6		8		3								1												2				2

		35		490		20		SOMERSET		BOUND BROOK BORO		BOUND BROOK HIGH		8				3				1		1		3

		35		555		5		SOMERSET		BRIDGEWATER-RARITAN REG		BRDGWTR-RARITN HIGH SCH		8				2								4		1								1

		35		3320		30		SOMERSET		MONTGOMERY TWP		MONTGOMERY HIGH		8						1		1						3		2		1

		80		6615		910		CHARTER		Gateway CS		Gateway CS		8				1		2				2		1				1										1

		3		3710		0		BERGEN		NORTHERN VALLEY REGIONAL				9												8		1

		11		5390		65		CUMBERLAND		VINELAND CITY		ANTHONY ROSSI INTER. SCH		9												1		1								1				6

		13		1210		80		ESSEX		EAST ORANGE		LANGSTON HUGHES SCHOOL		9		8														1

		13		1210		90		ESSEX		EAST ORANGE		WHITNEY E. HOUSTON ACAD		9		9

		13		1210		110		ESSEX		EAST ORANGE		DIONNE WARWICK INSTITUTE		9		8																				1

		13		1210		150		ESSEX		EAST ORANGE		CICELY TYSON SCH-PER ARTS		9												2				5										2

		13		3570		10		ESSEX		NEWARK CITY		ARTS		9				3		1		4								1

		13		3570		170		ESSEX		NEWARK CITY		ABINGTON AVE		9		6																2				1

		13		3570		390		ESSEX		NEWARK CITY		ELLIOTT ST		9		7																1				1

		13		3570		750		ESSEX		NEWARK CITY		WILSON AVE		9		5														1						3

		17		2390		150		HUDSON		JERSEY CITY		JULIA A. BARNES #12		9												1		1								7

		17		2390		360		HUDSON		JERSEY CITY		JOSEPH H BRENSINGER 17		9												4										5

		19		5180		30		HUNTERDON		TEWKSBURY TWP		OLD TURNPIKE SCHOOL		9						1		1				2				1						2				2

		25		2120		50		MONMOUTH		HENRY HUDSON REGIONAL		HENRY HUDSON REG SCHOOL		9				4		2						1														2

		27		3380		20		MORRIS		MORRIS PLAINS BORO		BOROUGH		9		3				1				1				1		2						1

		31		3970		120		PASSAIC		PASSAIC CITY		NUMBER 8 PULASKI		9		2										2						3				2

		39		1320		40		UNION		ELIZABETH CITY		NO 77 MCAULIFFE MID SCH		9								2				4		1												2

		39		4160		80		UNION		PLAINFIELD CITY		DEWITT D. BARLOW		9		8												1

		7		680		100		CAMDEN		CAMDEN CITY		BONSALL		10		5										3										2

		7		4060		50		CAMDEN		PENNSAUKEN TWP		PENNSAUKEN HIGH		10												10

		11		5390		55		CUMBERLAND		VINELAND CITY		LANDIS INTERMEDIATE SCH		10										1		6		2												1

		13		3570		80		ESSEX		NEWARK CITY		WEST SIDE HIGH		10				2		1		2				3		1												1

		13		3570		415		ESSEX		NEWARK CITY		DR E ALMA FLAGG		10		8																				2

		17		2390		120		HUDSON		JERSEY CITY		NUMBER 8		10		2												1				1				6

		25		2230		80		MONMOUTH		HOLMDEL TWP		VILLAGE SCHOOL		10																						10

		31		3970		125		PASSAIC		PASSAIC CITY		ETTA GERO NO 9		10		1										4						5

		31		3970		130		PASSAIC		PASSAIC CITY		NUMBER 10 ROOSEVELT		10		1										1						6				2

		33		4630		90		SALEM		SALEM CITY		SALEM MIDDLE		10						2		2														3				3

		35		1610		160		SOMERSET		FRANKLIN TWP		FRANKLIN MIDDLE SCHOOL		10				3						1		1														5

		39		4160		50		UNION		PLAINFIELD CITY		PLAINFIELD HIGH		10				1		1						6		1				1

		41		4100		50		WARREN		PHILLIPSBURG TOWN		PHILLIPSBURG HIGH		10												10

		80		7325		965		CHARTER		TEAM Academy Charter Scho		TEAM Academy Charter Scho		10		6		1				2		1

		13		2330		140		ESSEX		IRVINGTON TOWNSHIP		UNION AVE		11				1		1				1												2				6

		13		3570		200		ESSEX		NEWARK CITY		ANN ST		11		8																1				2

		13		3570		315		ESSEX		NEWARK CITY		CAMDEN MIDDLE		11												7						1								3

		13		3570		380		ESSEX		NEWARK CITY		EIGHTEENTH AVE		11		5																				6

		13		3570		480		ESSEX		NEWARK CITY		LAFAYETTE ST		11		10																				1

		13		3570		517		ESSEX		NEWARK CITY		MARTIN LUTHER KING JR		11		9														1						1

		13		3880		50		ESSEX		CITY OF ORANGE TWP		ORANGE HIGH		11				3				1		2		4						1

		17		2390		60		HUDSON		JERSEY CITY		JAMES J FERRIS		11								1				8		1						1

		17		2390		110		HUDSON		JERSEY CITY		NUMBER 5		11		3						2				1		1		1						3

		17		2390		320		HUDSON		JERSEY CITY		ALEXANDER D SULLIVAN 30		11		4												1						1		5

		21		5210		100		MERCER		TRENTON CITY		GRACE A DUNN MIDDLE SCH		11				4				1		2		3														1

		13		3570		70		ESSEX		NEWARK CITY		WEEQUAHIC		12						1		4		1		3		2						1

		13		3570		100		ESSEX		NEWARK CITY		LUIS MUNOZ MARIN MIDDLE		12						1						1														10

		13		3570		440		ESSEX		NEWARK CITY		DR WILLIAM H HORTON		12		9														1						2

		13		3570		460		ESSEX		NEWARK CITY		HAWKINS ST		12		10														2

		17		2390		80		HUDSON		JERSEY CITY		WILLIAM L DICKINSON		12				1								10				1

		17		2390		345		HUDSON		JERSEY CITY		EZRA L NOLAN 40		12								1				7				1				3

		17		2390		350		HUDSON		JERSEY CITY		JAMES F MURRAY 38		12												2		1								9

		21		5210		0		MERCER		TRENTON CITY				12		10								1										1

		23		4660		50		MIDDLESEX		SAYREVILLE BORO		WAR MEMORIAL HIGH		12				1				1				7		1										2

		29		4105		60		OCEAN		PINELANDS REGIONAL		PINELANDS REG JR HIGH SCH		12				1						1		8										1				1

		35		5550		50		SOMERSET		WATCHUNG HILLS REGIONAL		WATCHUNG HILLS REG H		12				5		3				1				3

		80		6235		900		CHARTER		Liberty Academy CS		Liberty Academy CS		12		9										2				1

		80		7320		960		CHARTER		North Star Acad. CS of Ne		North Star Acad. CS of Ne		12		3		3		1								2		2										1

		80		7520		920		CHARTER		PleasanTech Academy CS		PleasanTech Academy CS		12		5		1										1								5

		80		7600		960		CHARTER		Queen City Academy CS		Queen City Academy CS		12		7												1		1										3

		5		4050		125		BURLINGTON		PEMBERTON TWP		ALETTA CRICHTON		13		12																				1

		13		1210		70		ESSEX		EAST ORANGE		JOHN L. COSTLEY MIDDLE		13														1								1				11

		13		1210		135		ESSEX		EAST ORANGE		SOJOURNER TRUTH MIDDLE		13								2		1																10

		13		3570		600		ESSEX		NEWARK CITY		PESHINE AVE		13		6														2						5

		15		1100		45		GLOUCESTER		DEPTFORD TWP		MONONGAHELA MIDDLE SCHOOL		13				1								1								6				5

		25		2770		60		MONMOUTH		LONG BRANCH CITY		LONG BRANCH MIDDLE		13												3		1		3		1				1				4

		29		2360		20		OCEAN		JACKSON TWP		JACKSON MEMORIAL HIGH		13				2								10										1

		80		7820		970		CHARTER		Schomburg CS		Schomburg CS		13		10														1						2

		31		900		70		PASSAIC		CLIFTON CITY		WOODROW WILSON MIDDLE SCH		14				7		1		1		3		2

		1		4180		55		ATLANTIC		PLEASANTVILLE CITY		PLEASANTVILLE MIDDLE SCH		15				1		2		2		1		8								1

		17		3610		50		HUDSON		NORTH BERGEN TWP		NORTH BERGEN HIGH		15												5				9										1

		1		1960		50		ATLANTIC		HAMMONTON TOWN		HAMMONTON HIGH		16				1		1		1		3		6		2		2

		25		2230		50		MONMOUTH		HOLMDEL TWP		INDIAN HILL SCHOOL		16		2																				14

		31		3970		95		PASSAIC		PASSAIC CITY		NUMBER 4 LINCOLN		16								3				12						1

		11		5390		60		CUMBERLAND		VINELAND CITY		VETERANS MEMORIAL INT SCH		17										1		9				1										6

		11		5390		230		CUMBERLAND		VINELAND CITY		D'IPPOLITO INTERMEDIATE		17				1		1						8				1										6

		31		3970		140		PASSAIC		PASSAIC CITY		NUMBER 11 CRUISE MEMORIAL		17		2										4						11

		37		5360		20		SUSSEX		VERNON TWP		VERNON TWP HIGH		17				3		2		3		2		2		2		3

		39		2660		70		UNION		LINDEN CITY		JOSEPH E SOEHL MIDDLE		17				2				2				7								2		2		2

		11		5390		176		CUMBERLAND		VINELAND CITY		NASH EDUCATION CENTER		18		12										3										3

		80		7901		988		CHARTER		Trenton Community CS		Trenton Community CS		18		9		1		1		2		2		1		1										1

		13		3570		20		ESSEX		NEWARK CITY		BARRINGER		19				4		4		7		2		1				1

		21		5210		80		MERCER		TRENTON CITY		HEDGEPETH-WILLIAMS M.S.		19		4		1		4		2		5												2				1

		17		2390		70		HUDSON		JERSEY CITY		LINCOLN		20												18								2

		11		5390		50		CUMBERLAND		VINELAND CITY		VINELAND SR HIGH-SOUTH		21								1		1		11		1		1		2		1		3

		31		3970		50		PASSAIC		PASSAIC CITY		PASSAIC HIGH		21								3				13						5

		13		3570		40		ESSEX		NEWARK CITY		EAST SIDE		22				2		2		5		3		4		1		1		1		1		2

		13		3570		30		ESSEX		NEWARK CITY		CENTRAL		23				2		3		2		5		3		1		2						5

		17		2390		210		HUDSON		JERSEY CITY		NUMBER 23		23		16										1				1		1		1		3

		13		3570		50		ESSEX		NEWARK CITY		MALCOLM X SHABAZZ HIGH		24				2		2		4		4		8		1		1				1		1

		11		5390		53		CUMBERLAND		VINELAND CITY		VINELAND SR HIGH-NORTH		26				3		1		2		1		14		4		1

		17		2390		105		HUDSON		JERSEY CITY		NUMBER 3 MIDDLE SCH		30								2				21														7

		39		1320		25		UNION		ELIZABETH CITY		ELIZABETH HIGH		33				1		2		7		2		17		1		1		2

		19		920		35		HUNTERDON		CLINTON TWP		PATRICK MCGAHERAN		38		28										6		1		3

		21		5210		50		MERCER		TRENTON CITY		TRENTON CENTRAL HIGH		38				1		1		11		8		10		1		5						1

		19		920		30		HUNTERDON		CLINTON TWP		SPRUCE RUN		43		29										6				2				6

		19		920		40		HUNTERDON		CLINTON TWP		ROUND VALLEY		55				10		9		7		8		14		3		3						1

		25		2770		85		MONMOUTH		LONG BRANCH CITY		JOSEPH M FERRAINA LRN CNT		56		50										3		1								2
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