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Appendix A:
EDUCATIONAL FRAMEWORK

A P P E N D I X E S

We’ve created this curriculum guide using the curriculum design framework
Understanding by Design (Wiggins and McTighe, 1998), developed with the sup-
port of the Association for Supervision and Curriculum Development (ASCD).
The Understanding by Design approach is intended to deepen student understand-
ing of important concepts and skills in such a way that this knowledge will endure
over time. In contrast with the traditional way of designing curriculum (identify-
ing objectives, planning lessons, and assessing results), the Understanding by Design
framework uses a “backward design process” that identifies assessments before
planning learning experiences and lessons. We’ve summarized the process of
“backward design” below:

• Identify desired results: What is worthy of student understanding?

• Determine acceptable evidence: How will students demonstrate their
understanding?

• Plan learning experiences, lessons, and instruction: What will we have
students experience and do in order to achieve the desired results?

U N D E R S T A N D I N G B Y D E S I G N

C U R R I C U L U M F R A M E W O R K

Stage One: Identify Desired Results
• What understandings are desired?

• What essential questions will guide this unit and focus learning?

• What key knowledge and skills will students acquire?

Stage Two: Determine Acceptable Evidence
• Through what authentic performance task(s) will students demonstrate

understanding, knowledge, and skill?

• Through what prompts or academic problems will students demonstrate
understanding, as well as more discrete knowledge and skill?

• Through what observations, work samples, and other tasks will students
demonstrate understanding, knowledge, and skill?

Stage Three: Plan Learning Experiences and Instruction 
• What sequence of teaching and learning experiences will equip students to

develop and demonstrate the desired understandings?
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Research on reading has shown that comprehension is a process that can be
taught directly. When a student has the opportunity to use a comprehension
strategy repeatedly, he or she eventually will begin to use it automatically and
independently. Reading research has also shown that comprehension can be
enhanced by collaborative learning—small- and large-group dialogue in
response to open-ended questions. In The Art of Teaching Reading, Calkins
(2001) suggests that literary interpretation can be taught:

The difference between experienced readers and the rest of us is that the
experts have the strategies, the tools, and the inclination to extend and
deepen their responses to a text….Teaching interpretation means teaching
students a process that, for the rest of their lives, will yield big, thoughtful
responses to texts” (pp. 477 and 478).

Voices From the Field uses a recurring set of questions proposed by Calkins
to strengthen interpretation and divergent thinking about a text, as well as
selected comprehension strategies from reading research. These are summa-
rized below.

Strengthening Students’ Interpretation Skills:
Calkins (p. 478) notes that the first interpretation strategy good readers use is
to ask themselves one or two of the following questions:

• What is really important about this story?

• What does this story say about the world?

• What does this story say about my life?

• What is the point of this story for me?

• What is this story really about?

• Does it matter if people read this story or not? Why should 
or shouldn’t they?

Comprehension Strategies Used:

1. Creating Detailed Mental Images of Information. Research has shown that
comprehension of textual information increases when students can create
detailed mental pictures of what they are reading.The mind stores knowl-
edge in two forms—a linguistic form and an imagery form.The linguistic
form is semantic in nature—the words stored in memory. The imagery
form, in contrast, is expressed as mental pictures—and even physical sensa-
tions, such as smell, sound, taste, and touch.The more students use both sys-

Appendix B:
READING COMPREHENSION

STRATEGIES
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tems of representation—linguistic and nonlinguistic, the better able they’ll
be to think about and recall what they’ve read. (Richardson, 1983;
Muehlherr and Siermann, 1996; Desmarias et al., 1997; as referenced in
Marzano et al., 2001).

2. Creating Graphic Representations of Similarities and Differences. Graphic repre-
sentations of similarities and differences using such graphic organizers as
Venn diagrams and comparison matrices can enhance student learning for
many of the same reasons as those stated in #1, above (Marzano et al., 2001).

3. Using Mixed-Ability Grouping and Cooperative Learning Strategies. Reading
comprehension can be increased when students are able to share their
interpretations of a text with peers. Working in cooperative, mixed-
ability groups can help students clarify the basic meaning of the text. As
they hear the opinions and interpretations of others, students’ own think-
ing about a text can be expanded upon, clarified, or enhanced (Fielding,
1994; Calkins, 2001; Marzano et al., 2001).

4. Creating Graphic Representations of Key Ideas. Drawing pictures or picto-
graphs (i.e., symbolic pictures) to represent key ideas is an effective way
for students to generate nonlinguistic representations of information.The
more teachers use both linguistic and nonlinguistic systems of representa-
tion, the better students are able to think about and recall knowledge
(Newton, 1995, as referenced in Marzano et al., 2001, p. 74).

5. Analyzing Perspectives. Stepping into the shoes of another and trying to see
the world from that person’s point of view not only builds empathy, but
also strengthens students’ critical thinking skills (Wiggins and McTighe,
1998; Marzano et al., 1997; Paul, 1990).

6. Using Advance Organizer Questions. Advance organizer questions can help
students activate their prior knowledge and lead them to focus on the
most important parts of the text. Research has shown that advance orga-
nizers, particularly in the form of higher-level questions, significantly
increase student achievement (Walberg, 1999).

7. Close Analysis of Text Passages. As Calkins (2001) notes, when good readers
really want to go deeper into the meaning of a story, they take a paragraph
or part of the story that seems important and they study it in depth, try-
ing to figure out what the author means and how it relates to their own
thinking. This strategy is further enhanced when done in a small-group
discussion format and when students have an opportunity to write essays
based on the lines that held the most meaning for them.
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8. Dramatization of the Key Events in a Story. This strategy is yet another vari-
ation of creating nonlinguistic and linguistic images of a text (Marzano et
al., 2001).The more immersed students become in the dramatization, the
more intense learning becomes. Through dramatization, students can
experience a story both emotionally and rationally; in so doing, the story
becomes more deeply embedded in long-term memory.

9. Using Journals and Other Forms of Writing-to-Learn Strategies. How well a
reader constructs meaning depends in part on metacognition—the read-
er’s ability to reflect on, think about, and control the learning process (i.e.,
to plan, monitor comprehension, reflect on what and how he or she has
learned, and revise the use of strategies for comprehension). Reading
comprehension is enhanced when students are encouraged to respond in
writing to what they read through the use of journals, quick writing, mind
mapping, and other strategies. Students’ thinking about a text is greatly
enhanced when journal writing prompts are designed to foster multiple
interpretations.

10. Literature Circles. Reading comprehension is enhanced through social
interaction—especially through large- and small-group dialogue, in which
students are encouraged to seek out the meaning and formulate their own
interpretations of the text. Literature circles are yet another cooperative
learning strategy that can lead to increased student achievement (see #3
above). See Appendix C, page 178, for further information on literature
circles.

Note: 
The list of references on pages
180–183 provides complete
bibliographic information on
all citations in this appendix.
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Description:
Literature circles are small, temporary discussion groups comprising students who
are reading the same text (see Daniels, 1984).The circle usually consists of five stu-
dents. Each student reads the story individually, and each student is also
responsible for playing a particular role during the conversation once the
story has been read.The roles are:

• Summarizer: lays out the story action at the beginning of the cir-
cle’s meeting.

• Discussion Leader: devises thought-provoking discussion questions
and keeps the discussion moving along.

• Passage Master: cites what he or she thinks are important passages
to be read aloud and discussed.

• Connector: suggests connections between the text and students’
real-world experiences.

• Illustrator: produces a graphic, nonlinguistic representation of
what he or she thinks are the key ideas of the text and a brief
written description of why these ideas are important.

Student Guidelines:

If this is the first time you’ll be using literature circles, ask students to keep
several ground rules in mind:

• All participate in the discussion, in addition to taking responsibil-
ity for the particular role they are assigned.

• During discussion of the text, different interpretations are wel-
come, because they add richness and interest to the conversation.

• There is no one right way to respond to a text. Each person will
find his or her own meaning in what has been read. When each
member of the group feels free to express his or her point of view
(and knows that it will be listened to with respect), the conversa-
tion becomes much more engaging.

• Conversations about the story should last a minimum of 30 minutes.
• Only one student may speak at a time.
• Each circle’s discussion leader and illustrator are responsible for

summarizing the important parts of the circle’s conversation—
including areas of disagreement—to the class on the day follow-
ing the circle’s discussion of the text.

Appendix C:
LITERATURE CIRCLES

How to Set Up 
a Literature Circle:

To set up a literature circle,
divide the class into groups of
five, and ask the students in each
group to agree on the role for
which each will take responsi-
bility. Explain that each role
requires a written component
that allows you, the teacher, to
see how they have prepared for
their parts.
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Journal writing provides students with an opportunity to express their
ideas, observations, and emotions while confident that their writing will be
accepted without criticism.

Useful across the entire curriculum, journal writings can help students 
• Explore experiences, solve problems, and consider varying 

perspectives.
• Examine relationships with others and the world.
• Reflect on goals, ideas, and values.
• Summarize ideas, experiences, and opinions before and after

instruction.
The journals used in the curriculum units in Voices From the Field are lit-

erature logs or response journals.They are an integral part of reading instruc-
tion because students’ responses are the basis for literature discussion and are
central to assessment for comprehension.They contain not only self-selected
topics but also assigned topics.

Appendix D:
THE USE OF JOURNALS

 



180 Voices From the Field

R E F E R E N C E S

Reading and Writing: Process and Strategies

Alvermann, D.E., et al. 1987. Using Discussion to Promote Reading
Comprehension. Newark, Del.: International Reading Association.

Anderson, J.R. 1995. Learning and Memory: An Integrated Approach. New York:
John Wiley and Sons.

Atwell, Nancie. 1998. In the Middle: New Understandings About Writing, Reading,
and Learning. 2nd Edition. Montclair, N.J.: Boynton/Cook Publishers.

Ausubel, David. 1968. Educational Psychology: A Cognitive View. New York:
Holt, Rinehart, and Winston.

Beach, R., and S. Hynds. 1991. “Research on Response to Literature.” In
Handbook of Reading Research:Vol. II. New York: Longman.

Billmeyer, Rachel, and Mary Lee Barton. 1998. Teaching Reading in the Content
Areas. Aurora, Colo.: Mid-Continent Regional Education Laboratory.

Brown, John Seely, et al. 1989. “Situated Cognition and the Culture of
Learning.” Educational Researcher 18, 1: 32–42.

Calkins, Lucy McCormick. 2001. The Art of Teaching Reading. Boston:
Addison-Wesley.

——————— 1986. The Art of Teaching Writing. Portsmouth, N.H.:
Heinemann.

The Commission on Reading. 1985. Becoming a Nation of Readers.
Champaign, Ill.: Center for the Study of Reading, University of Illinois.

Cunningham, Patricia, and Richard L. Allington. 1999. Classrooms That Work.
New York: Addison-Wesley.

REFERENCES



181Paul D. Coverdell World Wise Schools

R E F E R E N C E S

Daniels, Harvey. 1994. Literature Circles: Voice and Choice in the Student-
Centered Classroom. Portland, Me.: Stenhouse Publishers.

Elbow, Peter. 1998. Writing Without Teachers. New York: Oxford U. Press.

————— 1998. Writing With Power: Techniques for Mastering the Writing
Process. New York: Oxford U. Press.

Fielding, Linda G., and P. David Pearson. 1994. “Reading Comprehension:
What Works,” Educational Leadership (51)5. Alexandria, Va.: Association for
Supervision and Curriculum Development.

Flowers, Betty S. 1981. “Madman, Architect, Carpenter, Judge: Roles and the
Writing Process.” Language Arts,Volume 58.

Gardner, Howard. 1983. Frames of Mind: The Theory of Multiple Intelligences.
New York: Basic Books.

Graves, Donald. 1994. A Fresh Look at Writing. Portsmouth, N.H.: Heinemann.

Graves, Michael F., Connie Juel, and Bonnie R. Graves. 1998. Teaching Reading
in the 21st Century. Boston: Allyn and Beacon.

Greene, Maxine. 1995. Releasing the Imagination: Essays on Education, the Arts,
and Social Change. San Francisco: Jossey-Bass.

Hyerle, David. 1996. Visual Tools for Constructing Knowledge. Alexandria, Va.:
Association for Supervision and Curriculum Development.

Johnson, D., et al. 1981. “The Effects of Cooperative, Competitive, and
Individualistic Goal Structures on Achievement: A Meta-analysis.”
Psychological Bulletin. 89(1), 47–62.

 



182 Voices From the Field

R E F E R E N C E S

Knuth, R.A., and B. F. Jones. 1991. “What Does Research Say About
Reading?” Oak Brook, Ill.: North Central Regional Education Laboratory.

Lopate, Philip, ed. 1995. “Introduction” from The Art of the Personal Essay.
New York: Anchor Press.

McTighe, Jay, and Grant Wiggins. 1999. The Understanding by Design Handbook.
Alexandria,Va.: Association for Supervision and Curriculum Development.

Marzano, Robert, et al. 2001. Classroom Instruction That Works: Research-Based
Strategies for Increasing Student Achievement. Alexandria, Va.: Association for
Supervision and Curriculum Development.

——————— 1997. Dimensions of Learning. Alexandria,Va.:Association for
Supervision and Curriculum Development.

Murray, Donald A. 1996. Crafting a Life in Essay, Story, Poem. Portsmouth,
N.H.: Heinemann.

Paul, Richard. 1990. Critical Thinking: What Every Person Needs to Know in a
Rapidly Changing World. Rohnert Park, Calif.: Sonoma State University.

Richardson, A. 1983. “Imagery: Definitions and Types.” In A.A. Sheikh, ed.,
Imagery: Current Theory, Research, and Application (pp. 3–42). New York: John
Wiley & Sons.

Standards for the English Language Arts: A Project of the National Council of
Teachers of English and the International Reading Association. 1996. Urbana, Ill.:
National Council of Teachers of English, and Newark, Del.: International
Reading Association.

Tchudi, Stephen. 1995. The Interdisciplinary Teacher’s Handbook: Integrated
Teaching Across the Curriculum. Portsmouth, N.H.: Boynton/Cook.

 



183Paul D. Coverdell World Wise Schools

R E F E R E N C E S

Waxman, Hersholt S., and Herbert J. Walberg, eds. New Directions for Teaching
Practice and Research, 75–104. Berkeley, Calif.: McCutchan Publishing
Corporation.

Wiggins, Grant, and Jay McTighe. 1998. Understanding by Design.Alexandria,Va.:
Association for Supervision and Curriculum Development.

Zemelman, Steven, et al. 1998. Best Practice: New Standards for Teaching and
Learning in America’s Schools. Portsmouth, N.H.: Heinemann.

Zinsser,William. 1998. On Writing Well. New York: HarperCollins.

 



184 Voices From the Field

R E F E R E N C E S

Peace Corps Texts

Acree, John. 2000. “The Talking Goat” from Only the Mountains Never Meet.
Washington, D.C.: Peace Corps.

Brazaitis, Mark. 1998. “‘Magic’ Pablo” from The Great Adventure.Washington,
D.C.: Peace Corps.

Coyne, John (editor). 1999. Living on the Edge: Fiction by Peace Corps Writers.
Willimantic, Conn.: Curbstone Press.

Ekstrom, Leslie Simmonds. 1999. “On Sunday There Might Be Americans”
from Living on the Edge: Fiction by Peace Corps Writers. Willimantic, Conn.:
Curbstone Press.

Moyers, Bill. 1996. “At Home in the World” from At Home in the World.
Washington, D.C.: Peace Corps.

Peters, Susan. 1998. “The Extra Place” from Destination: Poland. Washington,
D.C.: Peace Corps.

Soderstrom, Robert. 2001. “A Single Lucid Moment” from A Day in the Life.
Washington, D.C.: Peace Corps.

Tidwell, Mike. 1990. The Ponds of Kalambayi. New York: Lyons and Burford
Publishers.

Wollmering, Roz. 1995. “Cross-Cultural Dialogue” from To Touch the World.
Washington, D.C.: Peace Corps.

 



185Paul D. Coverdell World Wise Schools

The Peace Corps wishes to thank the following for permission to reprint pre-
viously published material:

“I Had a Hero”and “Ilunga’s Harvest” from The Ponds of Kalambayi by Mike
Tidwell. Copyright 1990. Published by Lyons and Burford Publishers, New
York. Reprinted by permission of Mike Tidwell.

“On Sunday There Might Be Americans” from Living on the Edge: Fiction by
Peace Corps Writers edited by John Coyne. Copyright 1999. Published by
Curbstone Press, Willimantic, Conn. Reprinted by permission of Leslie
Simmonds Ekstrom.

CREDITS

C R E D I T S



186 Voices From the Field

A C K N O W L E D G M E N T S

The Peace Corps acknowledges the following people in the writing,
editing, design, review, and production of Voices From the Field: Reading
and Writing About the World, Ourselves, and Others: Cerylle Moffett, Betsi
Shays, and Beth Giebus.

The Peace Corps also wishes to acknowledge the special efforts of Kate
Montgomery and Heidi Hayes Jacobs.

A special thank you to all the Peace Corps writers who have con-
tributed to Voices From the Field, and to John Coyne, for his ongoing
commitment to the field of Peace Corps literature.

ACKNOWLEDGMENTS

 




